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SUMMARY AND CONCLUSION:

Objective

The general objective of the research was to collect detailed, systematic, and non-
evaluative descriptions of the language training programs in use at a sample of leading U.S.
language centers. An auxiliary goal was to generate an empirical operational definition of the
audio-lingual method of language teaching and compare this definition with idealized descrip-
tions of the method in the literature.

Approach

Nineteen language training programs were surveyed in the period 1964-1965. The selection
of the sample was based on nominations of language programs reputed to embody advanced tech-
niques of instruction (including, but not limited to inteusive courses) and/or reported to be highly
effective. Generally, only one language was selected for observation at each center. Altogether,
instruction in 11 different languages was observed.

In structured interviews with course directors and instructors, information was systemati-
cally elicited regarding training objectives, student selection procedures, faculty characteristics,
scheduling, student evaluation procedures, language laboratory activities, teaching of grammar,
teaching of vocabulary, teaching of phonology, general pedagogic approach, and use of special-
ized techniques and materials.

Classroom procedures were observed and text materials were noted. Approximately two
full work days were spent at most centers.

Principal Findings

(1) Fifteen of the 19 programs surveyed were characterized by their respective directors
as embodying the audio-lingual (A-L) approach to language training.

(2) Among the 15 A-L programs:

(a) All placed greater instructional emphasis upon speaking and comprehension than
upon reading and writing.

(b) About one-third allocated specific blocks of time to instruction on cultural matters.

(c) Two-thirds provided students with printed English translations of foreign language
material under study.

(d) Almost all gave some attention to descriptions of articulatory mechanisms.

(e) Almost all gave strong instructional emphasis to correct intonation patterns.

(f) About two-thirds made some use of phonemic transcriptions.

(g) Very few (only two) had an initial portion of the course devoted to auditory dis-
crimination training.

(h) About two-thirds taught "meaning,” primarily via ”mother-tongue” equivalents.

(i) All characterized their approach to grammar instruction as inductive.

(j) About half considered language laboratory work as an integral part of the course.

(3) None of the 15 audio-lingual programs embodied all of the various characteristics
which have been mentioned by linguistic authorities as constituting the A-L method. However,
five programs embodied at least 70% of those features.

(4) The four programs surveyed which did not describe their approach as audio-lingual
were one special college program offering only intermediate and advanced instruction where the
A-L method has little relevance, and the three commercial schools. Each commercial school
had its own approach, but all three did give heavy stress to speaking and comprehension training.























































































DLIWC

to what is most useful in everyday conversation. The military terms were
selected by higher military authorities and the school was directed to teach
these particular items. The Chinese characters used in reading and writing
instruction were selectcd on the basis of frequency counts of printed Chinese.

Each lesson in the text contains a list of Chinese terms (in romanization, ini-
tially) accompanied by their English equivalents. Such a vocabulary list appears
immediately after each dialogue and consists of all new terms introduced in
that dialogue. Although students are not directed to memorize the list as such,
they are given to understand that the exercises to take place the following day
will make extensive use of this vocabulary. Through memorization and recita-
tion of the dialogue, the students acquire a working control of its vocabulary items.

During the last half of the 47-week course, students are given instruction in
the use of a bilingual Chinese-to-English dictionary and are encouraged to make
use of it. In the extended portion of the 75-week course, extensive use is made
of such a dictionary. Monolingual dictionaries are not used at any time.

Although there are no true cognates between English and Mandarin Chinese,
there are a few English loan words in Chinese. These are called to the students'
attention. Students are encouraged to guess the meanings of unfamiliar Chinese
terms on the basis of context and other cues.

In the sequencing of vocabulary items, care is taken to avoid excessive
concentrations of topically related words in a single lesson. In teaching the
student the meanings of new Chinese terms, reliance is placed upon contextual
cues as much as possible, although limited use is made of realia, models (see
Figure 1), and English translation. The text material sometimes makes use of

Terrain Board Used in Language Training, DLIWC
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DLIWC

Classroom Wired for Student Headsets, DLIWC

Figure 3

are encountered in the comyplete set of tapes for the entire course. All are
speaking essentially the same variety of Mandarin Chinese, although there is
some minor dialectal variation.

Laboratory classes require all students to receive the same program at
the same time from the master console. In most of the exercises, the student
merely listens and responds. Only rarely does he record and play back his
own speech.

Evaluation Procedures and Remedial Efforts

Hourly grades are recorded for each student. Thus, a total of 30 such sub-
jective grades are made for each student each week and are turned in to the
course supervisor. These grades are taken into account in reaching decisions
concerning whether the student passes or fails.

In addition, at two-week intervals students are given oral and written tests
alternately, the latter consisting of multiple-choice-type questions to test read-
ing comprehension. Students are also tested in their ability to transcribe from
romanization into Chinese characters.

At 6-week intervals, a more comprehensive test is given, consisting of a
written part, an oral part, and a comprehension part.

Associated with each section (or class) is a counselor who interviews each
student once per week. Those performing unsatisfactorily are given advice on
how to improve their study habits, or other suggestions. Occasionally, students
are eliminated {rom the p:ogram because of their unsatisfactory progress.












Yale

figures are said to be a sizable underestimate because of the fact that most of
these words can be compounded into more complex words, as is characteristic
of the Chinese language. That is, students who have mastered the required
vocabulary of the course are then in a position to be able to recognize numerous
other words which they have not been specifically taught.

The course aims to give the students some knowledge of Chinese culture,
history, geography, and so forth, through films shown about once every 10 days,
and through a series of lectures presented in the last eight weeks of the course.
There is also a reading room well stocked with magazines and books about
China (see Figure 4).

Display of Chinese Magazines in Reading Room, Yale University DLI Program

Figure 4

General Description of Instructional Method

The general approach is intensive and audio-lingual, with a strong emphasis
on comprehension training. The lesson plans provided to instructors are
monitored from time to time to insure proper adherence to the lesson plans.

Of the 900 contact hours in the course, approximately 300 are spent in
small (N=8) drill sessions or conversation classes led by native speakers.
About 200 hours are spent in large lecture sessions (N=45-70), and about 400
hours in language laboratory work.

On a typical day students attend class from 8:00 A.M. to 3:00 P.M., with an
hour for lunch from 12:00 to 1:00 P.M. During the first 12 weeks of the course,
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Yale

Longuage Laboratory, Yale University DLI Program

Figure 5

of particular segments. The students have before them a test sheet consisting
of questions (in English) about the content of the story. They must attempt to
glean from the tape the information needed to answer the questions. They write
their answers in English and may paiaphrase if they choose.

(2) Rapid-fire exercises. Chinese utterances are presented on the tape
at very rapid speed. Students must write out a translation.

(3) Number drills. Students must write out in Arabic numerals the
various numbers, dates, and so forth, which are presented on the tape in Chinese.

(4) Dictation drills. Subjects must write down in romanization the
Chinese utterances presented on the master tape.

(5) Sound drills. Students must mark multiple-choice type questions
on their answer sheet to indicate which of the alternatives they believe the
tape presented.

(6) Practice with individual tapes. For most of the exercises listed
above, students may duplicate the master tape on their individual tape for addi-
tional practice in the evenings, either in the laboratory or in their own quarters
with a rented recorder.

Most of the speakers whose voices appear on the instructional tapes are
male. In the early stages of the course a female voice is used, since beginning
students—it is believed—generally find it easier to understand a woman speak-
ing Chinese than a man. For the first two weeks of the course, only one voice is
heard. Another is added at the third week, and as the course progresses, more
and more different voices are introduced. In the same way, only one standard
dialect is utilized at the early part of the course. Later on, many Mandarin
Chinese dialects are added.
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Indiana

Use of Specialized Techniques or Materials

On the Training Techniques Checklist the following materials or techniques
were marked as being frequently used:
(1) Impromptu dramatic activities (or role-playing exercises)
(2) Overhead projectors

Language Laboratory Activities

Laboratory work in the Indiana University Russian program consists almost
entirely of listening rather than of record-playback activities. Each day approxi-
mately 40 minutes of class time are spent listening to taped Russian material
by means of earphones plugged into a circuit along the walls of the classroom.
The taped material comes from a central course (see Figure 7). Similar

Tape Program Control Center, Indiana University

Figure 7

material is also piped into the dormitories each evening and the students may
listen in on an optional basis. Each such listening session actually contains
only one block of material of perhaps 20 minutes in length, which is played
repeatedly throughout a two-hour period. Students may tune in for as much of
this as they feel they need. Since they know that the next day's class work will
be based upon this material, most students do listen in.

Although students are not able to record and playback their own responses,
the tapes do contain pauses which may be used for mimicking or translating
the model utterance as required. Most of the study tapes involve two different
speakers. All voices on the tape speak the same standard dialect of Russian.



































































































Exp. Int. Liv.

Use of Specialized Techniques or Materials

On the Training Techniques Checklist, the following techniques or materials
were indicated as being "frequently" used:

(1) Impromptu dramatic activities (or role-playing exercises).

(2) Free-wheeling discussions in target language, ied by native speaker.

(3) Visits to embassies, restaurants, or other places where native
target language speakers are found.

(4) "Language tables" (i.e., mealtime tables where only target
language is spoken).

Language Laboratorv Activities

Workinthe language laboratory is anintegral part of the training program and
students spend 2 minimum of six hours per week in this activity. In addition,
the laboratory is open 24 hours a day for optional use.

The laboratory contains a total of 70 student positions. Typically, a taped
exercise will first emanate from the master console so that the exercise
material can be duplicated on students' individual tape reels. Thereafter each
student uses his individual study tape at his own pace and convenience. Native-
speaker drillmasters supervise all scheduled laboratory sessions and are able
to monitor the work of individual students either with or without their awareness
(see Figure 8). The monitor corrects the student's speech whenever he sees
fit. The equipment also allows the student to signal the monitor whenever
he needs assistance.

The tapes for each language employ no fewer than two native spekers.
With respect to both Portuguese and Turkish, both men and women speakers
are employed, but in the case of Farsi, only men are used. In each case a
standard dialect is used by all the speakers.

Typical Language Laboratory Session, The Experiment for International Living

Figure 8
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Exp. Int. Liv.

Outdoor Language Drill Session, The Experiment for International Living

Figure 9

In one of the four drill sessions, the class hour was divided about equally
between choral response drills and individual response drills.

Most of the drills were either simple repetition or substitution drills, but
occasionally transformationdrills were used. When the teacher was dissatisfied
with the choral response, she would sometimes repeat the same item six or
eight times and have the students repeat it after her each time until she
was satisfied.

The two Turkish "drill sessions" contained 10 students each. Again the
seating arrangement was roughly circular, and in this class as in all the
classes at The Experiment, a very relaxed atmosphere prevailed and smoking
was permitted.

Since the students in these two sessions were virtually at the end of their
i2-week formal training period and had already had their final exams, it is not
surprisi ig that the class activities were strongly oriented towards the job ahead.
The teacher attempted to acquaint the students with the situations they might
encounter with respect to transportation, toilet facilities, shopping, how to
bargain, and relationships with old people. English was used frequently and
freely. In one of the classes, the teacher made up a list of critical words and
phrases which the students thought they would like to be able to use upon arriv-
ing inthe target country and it was arranged that the teacher would have these
terms duplicated for distribution to the students.
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Middiebury

close of the term, students are required to speak only the language under study
(except when dealing with local townspeople or nonfaculty members of the college
staff). All instruction, both in language courses and in literature and civiliza-
tion courses, and all recreational activities, guest lectures, movies, and theatri-
cal productions are conducted in the target language. Meals are taken in separate
dining halls where each table is headed by a native-speaker instructor, who attempts
to draw all students as fully as possible into the target language conversation.
Separation among the different language schools is rather sharp. Each
has its own administrative staff, classrooms, offices, and dining and residence
facilities (see Figures 10 and 11).

French Language School, Middlebury College
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Figure 10

Directory of Language School Offices, Middlebury College
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Middlebury

Tape Decks for Language Practice, Middlebury College

Figure 13

students do record their responses on the student machine. By operating certain
simple controls, they can make the student machine simultaneously record the
material emanating from the master machine and the student's own utterances.
Subsequently, by playing back the tape on the student machine the student can
compare his own speech with that on the instructional tapes.

The phonetics course or courses in each of the five language schools
involve a prescribed amount of work in the language laboratory—generally
about two hours per week in four 30-minute periods. Language courses other
than phonetics courses may or may not have required language laboratory work
associated with them. In any case, the laboratory is open 14 hours daily for
optional use.

In those instructional tapes associated with grammar instruction typically
only one voice is used and tha', a representative of the "standard" dialect. On
tapes used for comprehension training, many different voices and dialects
are used.

Evaluation Procedures and Remedial Efforts

In conversation-type courses, all examinations are oral and are presented
via tape. In composition courses, both intra-semester and final exams are
written. In all other courses, intra-semester tests may be oral or written or
a combination thereof, whereas the final exams are generally written.

When a student is judged to be making unsatisfactory progress in a course,
various actions may be taken. He may be urged to transfer to a less advanced
course, he may be assigned or urged to carry out additional laboratory work,
or he may receive additional time from the instructor in small tutorial -type
sessions. Occasionally, a student may be dropped from a course if in the judg-
ment of the instructors his continued attendance will be of little profit to him.
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Hackensack

All instructors are regarded as full-fledged teachers; none is simply an
informant. Three instructors are men and 11 are women. The age range is
22 to 50, with the bulk of the instructors just under 30. Each instructor stays
with the same class for an entire term, and each has classes at several differ-
ent grade levels.

Observation of Classes in Progress

The researchers observed one third-grade class, two fourth-grade classes,
one fifth-grade class, one seventh-grade class, one tenth-grade class, and one
twelfth-grade class. All met in conventional classrooms with traditional seat-
ing arrangements. Each of the high school classes observed was composed of
students who had begun Spanish in the third grade. The number of students per
class ranged between 18 and 28 for the pre-high school classes and about 15
for the two high school classes.

In the elementary classes, teachers made extensive use of simple drawings
large enough to be easily seen by all students (see Figure 15). Speaking in
Spanish, the teacher asked questions about the drawings, such as "What is it?"
or "What is the boy doing ?" and encouraged the students to comment on them
in Spanish. For example, in the third grade some of the pictures were of items
of clothing, such as a hat or shirt. Many of the drawings were in color or par-
tially in color, so the teachers could ask, "What color is the shirt? Is it a blue
shirt?" In all cases, students were required to answer with a complete sen-
tence rather than a word or phrase.

Using Pictures as Cues in Elementary Spanish Class, Hackensack

Figure 15

In some of the classes, "directed dialogue" was observed. Certain students
would be required to go to the front of the class and act out the roles of the
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Hackensack

characters whose dialogue they had previously memorized (see Figure 1.). Cor-
rect intonation was stressed.

Directed Dialogue in Elementary Spanish Class, Hackensack

Figure 16

The teachers appeared to be speaking Spanish at a normal rate at all times.
When a student faltered or was unable to answer, the teacher would in some
instances assist him promptly, but more commonly would call on another student
who appeared able to answer correctly. After the second student had answered
correctly, the teacher would then re-address the first student with the same
question. Most of the teachers moved about the room considerably. Sometimes
a teacher would say "Very good" in praising a good response; other teachers
merely maintained a generally pleasant manner. A no time did the teachers
express displeasure at poor responses. In all classes at the elementary level,
the teachers addressed the students by a Spanish name which had previously
been assigned to them. The general pace of activities in each of the classes
appeared to be quite brisk and enthusiastic.

On two different occasions in one of the classes, the teacher briefly
explained, in English, what the students were supposed to do next. With these
exceptions, all classes were conducted entirely in Spanish.

In each of the sub-high school classes, choral responses were used from
time to time. The bulk of the class time, however, was devoted to incividual
responses. Directed dialogue was utilized in several of the classes

In the tenth grade (high school sophomores), a good portion of the period
was spent discussing a previously read story. The teacher asked "Who was the
protagonist?" and various other questions about events in the story. Approxi-
mately the last half of the period was devoted to instruction and exercises con-
cerning grammatical matters, particularly the use of the subjunctive. Students
were required to carry out various conjugations in paradigmatic form; that is,
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San Francisco

Observation of Classes in Progress

A first-year, a second-year, and a third-year class were each observed
for approximately one full period. All classes met in conventional classrooms
with rectangular seating arrangements.

First-Year Class. This class was in the second week of its first semester.
It was composed of 10 students, two of whom were of Oriental extraction. The
teacher was a Chinese woman of about 40, and a native speaker of Mandarin.
The particular class session observed was devoted to vocabulary training and
sentence pattern drills. The textbook dialogue upon which this session was based
dealt with the Chinese New Year and the festivities associated with it. The
instructor spoke no English at all during the class period. Her classroom
directions were delivered in Chinese, but were accompanied sometimes with
appropriate gestures to help communicate the intended meaning.

The period began with the teacher holding up a series of pictures por-
traying crackers, candy, and a container of fruit. The teacher named each
pictured item and had the class repeat the name in chorus. Following choral
responses, individual students were called upon to respond. Each picture
actually served as a focus for & discussion of several minutes' duration. For
example, while showing a picture of candy the teacher asked in Chinese, "How
much does such a box of candy cost? If one box of candy costs 15¢, hew much
would two boxes of candy cost? Do you like fruit?"

A few moments later, the teacher initiated a bit of directed dialogue
by saying to one student, "Will you ask him (pointing to another student) whether
Miss Chang likes to eat fruit?" (see Figure 17.) Next, three students were

assigned roles to play in enacting the dialogue they were currently studying, and
which they had already memorized.

Directed Dialogue in Higi Schcol Mandarin Chinese Class,
San Francisco State College Program

Figure 17
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San Francisco

Another class activity involved the use of a large cardboard clock with
movable hands (Figure 18). The teacher placed the hands in various positions
and asked the students (in Chinese) what time it was.

Time Drill in High School Mandarin Chinese Class,
San Francisco State College Program

Figure 18

Throughout the period, the teacher appeared to be speaking Chinese at
a moderate, reasonable pace. She moved about the room from time to time and
maintained a very pleasant manner. She had a characteristic hand signal to
elicit a choral response. At one point, she turned the cardboard clock over tc
a student to conduct the teaching exercises with it.

Second-Year Class. This class was in its fourth semester. It was com-
posed of approximately 26 students, all but two of whom were of Chinese extrac-
tion. Many of them were said to already possess a moderate proficiency in
Cantonese Chinese and a few had some knowledge of Chinese characters. In an
after-class discussion with the teacher, she expressed the opinion that a
Cantonese background is actually a handicap in learning Mandarin.

The instructor was an American woman (occidental) approximately
35 years old. She had had extensive college training in Mandarin, had spent
some time in Taiwan, and was reported to be extremely competent.

The class met in a conventional classroom with the standard rectangular
seating arrangements. No training aids were in evidence other than the ordi-
nary blackboard. The teacher spoke almost exclusively in Chinese, but occa-
sionally she gave a one-word or two-word English translation of a Chinese
phrase. She appeared to be speaking at a normal conversational speed at all
times. Typically, she moved about the room as she spoke. She expressed her
approval of good responses and gently chided students when they responded
poorly. From time to time, she used a hand signal to elicit a choral response
and another signal to divide the class into halves, after which the two halves
would alternate in making choral responses.


































































