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SUMMARY

This velume {g the third in a series of U. §. -Korean communication lexica which present the
characteristic interpretation and evaluation attached to Importart communication themes by
three Korean audience grouvps: stud=nte, urban workers, and farmers. These data describe
characteristic Korean perceptions, meanings, attitudes, and beliefs on empirical grounds.
Theyv ar: presented in comparative form using information on similar U. S. groups.

The meanings presented here are psychological in the sonse that they show not only what
a word refers to in a conventional definition such as that availabhle from common dictionaries,
but also describe how it is actually understood and evaluated. and which are its main com-
ponents. Sucn meanings determine whether a theme car be used in cornmunication with a par-
ticular audience, in which culturally meaningful contexts it can be used, and whether it wili be
accepted or rejected. The data presented in this report elaborate on themes representing five
broad problem domains of human interest; (1) family, (2) education, (3) moral values, (4)
~conomy, (5) international relations. The asgociative data were oblained by testing 150 Koreans
ard 150 U. S. meles, 18 to 24 years in age, in major trainlng centers in the United States and
Korea. Korean and U.S. meaniugs are compared to show the coriponents on which Koreans
and Americans agree as well as those on which they differ. The main components indicate
meaningful contexts for effective communications with Korean groups similar to thosc tested
The numerous cultural trends of interpretation that consistently emerge across themes provide
guidelines for communications with applicabi’ity to broad problem domains.

The data in this report have potential utility in all thoge taskse and assignments that require
understanding and communicating with Koreang - auch tasks as training, advisory missions,
civil information programs, and language ana area preparation.




PREFACE

Compared to connmunications within our own culture, communicatien and interaction with
people overseas, with people who have a different language as well as different images, mean-
ings, and value orlentations from our own, present an especially challenging tagk. In inter-
cultural communication, an adeouate knowledge of our partners or audicnce:: represents an
especiaily crltical and demanding requirement.

A new method of collecting and analyzing this type of information, the Assoclative Group
Analvsis (AGA) method, has heen developed for supplanting guesswork and intuition
with solid, empirically founded knowledge. The data presented in this report go bevond such
sources as the traditional u:ctionary and prammar because the study shows lLiow words are
actuallv used and what the words actuaily mean. Inthis context, meanings reflect how panple
perceive, understand, and evaluate words that represent important communication themes.
With this knowledge, the communicator can choose themes that have high priority and that will
neither confuse nor offend his foreign audlence.

The need for useful information to improve the <ffectiveness of intercultural communications
has led to the development of the AGA method. A technical description of AGA and the results
of experiments with three different cultural groups was reported In Cultural Meanings a~d
Valves - A Method of Empirical Assessment (by Loran” R. Szalay, assisted by Jack E. Brent,
Washington, D.C.: The American Unjverslty, i965). .. second repert, Variables Affecting
Cuitural Meauings Asseassed by Associative Group Analysis (bhy Lorand B. Szalay, Charles
“Windle, and Jack E. Brent, assisted by Walter Pasternak, Washington, D. C.: The American
University, 1268), explored the vaiit'ty of the AGA method and the potentiai influence of lan-
suige on word associations. A third report, A Study of American and Korean Attitudes and
Values through Asceciative Group Analysis (hy Lorasd B, "zalay, Dale A, Lvsere and Jack E
Drent, Washington, D.C.: American In=titutes for Researca. 1572 validated the uxze of AGA
15 4 nonveactive inferential method of attitude mzazurement.

Foliowing these thres eastier studics, which were primarily concer=~4 with methods of research
two substantive volumes on U 5. - Korean cenltural comparizons mave heen produced veing this
method A Lexicon of Selected U S, - Korean Communication T hemes ¢hy Lorand B, Szalav, Waon
T. Moon, Pale A. Lvsne and Jean A, Brvson, Washington, D. . American Institutes for Re-
search, 1971a) and Comniunieation lexicon on Three South Korcun Audiences: Soeinl, National,
and Motivational Domains (bv Lorand B. Szalav, Won T. Moon, and Jean A, Brvson, aszisted
bv Walter Pasternak, Kensington, Md.: Anmerican institutcs {or Research, 1971h)

These volumes, like the prcsent one. contain information on =elected communications themes
in important domains of the Korean cultural frame of reference in direct support of tasks in
American-Korean communi~ation and interaction,

The authors wish 10 express their gratitude to Dr. Francis .. K. {i«u, Northwestern Univer-
sitv: Dr. Katherine ffalpern, Amcrican University, Ur. Young iio lec, Director of the DPolicy
Research institute, Seoul, Korea: Dr. Tac-kil Xim, Seoul National University; and Dr. Sung-chick
flong, Chairman of the Social Ycience Division of the Asiatic Research Center, Korea Univarsity,
Senul, Korea, for their valuable contributions in reviewing and commenting on various chapters
of the report.
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GUIDELINES FOR THE READER

A very general principle of use derives from the nature cf data. Dictionaries conimonly
offer information on simple, isolated words; if a user does not know a word, he looks it up. If
the word is pot in the dictionary, the dictionary is of no use to him.

Thia lexicon is not a conventional dictionary, in that it cannot be used to constiuct mes-
aages by loaking up word after word. It is much more like a map that indicates ways to
approach a particular problem domain by selectiag dominant themes, by focusing on salient

ceniponents of meanings, and by relying on well-established images, patterns of thought, and
atritudes characteristlc of the audience.

Logically the user would first read the chapter or chapters dealing with the domains most
closely related to the subject matter of his inteaded communieation. Then, based on the infor~
mation in the lexicon, he would decide on the approach he wants to follow (which themes to use,
which compoenents to emphasize) to reach his audience.

Because the goals and messages various communicators may have in mind are probably
countless and unpredictable, the present lexicon makes ro effert to anticipate what specific
me3sage the communicator may have in mind. Instead, it shows Low a given audience per-
ceives and understands problem domains and how to adapt cominunications to the actual patterns
and rules called for by the cultural images and meanings of that audience.

This focus on the cultural frame of reference of the audience means that the present lexi~
con has potential relevance and utility for persons engaged in diffcrent pursuits—milltary as
well as civilian, scientific as well as practical-operational. To meet these varying needs,
ranging from the highlv specific requirements of specialized communicators to the more gen-

eral concerns of planners and social scien. sts, the report presents information at three levels
of complexity.

1. At a high level of generality, the introductions and summaries of the five substantive
chapters, 2 through 6, discuss cultural trends with refercnces to their implications
for communication and planning addressed to broad prob'em areas called domains.

2. At a medium level of geacrality, brief summaries are presented on the mecaning com-
position of single communicaticn themes by & semantograph, with a parallel listing of the main
mcaning components.

3. Wheie the report is most specific, two types of information arc offered. Oue is the
Dictionary of Cultural Use (Chapter 7), which indicates characteristic similarities and differ-
ences in the use of words by U.S. ar Korean groups. The second type of information, found
in the main Lody of the report, discu.ses the characteristic meaning composition of single
cornmunication themes as well as the main trends of interpretation characteristie of broader
sudject areas -alled domains, in the Lexicon of Ciltural Meanlngs.

Matcrial presented under the heading "Interpretation of Seiected Components™ elaborates
cn s'ngle components of cultural meanings in corncction with rach communication theme. In
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acditlon to descrlbing the cumponents in soune detail, the interpretations relate specific findings
to moi+ or loss well-established characteristics of the culture in general, or of the group
tested in particular. These interpretatlons explain the findings and establish the foundation of
some common trends in cultural characteristics documented by the literature.

To beneflt most from the contents of the report, the reader should concentrate on those
nortions that are appropr ate ‘o the level and focus of his interest:

Communicators. The report, by virtue of the daia contained on Korean meanings and
interpretations attached to celected communication themes, has the most to cffer to persons
involved in cpecialized communication, training, ed1cation, and advisory tasks in Korea.

Users who have a good background in Korean culture and firsthand knowledge of some of the
problem areas, can skim thc methodological chapter (Chapter 1), and focus on chapters 2
through 6, with special attention to the semantographs. The semantographs show how specific
themes will be understood by Koreans, what cypes of undesirable connotetions will be attached,
which elements of the U.S. meanings will oe uncommunicable, which elements represent thcmes
potentially popular with Koreans, and the like.

Planners. The operative user concerned with policy planning, communications, or ed:ra-
tional programs should cousult chapters 2 through 6, with particular attention to the domain
summaries and conclusions that present generalizable trends in cultural orientations, cuitural
priorities, value preferences, asplrations, and the like.

Instructors. The instructor charged with preparing individuals for foreign urea assign-
ments should consider, in reading the report, the nature of the assignments, the
extent hey will require direct dealings with the foreign population, time allotted for instruction,
and the practical limits on depth of preparation, and the like. As their needs require, these
users could focus on data concerned with the broad subject areas, or domains, or on the more
specific data at the word level. In any case, whether operating at a specific or more general
level, area instructors can use the background literature presented in the report to introduce
various problems ia their broader contexts and then provide solutiors from empirical data in
the repor:. Such an approach may help to overcome the difficulties invoived in "teaching a
foreign culture.”

Language Teachers. Users interesied in the culturally specific connotations of the Korean
vocabulary will be ccncerned at the specific word level—the semantographs presented in
chapters £ through ©.  Although the material in this repert Is not geared tc a specific language
course, it provides /.xtensive source material for native-speaker-oriented language teaching.
By showing the frequently sizable cultural differences on empiricai y-ounds, the data demoen-
strate the necd to teach language with special regard for communicatir g mearingfully with
people of foreign cultures.

Social Scientists. The pru.fessional whese interest is less area-specific and more general,
comparative, or methodotogical may want to skim the specific data and concentrate on the con-
cluaions in the substantive chapters (chap.ers 2 through 6).

Readers with methodciogical interests should read Chapter 1, which gives an elemental
description of the AGA method, and if additional informatioa is desired, they should then con-
sult Appendixes B tnrough D.

This report presents two main types of information: word meanings and word use. The
first type of information is in the main body of the report (chapters 2 through 6). These word
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meanings ace the U.8. and Korean "cultural meanings' of selected communication themes.
The meaning of each theme i3 anaiy_. ! {n terms of ita characteristic cultural composition.
The themes are grouped into domains. Each chapter from 2 through 6 {» Zevoted to one
demain (for example, "FAMILY') each of which treats several communication themes
(for example, FATHER, MOTHER, FILIAL DUTY). To aid the reader, all communication
themes are printed in solid capital jetters and undergcored, and words that are actua)
recponses from tde Amnericans and Koreans are underscored (for example, home). The
following is the for1nat for chapters 2 through 6, the Luxican of Cultrral Meenin,8:

a domain (& cnapter title} is printed like this; Chapter 2. "FAMILY"
¢ atheme Iike tiia. FATHERor FATHER

¢ a component (categsry): 1. HOME, FAMILY, RELATIVES

@ » :>dponse is undzrecored: home, brother

Note: When speakiny of the cleme.is of th> repoit in general, they may not appear In the
abo' e forms, but In whatever fo. 1 the grammar or language dictates.
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INTRODUCTION

Although our modern advances in communications technology have been in'pressive and
even revolutionary in nature, our understanding cf the human dimension in coinmunication is still
relatively limited. As communicaticn involves ideas, images, and symboiic mearing, com-
munication problems arise in any situation in which the life experiences of the commuricators are
not thc same. These differences can range from simple matters of age and s:x to living in
differing culiures and epeaking in entirely different languages.

Human history is 1icb in examples of communication failures ¢hat have led ‘¢ disastrous
conseque~ces between nations, between people of different cultures and backgr nund.

Communications between people iiving under different socio-political systew.s with different
cuitural backgrounds and experiences reiresent especially difficult tasks, and the pitfalls are
numerous. Some of these mistakes could be traced by historians, like in the cas» of the fatal
misunderstanding of the Japanese expression maku satsu, which was interpreted as a rejection
of the U.S. ultimatum and led to the firat use of tha atomic bomb. Other misuncderetandings,
like theae involved in the Vietnam conflict, are yet in no way clear, ard it is qu:ationable
whether ‘hey will ever find clarificatioa. Moreover, in the United States, the ne:d to under-
stand cther cultures is no longer solely the concern of its leaders; it 1s now vital {n the daily
routine of many average Americacs, military personnel, businessmen.

Thus, while speaking and undersranding the lccal language in a country we visit are certainly
useful, one has to go beyond the words themselves and accepted translations to become awsre of
a complex series of psychological processes which, in final analysis, determine th: course of
buman communication. The mechanical procrss of sending communications signals is compei-
atively simple: Signals emitted by the sender are picked up and decoded by tha recuiver,

Tuis, bowever, is only the first step in a very » smplex, psychological process of hemin com-
munications. Whether the words we use faithmylly perform their intendea communicsti ~ func-
tion depends mainly on the subjective reaction they elicit in the mental processes < the listener.
If in decoding the signals the receiver attaches the same meaning to the words as the speaker

had in mind when he nsed them, then the communication is a success. Usually it does not

work out this perfectly. The com™munication is often only a partial success as the rasult of

some degree of discrepancy betweewn the psychological meaninga attached to the word:: by the
communicator and the receiver respectiveiy. The factors which impinge on psychols;ical
meanir.g can be varied and prof sund.

Important differences in affective meaning occur even at the primary levels within = society.
</hen adults talk with their teenagers about the drug scene, the success of the discuss'-n will
depend greatly on the aduits' ability to talk about drugs in a way that carries meaning in terme
of adolercert conceras, interestz, und actual experiences-- and vice versa. In other vrords,
the critical factor ia this communication process is the sublective meaning which each attaches
to the word "drug’’. The dictionary meaning is of limited use: "' A substance with madical,
phyriological effects.” This does not take into account the fact that adults and teenagers bring
their own world of expriences and associations into the meaning of the word. Nor, for that
matter, does it show how Chriatian Scientists, drug addicts, and physicians define the word
from \neir own subjective experiences. The meaninr of the word, then, is determined in large
part by each person's characteristic frame of referenc.
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Further, there are additional ways to corvey subjective meanings along with the
choice of words, for communication in everyday life ia normally a face-to-face verbal
interactlon process which is supported by many non-verbal elements. These includc
a varlety of feedback mechanisms such as gestures, facia! expresslons, tone of voice,
and the context of the interaction itself. Most of this goes on largely spontaneously
and without conscious direction, although the whole speaking and listenlng proccss
:s hlghly complex and involves sophisticated communications gkills. The speaker
must be able to read all types of cues which iudicate his listener's reactions, agree-
ment, disagreement, lack of understanding, and so forth. With this ability he is able
to choose a strategy In manlpulating all the subtle factors which will convey his
meanling. Every day we use these skills as a matter >f course, and a good communica-
tor learns to empathize enough with his iistener to sense which approach will be
effective. A successful salesman or politician, for example, develops almost a sixth
sense to kr 'w what to emphasize to a potential customer or client, or what meaning
or connota. ion to signal to achieve the desired impression. By expericnce, the sales-
man learns to adjust his sales pitch to the frame of 1eference of each type of cusiomer.

The objective then, whether sought with conscious intent or not, is to capture
the frame of reference. Even within a single country one finds groups of people
whose frames of reference differ greatly. In these cases we are often able to
communicate reasonably wcl!, as both speaker and listener are familiar with these
differences as a matter of normal experience and are able tc shift frames of reference
to accorimodate the difference. But when we must communicate with people whose

culture is foreign to us, the range of differences yrows. and we are less prepared,

on the basic of dircet, first-hand experience, to cope witl the mental framework
confronting us., Therefore a new communications task is involved simply to com-

prer nd the subjective meaning of the words used in communication after the translation
is made. Still greater effort is needed to read the non-verbal cues. And to the extent
that subjective meanings reflect differences in underlying philosophy, assumptions,
world vicew, or habits of logic, the complexity of the task is compounded.

— =

Cross-Cultural Communication: A Process of Adapting to New Frames of Reference

In adjusting to an ovcrscas comunication situation, the first problem we must
overcome is "cyocentric bias." This involves the tacit assnmptiorn that if we say
something that makes goosl sence to us, it should muagke sense to cveryonc clse--a bias
that is about as unrcalistic us it is widespread. In some cases in our own culture,
as when talking to children or to mental paticnte, we are morce aware that our state-
ments may not be automatically understood. But on the whole, our failurces to
com:municate in our own socicty have not been dramatic cnough to modify our
conviction that what we arc saying is based on a type of universal validity. Without
previous foreign travel, one is hardly attuned to rccognizing his own cgocentric bias
or--perhaps veiter for this discussion--cthnocentric bias. And foreign expericnce
does not nccessarily disabuse a person of this bias unlesr he s sensitized to some
degrec to note more specifically the kind of communications problems which risc
out of cultural di{fcrenccs.
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Peopie in every country of the world develo_: their own particular interests,
perceptions, attitudes, and beliefs--that is, a characteristic frame of refcrence
within which they organize and interpret their life experiences. How much people
in a particular countrv differ from Americans in this regard to hard to judge. The
psychological factors involved are difficult to define, observe, and predict. Never-

theless, tuning in on this difference is essential to communication across a language
barrier.

That languege and its meaning are so much a function of culture {8 under-
standable, for languagc is one of the most fundamental systems of culture and human
society. It scrves its purpose as it provides the means to express, share, and
transmit the ideis @nd experiences of the people who practi-:c the corresponding
culture. Thus anthropologists huve suggested that == XI5 & transition from onc
langaage to another actually involves going from ore culture world to another. They
further have noted the close ass .ciation between language siructurc and content and
characteristic habits of perceiving and reasoning on the part of its native speakers.
How much particular language forms determine or limit patterns of thinking and
pereeiving is much debated, but disassoclating language from some cultural context
{s a cognitive impossibility.

A Model for Contrasting Cultural Frames of Reference

i, as we have shown, communication is fundamentally a psychological process,
ve need something morc than the usual dictionary technique for establishing the
effective meaning of words and phrases. To translate with optimum corimunication
we need more than i English-Korean dictimnary, for example, or an Fnglish-

Korean phrase book. Psychological meanings ure not those found in Cictionaries.

In contrast to the limited dictionary meaning based on convertion and formal rules

of usc, psychological meaning refers to the entire subiective reaction elicited by a
particular concept. This subjective association can be thought of in terms of components,
of which one would rawrally be the dictionary meaning. For example "education”

is "thc process of scheoling" but many other meanings would be attached to "education"
based on what activities it involves, how it is valued, what purposes it s2rves. These
components, which vary in salience or "dominance," would determine which aspects

of education are considered most important to the individuai and therefore deserve
special atlention from the viewpoint of analyzing the communication process. If,

for instance, you were urging technical education cn people whose concept of cducation

emphasized the social prestige of law and medical degrees, your communication
would fall short of the mark.

Let 18 follow this sample word "ecucation" in a further example in order to
demonstrate the way in which thege meanings can be conceptualized and charted to
make this kind of analysis more explicit--to build a pl:ture of what Is involved in
analyzing varying components of mezaning, and varying dominance of these components.
Consider thes differences in psychological meaning which our word "education" would
have for a priest aind a football coach, confining the contrasts to American society for
the moment, Basec on what is commonly known o) these two occupations, we can
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assume that they will agree on the importance of some of the possible components

of meaning, and disagree on others, or at least assign differing importance to them.

They would probably agree on school attendance, but disagree on the most desirable
lypes of schools or curricula. They may agree on character development as a part
of education, but the priest might more likely stress morality and the role of the

Church in the nurturing of character, while the coach might be more concerned witn

discipline, physical fitacss, trgining, fame, des:re to win fairly, and the like in
building character.

In Figure 1, we see how the composition of the subjective reactions of the
priest and coach to “education" compare in schematic form. The length of the hars
expressos the importance and the strength of particular meaaing components. The
longer the bar, the more important that aspect or agsociatio with education is to
thzt person. When the bars coincide and are long, both persons share and yive
fraportance to that component. Such provides the basis for easy communication
botween the pricst and the coach. Non-shared elements, i.e., bars which do not
coincide or agree in length, tend to increzse the difficulty of communicstion.

EDUCATION
Morality PLysical Fitness
Competition
School
Church
Discipline‘
PRIEST l CNACH
oMOPl“tY _ Physical Fitness
<\ Competition
School ; Eﬁ - Sports
Church
Discipline

PRIEST AND COACH

Figure 1. Mlustration of Meaning of EDUCATION in Two Frames of Reference
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This illustration shows the combination of subjective meaning reactions as well
as the formal dictionary cu.aponent. The subjective elements derive from the frame
of reference of the person interpreting '"education.' For the priest, education contains
strong religious elements ( morality, virtue, church). The coach's subjective concept,
reflecting his frame of reference, emphasizes sports, competition, and training.
Combined, these two frames of reference form a semantograph. The radial direction
of the bars is arbitrary, with the stronger compoucu.s for one frame of reference

on the left, the other on the right, and accommodation made for overlapping connota-
tions or subjective meanings.

As the subjective, psychological meanings of individual words or themes such
as education are Influenced by the major components of a person's frame of reference,
we .8y also expect these rubjective meanings to tell us something about a more general
characteristic frame oi refererce which ‘would supply meaning for other words and
themes in otner communication s'‘tuations. Thus the coach might carry over some of

the same or consistent meaning components into his psychological reaction t2> words
like "school," "'teacher,” or "sports. "

In our home environment we are generally aware of the characteristic frames of
reference of particular groups of pe.ple ilke priests and sportsmen; thus we can anticipate

what types of psychological meanings they are lixely to have about a particular theme
like education.

In communicating with people of a different cultural background from ours, we are
naturally less famiiiar with their 2ctual frames of reference, and it is much more
difficult to anticipate their psychological meaaings and to foretell which messages will
make good sense to them, and which ones they are likely to ignc re or misinterpret.

Nonetheless, the Korean psychological meaning of education is also likely to be made
up of components with vavying salience, even though just what these components are
and what their salience may be is generally unknown to us. If we know sometling about
their backgrounad (e.g., Confucian world outlcok), if we know somcthing of their past
(e.g. , reliance on Chinese-type examinatiot system), or if we know that in their social
system the role of family is eapecially impoitant, we may anticipate a meaning reaction

influenced by these dimensions. This meaning reaction may be schematically represented
again in terms of the relative salience of U.S. and Korean components.




EDUCATION

School. College Man of Virtue, Character

4% Soctal Position

Good Job — -
S “*+ Examination System

Intelligence Le
v arning

U.S. GROUP KORF.AN GROUP

-+ Man of Virtue, Character
School, Colle ze :

Social Position

Good Job
Examination System

Intelligence

Learning

U.S, AND KOREAN GROUPS

Figure 2. Illustration of Meaning of EDUCATION ir Two Cultural Framesof Reference

The problem wit¥ such speculations is that we cannot acc. ately determine the extent to
which the past traditions and Confucian ethics actually influer - the present day thinking of
Koreans. We are not familiar with their timely concepts a- . ihe salient elements of their
comtemporary way of thinking,

Th- present volume approaches this problem on empirical grounds oy analyzing sizable
sample.a of Koreans and Americans by a new resaarch method, Associative Group Analysis.
While the first chapter gives a brief description of the AGA method, the consecutive chapters
show the Korean and U.S. perceptions, meanings, and main components of interpretations for
selected themes used in the representation of five bruad problem areas.
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CHAPTER 1

SAMPLES, METHOD, PRODUCTS, AND USE

1. SAMPLES AND DOMAINS

The data presented In this report are the results of free verbal association tests admin-
Isiered to U.S. and Korean samples dur’ng the summer of 1968. New recruits were tested
before the start of their tralnlng at major basic training centers in the United States (Fort
Grd, Fort Dix, Fort Leonard Wood and Fort Jackson) and in Korea at the central navional
training camp at Nonsan. The locations were carefully selected tc provide subjects from
the most important geographic areas of the countries. The adniinistration of the association
tests took place dur'ng a period in which other paper-and-pencil tests measuring aptitudes
and intelligence we -e¢ admlnistered as well.

Subjects were selected at random on their arrival at the training centers. From a larger
group of subjects (1,600 Americans and 1, 000 Koreans), three occupational groups —50 stu-
dernts, 50 urban workers, and 50 farmers ~— were chosen at random, hased on a background
questionnaire (U.S.) and personal daia files (Korea). The breakdown of the samples on a few
relevant demographic variables is shown in Table 1-1. The samples are generally representa-
tive of the U.S. and Korean male population in the age bracket 18-24,

The testing relied on the use of 120 stimulus themes selected on the basis of prevlous test
results and the advice of cultural experts. The present report relies on data obtalned in
response to 50 selected communicition themes renresenting five broad domalns.

The choice of domains and :hemes was made fromn previous test result= d a study of the
literature on intercultural communicationsa; Korean area experts assisted .. the identification
of special problem areas likely to be important in American-Korean communicatlons. Themes
administered in English to Americans and in Korear to Koreans were chosen to represent the
closest 2vailable translation-equivalent words. In ‘dentifying the closest available equivalents,
which are not always very close, the advice of Korean-language experts was sought and tne
method of back translations by Korean-English bilinguals was used. Below is a list of the
five domains and the themes selected within domains:

DOMAIN THEMES REPRESENTING THE DOMAIN
"FAMILY" (Chapter 2) FAMILY, FATHER, MOTHER, ME,

RELATIVES, ArCESTORS, FILIAL DUTY,
RUTHORITY, RESPECT, LOVE

"EDUCATION" (Chapter 3) EDUCATED, KNOWLEDGE, INTELLIGENCE,
TO LEARN, COLLEGE, 3CHOOL, TEACHER,
DECREE —

"MORAL" (Chapter 4) MORAL CHARACTER, ETHICS, HONESTY,
DUTY, HONOR, CHASTTTY, VIRTUE,
CORKUPTION

"ECONOMIC" (Chapter 5) BUSINESS, BA.'K, MONEY, PROFIT,

UNEMPLOYMENT, ECCNOMIC PLAN,
BEGGAR, PROSPERIT®

RUEERTCHIDNGER S el JAPAN, JAPANESE, MANILA CONFER-
ENCE, ASPAC, SOUTH VIETNAM, VIET-
CONG, SOVIET UN ON, RED CHINA, U.S.
AID, AID REDUCTION, MILITARY ASSIST-
ARCE, VIETNAM INVOLVEMENT
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TABLE 1-1

SOM = SOCIODEMOGRAPHIC CHARACTERISTICS UF THE
U.8. AND KOREAN GROUPS TESTED?*

U.S. Groups Korean Groups

Student Worker Farmer Student Work:r Farmer

Average Age (years) 22.9 19.5 20.0 2.0 21.2 21.5
Single M4 40 36 £0 50 50
Religion

Protestant 27 19 32 7 5 2

Catholic 17 25 6 4 1 1

Other 4 1 4 4 2 1

No Preference 2 3 7 33 42 38

Not given - 2 1 2 = 8
Education

College Degree S50 . - 12 - -

Some College - 4 4 3t 1 2
. High School Diploma - 30 28 - 15 &

Less thun High School = 16 18 - 34 27
Number of U.S. States

Representad (50) 24 9 16 . = =
Number of Korean Provinces

Represented (9) - - - 4 3 3
Population Size of Home Are

Urban, over 10,000 9 16 43 46 49 2

Rural, under 10, 000 41 34 7 4 1 4
Income: Self/Father

No Income - - - 38/1 -/8 17/7

Under $481 - - - 1/4 30/18 30/28

$480 - $1,2%60 - - - 7/32 20/19 2/15

$1,269 and Above - - - 1/13 -/5 1/-

Under $4, 000 20/2 21/8 26/11 - - -

$4,000 - $10,000 25/21 29/19 23/28 - - -

$10, 000 and Above 5/26 -/19 1/7 - - -

*In view of the partially different categories used by the U.S. questionnaire and the Korean

files, the comparison between U.S. and Korean figures requires some additional considerations:

By the Korean definition those subjects are considered rural dwellers whose residence
is more than ten miles away from cities or towns.

The lowest U.8. income category was under $4, 000 providing no opportunity for finding
a more differentiated breakdown of this low income group. Accordingly, the impression
that all Koreans have a lower income than the lowest American income is probably a
distortion.
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2. THE METHOD OF DATA COLLECTION

Associative Group Analysis (AGA) is a word association technique. In the simplest form
of the technique, a person is asked to respond to a stimulus word with tke first word that
comes to his mind. AGA differs from this basic method by asking the person to continue to
write down words for one minute, For example, if the stimulus word is EDUCATED, the
person is asked to list all the words that EDUCATED brings to mind. When the tagk is
administered in written for m, the particlpants receive the stimulus word on slips of paper
(see upper half of Figure 1-1). They write response words as they occur to them. Alter one
minute, the participants are asked to stop and to turn to a new stimulus word.

Gencrilly, samples of 50-100 subjects are used in the representation of a particular cul-
ture or cccupation. A sample this size will provide valid information on the meaning of a
particular word or communication theme for the group from which the sample is drawn. Ornce
the responses are made, all responses to each stimulus word are combined into a group
response list for that word. Certain responses (for instance, school to EDUCATED) will
occur to many mernbers of the group; other responses may be given by only one or two
members.

y

Cards from each
group are sorted
according to
stimulus word. ..

and the responses EDUCATED
to each word are then U.S. GROUP RESPONSE LIST
organized into "group
response lists." JCONE BESPONSE
ne tearned
76 school
63 knowled *
The group respense 67 intalligent
lists are used as the 62 college
basis for analysis “ professor
40 book
and comparisons. — e o~

Figure 1-1. Formation of group response lists from individual associations.
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If we look at a4 group response list based on the associations of our own culture group, the
responses appear to be ganerally plain ccmmon sense and naturai. We tend to feel that every-
tody would produce similar responses, that the responses do not teil us anything new.

This impression changes, however, as shown in Tahie 1-2 if we compare response lists
obtained from groups with different backgrounds. A closer icok reveals that these distributions
are specific to each partfcular group. Actually a systematic examination of such response lists
has shown that every response word contains a piece of valid information about the group's
characteristic understanding and evaluation of the stimuius word. No response with a sizable
score value (10-15) can be considered accidental, Score differences of 14 can be considered
significant at the . 05 level, score differences of 18 at . 01 level (see Appendix C), Thus, the
response lists <o obtained contain a weaith of culturai information. To extract this information,
various analytic methods have been developed. The response list reflects in detaii the group's
understanding of the "theme" represented by the stimuius word (see Figure 1-1), The lists are
analyzed (see Appendix C) to obtain such information as the main components of meaning of
each theme, the relationship of particular themes to each other as determined hy their mearings,
and the like.

TABLE 1-2
GROUP RESPONSE LISTS TO EDUCATED?#
U.S. GROUP COLOMBIAN GROUP KOREAN GROUP
Score Response Score Response Score Responsr

118 learned 80 nolite 67 knowledge

76 school AN §77 coliege 60 school °

69 knowledge 72  educated 4. person/peogie

67 inteiligent \ I 70  study/ous 41 student

62 college 43 university 38 personality |
44 professor Nf 30 famiiy 38 teacher

40 book 29 learned 34 leader/-ship

26 teacher 27  school 33 inteliectual

26 wise/-dom 25 manners 26 professor l
23 people/person 24 amiabie 23 dignified/ -ty l
22 smart 20  education 22 scholar

21 graduate 2¢  friend/-iy, -ship 21 human being

| 21 man 139 inteliigent \21 knowiedgeabie

21 scholarly 19  know 20 pohite/ -ness

17 respect 19 professor 19 renpect

17 schooled 19 student 16 took

17 well- ‘ounded 19 teacher 15 inteiligent/ -ce
15 erudite \18 decent 14 gentleman

14 guess 18  knowlcdge 12 study

13 study 18  social/-able 11 abilit’

13 woridly 16 book 11 becomu = juman being
i2 good 15 fine/ness 11 degree g
12  intellect 15 parents 11 cducation

12 knowledgeabie 14 father 11 fricnd/ -ship

12 student 14 halgt/\/ 41 u%_

SN AN
L

*Group response lists show the distribution of responsee to a particular stimulus word

{e.g., EDUCATED) given {n common by two or more members of a particular group (M = 50),
The scores consist of frequency within 50 member groups weighted by the order of cccurrence,
The weights beginning with the firat reaponse are: 6,5,4,3,3,3,3,2,2,1,1,....
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3. MAIN CATEGORIES OF CULTURAL INFORMATION OFFERED BY AGA

The main body of the present volume containsg information derived by these different analytic
procedures and contains two main parts: a) lexicon of cultural meanings and b) dictionary of
cuitural use.

A. A LEXICON OF CULTURAL MEANINGS

The U.S. and Korean meanings of the selected communications themes are pr2sented in
detail and compared in chapters 2 through 6. Each chapter deals with a particular problem
domain reprecsented by eight to ten siimulus themes and each chapter presents comparative
data on meauings of themes for the two groups.

Since mutual understanding of content is essential for communication, it is logical to focus
on cultural meanings. However, this approach can be misinterpreted, unless certain charac-
teristics of the data are well understood. The date on meanings are not limi.ed to wnat the
words refer to in a narrow, definitional seuse; rather, they actually refiect subjcective meaning
based on the characteristic interpretation of that theme by the representatives of that culture.
Based on cultura experience, this meaning determines how a particuiar communicat.on will be
received: Wiil 1t make sense” Will it be interesting? Will it be compelling?

The meaning ef a theme in this subjective sense is likely to go beyond its nbjective
referent. Depending on their salience, the subjective ideas and images that pi ople have
about any particular theme will probably be the main determinants of behavior, and wiil
letermine whether and how people may react to certain communications. The Lexicon of
Cultural Meanings is design>d to show these components of meanings in their a~tual propor-
tions. in other words, the g roup's prevalent heliefs, assurmptions, and expeetat ons
determine the meaning to them. Their image may well include such emotionai e ements as
love, fear, envy, or hate, as weil as the objective elements. This type of lexicon shows that
the group's psychological meaning of a theme is br=ed on the group's reaetion according to
their personal concerns and priorities. In this tense, the daia reflect what may be ealled
the public understanding and reveal the way a particular theme will be understood and how
reiated statements will be received, accepted, or rejected if used in communications
addressing this public.

Meuaning Elements from Singie Response Words

The simplest and most dirert information en group meanings comes from individual
responses by members of the group. Their distribution is shown by the group response lists
(Figure 1-1, Table 1-2). Each associative response word provides a piece of information on
how the responding group understands the stimulus word. For example, the response
knowledge to the stimulus EDUCATED shows that for this group one eclement of the meaning
of EDUCATED is knowledge . This fraction of EDUCATED's group meaning is labelled a
"meaning element. " it is assumed that people nean the same thing when giving the response
knowledge to EDUCATED. In cther words, the same response from several individuals in
the contex* of the same stimulus reveals identical meaning elements. Naturally, the order of
the reapunses differs. A logical assumption is that earlier respcnses represent a more
salient meaning than later ones; that the first response has more salicnce than the last.
Consequently, each response is "weighted' according to its rank-plaee in the sequence of
associatjons.

Ali responses to a particular theme are compiled into 2 yroup response list, which
describes the mea 'Ing that a particular theme has for a pa.licular group. Table 1-2 presents
group response lisis obtained from three different :ultural groups (U, S., Colombian, and
Korean) for the word EDUCATED. in addition to the U.S. and Korean groups, a Colombian
group used In previous investigations was included in the table to broaden the comparison of
response lists. .1 Table 1-2, we sece that knowledge, as a response to the sti nulus word
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EDUCATED, ranks third from the top for the U, S. group, conside:ably lower for the Colom-
bian group, and at the very top for the Korean group. Another response, learned, commands
the highest response score from the U.S. groups, & high score from the Colombian group, but
it does not ocecur #s a response from the Korean group. These responses show how specific
group responee lists r~o, and how the distribution of responses to the same word varies from
culture group to culture group. The wealth of information provided by the group response
list 18 impressive, since even fairly small score differences in response frequencies can have
significant implications for oehavior.

Meaning Components from Categories of Response Worde

Clusters of closely related responses are identified to assess group meaning by its main
components. For instance, in the context of the theme EDUCATED, responses dealing with
intelligence are grouped together in one category to describe one meening component of the
theme. The category INTELLIGENT, SMART (Table 1-3) suggests a cluster of closely related
responses by which the two cultural groups may be distinguished from one another.

T..BLE 1-3

MEANING COMPONENT INTELLIGENT, SMAR. OF THEME EDUCATED

Group Scores
Responses T
U.8s. Korean

intelligence, intellect L 0
intelligent 67 15
julgmunt 0 9
understand 6 0
smart 22 0
bright 9 0

Total 138 27

Another category can Le identified by grouping nonintellectual characteristics; for
instan :e, social aad mscal raferences elicited by the theme EDUCATED. See Table i-4.

Lach of the resnonse categories i3 described by a score and by a iztel chusen as Indic .-
tive of the conter* (e.g., SOCIAL AND MORAL REFERENCES; INTELLIGENT, SMART).
The category score is the sum of the indiviiual response scores and expresses the importance
of the category for a culture gr1oup. If a category yields a high score for a group, it may be
said that the category constitutes an imporiant meaning component of a particular theme for
that group. The combination of these categories, along with their response scores, describes
the total meaning of the theme for that group. An example of the total meaning of the theme
EDUCATED ts shown in Table 1-5.

The categoriec used as meaning components are obtained by asking judges with back-

grounds comparable to those of the groups {rom which the responses were obtained to consider
the content of responses and group them into ciusters. T'.is task involves a type of content
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TABLE 1-4

MEANING COMPONENT SOCIAL AND MORAL REFERENCES
OF THEME EDUCATED

Responses Group Ecores
U.S. Korean

culJtured 8 0
well-rounded 17 0
polite, ~ness 0 20
dignified, dignity 0 23
respect 17 19
personality-character 0 38
sophistication 10 0
worldly 13 0
great 0 9
become a human being 0 11
cultivatiop. 0 8
other _6 20

Total 71 169

TABLE 1-5

EDUCATED~—MAIN ME. .NING COMPONENTS FOR U,S. AND KOREAN GROUPS

U.S. Group Korean Group

Meaning Components Score % Score %
KNOWLEDGEABLE, LEARNET 307 (31%) 100 {12%)
SCHOOL, COLLEGE 146 (15%) 68 (8%)
LEARNING, STUDY 98 (10%) 84 (10%)
GOALS: DEGREE, GRADUATION 58 (6%) 44 (5%)
MISCELLANEOUS 52 (5%) 24 (3%)
INTELLIGENT, SMART 116 (12%) 27 (3%)
TEACHERS, STUDENTS 93 9%) 145 (17%)
SOCIAL AND MORAL REFERENTES 71 (7%) 169 (20%)
PEOPLE IN GENERAL _53 (5%) 197 (23%)

Total Scores | 994 858
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analysis that was tes‘ed for agreement among six judges. Interjudge reliability measured over
six judges by Pearson’= T equallid . 7 calculated acress categories.

The main content categories obtained by this analysis de22ribe the meaning of the theme
In terms of the main components characteristic of the grcup's urderstanding.

The results of this analysis may be presented in tabular form as in Table 1-5 or by a
semantograph (figure 1-2). The semantog-aphlc presentation shows the main components of
the meaniag by concentrically arranged bars, the shaded bars representing the maip com-
poncais of Korean interpretations and the unshaded bars, the main components of U.S. inter-
pretations. Where the bars overlap, substantive agreement exists between U.S. and Korean
interpretations. The bars are arbitrarily arranged so that those on the left of the semanto-
graph show meaning components especinlly strong (saliert) fcr the Ameri :ans; those on the
right show meaning comr nonents especially strong for the Korears. This method of presentation
was designed to help the reader recognize the meaning components t.at will not be
effective with Korean audiences (those bars on the left that are not shared with the Koreans).
Those that will be effective are in the top right-hand area of the semantograph, signalled by

the long shaded bars. Comiunications focusing on these components have a good chance of
being listened to and accepted.

Data on cultura! meanings of these selected communication themes are elaborated at
three levels. Jcr the reader with generz® interest, concise statements summarizing U. S. and
Korean interpretat.ons appear directly below each semantograph. Next. Je main components
of cultural interpretations are discussed. briefly on the page opposite the semantograph, and
these discussions are accompanied by group scores of students, workers, and farmers in the
study population. Finally, a few selected meaninz components, which, because of the size or
nature of the cultural differences, deserve odditional atteation, are discussed in some detail.
These explanations are related to well-established cultural characteristics, life conditions,
history, and traditlons, and generally are documented by scientific literature as well as infor-
mation drawn from various Korear sources. tailed data on components that are less culture
specific or self explanatory are presented in Appendix A in tabular form without interpretations.

This strategy «f presentation is intended to satisfy several important but conflicting ob-
jectives, among them, the need:

To serve users with varying depths of interest

To keep presentation in the main chapters as short and concise as possible, despite
an abundance of detailed information

To give the user with highly speciallzed interests as many details as possible.

The interpretations in the lexicon are meant tc serve the generai reader who may have
limited knowledge of Korea. Since only highly speciz lized readers are likely to have a specific
inierec® irn differerces betveen particular Korean groups, the discussion focuses on the main
treids characteristic of the Korean grouns and compares these with meaning trends charac-
teristic of the U.S. groups. The specialized reaaer can obtain the primary data for recon-
structing an accurate picture of the specific groups or tie specific meaning component of
interest to him frecm the * "bles . . the individual chapters (2 througii 6) an from Appenaix A.
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Organization of Domains

Usually the data show consistent trends of cultural interpretations in deacribing clusters
of themes that refer to one broad domain. For example, the themes, EDUCATED, SCHOOL,
ANOWLEDGE, and TO_LEARN are all part of a larger domain that can be labelled "EDUCA-
TION." The meanings ascribed to each of these themes suggest, for instance, that the Koreans
are more concerned with moral principies, social issues, student-teacher relationships, and
formal learning; the U.S. meanings of these themes show stronger components dealing with
intellectual characteristics, types of schools, and informal learning, such as reading.

These findings demonstrate again that instead of the more common linguistic references
and denotations, AGA data inform us on psychological meanings revealing a people's actual way
of thinking. These findings have important practical implications. First of all, they suggest
that information from a sample of themes representing a broad problem domain can be general-
ized to other themes from the same domain. in compiling communication dictionaries, there
is no need to obtain data on all the themes or all the words available in the vocabulary of the
particular language. On the contrary, the dictionary can and must be selective and must focus
on the important ''dominant’ themes, since words that are rarely used have little relevance.

Moreover, beycnd a certain optimal number of words, the findings become repetitious and add
fittle new information.

To summarize, in crder to obtain general knowledge in the most economical way, it is
convenient to use samples of themes that are representative of a broader domain. From the
findings bosed on single themes, consistent trends or dimensione of cultural interpretations
will bezin to appear. Parallel to the above findings obtained by comparing trends of interpreta-
tions emerging across single themes, similar generic trends may be derived by using an
independent analytic method that relica on the indices of interword associative affinity (see
Appendix C). Let us use a singlc example.

Commonly, four to six words are used to represent a particular domain. By using the
index of interworr associative affinity (Appendix C), the reiationship and clustering of themes
within a particular domain can be mapped. In addition, the reistionship of single themes (e.g.,
EDUCATED) to themes of other domains (e.g., "MANNERS") can be assessed (see Figure 1-3).
The findings suggeet that the theme EDUCATED quite consistently bas a lower relationship to
all four words in the "MANNERS" domain (GREETING, MANNEhL. POLITE, TO 5OW) for the
U. S. than for the Korean and the Colombian groups, which represent more traditional cultures.
The findings are similar in the relationship of TO LEARN, another word from the "EDUCA-
TION" domair to the four words ia the "MANNERS' domain (see Figure 1-4).

These findings suggest that cultural trends—for example, the close relztionship between 11
the "EDUCATION" domain and "MANNERS" domain for the traditiona! cultures (gee Figure !
1-5)—emerg2 with basicaily the same strength regardless of the specific word used to repre-
gent the domain. Such findings support the use of systematically selected word samples

instead of exhausting the domains in order to obtain solid information to be used in improving
communication.

The data presented at the level of dcmains rely on four main categories of information as |
described below.
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1. Trends of cultural interpretations that have emerged across the themes swdied ave
described. These trends help to identify components of .:esning on which communications
dealing with themes in this domain should focus.

2. The rominance scores (see Appendix C) on single words as well as on word samples
show how imrtant a particular theme or domain is to a particular group. These data are
especiallv rclevant to theme selection. Naturally, by relying on a thenie or domain that is
culturally dc minant, the communicator can expect to achieve greater impact.

3. A third category of conclusions is basad on the “interword affinity index" (see Appen-
dix C). [hese indexes show how the themes are related to each other. Higher indexes suggest
a closer natural clusteriug of themes for a particular group. Themes with closer relationships
provide more meaningful communication for a particular audience.

4. Finally, some cenclusions are based on the "coefficient of intergroup similarity (see
Appendix C). Thia coeffi~‘rnt is a measure express'ng the extent of agreement between the
U.S. and Korean group: .out a particular theme. In communication the use of themes with
low intergroup indexes involves greater risks of misunderstandings.

B. DICTIONARY OF CULTURAL USE

Fach item in the dictionary tells the reader how the U.S. and Korean groups use a par-

ticular coinmunication theme in the context of other themes. The following is an excerpt
from the dictionary.

Theme U.S. Usage Korean Usage

homicide Very strong usage with ==

CRIMF (p. 4-41). 200
Mode rate usage with
THEFT (p. 4-45).

The indicated usage of the word is not based upon grammatical or linguistic rules, but rather
on communication habits characteristic of the respective groups. Each entry serves two
purposes. First, the entry shows how much the two cultural groups agree or disagree on
particular word usages. (This helps the communicator to select popular themes consistent
with these deegly ingrained communication habits.; Second, the page number, indicated in

parenthesis a{ter each theme, guides the reader to more detailed information about the mean-
ing in the main body of the report.
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4. [HE USE OF AGA iNFORMATiION FOR MEANINGFUL COMMUNICATION

The practical problems encounts- .  and the contexts in which they may arise abroad are
countless and often unforeseeabl.. Even the apparently nonmilitary con~ept of "education"
may emerge, for instance, in a varicty of military contexts. The culturally based concept of
education may be expected to bear on the selection of an effective approach for communication
on such diverse prc lems as: the organization of military training (2 version of education),
the furthering of achievement motivatior fuy relating training meaningfully tc the educational
process), the popularization of milita=y service (by stressing training and military experience
that clearly sunport approved educa‘ional objectives), the bu‘lding of schools as part of the
local civic action programs (which expiicit educational objectives should be emphasized to
elicit maximum response), and the like.

It is impossible to anticipate all the potential problems and to previde for each a specific
formula for effective communication and interaction. The AGA data on the Korean interpre-
tation of education can provide information applicable to some extent in all situations involving
education. In addition, AGA data show what is culturally characteristic of the Korean meaning
of "education" and how this theme can be approached in a way meaningful to the Korean.

The basic assumption—supported by empirical results—is that valid information on the
audience's interpretation of the communiration theme wili enable the communicator to select
messages that are meaningful and convincing to his audience. For instance, one audience may
perceive education primarily as the inculcation of proper behaviorai norms, that is, develop—
ment of moral character and poiite manners. If the communicater is aware of this, e can
approach the theme of education from tkis viewpoint and will have a good chance of reaching
his audience. if his goal were to obtain coouperation from the local population for a school
building project, he would prob >ly achieve more by capitalizing on the educational objective
of moiding citizens of good character and polite manners than by stressing che intellectual
benefits of having 2 new school.

Selection of Commnnication Themes

Previous experiments indicate that AGA-based information can be used effectively to
derive comtnunication materiai that is more meaningful ard appealing than material derived

from such commonly used sources as area experts or the communicator's own cultural
background.

The experiments described in Appendix D indicate principles or rules to follow in sclect-
ing effective communicaticn material for a particular {oreign audience. As a general commu-
nication strategy, one can simply rely on the ccmmonalities between the two cultures and avoid
or slowly and systematically bridge ihe differences. When presented in category lists or
semantographs, AGA data are especially adaptable to this strategy. in graphic pre~~ntation,
similarities in the main meaning components are readily apparent and identification of the
shared mcaning components is especially simple. A quick glance at the semantograph reveais
the proportinns of shared and nonshared meaning components on a particular theme. This
ratio immediately indicates whether the use of a particular theme may or may not be desirable.
As will be shown later on the word SQCIAL, for instance, the shared portion of meaning is
jow and the unshared portion is high. From this information, the U.8. comrmunicator using
this theme quite probably wou'ld be mlsunderstood by his Koreasn audience, and vice versa.




|

In decidin whether or not to us2 a theme or concept a number of questions must be
answered. How popular ls the theme wlth the audience? Popularlty may mean two dlfferent
things and both are relevant. First, it may mean famil. arity: How familiar 1s the group with
the theme? s 1t broadly used? Will people generally know 1t? How much meaning do they
attach to it? This informatlon in» readily obtainable from the total response or dominance
s~ore (Appendlx C), which answers the problem of meanlngfulness or familiarity. These total
scores for the U.S. and Korean groups are shown on the semantographs and alsc in the sum-

maries of main components, which reflect the relative dominance of themes for the student,.
worker, and farmer groups.

In a second Interpretation, popularity may refer to whether a word is liked, whether it
carries positive or negative connotations. These questions are obviously relevant to the
problem of theme selection. In many cases the commuaicator will probably want to select
positive themes; In a few Iinstances, negative ones. In every case, however, it is important
that the communicator know what connotations his audience attaches to the theme. That is to
say, the communicator is interested in the general sttitudes of ri', audlence and how they relate
to attitudes held by the communicator's own group or culture. Again, group attitudes can be
inferred from the AGA data. In many instances, meaning components are identified as
POSITIVE REACTIONS; NMZGATIVE REACTIONS; IDEALS AND VALUES: HATE, NEGATIVE
FEELINGS; and the like.

The specific viewpoint the communicator wouid probably want to explore before deciding
whether he wants to use a theme may depend on tle context. Is a particular theme likely to
cause misunderstanding? Are people familiar with the theme? Do people like or dislike t*.¢
theme? All these questions are obviously important considerations. Nonetheless, even if a
theme is familiar andG positive, how it will function in the communicator's context must be
ascertained, especially if he is bound by a specific context. In such a case the communicator
will want to know whether the theme has the meaning component required by the context of his
intended use. Can he, for example, capitalize on the theme EDUCATED in the context of
training, imp'ying that EDUCATED may mean'trained,”" or '"technically skilled"? For the
answers, the communicator can again use the semantogravh or category list and find that the
Korean meaning of EDUCATED does not contain the connotation of beipg technically skilled.

A description of military training as an educational process would probably confuse Koreans,

if the training emphasized technical skills. On the other hand, the semantograph data on
EDUCATED suggest that emphasis on intellectual—and especially on mural—aspects of military
training as an "educational" process is likely to be received as meaningful and cogent.

Selection of Cogent Communication Material on Particular Themes

The last exanple touches on the question the means of making corumunications about a
particular theme cogent for a particular foreign group or audience. Lngically this problem
breaks down into tw~ tasks. The first task is to select the major contexts that bear on the
communication therie. The second task 1s the formulation of culturally meaningful themes
to represent these major contexts.

The first task involves the identification of the most salient meaning compouients of the
communication theme as it is characteristically understood by the members of the particular
group ox forsign audience. Ir the context of EDUCATED the most salient components seem to
indicate that being educated refers to PEOPLE IN GENEFAL, TEACHERS, STUDENTS, as
well as to SOCIAL AND MORAL QUALITIES. The identification of these categories based on
AGA data is relatively easy. Moreover, the AGA cntext themee. representing the most salient
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meaning component of the communication theme, have generally produced communication ma-
terial judged to be more meaningful by another group comparable to the one on which the AGA
material was based.

The second task can be accomplished by using the category lists or semantographs. They
offer insights and knowledge about the contexts in which a theme can be presented so as to
appear meaningful and ceavincing to the audience. The meaning componenta provide the
effective contexts, and their scores generally Indicate how compelling these components are.

While this general rule seems logical and simple, the application of the rule to concrete
life situations is more complicated. For instance, in the previously described experiments,
even though the AGA-besed material did better than material obtained from experts, there
was still a relatively large percentage of wrong predictions. Ap item-by-item search for
causes revealed the source of error.

The problem relates to the proper representation of a meaning component. There are
numeruu3 alternative solutions and there is obviously considerable arbitrariness in every
single decision related 1o the labeling of a particular component. For instance, in the context
of EQUALITY, we find a cluster containing responses such as woman, man and woman, and
woman's rights, which clearly reflect a concern with the “nequal position of men and women
in society. Although the nature of the concern is obvinus, there is some uncertainty about the
proger labeling of the cluster. Ideally, Iabels for meaning components should be concise and
simple. As discussed at some length in Appendix D, selecting a proper label poses a problem
that depends on the frame of reference of the cultural group to be addressed. For the Ameri-
can group the label "sex differences’ is natural and proved effective. Yet the same label
appeared to be distinctly less meaningful for the Korean group to whom the label "'man and
woman' was found to be more appropriate. 7This and other examples illustrate that the infor-
mation offered by the salient group~specific category scores reliably predicts choice behavior
if, and only if, it i8 used properly.

The number and size of culture-specific high priority categories or subcategories is
naturally limited by the total response distribution. This total distribution is highly informa-
tive for the communicator who has his own sperific interests, priovities, and communication
intent. Based on these factors, he can decide for himself which central themes to use and in
which contexts to present his themes to ensure that his communication will be meaningful and
convincing to his audience. Because there are so many alternatives, it would b impossible
to prescribe solutions for each of the countless communication situations that may arise.
What is offered in this report are "maps’ of understandings and the world images of people.
These maps do not teil the user where to go or what his destination should be; instead, they
indicate the possibilities open to him and how these various destinations ccn be reached.

The rules for reading this special type of mep are relatively simple.

1. The distribution of responses frcm a particular theme provides an exhaustive descrip-
tion of the group's understanding of that theme In terms of specific meaning elements. The im-
portance of each element is expressed by a score.

2. Similar re :ponses (elements) cluster into broader meaning components aad reveal

contexts in which a >»mmunication theme can be meaningfully presented to a particular
foreign audience group.
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3. The importance of a communication theme I8 expressed by its dominance score, the
total score of shared responses obtained irom all members of the group.

4. The importance of a context theme may be predicied from the score accumulated by
responses in the category or cluster.

5. A higher response or category score for a meaning element or component, respectively,
indicates that it would generally provide 2 more compelling context within which to present a
particula. communication theme.

6. In u-ing a single response, or meaning element, for the prediction of the relative
group-specific meaningfulness of a statement, the total score of all the sir.iar ~¢sponses

must be taken into consideration. (This information is available in the concise category lists
or semantographs.)

7. When considering a label as a potential theme, the communicator must be sure that

the label is either a femiliar high frequency response or a popular theme for the particular
audience.

8. Culturally uncommon category labels may be appropriate and Informative as category
labels but should be avoided as ccntext themes. In such instances the larger categories should
be divided into smaller homogeneous clusters of responses; the relatively frequent responses
can then be used as the mnst meaningful context themes.

9. When estimating the meaningfulness of a zontext theme, the totality cf all responses
given by the group to the communication theme must be considered. The category lis! or the
semantograph is again juite useful for this step.

10. This approach 1ssumes that meaningful, convincing communications require a proper
knowledge cf the meanings of the audience. It further assumes that this knowledge can be

orovided on objective grounds by the group 1esponse list. These assumptions appear to be
supported by both common sense ar.d empirical evidence.

In general, thia lexicon is not designed for word-by-word translatlon, but mainly for the
identiflcatlon of central problem domains and dominant themes and the way these are charac-
teristically perceived and understood by particu'ar foreign audience groups. The information
i= of llttle value in increasing the grammatical precislon with wkich one can use the Kcrean
ianguage, for the purpouse here is to focus meaningfully on the actual priorities and concerns
of the audlence. The lexicon does not indicate how words can be put together to form sentences,
but how to selent problems of dominant concern within a given problem domain; what to em-
phasize, which context to elaborate, and how to elaborate it,
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CHAPTER 2
DOMAIN: "FAMILY"

iNTRODUCTION

Since the family is the most important social unit for irdividuals .o well as for whole
peoples, it was chosen as 2 semantic domain for special attention.

The family is increasingly recognized for its important role in providing the mold for the
devclopment of the social sz2lf, in shaping those carly attitudes and norms that are likely to
remain and stabilize in the process of maturation and thenceforth influence a person's 1elation-
ship to his social environment during his cntire life. The family is of great .ignificancc in
traditional cu’.ures as well as in highly industrialized societies. Although some may insist
that the family is more important in the former than the latter since in traditional societics
it is often the sole determinant of a person's position and social status, the family is no less
important in the so-called modern societies because the individual's place in an approach to
non-kinship units {such as voluntary associations, fraternal groups and the like) is likewise
deterrained by the nature of the elementary kinship unit (Hsu, 1963).

in spite of its universality, the family shows considerable cross-cultural variation in
numerons major dimensions such as size, organization, structure and content (Hsu 1959,
1971a). According to recent theories, cultural differences may go so far as to produce con-
trastieg patterns in the self concept. For example, Francie Hsu (1971b) suggests that in the
Chinese conceptualization, self is a part of a larger kinship network, in contrast to its Ameri-
can counterpart, wherc sclf stands alone because in the process of development maturation
implies a separation of self from the family.

The first half of the chapter explores the Korean view of the family in the context of cer-
tain universal roles like father and mother. In the second half we shall exaniine a few selrcted
values (here treated as themes), which were historically influcntial in shaping the Korean

family and in determining its organizations, but whose contemporary importance is frequently
debated.

A majority of scholars (Hong Sung-chick, 1967; Kim T'ae-gil, 1966) arc impressed by the
numerous economic charges in Korea, especially during the last decade; however, they disagree
on the depth of these changes and the extent to which they reflect the social and cultural
conditions.

THEMES

This chapter focuses on the following ten themes: FAMILY, FATHER, MOTHER, ME,
RELATIVES, ANCESTORS, FILIAL DUTY, AUTHORITY, RESPECT, and LOVE.
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U.S. and Korsan Meanings
FAMILY

+ %

1i. MOTHER, FATHER
({US: 30%, K: 20%) 1. CHILDREN, BROTHER,
SISTER

(US. 19%, K. 25%)

2. RELATIVES
10. HOME (US: 7%, K: 16%)

(US: 1%, K: 6%)

9. LOVE, FRIENDSHIP "\ \
(US' 12%, K: 4%)
| | I . HAPPINESS, FUN

(IS 5%, K: 6%)
8. TOGETHERNESS, COOPERATION ! /
{US: 6%, K 3%)

7 4. SIZE OF FAMILY, SEX

v \ (US: 0, K: 5%)

7. ACTIVITIES, LIFE / /
{US: 5%, K. 2%) 5. MISCEL .ANEOUS

—  (US: 3%, " 3%)
\6. FAMILY SUPPORT, /

LIVELIHOOD
(US: 2%, K: 1%)

TOTAL SCORES
US.=3146
Korean = 2899

l—_] U.S. Group
€3 Korean Group

U.S8. GROUPS KOREAN GROUPS
Althcugh the main empbacis is on the The Korean conce it of EAMILY also
nuclear famiiy, MOTHER, FATHER, includes MOTHER and FATHER, CHILDREN,
CHILDREN (with RELATIVES receiving and RELATIVES, but they seem to be much
less attention), emotional ties such as more important to them than to the Americans.
LOVE and FRIENDSHIP seem to account 1n addition, both older and male members of

for the climate in the HOME, which involves the FAMILY (father, grandfather, brother)

TOGCETHERNESS, shared ACTIVITIES, and are more emphasized. HAPPINESS and

HAPPINESS. harmony are also included in the Korean
perception of EAMILY. The size of a family
is of importance to Koreans. The Korean
conceptualization of the family is still
traditicn-oriented.




FAMILY

W+ 2
Group Sco
MAIN COMPONENTS OF CULTURAL MEANING Growe S " Kareen
Student 164 203
!. CH).DREN, BROTHER, SISTER. This component, reflecting Worker 194 302
Farmer 235 232
preoccupation with siblings, and children, is especially strong for the Towl 583 737
Koreans, particularly for Korean worksrs.
Studen 70 122
2. RELATIVES. Koreans pay & great deal of attention to various .';'oﬂw'x (7;3 :;g
family members and relatives especially those belonging to the older “Total 218 485
generatinn.
Student 70 100
3. HAPPINESS, FUN. FAMILY as a source of emotional satisfaction | Morker 84 4
is about equally emphasized by Americans aud Koreans—bappiness, Tl 166 183
harmony, and fun. Students score higher than farmers.
Student 9 54
Worker 6 3%
4. SIZE OF FAMILY. Koreans show stronger concern with the family | Fomer =~ - 48
size, sex differences, and family planning.
a3 @
6. FAMILY SUPPORT, LIVI:LIHOOD. This is a small, primarily Fumer 23 8
U. 5. component, in which the family car reprecants the largest response. Tow, t8 =
7. ACTIVITIES, LIVING. Common events, activities, and shared m g 33
family sxperiences play a somewhat greater role in the U.S. image. Forme: 59 b4
Totsl 147 62
8. TOGETHERNESS, COOPERATION. This component suggests Student 105

a stronger U.S. concern with family unity and living together, perhaps Former 80

~N= D
~NOM -

as a2 reaction to challenge and insecurity. Towl 192
9. LOVE, FRIENDSHIP. The emotional ties of love and friendship s
play an especially strong role in the U. S. image of the family. The Fermer 93 21

emgphasis on friendship also appears to be especially characteristic
of the American group.

Student 147 88

10. HOME. This strong, primarily U.S. component is consistent with :’m '?"‘ 23

the content of the previous components emphasizing love, togetherness, Totst 354 176

and shared life.

Studen 264 238

11. MOTHER, FATHER. This is the strongest component for both ;m-r‘ 30 30

groups. Mother appears to have a slightly greater role for Americans, o 323 24
while father is slightly more emphasized by the Koreans.

b
S g B
Total Group Response Scoves Worker :3; g‘z:j K 3223 11 '33:7’
and Percentage Distritution ~ Forme (US: 3.k 3m) - 1088 g98
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INTERFRETATION OF SELECTED COMPONENTS
FAMILY: 7+ 3 (Kachok)

1. CHILDREN, BROTHER, SISTER

.g_U-i._wLes.rG' y .'gw.nn_ﬁmm. —Toiahs
Responses W F us. K.

sister 85 61 920 2% 49 3N 06 105
brother 55 87 84 &7 12- 81 226 270
sibling ~ - - 68 98 85 - 281
chiid, -ren, kids 54 29 50 7 12 -~ 133 19
son - o ? o - 7 7 7
me, rine, myse!f - 17 - 3N 0 n 17 73
othar* - 4 - 15

T W B W

Ipercent) 128) (33} (400 {28} (41} {31) (19) (25)
other: U S. - baby

Koieen -son and deughter, deughter

This Korean component gives greater impor-
tance to children in the family th«a the U. S.
component. The Korean responses within this
component also show that brother 18 veferred
to three times as often as sister, apparently
reflecting the cultural pattern in the Korean
patrilineal family system in which male
children are preferred and the primary
relationships are those which link males
through descending generations (Osgood,
1951; Yim Seong-hi, 1969).

The sizable reference to me, myself sug-
gests an especially strong connection
between the family and self. This is an
apparent reflection of the Korean self
concept {Ko Yong-bok, 1967) that is in line
with Hsu's {1971b) contention that while the
Western man separates himself from the
family in the process of maturation, the
Chinese remains a part of the family
throughout his life.

2. RELATIVES

U S Groy Korean Grou Totals

Responses W ¥ 3 W U5 K
grandm: ther 3 5 5 24 22 5 13 &
grandfether 4 4 Fil 43 10 8 74
grandparents 3 3 3 6 6 6 15
uncle 1 n 6 28 13
eunt 12 14 26
cousin 7 6 - 13 -
nephew 2 10 10 10 2 30
nece - 6 - 6
retatves, tonl 47 16 21 34 28 42 83 104
in-igw, brother- - 6 . . - 6 -
family member . 30 48 90 E 168
family tree 14 e o —

br1) ‘Tg 6% 122 173 170 218 465
{pergent) 132y i36) {32} (26) {31y (N (7 18}

1. blood

The weight of this component is twice as
heavy for the Koreans as for the Americans,
an apparepnt reflectiorn of the Korean emphasis
on the extended family (Yim Seong-li, 1969).
The Korean reference to family members
anc relatives is especially mrong. Further-
more, olcar relatives (grandfather, grand-
mothed fill an obviously more important
role for the Koreans than for the Americans.
This observation on the Korean image of the
large, extended family finds support in the
responses In the component SIZE OF FAMILY
and is in close agreement with the descrip-
tions of the traditional Korean family
structure. An example is the concept of
"chipan'' (the "in" of the family), in which the
FAMILY is expanded into a clan—the aggre-
gate of consanguineous extended famiiies
(Yim Seong-hi, 1969; Ko Ydng-bok, 1967).
Also suppurtive of this are the responses to
the theme RELATIVES on which the Kcrean
ones outnumber their U.S. counterparts
more than 2 to 1.

3. HAPPINESS, FUN

V.S, Croups Korean Groups Totals
Respoises S w 3 W 'F us K.

happy, -iness 42 32 20 23 12 23 94 53

harmony - - - 45 10 19 - 74
pesce 6 - 13 - - 6 13
pleasure - 8 7 - 15
fun 9 12 8 - - - 29 -
smile -~ - .- " 12 - - 23
nice - 13 4 . - . ;3 .
other* 2 ) = - -

% T O3] O OB AT 86 133
{percant) (42) 39 019 {55) (22) {230 (B}  (6)

sother: US. -comfort, comtortabie, warm, -th, fize, -dam

The identification of FAMILY with happiness

is about equai for both groups, thereby reflect-
ing their conce stualization of FAMILY as a \
positive val'---a happy place. However, the 1
Korcan group is concerned with maintaining

harmony within the family as an essential and

much wanted value for this large extended

‘amily system. McCune (1966, p. 36;

describes it this way:

=S SRS = =) i i A i i e B SRR SESN




This traditional system of hier-
archy, though it had its evils
particuiarly for the young women,
had its strength in maintaining
harmony within the household.

Ko eans are not articulate in the description
of famiiy activities such ae dinner, reurions,
outings, Christmas (thcse are American
responses), but they are articulate about
the salient tl' :me--b~rmony, smile, and

couperation.

7. ACTIVITIES, LiVING

M.S. Grou Koresn grou%s !g]glg
Responses S w uUs K

ainner, supper 10 - 7 10 - 17 10
reuion 5 5 7 - - 17 -
picnic 12 - .- 6 - 12 L]
get together - . - 8 o 5 - 13
fite, hving 14 14 23 . g 8 51 17
other® 2 8 i
B 2 8 4 5448 8
{prrgent] 143) (171 40} (520 (16) (34) 5} (2}

‘other U.S -outings, work, Christmas, vacation, tatk, worship,
prayer, affare
Korean -situation, matter

This component should be conridered in
conjunction with TOGETHERNES™, CGOR~
ERATION; LOVE, FRIENDSHIP; and
HOME. In ail these components the strength
of the U.S. responses double or triple their
Korean counterparts. They all reflect
important aspects of American famiiy life
that are in contrast to the traditionaiiy
bas.s Korcan ones. In the American
conceptuaiization, the FAMILY is based on
strong emotional ties betwecn husband and
wifc and daily family life is fiiled with
shared activities and experiences—dinner,
reunions, outings, picnics, vacation, Christ-
mas—that are primarily "doing" In nature.
Compared to this, the Korean concept of
FAMILY connotes something timeless,
gtable, naturally given.

11. MOTHER, FATHER

U.S Grou Korean Groups Totals
Responses T W F S w v USs. K
tatner, dad 53 97 107 B0 124 114 257 N8

mother, mom 85 107 136 82 117 83 328 287
mom and dad 9 - . o E 9
12

patriarch - 5 - . 12

parent 49 58 38 &8 85 44 143 87

folks 11 - - - AR}

wife B8 61 716 _6 14 16 203 36
264 330 357 238 340 262 951 840

{percent} (28} 136} (38) (28) (40 (31) (301 {29)

Although this component is the strongest for
both groups, the U.S. focus is slightly
stronger than the Korean and there are

differences in how this interest is manifested.

Mother and wife have relatively greater
salience for the Americans, whiie father has
more for Koreans. This once again reflects
the traditionally greater Korean emphasis
on the role of the male in family and socic:;,
(Osgood, 1951) and the emphasis on the
father-son line which, as Hsu (1963, 1965)
shows in the Chinesc case, ine. 1tabiy iowers
the imrortance of the husband-wife axis.
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U.S. and Korean Meanings
FATHER

o+ 9 A

11. MOTHER, FATHER, PARENT
(US: 24%, ¥: 14%)

/

. GO0D, FRIENDLY, PERSONA.
CHARACTERISTICS
(US 18%. K: 8%)

/

9 LNVE
{US: 10%, K: 8%)

|

8. WORKER, PROVIDER
US 7%, K: 7%)

U.S8. GROUPS

In the U. 8. image of FATHER, his re~
lationship to MOTHER is emphasized

as the critical tie underlying the American
i nily. The American FATHER'S
chararteristics are that Le is COCD and
FRIENDLY. LOVE is the prevalent tie.
He iz a WORKER and PROVIDER and has
an important role in EDUCATION and in
maintaining DISCIPLINE. !In tkis sense he
is a LEADER and PROTECTOR.

2-6

R “ATION Dl e g
(L o%. K: 3%)
/
5. cmmnsv
(US: 4%, K: 7%)

6. MISCELLANEOQOUS
{US: 6%, K- 4%)

\\

1. HOME, FAMILY, RELATIVES
e {JS: 12%, K. 16%)

{US: 4%, K= 14%)

L1
3. LEADER, PROTECTOR

(US: 5%, K: 10%)

: / !
4. RESPECT, FILIAL CUTY /
(US: 4%, K: 8%) /

TOTAL SCORES
u.S. = 2657
Korean = 2086

O us. Group
—— Korean Group

KOREAN GROUPS

To Koreans, FAMILY implies ar extended
network of relatives with the elevated
rosition of the FATHER in this network
apparently deriving from his traditional
role as the master of the family. This
idea is supported by the heavy emphasis
that the culture places on male status
and age. From the point of view of the
children, this role is accepted and
associated witn *he attitude of FILIAL
DUTY. The ‘mage of FATHER conveys
the idea of authority and streagth, which,
as the reactions show, does not preclude
LOVE.




T ="

FATHER
o+ % A .
MAiIN CUMPONENTS OF CULTURAL MEAING Grow o
sia > US. Koresn
Student 06 ‘69
1. HOME, FAMILY, RELATIVES. Both groups feel strongly that 2 v, SR S+
2T is part of the home and family. Towt 324 3N
Student 30 104

2. MAN. The Koreans strongly stress manliness of the father, reflect- Warler ~F U4
ing a cultural emphasis on the differentiation of sex roles. o 112 301

3. LEADER, PROTECTOR. The central idea for the Korean group is | Student w x
that the father is the master of the family, assurning this elevated position| Fermer ) 23
probably because of his sex and age. =

4. RESPECT, FILIAL DUTY. The idea of respect for the FATHER is | sdmt 5 %
shared by Americans and Koreans, but filial duty and dignity are charac- | fomy, 18 %3
teristically Komean values.

5. CHILDREN. L:both the American and Korean context, the rc.2 of Sadent 2 u
the FATHER involves relating to children. The weight of the Korean F'"‘;'o b 13% 1%
component is somewhat heavier.

3 35

7. EDUCATION, DISCIPLINE. The role of EATHER in the zducation of | woke 28 37
his children is atout equally emphasized by both culture groupis. However,| ©* Fou ,?,; n
the idea of help, being helpful is emphasized by the American groups.

8. WORKER, PROVIDER. The role of the father as working to support | worker KR
his family is especially strong in the American perception of father. The "™y 8 20
Koreans show much recognition of the hardships involved in earning
enough morey for living. '

9. LOVE. FATHER has an especially strong emotional component for | Stdent 86 €2
the U.S. group. The Korean references to love ai12 less weighty but still ol 2% 1%3
very sizable. *1
10. GOOD, FRIENDLY, PERSONAL CHARACTERISTICS. Americans | sooet a8 '
relate to father primarily in terms of friendship and as good, kind, and Pt T
strong. The Koreans characterize the FATIEZ as stern and benevolent.

11. MOTHER, FATHER, PARENT. One of the most important aspects | Swoet 232 72
in the American image of FATHER is his relationshiy te raother, which ""m,'r'm' ggg 23;
suggests the American focus on the nuclear family is built op the close
ties of father and mother.
Student  (US.: 38%,K.: 38%!} 1004 783
Total Group Response Scores Workie {32 g: :213:2 ;gg ;g
and Percentage Distribution mer S B R ol 2657 208¢
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INCERPRETATION OF SELECTED COMPONENTS
FATHER:

1. HOME, FAMILY, RELATIVES

US. Groups KXorusn Groug Erguu

o ¥ A

Responses
home, house,! 78 62 41 27 S1 3 N N2
husbend 17 - 8 12 - 8 25 20
tamily 31 0 31 8 6 9 83 23
reistive, -1on - 6 9 - 8 - 15 8
blood - 10 - - - 10 -
brother - 9 " - 18 - 20 18
sister - 14 - - 9 9 14 18
brother or sister  — - 7 10 - - 17
father's brother - - - 3 19 - - 22
uncie - - - 15 - - 15
grendtather = - - 12 <] 3 - 41
m~low2 5 15 - - - 20 -
other - - - 14
%A o® B P om
(381 (29 (21} (56! 23 12y (186)

(mum) 23
. housshoid
2. other: US. -wife

Xorssn -macrisge, husbend & wife, nephew,
@1endmother, encestor

The U. 8. groups associate FATHER with
the home and family. The Koreans, however,
although glso referring to home and family,

specifically mention brother, uncle, and

ather.

The contrast is clear: the

Americans see their father's importance
in terms o1 the nuclear family, while the

Koreans see him as a pillar in a large
continuity of males. The extended family
concept in which relatives and grandparents
play an important role is important to

the Korean in spite of observations made
by Korean scholars on considerable change
in this respect (Yim Seong-hi, 1969; Kim
Jung-~han, 1962).

3. LEADER, PRUTECTOR

US Groupa Koresn er% Totals

Responses 5 Us. K.
leader 8 23 - - 49
master of famiiy - 57 24 27 108
euthornty - - 17
hesd of h - - 29
boss 1 - 1 -
adult leideriy) - 7 32 10 - 49
tear - 26 - 13 »
security 1 - - 1 _é
other® 14 -

7 (20) (44) (211 (28) (51 (O

{percent)
Vother US. guardian, orotector, responsib:hity
Korean - gdmonition

FATHER is characterized as master of
the family by the Korean groups. There
are far fewer U.S. than Korean responses
regarding the FATHER. The U.S. groups
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(Ardchi}

see thec FATHER as leader, boss, guardian,
aua protector but not as master. Erik
Erikson (1950) has noted that in tte American
father-son relationsbip, the father is seen ar
& "pal." This suggests less authority over the
cther members of the family and more a man
who can safeguard and satisfy the neede of
the others. The strong Korean response
fear is without counterpart in the U. S.
responses. It usderlines the authoritative
position of the father in the Korean family.
Osgood (1951, p. 332) observes that 'the
patriarchal head of the Chinese household
became in Korea a tyrant and an unnatural
symbol o. superiority. '' McCune (1966, p. 35)
says: "'In the home, the father is the
dominant figure. He is given obedience

by his wife and children and his word is

law. "'

' 4. RESPECT, FILiAL DUTY

UsS. Grou Koresn Grou Yotals
Responses T W 7 5 W E U%. K
respect & 17 13 2 10 22 80 6
honor - 12 - - - - 12 -
dignity - 20 - - - 20
filial duty - - 23 51 - 79
other® S - 6 12 - - 11 ’_;_}
T B B 8 B 5 3
{percent) (53) (28) (18} (491 (201 (31} (O4) (08}
Tother. U.S. -5r, obey
Korean -highest_soiemn, -vess
Both groups show a close relationship
between FATHER and respect. According

to Confucian teachings, which the Koreans
follow closely, the highest respect must

be paid by a son to his father ( Osgood, 185]).

I addition, the Korean groups relate the
concept of filial duty strongly and almost
exclusively to FATHER. The concept of

filial duty ( "hyodo") is described in

other connections as fundamental and

broad, requiring loyalty, sacrifice, and
devotion to parents, which is sometimes
exerted at the cost of the individual's re-
lationship to his wife and children {Kim
T'ae-gil, 1967). One legendary story tells of
Sim Chong, a daughter who sacrifices her life to
save and help her father's blindness Moreover,




Lt

th2 Hgiao Ching (in Hahn Pyong-choon, 1967,
p. 11} says: Now filial piety is the root

of ali virtue, and that from which all
teaching comes . . . . it commences

with the service of parents.”" Choi

Jai--seuk (1964) similarly stresses the
central role of the virtue of filial duty

in the Korean family. Why the American
respondents make many references to
respect is more problematic. Our
explanation is that respect does not mean
the same to Americans as it does to
Koreans {(see RESPECT, p. 2-34): for
Amcricans resp ct is more oriented toward
human qualities than panicuiar persons or
roies.

i0. GOOD, FRIENDLY, PERSONAL

CHARACTERISTICS
US. Grou Koresn Grou Totsts

Repomes T WO W geac
qood 17 51 33 - . - 106 o
great, -est 10 ral - - ] | o
nice - 12 c . 12

kind 14 n 17 - = 53

msidness 11 1
graciousness - - 12 9 b - 28
understanding 4 24 7 - - 35 5
inteihigent 7 8 15 -
trust, -worthy 1 7 11 18 -
strong, strength 17 1 1 5 39 -
sterness 27 17 - 44
fun, ny 6 st . 26

tnend, fy, stup 25 26 19 10 70 10
person 7 - - 9 7 9
big - - 15 15 o
Leard - c 15 c 15
baid 1 11

oid, er, -man 12 . 12

misergble . = 13 13
other RE 22 2

£ 8 R}
134 165 & T1I& 9§ 34 486 187
{percent) 300 (34) 13 .. (6 (222 NB (8

2. other  US lar, cool, faithiyl camps vion
Korean diligence, human Seing. worry

This is one of the iargest U.S. components,
more than twice the size of the Korean.

In addition to valuing the FATHER as good
and grzat, he is also described as under-
standing and strong., Moreover, one of the
most distinctively American ideas emerging
here is that of thc father as a friend and
companion who is fun to be with. in American
Anerican family relations, there seemud to
be a down-playing of such qualities as
respect, authority, and formality in favor

of iess formal, more personai relations
{Erikson, 1950). This syndrome stands in

strong contrast to the largest Korean
descriptive response sternness, which is
more in line with authority and obedience.
The Korean response benevolent may be
viewed as a reflection of a2 normativ. value
stemming from the Confucian teachings, the
Five Ethical Principles, in which '"benevol-
ence' ig the foremost value of the father-
son relationship (Henderson, 1968: Usgood,
1951).

11. MOTHER, FATHER, PARENTS

US Grou Korean Grou Totals
Responses T W | 4 4 W E Us K

mothar 121 130 94 60 N 39 345 189
father . - 12 3 - 72
dad 56 41 96 - - 193 -
pop ]G . - . . ]G .
parent K] 18 18 14 18 75 58%
777 8 W T2 WX W OER
{percent) (3 (301 (33 (25) (46) (30} (24) (14)

In mentioning two synonyms of FATHER,
<ad and pop, the U. S, groups reflect the
relatively informal relationship between

the American parent and child. Mother

is more strongly associated with FATHER
by the U.S. groups than by the Korean,
possibiy an indication thai they are viewed
by Americans as equals. in agreement with
the literature (Parsons, 1943; Parsons and
Baies, 1955; Schneider, 1968), this emphasis
on husband-wife, mother-father reiations
suggests that this is the key structurai re~
lationship within the small American nuclear
family, in contrast to the Koreans, whose
primary structural relationship is between
generations (father-son). Two other
characteristic contrasts emerge. First,
Americans emphasize the father-mother
relatior-ship more than the parent-child
relationship, while the Koreans emphasize
the parent-child relationship. Second,
American responses on the father-mother
relationship are nearly double the comparable
Korean responses. The first characteristic
is consistent with the impoitance of
husband-wife link among the Americans,

but whethar the second could be seen in

the same light is not clear.




U.S. and Korean Meanings
MOTHER
4 % Y

11. HOME, FAMILY, RELATIVES
(US: 17%, K: 8%)

10. FATHER, MOTHER, PARENT
(US: 17%, K: 9%)

[/

9. GOOD, KIND
PERSONAL QUALITIES
(US" 14%, K- 8%)

€. HOUSEKEEPIN
(US: 9%, K: 5%)

7.CHILDREN
(US: 8%, K: 6%)

\_

U.S. GROUPS

LOVE {s the strongest single component
closely followed by HOME, FAMILY, RELA-
TIVES, and FATHER, MOTHER, PARENT.
A close mother-father relationship is the
cornerstone of the American family. Vivid
attention is paid to the PERSONAL QUALI-
TIES of MOTHER, such as goodness and
kindness together with friendship and happi~

ness. HOUSEKEEPING and involvement with

CHILDREN are characteristic activities.
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6. EDUCATION, REARING
(US: 3%, K: 2%)

1. LOVE
(US: 25%. K: 8%)

(US: 2? K: 7%)
|

4. HARDSHIP, SADNESS
(US: 1%, K. 4%)

5. MISCELLANEOUS
(US: 2%, K: 7%)

TGTAL SCORES
uS. = 2557
Korean = 2444

O us. Group
Korean Group

KOREAN GROUPS

In the Korean image of MOTHER, tco,
LOVE is the strongest single component.
Her role as a WOMAN is heavily empha-
sized. She is approached with feelings

of RESPECT and FILIAL DUTY. However,
another cultural characteristic is that
Koreans think of MOTHER as a sad person
exposed to hardship. Her roles in
EDUCATION and HOUSEKEEPING are
recognized but less emphatically than

by Americans.




MOTHER

of o Y

Group Scorss

MAIN COMPONENTS OF CULTURAL MEANING Group Ug.u Koresn

1. LOVE. For both the U.S. and Korean groups this Is the strongest ShanpEE
component, reflecting ~imilar feelings of love, aifection, and recognition Fomee ég; ggg

of maternal care,

Studen M4 108
2. WOMAN. A possible exy:anation of the heavy Korean emphasis on m 22 :;g
woman 18 «neir strong tendency to differentiate sex roles. Totst 66 387
3. RESVECT, FILIAL DUTY. For both culture groups the mother Student 8 8
image involves the idea of respect. As a distinguishing characteristic, o 23 4
the Koreans emphasize filial duty. Towd 39 172
4. HARDSHIP, SADNESS. The Koreans view the mother role with a'o,"d::' }S ;2
considerable sympathy, characterizing it as hard and sad. i S =
6. EDUCATION, REARING. Americans associate a helpful attitude Student 18 27
with MOTHER, while the rioreans place more emphasis on the maternal Bl 2 B
functions of rearing and education. Tow 85 61
7. CHILDREN. Both groups recognize the role of the MQTHER :n gm' ':',; g
relationship to children and childbearing. This I8 apparently a cultural Formar 44 59
universal. Towst 196 140
8. HOUSZKEEPING. This component is larger for the U.S. group. ] g? 3;’
Both groups refer to the mother as the family cook. The U.S. groups Fermer 83 39
also mention other housekeeping tasks such a8 cleaning and washirz. Towl 22 116
9. GOOD, KIND, PERSONAL QUALITIES. Once again, the U. 8. groups au?m :,;;g g
focus more strongly on personal characteristics than do the Korean Former 120 83
groups. Both group= see the MOTHER in completely positive terms. Tou! 366 189
10. FATHER, MOTHER, PARENT. The U.S. emphasis on father as Student 178 73
the marriage partner reflects the cloge relatlonship of the parents as et :: g;
the keystone of the American family. Totsl 434 229
11. HOME, FAMILY, RELATIVES. Americans associate MOTHER m:' :3 1;;’
more strongly with the home whereas the Koreanas stress other Former 114 35
relatives. ) L s
Total Group Response Scores G087 (U3 P& ¥ B8 e

and Percentage Distribution Worker (US.. 31%. K.: 29%) 783 716

- Totsl 2557 2444
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INTERPRE{ ATION OF SELECTED COMPONENTS

MOTHER: o}

1. LOVE

U.S. Groups Korean Grou Totsls
Rasponses S W % Us. K.

love, «d,«ng) 166 182 169 215 100 132 517 447
cars, -ing (favor) 27 9 14 ril 19 12 50 52

sifection, -ata - - - N 8 s - 52
security 9 - . - - 9 .
worry - 8 .- 12 - 6 8 18
concerned 6 - - . - 6 -
longed for - - 29 9 23 - 61
miss 6 10 - - - - 16 -
wish to see . - - 10 15 35 - 60
need, ed 1 e - = - -

™o oo om B e
(percent; 136) (34} (30} (46) 122} (32) {25} (28}

. -f. -abis

This largest component, which reflects
sentiments of love and affection, is about
equally important to both culture groups.
But the other associations such as _respect
and filial duty in this connection indicate
that the meaning of love is not the same
in both groups (See LOVE p. 2-36).
Although both the U. S, and Korean groups
no longer lived with their families, the
Koreans expressed greater concern
about the absence of the MOTHER as
indicated by the number of Korean responses
longed for and wished to see. A
possible explanation :s that for the average
young Korean<, separation from the family
is a more unusual experience-~for which
they are apparently emotionally less
prepared.

2. WOMAN

US. Grou Korean Grou Totals
Rewones T oW TUWR griw
woman 34 6 26 97 138 132 66 367
tady - - > 9 = - 9
Korasn skirt =) =) = ¢ 1 = = AR

% TR % S TH & W
{percert) 152) 191 39 1277 i38) (34) 13} 16}

This is the cecond largest Korean
component, many *imes larger than the
comparable U.S. component. This def-
initely reflects the fact that sex differ-
entiation in the context of Korean culture
is far s*ronger than in the American
context. One Korecn proverb says:
""With the age of sev2n, boy and girl
stould not share a seat.' In most cases

o Y (Ombdni)

the Korean differentiation in the roles
of men and women iavolves an elevated
status for men and a subordinate position
for wemen. This superior-inferior status
between men and women is even plain
in daily life, as McCune (1966, pp. 35-36)
describes it:

.. .in the serving of food, the

male members of the family

have the preference. They are

served first and eat separately,

the women then eat, the daughters

and daughters-in-law being last.
( See also the component HARDSHIP,
SADNESS of this theme . )

3. RESPI.CT, FILL L DUTY

US. Groups Korean Groups Tozails
Responses > W F JSTT K
respect, -ful 8 8 23 29 9 1" 39 49
highest - - - N - - - n
fiha! duty - - - a4 35 22 - mm
returning? - - - - 5 .- - —g
occur {remember) .. - - - e -
] 84 Fg 3 OB T2
22 N

(E_r‘ump (21} (21) (59) (49) (32} (9
. Ipsy back)

As also shown in their responses to
FATHER, rezpect is one of the main
associations with the image of MOTHER.
The concept of filial duty is strong.

1t is of Confucian origin. It is embodied
in the Five Ethical Principles in which
whatever applies to the f=tber also applies
to the mother (Henderson, 1968, p. 24).
There is other affirmative evidence irom
the responses in this connection, ail of
which are consisient with the findirgs of
Kim T'ae-gil (1967), on the basis of his
study of Korean students.

4. HARDSHIP, SADNESS

U.S. Grou Korsan Groups Totsis
Responses 5 W F 3 W ’F s,

K.

hards.s .- 18 15 - 33
tesr - - - 25 9 - . 3e
pitisble - - - 14 - - - 14
old 10 P . s .~ . 10 -
other” . 1 =3 = = 13

i3 Tg' e %‘8 24 - T4
{percant} WJA) (64) - {74} (26} 4

other: U.S. sad. crying. sick-ness
Korasn -age, white hair

bt et i b i A e s




This component is almost four times
stronger for the Korean groups than
for the American. The image of MOTHER
in terms of hardship and tears is definitely
connected with the subordinate social
status of women which demands docility
and obedience. Osgood (1951, p. 47)
says:

As a child she must obey every-

one, including a brother. After

her parents marry her to a man

she has never seen, she must

obey not only him but his mothcr

as well. Only after she bears

children herself does she acquire

authority, and for status she

must have a son. . . .As a child,

a giri's dealings with her mother

are apt to be on a sympathetic

plane.
McCune (1966, p. 35) says ihat '"the
ncw bride of the eldest son who joins
the family has a hard lifc as she under-
goes training and sometimces abuse by
her motler-in-law. "

y. GOOD, KIND, PERSONAL QUALITIES

US Gray Korear Groups Totais
Responses 3 ] ¥ T TN Vus [3

Gooud ness 30 22 13 6 . 7t 6
great 11 13 o= 24
happinesy 18 . . 18
king negy 9 26 35 7
nice 23 L) - 2
undsestanding 17 14 31 -
sincer ity 1 1A
warm th .nesg 17 [ 8 23
Gr AC:0Us Nes ki 1 1 - 53
wonderfyl i1 . 19 33
tr.erd, iy ship 16 16 32
pretty 14 1) 12 24 14 42
gratetyiness - 7 1" 9 27
other® 12 23 16 5 1 1 1
i 6 726 & 35 Eg ﬁ% 1%
(percent) 136} (32) @23 (361 (31} 133 4y B

“other US -faithful, devoted, -on. motherly, sweet, beautitul,
fun, thoughtty!
Korean purnitv, mild, heart, compassion

A though both groups describe MOTHER

in terms of very positive qualities, the
emphasiz is somewhat different. in

the U.S. description, the attitudinal
responses of goodness and kindness are
strongest. Ancther sizable U.S. response,
friendship, further indicates the strong

American interest in zn informal relation-
ship. Such an interest makes for close
interpersonal relations. The Korean
responses are more formal, giving the
impression of being more idealistic.

The qualities such as benevolence and
beauty receive more attention here.
Gratefulness, a moderately strong Korean
response, may be a reflection of their
appreciation for the sacrifices and hard-
ships endured by women in general and
mothers in particular.

11. HOME, FAMILY, RELATIVES

US. Groups Korean Groups Totals

Respcnses 1 W F S W F

{amuly 30 22 12 8 - . 64 8
home, house 60 87 52 " 27 16 199 54
grandtather . - 6 - 8 o 6 8
grancmother - 3 8 15 3 3 26
sunt - - - 19 . 19
inlew 12 14 15 -~ 41 ]
sister - 0 6 - 8 8 27 16
brotrer - 28 7 20 = 35 20
wite 2 22 13 9 - - 57 9
persgn 6 - - 6 13 - 6 16
other*®

o = = ]

% 33 14 42 125 :g 38 202

{percent} (301 144) (26} (21) (623 01171 117) 8)
ather Korea~ -man, hushend & wiie, widow

The largest U.S. association to MOTHER
is home, reflecting a mother's role as the
center of the family. The same is true
of the stiong U.S. references in the
component HOUSEXEEPING. The sizable
U.S. references to wjfe are similzrly
reflective of this role, which derives
from a wife-husband, mnther-father
relationship that appears to be the core

of the U.S. conceptualization of the family.
in contrast, the Korean focus ison a
wider network of relativer, and lengthy
generation lines such as grandparents

and grandchildren.
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U.S. and Korean Meanings

11,1, PERSON, INDIVIDUAL
(US: 35%, K: 3%)

10. OTHER PEOPLE
(US: 17%, K= 3%)

9. TIRED, LO/NEU/ /

PHYSICAL APPEARANCE
(US* 13%, K 2%)
|

8. GOOD, FRIENDLY, SOCIABLE

(US: 9%, K. 3%) \ \

7. ARMY

(US 5%, K. 0%) v

1. FAMILY, LOVE
(US. "%, K: 28%)

N
\2. IDEALS, HAPPINESS, FREEDOM

(US: 0%, K 14%)

i
3. HOPE, AMLITi DN, SUCCESS
/ (US. 4%, K. 70

4. MONEY, MATERIAL
GOODS
(US:0%. K: 12%)

/

/
5. MISCELLANEOUS
(US: 4%, K 11%)

6. EDUCATION, KNOW. L%Té%QSQ%ORES
LEDGE, INTELLIGENCE Koréan = 1963
(US: 3%, K: 9%)

D U.S. Group

\

U.8. GROUPS

One of the most important cuitural dif-
ferences that emerges from this concept is
that the American individual perceives a
dichotomous relationship of himself (1,
PERSCN, INDIVIDUAL) as opposed to
OTHERS. In view of this polarity, the
importance assigned to sociability—GOOD,
FRIENDLY-becomes understandable. The
American's self-image shows a more con-
crete orientation with the present. The
Americans mention their PHYSICAL AP-
PEARANCE and are preoccupied with their
present physical and emotional conditions
(tired, lonely) probably resulting from their
new service experiences.
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Korean Group

KOREAN GROUPSE

The Koreans stress FAMILY relations
and pareats, which indicates that the indi-
vidual views himself as a part of hisfamily.
The Korean's self-image is appareatly less
concrete and shows preoccupation with tne
future. HAPPINESS and FREEDOM are
strongly stressed personal IDEALS. Simi-
larly, a strong goal orientation is noted in
the Korean emphasis on HOPES, AMBITIONS,
EDUCATION, and MATERIAL GOODS.




.ME

L bk
Group Sco
MAIN COMPONENTS OF CULTURAL MEANING Grow ('S "Koresn

1. FAMILY, LOVE. For the Koreans, this component shows strong Student 53 196
emphasis on Joye and on a person's relationshlp to the members of his m ;’,; }8‘5
family, especially to parents. The U.S. group does nct mention parents, Towl 184 545
but to a lesser extent they do mention love and home.

2. IDEALS,: HAPPINESS, FREEDOM. This is an almost exclusively Student 6 100
Korean component. The Koreans consider hrppiness, freedom, and ?;’,:;:', - ;8
peace as especlally salient personal geals, ideais. Towl 6 266

3. HOPE, AMBITION, SUCCESS. The Koreans show roncern with the Student s3 12t
future, and they make strong references to hopes, expectations, and e
success. The lower-scoring U.S. responses suggest fewer nnfulfilled Towe! 79 269
ambitions and a more prugmatic personal outlook.

4. MONEY, MATERIAL GOODS. The large response money, Student - 153
along with the other matsrial goods mentioned (clothes, liquor) indicate | Foreer ° N
the importance of material possessions to the Koreans. Totd 6 244

6. EDUCATION, KNOWLEDGE, INTELLIGENCE. The Korean focus Stucent 37 ¢
is on knowledge and learning. The Americans think of themselves aa ki T
intelligent and thinking. Towl 68 176

7. ARMY. The new status and new experiences as a member of the Student a6 10
Army eppear to affect the American self-image much more than the ‘;“;-‘r“‘m" ;g -
Korean. The Koreans refer only to discharge. Totsl 105 10

8. GCOD, FRIENDLY, SOCIABLE. Being good, friendly, and likable a;\mm 56 19
emerges as a very strong American self value. This reflects a desire Fm g? ;8
for satisfactory interpersonsl relations. The Korean references—patient, Towi 178 63
responsible--are not descriptive of an outgoing personality.

9. TIRED, LONELY. The Americans show corcern about their present Mt ‘243 40
physical and mental state. In describing themselves as tired and lonely, | Farner 18 "8
they are probably referring to their new experiences in the service. VT CAM L
10. OTHER PEOPLE. 'This predominant U.S. component suggests that Studert ua 18
the self is viewed as opposed to others (you, they, him, her). This ooisbul B+
duality emerges to a much lesser extent in the self-image of Koreans. Towt 338 €8
11. I, PERSON, INDIVIDUAL. This component is especially strong in a'o'“ﬁ'" :"‘7’3 2;
the Americun self-image. The heavy emphesis placed on the self—I, Fum;_v 214 27
myself, individual—suggests & strong American value of individualism. otsl eg2 e

Total Group Response Scores Wore 1S %ﬁ X 27 Gos o8
and Percentage Distribution o™ (US- 25%.K:32x) - 503 638
2-15
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INTERPRETATION OF SELECTED COMPONENTS
ME: Y 4 A (Naeke)

1. FAMILY, LOVE

o TRy fEeffen lod

father - - - 6 - 12 - 18
brothar - - - 6 7 16 - 2
mother - - - " 2 18 - 8
parent 6 - 1 12 28 6 51
brother & sister - . - - 6 - - ]
family 5 - 13 - - - 18 -
home, housa - 12 12 " 8 7 24 26
rrarry, -ied 7 - 9 - - - 16 -
wife - 10 - - - - 10 -
husband 7 - - - - - 7 =
sweetheart - - - 3 2 X - 92
gl - 1" - - - - " -
women 6 - - 2 17 13 6 62
love, v -ly,-ing,! 14 24 6 N 52 A 44 154
life, hiva 8 - g - 4 - 15 4
heaith 6 - - n - 9 6 20
friend ~ A 14 -

B ono8 o M s

{79 (31} (361 (30) (34) (9) (28)

{pe cent) H (40}
-atfar

This is an especially strong Korean
component suggesting that emotional ties,
especially love, play an important role

in the Korean self-image. It also suggests
that the relationship to the family, especial-
ly to parents and members ¢f the opposite
sex, is an important part of the self.

These observations support Hsu's (1971)
recent elaboration of the Western versus
the Far Eastern concept of s=If and person-
ality. He makes the point that the Chinese,
as the major representative of the Far
Eastern peoples, are brought up with a
concept of self which includes the family
and from which the person does no!
separate himself in the process of matur-
ation (Hsu, 1965, 1970). The Korean
conceptualization of self bears strong
similarity to the Chinese system in which
the father-son-dominated kinship (see uiso
the theme FAMILY) is the individual's
primary, auton.a... =nd continuous source
of intimacy. This is vury different from
Western individualism in which a husband-
wife~-dominated kinship system is expected
to provide a comparable source of intimacy.
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2. IDEALS: HAPPINESS, FREEDOM

.S, Grou g.mu\mexﬁ. U.Lsm.'s_
Responen S K.

freedom - - - 52 25 20 -9
pasce = = - - - 10 - 10
happiness 6 - - 36 43 37 &€ 16
beliaf, -va - - - - 10 6 - 16
other* - = = - 1 -

T = T i 78 Fg [

- -~ (38) (291 (33)

{percant) (14)
other: Korean -faith, Jetus Christ, patriotism, netion

This componeant stresses happiness and
freedom. A previous study indicated the
strong identification of HAPPINESS with
freedom is a political ideal with which
Koreans are newly concerned. Hahn Pv.ag
Cheon (1967, p. 32) says:

In Korea the coi.cept of liberty as it
is uncerstood today....has never
been considered a political ideal.

3. HOPE, AMBITION, SUCCESS

u.>. Groups Korean Grouy Totals
Responses > Y4 F S W E U5 R

hope, -fu! - 6 - - 30 24 6 54
future - - - - 12 6 - 18
expectation - - 16 - - - 16
destiny - - - - o 14 - 14
embition 17 - - - - 17 o
UCCess - - 28 17 14 = 59
fame = & - 9 - 5 - 14
weant 5 - 6 - - - 1N o
endeavor - - n - 6 - 17
sk - - 10 10 - - 20
work, .ing, -er 7 8 - - - 15 -
time - - a3 - - - 33
engineering,! 17 - = . - 17 -
power . - 12 - . . 12
cthar2 7

& 12 - .
3 7 W 8% & ;S !%5‘
{percam) 671 118) (15) (49) (26) (26) (4} (1)

. TCn, -

2. othar:  US. -job, lasder

Korean - dream, exarcise

Cur previous study (Communication
Lexicon, 1971b) showed tha: SUCCESS
was the motivational theme most often
expressed by the Koreans. In addition,
specific references tc fame and power
were particularly frequent. Responser
like fame and_power tell more about the
nature and intensity of aspirations than
what their concrete objectives might be.
Compared to the Korean, the U.S. responses
are less weighty and more specific:

ambition, work, and engineering.




4. MONEY, MATERIAL GOODS
Hesponses .52§-_§"f.‘l‘iﬂr '?LMWG"'Q!EF" -Tt-mls

money = - - 98 33 30 - 161
article - - - - 10 9 - 19
bread - - - 10 © @ : 10
liquor = - - N = - - n
comfort = - - 14 = o @ 14

other* = < 22 o 9 -]
. , - ( 03 - 153 43 48 5 244
percent - (100) - (€3} 118) 20

othe:- US. - cor

Korean -profit, clothes, provision, water

Especially when contrasted with the
negligible U. S. score, the heavy weight

the Koreans give to this component suggests
a strong desire for material possessions.
Evidence for the fact that the responses

in this component probably reflect the
rising and unsatiable hunger for material
possessions that is frequently character-
ized as a major moving force in developing
countries ( Moore, 1963) is also found in
the frequent mention of money and materlal
goods as important goals of Koreans in

the studies of Hong Suag-chick (1964)

and Kim T'ae-gil (1968) quoted previously
{Communication Lexicon, 1971b, p. 10-3).
in contrast, the U. S. groups show a
remarkable lack of concern with material
goods as a meaning component, probably
because they are taken more for granted

in an environment of relative affluency.

11. I, PERSON, INDiVIDUAL

U.S. Grou Kotean Grou Totals
Resporss T WO TOWF UK

| 69 40 58 7 12 27 167 46
self 27 - - - - o 27 .

myself 9% 92 99 @ . - 286

mine 1 - - = - o 11

e 5 6 . a © o "
indwiduasl 30 - 14 @ & @ 44 .
person 22 pal 16 - 15 . 60 15
men 24 14 27 o = o &5

other® 21 o = o g

e 2 = = JiL

i ?22’ 173 ?(14 7 27 27 692
Eveen(! {25} (31} (1) (44) (44) 138} ()
other: U.S. -ego, being. one

The emphasis on the individuai is apparently
a very natural response for all Americans.
Thls component amounts 1o one third of all
responses of the U. S. group. On the other
hand, the negligible Korean responses

here indicate that the self is not of great
concern. This reflects individualism, a
pecvasive feature of the American culture,
as has beun observed by such outstanding
authorities on American value orientations
as Kluckhohn and Stodheck (1961) and Robin
Williams (1951). This value orientation is
frequently deacribed as a part of the Prot-
estant Ethic, which is generally characterized
as being individualistic, emphasizing the
importance of work and achievement.




U.S. and Korean Meanings
RELATIVES

y 9

10. AUNTS, UNCLES, COUSINS
(US: 31%, K: 38%)

9. MOTHER, FATHER, CHILDREN
(US: 28%, K: 7%)

8. FRIEND, NEIGHBOR
(US: 7%, K: 3%)

\

\ \
7. GRANCPARE\'TS
(US: 5%, K: 2", )

\

6. MISCELLANEOUS

6. VISITING, REUNION
(US: 6%, K: 1%)

U.8. GROUPS

Among the U. S, groups, the main compon-
ents were: AUNTS, UNCLES, and COUSINS
as well as FATHER, MOTHER (husband
and wife), and GRANDPARENTS. This
relationship is founded on the emotional
ties of LOVE, RESPECT and FRIENDSHIP.
However, the role of RELATIVES in
providing HELP and material support

is apparently modest. VISITING and
REUNIONS seem to be the most important
personal contacts of RELATIVES, and
furthermore they usually take place

during holidays and vacations.

—_—

1. FAMILY, KINSHIP
(US: 14%, K: 25%)

I
i

B
i

2. CLOSENESS, SIZE
(US: 3%. K: 9%)

%@{:};—- \
'l Sfeseiese
? i
i
/ !

3. LOVE, RESPECT
(US: 4%, K: 9%)

K U I
“, 4. HELP, COOPERATION

(US: 2%, K: 4%)

(US: 2%, K: 2%)

TOTAL SCORES
U.s. = 2962
Korean = 2233

3 us. Group
Korean Group

KOREAN GROUPS

The Korean denotation of RELATIVES is
more narrowly focused on AUNTS,
UNCLES, CGUSINS; within this component
there is highly differentisted kirship
terminology which reflects detailed role
differentiations. It is said that RELATIVES
form one family, stressing CLOSENESS
and conveying concern with unity and co~
hesion. As tne main emotional content

of this relationship, LOVE is emphasized
without any reference to friendship. The
greatar Korean emphasis on HELP and
COOPERATION is indicative of the more
formal and practical nature of the Korean
relationship around relatives.




RELATIVES

)
MAIN COMPONENTS OF CULTURAL MEANING Group 3,’;."9;(“.-\
1. FAMILY, KINSHIP. T%s important componsnt reveals that for both | Student 1687 104
: N Worker 103 208
groups, RELATIVES pelcag to the famiiy. The Koreaas place especially | Famer 138 45
heavy weight o1 tiis, emphasizing that all relatives belong to one family. b o e
2. CLOSENESS, SIZE. The sizable Korean component stresses the idea ki 352 3
of closeness; the smaller U.S. component involves distinct references F.rm: 12 43
1o distance. iy H
3. LOVE, RESPECT. The Korean respondes are woightier and suggest | Swdet 35 1%
stronger emotionas wnvolvement. an;rm' 2 13
4. HELP, COOPERATION. This is a comparatively small component Shcn g &
that has more meaning for the Koreans. It suggests the importance of Farmer = 7
the extended family in providing assistance and material /uppo=t. T 4 »
6. VISITING, REUNION. This small and primarily U.S. component Student a8 2
reflects the U.S. cultural scene, the meeting of relatives who often live st T %
far apart, and who visit each other rmoatly on holidays. Tl 95 20
7. GRANDPARENTS. Somewhst contrary to expsctations, this is a it b
stronger U.S. than Korean component. It suggests that grandperents F-m;row ltss 17
are not really considered as relatives in the Korean perception but as B 5
part of the primary group (the family).
8. FRIEND, NEIGHBOR. The U.S. response is heavy; it may suggest | Swdet 63 2¢
an inclination to recognize kinrhip in its friendship aspects. Furmer 36 27
Totst 218 65
9. MOTHER, FATHER. CHILDREN. The heavy weight of the U.S. wmm"' 2?&7, 238
response suggests chat for Americans, parents are relatives; for the Former 284 65
Koreans, they apparently do not fall in this category. LCtaliy SR
10. AUNTS, UNCLES, COUSINS. This is the heaviest component with | Srudemt 268 34
a core of common meaning for both Koreans and Americans, i.¢., in F'"';'“ g:; g’g
general both groups are referring to the same persons.

Student (U.S. 38%, K.: 36%) 1047 802
Tota! Group Response SCOTeB  worker (US: 33%. K.. 31%) 64 04
and Percentage Distribution acre gitlS SR LI (A ks

Tots! 2962 2239
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INTERPRETATICN OF S8ELECTED COMPONLNTS

RELATIVES: &

1. FAMILY, KINSHI?

j

iy laaiy

Respinses
famuly 84 62 32 33 43 6 .18 141
kin, ship 18 ] 32 - - 5 27
reiated, -ion! 48 12 63 - ‘ - 123
in-laws, sister-2 37 20 1" - - 88 -
cien - - - 3] 8 - 19
flesh & b - - - - -] 14 - 22
geneolcgical, - - - ] 7 - - 13
family system - - - ] - - 13
family name - - 12 B 17 - 67
mothar's family - - 0 49 23 - 92
:ne femily = = - 24 =
O B e e e
ipercent) (44) (24) 320 (19) (37) (44) (14} (26}
. Ufcod reletion
2. brother—
3. -wble

This component is an important one for
both cultures. The Korean emphasis is
especially strong in the sease that
relatives form ore cohesive, unified
group~~the family. This emphasis is
especially evident in the response. from
the less educated Korean groups. The
U. 5. attention includes the family ar-ong
those who are DELATIVES. However,
they do not emphasize the idea of closeness
among RELATIVES. Instead they state
tae simple fact of 12latedness. It is
desirable to consider this component in
conjunction with the Component 2,
CLOSENESS. SIZE, in which the Koreans
often refex {o closeness and ties.

3. LOVE, RESPECT

US. Grou Koresn Groupt Tota!s
Responses g W F 3 W . ng'—LLT
raemony - - 23 - 15 - 3
towe, -ing," 19 1§ ) 5 16 35 10
religicus sarvice - - - 1" - - 1
respect 6 - - 18 S 18
good - 6 14 - 20 .,
courtesy - - - 19 - 10
[ ] 5 13 - - - - 18 -
kindness > 9 - 13 . - g 13
warm heert - o - - - 17 = 17
fur, .ny d 8 5 - - - n -
Y thy - - - 10 - - - 10
other o - 15 _8
. ’ gg” Eg !5 ng § 48 N4 82
pe-cent 11 (48) {21} (72) (2} i26) (4} (9!
. fraterngt-
2. othar:  US. -hsppy, enioy, miss
Koreen - pladsurs
2~20
e - B — . e

& (Ch'inch'dk)

This component, which expresses the emotiozc]
content of ties to RELATIVES is stronger

for the Koreans. In this respect, it should
perhaps be considered together with
FRIENDS. The Americans mske many ref-
arences * friends and friendlv, which sug-
grste that the main emotional tie to RELA-
TIVES may be friendship. Compared to their
references to friendship, the U.S. references
to love are relatively modest in connection
with RELATIVES. Somewhat the opposite

is true about the Koreans for whom refer-
ences to It - many timcs outweigh the
reference: , mere tciendliness. This
impression of a less intense emotional
involvement with RELATIVES on the part of
Americans is reinforced by such responses
a8 good, nice, happy, and funny. The second
largest Korean response follewing love is
bharmony, which is a central value cf the
Korean extended family system.

4. HELP, COOPERATION

US Groups Korean Groups Toteis
RAesporses T 1 W E .S, K
heip, -ful 1?7 5 - 16 - 13 22 29
morey 7 = = 10 = - / 10
COopRTANLCH B - - 2¢ - 8 - 28
gepandence - 12 = . - 12
other* = - = 17

B B = d <5 & &
{percent) (720 123) - {78} - 128) (21 (4)

othar: US -need, borrow, presents
Koreen - rich

Although this is a small compor2nt, it sug-
gests the practical utility of the network of
relatives for the Koreans. In Kores, as in
many changing, developing countries, physi-
cal help and cooperation are mestly limited
to the weil-established pattern of primary
grov~ (family) relations. (See the Commu-
nicat.on Laxicon, 1971b, p. 2-16 and Hong
Sung~jik, s65). The family is, as McCune
(1966, p. 26) says,




Usually a happy place, particularly
in times of prosperity. Through
the ir.erlinkage of families, work
couid be exchanged. When fortune
smiled upon one family, through a
bright son, for example, who
passec examinations (civil servico)
and became an official, or through
bountiful crops, all of the inter-
related families shared in the

food fortune.

9. MOTHER, FATHEh CHILDREN

U.S. Groyl Koreen Gr

Reponses SR gomcOov louh
father 41 ¥ 68 10 7 6 148 23
mother 47 60 85 7 3 5 192 15
parent 46 18 7 - . - n u
brother 38 40 44 - 6 8 122 114
sister 38 37 56 - 9 - 1N 9
brother end sister - - 16 33 48 - 95
wife a4 £1 18 - - ~ 103 -
chid 18 - . = 18 -
son 5 - - - - - 5 -
daughter 4 = = = = 4 =
home, house 1o c oer = A =

= ﬁg 3 T 6 841 156
{percansi 1350 {31} (34} {21} (3N 42} (28) N

The weight of the U.S. responses mother,
father, and parents leaves no doubt that

the Americans consider parents to be
relatives. The very sporadic Korean
responses suggest the opposite. This

trend is apparently related to the previous
observailions that even grandparents are not
regarded by the Koreans as RELATIVES.
The only sizable Korean response is
brother and sister in this cluster of
responses. Especially clear is the contrast
in the case of wife, who is heavily referred
to by the U.S. groups but who is not
mentioned at all by Koreaas. Thie is

once again evidence that the Koreans
considir wives to be members of the
pririary group (family) and are not

termed ‘''relatives. ' In addition, the
omussion of wife from the Korean responses
may result from their considering the
relatinrship of husband and wife as “'‘muchon,"”
which means "one "--not "related."

10. AUNTS, UNCLES, COUSINS

gl Growe,.  fomcfouy  Sloi

Responses
aunt 71 132 108 (931 (86} (43} 31y {222)
mother’s sister - - - 47 34 12 - 93
wite of fether’s] - - 14 12 10 - 3%
father's gister - - - 28 35 2° - B4
sunt - 1 5 .- - [
parent’s meisd - = 3 - = 3
sunt end uncle 7 - - - - 7 -
uncis 82 123 128 (120} (136} (97} 333 (33}
unch -~ - 49 76 58 183
mother". - 15 L 15 a7
fether's brother - - - 4 " 8 - 60
husband ofé - - 12 - = - 12
perent's meieS - = = 3 o 3
perent’s =econ; - - - 12 13 25
parent’s third - - . - k} - 3
cousin 79 69 71 {101} 192} (103} 219 {296)
cousin - - 67 44 46 - 137
cousin 8 - - -~ & 6 13 r
cous.n - - - - 19 21 18 - 58
son of wife's10 - . 3 = - - 3
second cousin - - = 3 13 18 - 34
third cousin - E - 3 8 8 19
nephew 6 19 - - 9 25 2
nece - és & o A I by -
245 3%2 31 T4 204 257 918 860
27) (39) {34) (37} (34) (29} (31) (38)

e,
. orother
cousin's wife
. brother
fethar's vster
cousin
cousin
counn
fether’s side
mother’s side
sister

SomuanawN

-

This component elicited the heaviest
responge from both the Korean and U. S.
groups, although the Koreans did place
more erphasis on male relatives in
this cluster. This is probably due to
patrilineal preference in Korean kinship.
Osgood (1951, p. 49) states:

Male first cousins of the same

clan almost certainly know each

other and have a feeling of in-

group st2tus. One's mother's

sister's children seem most

removed of all the cousins. ...

Next most distant are one's father's

sister's children, as they are only

once removed from the family

home. Both these groups of

cousins necessarily belong to

another clan and the tie is only

biological.
In addition, the variety of Korearn respcnses
suggests, because of its terminological
specificity, a stronger cultural predis-
position among the Koreans toward greater
differentiation among categories of
persons whom they consider "relatives. "
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U.S. and Koreen Meanings
ANCESTOR

2 &

10. TIME: PAST, OLD

(US. 20% K. 3%)

9. RELATIONSHIP FAMILY TREE
(US: 19%, K: 9%}

8. PEOPLE, FOREIGNERS
(US. 10%. K: 2%)

\ 7. HISTORY, TRADITION °
(Us: 8%, K: 4%}

U.8. GROUPS

As a primary meanirg, ANCESTORS
refer to progenitors, particularly GRAND~
PARENTS and great-grandparents, with
emphasis on coasanguine RELATIONSHIPS—
deceased relatives belonging to the FAMILY
TREE. More distant in the past are those
Americans who played a major part in
HISTORY (Mayflower) and also FOREIGN-
ERS, the immigrants from other countries.
ANCESTOR als> refers to an even more
distant category: PREHISTORIC MAN,
APE. This explains why the American
attitudes toward ANCESTORS are weak
and mixsd, while the dimension of TIME:
PAST, OLD is strong.
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\ 7/ /
6. MISCELLANEOUS

/
€. PREHISTORIC MAN, APE
(US: 4%, K: 2%)

1. FOREFATHER, GRAND-
PARENTS, RELATIVES
(US: 30%, K: 39%)

2. RITES, VENERATION,
- WORSHIP
(US: 2%, K: 18%)

\ \
3. GRAVE, DEAD
(US: 6%, K 11%!

4. LEGENDARY FIGURES
(US: 0, K. 7%)

(US: 1%, K: 5%)

TOTAL SCORES
USs. = 1802
Korean =2100

U.S. Group
Korean Group

KOREAN GROUPS

As expressed by the substantially
higher score, this theme is more dominant
for the Korean groups. It refers to FORE-
FATHERS, with emphasis on male prede-
cessors. The Koreans also show concern
with the VENERATION of ANCESTORS
involving the morel and religious principles
and attitudes frequently labelled as 'ances-
tor worship,’ the overt manifestations of
which are services at the GRAVE and RITES.
All the ideas related to this concept ars
viewed as elements of Korsen cultural
HISTORY and TRADITION. ANCESTORS are
not old, forgotten relatives, but are {nfluen-
tial figures in the daily livee of Koreans.




ANCESTORS
x &

MAIN COMPONENTS OF CULTURAL MEANINGS

Group

Group Scores
U.S. Koreen

1. FOREFATHERS, GRANDPARENTS, RELATIVES. This is an
especially strong Korean component with almost erclusive concentration
on the male lineage: grandfather. The U.S. group refers more to

family with emphasis on grandparents, including grandmother.

2. RITES, VENERATION, WORSHIP. This Korean component
expresses semireligious attitudes and behavior such as venerati. a
in rites, the foundation being in Confucianism.

3. GRAVE, DEAD. This predominantly Korean component also is
related to the ceremonial aspects of ancestor worship and respect.
The sole U.S. response is dead.

4. LEGENDARY FIGURES. References to fumous personalities
of history and legend are exclusively Korean.

6. PREHISTORIC MAN, APE. The main U.S. focus is on ancient
and subhuman predecessors to man as identified by anthropology and
zoology: cave man, Neanderthal.

7. HISTORY, TRADITION. Tbe U.S. emphasis is on history and
historical heritage (the Mayflower); the Korean is more on tradition.

8. PEOPLE, FOREIGNERS. This primarily U.S. component contains
numerous references to people and foreign nations, reflecting the
multinatioral beckground of Americans.

9. RELATIONSHIP, FAMILY TREE. The U.S. focus is on relatives
in the sense of consanguinity, as is reflected by the family tree and
descendants. Comparable Korean responses refer to generations

and geneology.

Student 266 211
Worker 171 298
Formar 109 317

Total 546 82

Student 22 215
Worker 10 83
Farmer 7 88

Torsl 3¢ 384
Student 40 101
Worker 2 88
Farmer 22 46

Totsl 91 233
Student - 51
Worxer - 41
Farmer - 52

Totsi - 52
Student 17 12
Worker 8 10
Former 48 13

Tots! 73 35

Student 60 10
Worker 45 15
Farmer 82 L]

Totsi 187 33
Student 149 968
Worker 68 65
Former 113 35

Totst 335 198

10. TIME: PAST, OLD. This is mainly a U.S. component mt };z ;g
emphasizing the time dimension of the past with connotations of Farmer 83 22
remoteness and irrelevance. o e R
Student (US.: 47%. K.: 39%) 642 828

Total Group Response Scores  {Judet W3 8. % 3% 476 649

and Parcentage Distribution Fermer (US.: 2T%.K.. 20%) 4 825

2-23



iNTERPRETATION OF SELECTED COMPONENTS
ANCESTORS: 2 4} (Chosang)

1. FOREFATHERS, GRANDPARENTS,
RELATIVES

US Groups _ls(_mﬂ_(}r_qg% \
Responses W F w us., K.
grandtathar 47 42 37 133 157 130 126 40
great grandfather 11 4 23 1 43 15 77
father 1" 11 12 9 22 27 M 58
fcretather 37 il 17 28 47 50 7% 125
grandmather,! - 3 16 - . - 47 -
ounanorem,z 11 kS 13 - - 88 -
elders - - . 6 42 M - 82
senior . - 1" - 1
family, life 55 21 14 12 6 \lg 90 28
forebearers 16 - - - - 16 -
predegessor 45 - - = 45 -
other 3 1 _= _= - 23 1
66 T 109 717 396 5# 5_4% Eg%

ipercent} (49) (31} {20} {26! (36) (38) (30) (39)

T 3reat

2 great-

3 other US -uncie, parent

Korean -mother, brother parent

This Korean component accounts for more
than one-third of ail Korean responses. The
U. 8. and Korean groups agree on grandfather
as the single most important response, but
the weight of this response for the Koreans
is more than three times that for the Amer-
icans. This emphasis on the male parentage
is consistent with the patriarchal family
system of Korea discussed in more detail
previously in the context of EAMILY. The
priority of the male parentage is further
underscored by the second heaviest orean
response, forefather. In contrast to ‘his,
the Americans emphasize family and
grandparent, including both male ar4 /_male
members of the grandparentage in the con-
cept of ANCESTORS. This U.S. tendency

of giving equal weight to both grandparents
becomes explicit in the sizable U.S. re-
sponse grandmother totally absent {rom

the Koreans. In addition to this pointed
emphasis on the male predecessor, Koreans
also stress the impcrtance of age and
seniority, as expressed by their references
to elders, senior.
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2. RITES, VENERATION, WORSHIP

Us. Grou Korean Grou Totals

Response: [ W F 5 W E S,
worship 10 0 o o & 10 o
raspect € - - 27 7 5 6 34
veneration - . . 37 12 35 - 84
serve o - - 1" 6 7 24
grest - 10 7 - - - 17 @
tita © - - 105 58 35 - 15432
ther® o = % .

oner = R g o® o

~n

22 t0
gmunll (56) (26) (18) (56) (220 {220 (2} (18)
othar: US. - pride

Kerean -suthonit-y, -anan, bow, chuso<, fihal duty,
gratitude, solemnity

In contrast to tiie Americans, the Koreans
not only see ANCESTORS as involving a
somewhat different category of people,

but their relationship with ancestors

is also different. The single largest
Korean response in this component is rite,
which carries a clear religious connot-
ation. The second largest Korean
component confirms this. What this rite
involves can be seen more explicitly

in certain elements of the third component
GRAVE, DEAD. Osgood (1951, p. 38)
observes that ancestor worship is a part

of the Confucian teachings, and that as
such, ancestor worship is a '"'manifest
externalization," giving to the Confucian
ethics a '"ritual of deep emotional sig-
nificance.' Ancestor worship includes
ritual mourning for the death of a parent.
Kim T'ae-gil (1969, pp. 14-15) says that "...
the memorial service is supposed to be held
not only for one's own parents but also for
one's remote ancestcrs. "' The validity of these
traditional concepts for the contemporary
Korean is a ‘requently debated issue.

The sizable responses veneration and
respect obtained in the context of the pre-
sent study should go a long way in settling
this argument. The small but comparable
U.S. response3 are pride and great, which
are consistent rith the individual-centered
way of life of the Americans desc-ibed by



lisu (1970). Their concern with ancestors
is far less than the Koreans. And their
interest is not in any link with the ancestors
as persons but in how their own "pride "
and "greatness ' may be enhanced by

their ancestors, foreign people, and past,
old time. Even the responses relationship,
family tree are significant, in that they are
abstractions not a personal link. Thia is
also evident in their massive association

of ancestors with prehistoric man, ape.
3. GRAVE, DEAD

V.S Groups Korean ?roqg igull
Responses U, .

dead, death 40 29 22 7 7 3] 14
deceasent - . - 12 ? - 19
buria! ground - - 45 22 10 17
grave, vinit - 48 36 22 108

4 29 22 W01 8 46 91 23
toercent) 24) (321 (24) 43} (39) (200 (5) {11}
The overwhelming contrast here is between
thc sizable U.S. response dead and death

in association with ANCESTORS and the
Kercan emphasis on the tanzble evidence

of their worldly existence suci as grave and
burial ground and visiting graves. It simply
means that ancestor worship i< stil! import-
ant for present-day Koreans while it is

not, and has never been, of significance

to Ar-ericans. The Korcans visit their
ancestral graves on many more occasions
thar do the Americans, such as Ch'sok

(Th: nksg.ving), the New Year's ccremonies,
etc. These findings are in line with Hong's
(1354) data, that a. t 70 percent of the
persons survcyed approved of ancestor
worship and ritual rites, because of rever-
ence to forefathers, adheicnce to tradition,
and the like.

4. LEGENDARY FiGURES

US Groups Kors -0 Grou Totaly
Responses 3 T W F TS [3

King Sejong 7 7
Ler dynasty 8 9
Ler Sungin e 8
Tau qun - 27 29 25 81
Park Hgokkose - 8 8
tounde: R SRS |- - 1 |
- - 51 41 52 144
lpercent) =~ {35 {28} (36) (7))

In this component of ANCESTORS, the
Koreans refer first of all to the founder
of their own race, Tan-gun. lie is seen
as the traditional ancestor of all Korecans.

In addition, references arc made by

the Koreans to greatly rcspected men
such as King Sejong (inventor of phonetic
symbols for the written language), I re
Sun-gin (a famous admiral {n a veay of
Japanese invasion during the Yi dvnasty),
and Park Hykkose {founder of the Sill~
Kingdom in southeastern korea). These
references convey a feeling of identity
and common national heritage. The
Korean responses are without counter-
part in *he American sit ‘ion. Although
legendary figures such & Nogh and Adam
are in fact part of the American tradition,
our American subjects sz2id ncthing about
them. This may be due to the fact that
Americans do not care about legendary
figures or that Americans do not see
themselves as in anyway iinked with such
figures. In either case their individual
centered way of life, with emphasis on
"here', "now", and discontinnity

(Hsu, 1971a) from the past is quite large.

Y. RELATiONSHIP, FAMIiLY TREE

S US Groups Kgregnwgr_q_g%_ U‘.’QtahK

restves, binos! 66 62 88 14 N 6 216 AN
clan = 0 c 9 c - 9
tiey - - 8 7 10 25
tineage 18 - 18
grnealogy 6 39 10 9 6 58
farmly tree 42 6 - . 48
peneration - 13 8 37 10 13 56
descendant 32 - 2 - o . 82 .
fa9 & T8 8§ 65 35 33 196
{49} 1331 18 (19} 9]

(percuntt 144} {200 135)

iations, relation

This component cnnveys the idea that for
the Americans ANCESTORS mcans funda-
mentaliy old, ancient relatives representing
the higher branches of the family tree.

Or it may mean that the individual-centered
Americans see rclatives as remote irom
them as ancestors. On the other hand,

for the Koreans, relatives are more rcal,
more immediate, and therefore cannot

be classified wih the departcd. This Korean
emphasis is further supporte” by their
attachment to their old people among the
clan, as evidenced by their more numcrous
responses: geneology, generation, lineage,
and ties. This reaction way have both
religious and historical eiements.




U.S. and Korean Meanings

FILIAL DUTY
1 s
1. PARENTS, MOTHER, FATHER
(US' 8%, K- 43%)
10. WORK, JOB i
(US 22%, K- 0%) e

9. SINCERITY, RESPECT, LOVE
(US 19%, X: 12%)

8. DUTY, OBLIGATION
(US 19%, K- 7%

|
\ \

\
7. HELP, SERVE  \|
{US. 14%, K. 3%)

4

U.S. GROUPS

For Americans this theme is generally
unknown and ralatively meaningless. In its
rudimentary denotation, it refers to the atti-
tudes of LOVE, responsibility, and obligation.
As an activity, it suggests HELP, mainly in
the form of menial jobs. The idea of DUTY
is strongly identified with WORK, JOB. As
is apparent, the U.S. {n. rpretation of
FiLiAL DUTY is influenced .ainly by its
separat. elements ('filial' and "duty'),
which apparently make more sense to the
Americans one by one than in combination.
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2. SON AND DAUGHTER, FAMILY
(US: 5%, K. 13%)

3. ETHICS, PCHAVIOR
UsS: 0%, K. 10%)
|
[}
4. PEOPLE, PERSONIFICATION
(US: 1%, K- 6%)

5. ORIENT, COUNTRY
{US 0%, K- 4%)

A MISLELLANEOUS
(US. 12%, K 3%)

TOTAL SCORES
uSs. =726
Korean = 23595

Tus. Group
Korean Group

KOREAN GROUPS

With a score four times larger than the
Americans’, this concept is more culturally
meaningful for the Koreans. It refersto a
particular relationship toward the PARENTS
by the children: SON AND DAUGHTER.
This relationship involves the attitudes of
SINCERITY and RESPECT as well as the
virtues of loyalty, obedience, service, and
gacrifice. it has its historic roots in the
Confuclan ETHICS with contemporary impli-
cations for PEOPLE and their interpersonal
relationships.




FILIAL DUTY

Tr
MAIN COMPONENTS OF CULTURAL MEANING Group e e

1. PARENTS, MOTHER, FATHER. This largest Korean component Student 56 387
involves especially heavy references to parents and grandparents implying ,',"m - 33;
that FILIAL DUTY means first of all a proper attitude toward parents. Towl 58 1004

2. SON AND DAUGHTER, FAMILY. Heavy Korean references to Student B 118
son and son and daughter in particular suggest that this attitude toward Porker s
the parents involves the children of both sexes, with emphasis on the sons. Totst 38 317

3. ETHICS, BEHAVIOR., No U.S. reference was made to this ethical- Student - 91
religious component. The largest Korezn response, Confuclus, reflects :‘:’:: - ‘,"3
the ethical origin of this concept. Other strong associations deal with Totd - 232
ethical values and principles of conduct characteristic of the {ilial person.

4. PEOPLE, PERSONIFICATION. This predominantly Korean Student - 65
2omponent focuses on persons demonstrating this virtuous attitude. m 7 :‘,;'
Sim chong is mentioned as a classical symbol of filial piety. Tow 7 143

5. ORIENT, COUNTRY. The Koreans express their awareness that 34‘::"' = :;
FILIAL DUTY is fundamentally an Oriental concept. Forrmr I 20

Tots! - i<

7. HELP, SERVE. The American emphasis is on help and mental Student 90 ¢

work. The Koreans stress the idea of serving, sacrifice, a.d devotion. :“"W - Fa)
— ’omner 11 3B
Tow 101 0

8. DUTY, OBLIGATION. This component conveys the sense of obliga- Student 17 58

tion. The Koreans stress loyalty: the U.S. groups, responsibility. m :‘1’ ;;
Tot 138 167

9. SINCERITY, RESPECT, LOVE. This is again primarily a Korean Student 138 149
component. It expresses what the proper attitude is8 or should be. Al- 'l‘,":'x - g
though the U.S. groups emphasize love, the Koreans focus on sincerity Toal 138 277
and respect.

10. WORK, JOB. This purely U.S. component indicates that in English Student 57 -
duty has a strong connotation of work and manual labor. Poke 1 .

Toted 183 -
8. K. )
Total Group Response Scores 34':?::: :32 ;? KK 3350‘)‘ sgg gg:
and Percentage Distributior Femel (V.5 228. K JooNIT S I0TE )
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iNTERPRETATION OF SELECTED COMPONENTS
FILIALDUTY. 3 = (Hyoto)

1. PARENTS, MOTHER, FATHER
Responses Sml: ;.2'22“?.&*% U?ﬂLK.

parent 12 . - 187 162 142 12 46!

father 28 - . 86 M 54 28 9
mather 13 - - 88 74 64 13 226
grandoarent > L 4 6 - 10
arandfather 22 4 20 46
grandmother 3 - o 0

4 ~ 3 i W 5 o
ipercent) {1004 {39 (33 {29) 8) (43}

This single component makes up more than
40 percent of all the Korean responses to
this theme, thus clearly reflecting FiLiAL
DUTY as a real Korean ideology with under-
stood attitudes and reiationships toward
parents. About equal attention is given to
father and mother, and some references are
also made to grandparents, graidfather and
grandmother. This is in sharp contrast to

its general meaningiessness to the Americans.

The differential quantities of the two sets

of totai scores ieave no doubt of this. But
qualitativeiy, the contrast is even more
spectacular. FiLiAL DUTY is associated
with parents among the Koreans twenty

times as frequently as among the Americans,
to whom the concept makes sense only in
terms of such fragmented activities as man-
ual assistance to parents.

2. SON AND DAUGHTER, FAMILY

Us Grou Koresn Grou Totats
e S e S e s SR

X
ancestor ! . 23 N 34
t,mily 2 13 . 2 6
son 17 1€ 24 19 17 9
ton and rlaughter o 43 Rl 43 19
woman 10 10 20
adult 16 17 11 43
bvmhft 15 15
otner . 5 1 .
® - - ow o8 oW
{percent) 1001 37 128) (28) 5 (13
wOrshio

2 other Koregr .qister uncie, wfe

The main focus of this second largest Korean
component is son and daughter and son.

This component conveys the idea that child~
ren are involved in the fiiial reiationship.
Son and daughter are mentioned together,

but in addition to this, son is also mentioned
separately. This strong separate emphasis
on son may imply two things. it may mean
that FILIAL DUTY is considered an attitude,
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especially obligatory and characteristic of
the filial son more than of the filial daughter.
This characteristic ie part of a father-son
dominated family system (see the themes

FAMILY and FATHER) in which the superior-

inferior status of father and sun is greatly
emphasized and distinction between male
and female children is so profound.
According to Kim T'ae-gil (1969, p. 14),
"it may fairly be said that the focus of
famiily morality which hoids the central
positions both in Confucian and traditional
Korean morals is the relationship between
father and son. " Osgood (1951, pp. 38-39)
observes ahout an aspect of the Confucian
philosophy that "In practice it most obvi-
ously means that the highest respect must
be paid by a son to his father. The dutiful
son remains implicitly obedient throughout
his life. "

3. ETHICE, BEHAViIOR

U.S Groups rean Groy; Totals
Responses S w w F us. K.
Courtesy - - - 18 6 - 4
fightecus 12 - - 12
honesly 9 9 . 18
morslity - 16 - 10 - 26
good w < 13 - 13
pioly - . 15 14 29
imputy - 11 32 43
Contucius ! 34 14 ) 48
other? - = - u 8 . - g

E - 9% 8 T8 - 232
{pwrcent} 390 277 (34 - 110

theory

1. -
2. other Korean -modesty, greeting, behavior

This is an exciusively Korean component
that invoives references to ethicai pr.i-
ciples and behavioral norms, which rep-
resent the foundation and determine the
manifestations of filiai duty and other

high principies of human conduc.. The
largest Korean response in this category
is Confucius-a reflection of the fact that
the Confucian ethic as the very core of
moral behavior. Confucianism is built
around five correct relationships, the
first of which is that of father and son.

in expounding these reiationsh'ps, ilender-
son (1968, pp. 24-25) writes ""Confucianism's
numerous texts, even its codes, in Korea
as in China took these relatior ships as




their central theme, constantly comparing
one with another and supporting them

with an elaborate ethical code accompanied
by exactlng standards of propriety that
approached the force of law. '

4. PEOPLE, PERSONIFICATION

U.S. Grou Korean Groups Totals

Responses [ W 'ﬁr S W ;’ J3. K.
human being - - . - - 1 - 11
single man 8 8
1 17 [ 23
person 6 17 6 29
teacher 0 21
Sim Chong* - 4 9 8 51
people = = 1 =2 = = —_

7 65 47 3 7 143
(percent; (1001 (48) (33 220 (1) (6

The largest single response here is Sim
Chong, who is a classical symbol of filial
piety in Korea. Sim Chong was a girl who
gave her life so that her father could have
his blindness cured, thereby meeting a filial
duty in the sense of making a great sacrifice
for one's parents. A sizable respcnse in this
component is teacher. The Koreans treated
teachers as a sort of father, a superior to
whom the student or the inferior owes obed-
ience and respect. This emphasis on the
teacher-disciple relationship has been ob-
served with great consistency in the context
of numercus themes in the "EDUCATION "
aomain { see Chapter 3 and Communication
Lexicon, 197ia). By contrast Americans
regard teachers no more than professionals
who should be paid for services only and
iittle else. In fact, in middle upper class
America siuburbs the teacher is often regarded
as an inferior to parents, the objects of
parental antagonism and attacks if they dared
to discipline the students or award them un-
satisfactory grades on report cards.

9. SINCERITY, RESPECT, LOVE

S. Grou, Korewn Groy, Totais
3 w F 3 \'oé F Us ¥,

Flespor.ses
inve 53 - 36 1" 12 53 59
sincare i-ity) - - - 41 33 14 - 88
raind - - . 14 - 6 20
respect 26 . - v/ 12 pal 26 70
raverance 9 - E - 2 2
xind, -ness 10 - 8 10 8
gratitude . 12 - 12
return thanks - 8 7 - 15
trust '3 = 13 @
honor 27 - 27 -
prassa e e e e = = 2
38 49 B ¥ T8 277
{orrcent) $100) - (541 (231 23y N9 112)

The Koreans especially emphasize sincerity
and respect a2 two major virtues involved in
FILIAL DUTY. They also mention love,
which is practically the only slzable response
given here by the American group. Sincerily
and respect are two essential Korean concepts
stressing the culturally proper attltudes
toward parents {see also morality and honesty
in ETHICS. BEHAVIOR component). They
are in agreement with Kim T'ae-gil's (1969,
p. 14) characterization of the concept: 'the
foundation of filial duty of a son, according

to Confucian teachings, consitts of respectful
obedience to <ne's parents and attending them
at great sacrifice in their old age." While

all three Korean groups gave sizable respon-
ses expresgsing the importance of this com-
ponent, from the U. S. groups only the students
responded. The L. S. responses have some-
what stronger emotional undertones. Thls

is consistent with the fact that while the Ko~
rean’s relationship with his parents is highly
institutionalized, the American’s is far more
a personal one, depending on friendship and
adjustment. The latter ingredients are im-
portant since the American parent-child is
legally binding primarily before the voungster
comes of age.

10. WOK:. JOB
US Grou Korsan Grou Totals

Responses -S_W_Er '5‘_&% us K.
work 20 20 82 c : - 93
or 9 33 . 42
menial 28 — - o N o -

57 21 85 - - - fg
(oercent) 135 0113} 152) - 122) -

This sizable and exclusively American
component suggests that the Americans
have focused on "duty' and separated it
from the idea of "filial. " The cultural
philosophy reflected here, perhaps related
to the Protestant Ethic, is that a person
who does his duty is one who performs
his work, who does his job.
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U.S. and Korean Meanings
AUTHORITY

4 ¥

11. POWER, COMMAND

(US: 20%, K: 19%)

10. LAW, POLICE
(US: 20%, K: 6%)

9. PARENTS, TEACHER, BOSS
(US: 15%, K: 9%)

8. GOVERNMENT, PRESIDENT
{US: 12%, K. 8%)
\ 7. MILITARY
(US' 10%, K: 3%)

U.S. GROUPS

In general, the sources of U.S. AU-
THORITY apoear to be external to the
person himself. ‘The most characteristic
representatives of authority are: GOVERN-
MENT, POLICE, MILITARY, and BOSS.
Their source of influence is POWER and
LAW as weil as POSITION and RANK. Toa
lesser extent, PARENTS are emphasized,
and the idea of obedience is stressed.

\ /
6. POSITION, RANK
(US: 8%, K: 7%)

—~ 1. KNOWLEDGE, ABILITY
(US: 3%, K. 17%)

N

2. RESPECT, PRESTIGE
5 (US: 5%, K: 12%)

3. PERSONALITY, CHARACTER
(US: 0%, K: 6%)

! a, MISCELLANEOUS/

/ /(us: a%, K: n%/
~___— 5. RIGHT, NEEDED

(US: 3%, K. 1%)

TOTAL SCORES
US =1942
Korean = 1260

O us. Group
Korean Group

KOREAN GROUPS

With regard to AUTHORITY, the Koreans
focus on POWER aud COMMAND; KNOWL ~
EDGE and ABILITY: and to a lesser degree
on RESPECT and PRESTIGE as personal
sources of authority. Their references are
to PARENTS, TEACHERS, and BOSS as fig-
ures of authority. The only family figure
mertione.. in connection with AUTKORITY is
father, perhaps a reflection of the fact that

‘the mont important politica? figure in the
‘country, the President, is in a '"father' rela-
tionship to his people.




AUTHORITY
4 ¥

MAIN COMPONENTS OF CULTURAL MEANING Group  orous Soore

1. KNOWLEDGE, ABILITY. This is the second largest Korean N B
response. It reflects the !mportance of knowledge and education T R
as the source of social influence.

2. RESPECT, PRESTIGE. This Korean component emphasizes o1 e
the ideas of prestige and social influence. The largest U.S. response feme I
is obedience.

3. PERSONALITY, CHARACTER. A purely Korean component, o= 5
it reflects the Korean philosophy that the source of AUTHORITY is fer ot o
the person—his qualities, and virtues.

Student 7 =

5. RIGHT, NEEDED. This component reflects the approval of ey 2 o
the concept of AUTHORITY; the responses are mainly from the ot g; ul;
U. S. workers and farmers.

6. POSITION, RANK. Americans give emphasis to soclal Wore 63 7
position; the Koreans emphasize government posts. Fom o 1 1y

7. MILITARY. This is mainly an American component which M‘ ;g 33-
shows that for the U.S. group, AUTHORITY has a fairly strong Fee s 1 >
military connotation.

8. SOVERNMENT, PRESIDENT. This ccmponent is stronger S s
for the U.S. groups than for the Kerean. The main focus is F'"“;‘m‘ 23‘7’ 108
placed on goverament leadership. )

9. PARENTS, TEACHER, BOSS. In this component, the Wore 8 7
outstanding authority figure is the boss for the American group, F"m:om ;&‘: 107
whlle the Koreans emphasize the father and educatnrs. All the
Korean responses come from the students.

Stugent n 35

10. LAW, POLICE. The most representative authority figures e 181 10
for the U.S. group are the police. The heavy references to law .m‘;:uﬂ ;',;3 ﬁ
here and to right in the component RIGHT, NEEDED probably
reflect the rationale of the U. 8. Constitution, which, for Americans,
is the law on which AUTHORITY is based.
11. POWER, COMMAND. For both cultures, the concept of X G ‘g
AUTHORITY is ingeparable from the idea of power and control. Fermar 88 53
AP E Towt 38 241

Total Group Respr.nse Scores Worke s 3: o am“i & ;2

] . Forner  (US: 31%.K: 18%) 59
and Percentage Cistribution roen ol e
2-31
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INTERPRETATION OF SELECTED COMPONENTS

AUTHORITY: ¥

1. KNOWLEDGE, ABILITY

U.S. Grou Korean Grou Totsl
3 W F L3 v ? Us. K.

know, s, -leage.! 25 n 7 9 4?2 18 43 69

Responses

inteihgent, .uat 10 - 10 - . 10 10
ability 6 - 17 25 - 6 42
learning . - 16 16 g . 41
instruct, -10n - - n - n
other2 =3 =~ 4 - 14 8 4

43 1" 7 18 83 52 67 213

731 (16) 10 (37) 1391 (24 (3) 0N
1 -ledgeable, -ing
2. other U.S. - wisdom, wiser
Korean - skill, lecturs, study, education, book,
specinlized, -ty
This is a much stronger component for
the Koreans than for the Americans.
The Koreans make numerous references
to iearning and ability as well agsto a
variety of less importaat synonyms referring
to he process of learning. This suggests
tnat Koreans place an especially strong
value on knowledge arnd learning. Again,
this agrees with earlier observations cn the
Korean focus on aducation. it has its roots
in a leng tradition in wh.ch social position
depends to ~ large extent on success in a
firmly established system of cxaminations.
See the theme RESPECT in this chapter in
which ~ducated people such as teachers and
the President are closely identified with the
concept of respect, the implication being
that access to power and authority necessi-

tates education in Korea ( see also Henderson,

1968 ).

2. RESPECT, PRESTIGE

US. Groups Korean Groupe Totais
[ W F US

Responses S w | S

obey, encs 34 11 6 . 45 6
respect 22 10 34 12 32 46
ask - 12 - 12
request o 12 12
prestige 9 56 9 65
athec® 8 15 15

9
8
730 5 M @ T % T
(280 (12) (1 (1) 115 (131 11580 (12}
‘othar U S - follow -ad

Korean - trust, honor

The Koreans place more weight on the value
of respect and prestige thun do the Ameri-
cans. This emphasis pertains to social,
economic or intellectual qualities and may
stem pattiy from the concept of a ""man of
virwe," as digcussed in the component

% ‘Kwonhan)

PERSONALITY, CHARACTER, and nartly
from the Confucian ide:.ls that demand full
obedience and respect for the ruler and
elders (see the theme RESPECT in this
chapter). The largest U.S. response gbey,
obedience implies compliance. This
rationale may partially account for the
unpopularity cf this concept among self-
reliant Americans.

3. PERSONALITY, CHARACTER

1.8, Groups Koresn Groy, Tota:s
S w 5 W )E [VE- R

Responses

charscter - - - 9 . 14 - 23
posture - 5 11 . . - 1
arrogance 12 - = 12
modesty - . - " - . 1"
other® - |- T ~ 2

58 T 1a - 7

o - (73) 190 4118 == (6)

~other: Korean - parsonality, behavior, solsmn -ity

£1though not large, this is a purely Xorean

component that focuses on character and per-

sonality. The interpretation of this can be

related to such dominant concepts as power,

prestigc,and knowledge, which are the most

de-

sired attributes of such respected persons asg
prcsident, teacher, and father (see Components
8 and 9). Another implication of this component

in the context of AUTHORITY might be that
Korcua power to command is based on
CHARACTER and PERSONALITY in per-
sons of AUTHORITY. Hong's study (1964,

in

p. 73) shows that "integrity and good charac-
ter " is one of the principal goals of students

in Korca.

8. GOVERNMENT, PRESIDENT

U.S. Groups Koresn Group: Torai
S W ¥ 3 W FUST K

Responses
government, al 54 14 11 - - . 79 -
president, ! . 8 70 - . 44 70
premier o 10 - - . 10
mirister - 13 - . 13
ruter 9 3 14 .- - - 26 .
dictator 7 - . 7
teacer 30 16 19 - - 65
nationat? - - - 12 . = 12
iswmakers & - 6
otficie! Ao - o o = = 100 _ -
116 41 80 105 - 237 105
(49) (47} (34} (100) . - (120 18)

1. nstion, school, firm
2. ssmembiymen

i - SSEEESSERES BN

_




~his component is again larger auiong the
Americans than the Koreans. It makes it
clear that for the U.S. groups the govern-
ment is the major source of authority. in
contrast tn this, the Koreans emphasize the
role of the president. This salience of the
role of the president over the goverment
is consistent with previous observations in
the analysis of the themes GOVERNMENT
and PRESIDENT (Communication Lexicon,
1971b). it reflects the Korean political
frame of reference, which assigns grcater
importance to the position cf the president
as the head of state than to the more vague
and diffuse institution, government.

9. PARENTS, TEACHER, BOSS

US Groups Korean Groups Jotais

Respornses S W S W F J
parent 12 18 15 - - - 45 -
father, dad 10 12 16 24 - - 38 24
mother - - 15 - - 16 -
eiders - - 14 - - - 14 -
SEMor - - 14 - - 14
teacher t - - 14 - 1" 14
professor coliege- - - 2 - - - 2t
Ph D - 18 18
expert 23 - - - - 23 -
nead 13 - 13 -
bos; 32 48 28 108 -
other* - - 22 16 o 22 15

B s T - B0 W

13C) (31 {281 (100} - s (0

“othar US - business, supervisor, big shot
Korean - lecturer, dean, scholar

The U.S. score in this component, nearly
threa times 73 large as the Korean, focuses
on besc and on parent. ‘The only family
member thc Koreans mention is father.
Their main reference is teacher, professor,
scholar, reflecting the same educational
emphasis as observed previously in connec-
tion with the KNOWLEDGE, ABILITY com-~
ponent. it also bears on the Korcan concept
of MORAL CHARACTER discussed in
Chapter 3. All of this indlcates charac-
teristics which the Koreans recognizc

as natural sources of knowledge and reasons
for obedicnce.

11. POWER, COMMAND

Us. %mug Korean Groy, Totals

Responses 3 W g ?
power 55 2% 19 77 46 34 99 157
control 13 - - . - - 13 -
force " .- - - - - " -
rule 20 9 15 - - - 44
Order 6 - 16 - - 22 o
command, -ing 34 n 6 10 13 51 23
in charge 12 - - 12 .
leaership 16 6 - - - 22 -
responsibility 24 - 10 1" - 10 34 pil
suthoriza, ed, g - - 12 10 - 9 22
pearmission 9 - 13 - - 22 -
d-mip;mo 2 - - - - - 2
ather R - - - 1

238 6 86 119 & 53 ﬁ 3%?
{percent) 1561 115) (23) (a9) (200 (220 (200 119

1. -y
2. other: U.S. - tell, punish nen?
Korean - sovereignty, discrimination

This emerges as the strongest, or nearly
strongest component for both groups and
shows they are about equally concerned
with the idea of power, force and control.
Carl Freidrich (1959) makes the point.
Authority is in essence power—""the explicit
capacity to dircct the belavior of cothers. "
Although both culture groups agree that
AUTHORITY and power are essentially
inseparable, there are probably certain
underlying differences in the mechanism
of assigning authority. in Korea, AU-
TiORITY is traditionally assigned to
particular rolcs and social positions
which thuc beceme a source of influence
and power; in the United States those

who acquire power thereby gain AUTH-
ORITY.
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U.5. and Koresn Meanings
RESPECT
:

11. PARENTS, FAMILY
(US. 23%, K. 18%)

Pt

10. HONCR, ADMIRE, SYNONYMS
(US: 19%, K. 5%)

9. QUALITIZS, HUMAN VALUES
(US 10%.K: 8

l

8. ACTIONS, CONSEQUENCES
(US. 10% K. 9%)

i ==F
Suen
e
E e
ey =y
==
B
BB I = 4
TS o

1. AUTHORITY FIGURES,
PEOPLE

SET 1US: 26%, K: 30%)

‘2. EDUCATORS
(US. 2%, K. 13%)

S5 3 ETIQUETTE, CONDUC™
(!us~ m,! K: ms')

4. RELIGIOUS R FERENCES
(US: 2%, K: 3%)

N /

7. AUTHORITY, POSITION _____~(US: 4%, K I%)

(US: 3%, K. 0%)

6 NATION, SOClAL |NST|TUT|ONS

\

U.S. GROUPS

The most respected people for the Amer-
ica.is are PARENTS and the elderly as well
.8 friends. For the Americans, RESPELT
primavily involves trust ard love, and those
positive fcelings, emctions, and attribr s
elicited by the human quality of goodness.

No inference is made to behavioral ramifica-
tions—such as ponliteness. Nor is RESPECT
conceiv-d as a personality trait reflecting
moral character.

(US 2%, r: 1%) TOTAL SCORES

US = 1942
Kotean = 2143

Ous. Gioup
[ Karean Group

KOREAN GROUPS

Among the respected PEOPLE, the
elderly, officers, and the president receive
special attention. Of the PARENTS, the
role of the fether ia especially emphasized.
As a single group even greater ~ttention is
paid to EDUCATCRS For the Kcreans,
RESPECT is apparently more than a matter
of simple feeling. it is an intrinsic quality
of the person's character. This merntal
atticude requires raore formal manifesta-
tions invoiving proper ETIQUETTE and
CONDUCT—an important manifestation of

whih is greeting.
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RESPECT

: 3
M*IN COMPONENTS OF CULTURAL MEANING I Group US. Koresn

1. AUTHORITY FIGURES, PEOPLE. This is the largest component Student 134 237
for both groups. It is especially weighty for the Korean group. Among bpeie A AR
the specific persons, the elderly aund certain positions such as officers Totsl 496 648
and president, receive the most attention, apparently constituting the
main cultural objects of respect.

2. EDUCATORS. This sizable and #Imost exclusively Korear mean- Student N 2
ing component suggests that Korean educstors enjoy special respect m 3 g
in Korean soclety. Tow 34 278

3. ETIQUETTE, CONDUCT. This purely Korean component reflects Student 19 ]
a cultural concern with the manifestations and formal expreseions of b %
respect. Totsi 16 248

4. RELIGIOUS REFER: ACES. This is a small Lut distinct component Student b1 a
for both culture groups. P SO

Tod & 56

6. NATION, SOCIAL INSTITUTIONS. This smali category conveys Student 1 ; b3

patriotic undertones. el i z
Tosl 41 2

7. AUTHORITY, POSITION. This small category 1s primarily M' ‘g -

American. The largest response is authoritv. Farmer - "
] Tow 6 1

8. ACTIONS, CONSEQUENTES. Althcugh the responses of the twn Student 2 56
groups differ literally, they convey very aimilar concerns. They :':'*": g ,:g
indicate that for both cultures, faith and trust are involved in respect Total 183 198
and that respect requires obedience and service.

9. QUALITIES, HUMAN VALUES. The Korean responses show that Student 928 23
respect is a mental quality attached to or elicited by character. The e A
Americuns emphacize goodness and love as the related human qualities. Tow 199 189
10. HONOR, ADMIRE SYNONYMS. This especially heavy American Student 241 2
component reflects concerns with underlying feelings and involves the it 4 3
use of numerous synonyms. Tot 377  10¢
11. PARENTS, FAMILY. The U. S. and Korean groups make similar Student 9% 173
references to parents and family members; nonethelegs, the Korean il + S {
focus on the miale members of the family, especially father, i=s very Towl 443 ;2
obvious.

Total Group Response Scores gt [US: 42%.X.: 3%) oy e
and Percentage Distribution Femer (US: 273 K. 31%) 518 667
Towel 1042 2143
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INTERPRETATION OF SELECTED COMPONENTS

RESPECT: Y

1. AUTHORITY FIGURES, PEOPLE

U.S Grou Korean Grouns Jotals
Responses 3 W F 3 W F Us. X

elders ly 42 45 5 6! 59 74 143 194

seriors, respect: - - - N 5% 13 - 98

oiger -man ! 19 : 9 - 19 9

othcer 13 7 66 47 74 20 187

sergeant 12 7 - - - = 1

police, men . 10 - - - 10

president . E . 26 9 21 - 56

commander - . 15 - - 15

human beng 6 - 6 - 12

persor: 16 2 13 - 16 34

peopie . 15 18 - - 33 -

f. end, -ship B 27 19 15 54 15

ot ers - 16 13 - 22 -

you, yoque",z 11 18 - 29

me myself 8 19 27

girl . 12 28 . i3

A'e!hg Frankiin 29 - - 29

otrer “o1s 6 1 6 3 26
32 782 780 ’ﬁ% iTg 194 496 646

(percent) 28 (31 (360 (37 133 (301 (26} (30}

‘people
2 yours

3 other US. superiow_leader, every-one body, seif, woman
Kor v -lesder, Lincoln, Kennedy, Lee Sun—Shn

The main Korean focus is obviously on age.
This is expressed by the numcrous responses
of elders, clderly, and seniors. The
Confuzian concept of -ciety is strictly
hierarchica! postulating superiority and
subordination between old and voung. This
pattern is transferred to broader social
relations, including that between ruler and
subject. The hierarchical coacept of social
relations was discussed and documented in
greater detail in the Commuricatica Lex-
icon (1971b}. This same considcration is
present in the U. S. respcnses and to a lesser
extent for the Koreans. The particular
roles in which RESPECT is essential are
increasingly more culture-specific: officer,
resulting both from the fact that the res-
pondents were in the military forecs at the
time of the survey and that the officer corps
enjoys considerable social prestige; and
president, who commands more social
respect 2nd more positive attitudes from
the people in horea ‘han in America. The
second largest U. =. response following
elders is friend, friendship. Tnis scems to
suggest for the Americans, RESPECT

may involve less a superordinate subor-
dinate relationship than the Koreans.
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A (Chonggyong)

2. EDUCATORS

US.Grou K orean Gr Totais
Responses 3 w 3 5 w ? Us K

professor g - 11 - - ] 11
teacher. teach - - - 102 86 63 ; 251
know, -ledge, ing 9 13 - - - 2 ©
jearming k] - 5 8 3 124!
erudition - - 4 - = =

¥l 2 % 63 W Ig
{percent) {62} - {38) (44) (34} 228 {2y 11D

Teachers (and tcach) is the largest Korean
responsc, which suggests exceptionally

high esteem given to educators and education.
This high estcem has its roots in the cult-
ural tradition, which savs that the main

path to power and sccial status is through

the examination system to government service.
Social success still depends on educational
achievement. llenderson (1968, p. 219)

says that: "Access to central power demands
education, and ambition knows no other
avenues.” Even 'oday's Koreans tend to
identify succcss and education verv closely.
This esteem is also supported by the
traditional Confucian value on a respectful
relationship betweer the pupil and his

tcacher which still prevails today (Kim
T'ae-gil, 1967, pp. 158-159; Communication
Lexicon, 1871a, pp. 6-17).

3. ETIQUETTE, CONDUCT

LS Grou Kgrean G Totals
Responses g w F 3 w E Us

[
etiquetze 6 12 15 = 33
language 12 B 20 - 40
conduct - 7 - 7
gresting 19 33 27 79
salutation . 12 16 i3 a1
treatment - 14 6 *0
cour.esy e = = 19 U Sl 16 28
16 59 103 a8 16 248
(percent) (100: 1241 141y 135 ) a2

This Korean component convevs the import-
ance of showing RESPECT. Courtesy,
etiguette, and conduct reccive special atten~
ticn, with even more emphasis given to
showing respect by greetings and sziutations.
These tormal expressions as well as the
emphasis placed on the idca of respect

itself are characteristic of manyv traditionallv
Far Eastern societies. Compared to this,




‘he absence of American responses is
indlicative of thelr casual approach toward
life, in which interpersonal relations are
primarily informal. For the Koreans,
respect involves more culturally prescribed
behavior; for the Americans It is more a
matter of personal preference; although

the cultural and the personal are necessa.ily

operative ir. both cases.

7. QUALITIES, HUMAN VALUES

US, Grouos Koresn 1oy Tetal

Respontes T W 3 W -%- 73 K.
feeing 10 - 10 - - - 20 -
dignity 9 - - 13 - 9 13
nrell-gence 17 - - - 13 ©
Quoa, ness 1.7 17 ] - - - 38 -
=harae er - 25 - 14 - 39
greatness - - - 15 - 15
pride 1 - - - - k3 -
love 13 e - 15 - 9 38 24
:ing. -ness - 10 - 7 - - 10 7
think, ing,1 c 5 7 4 7 s 18
mind S w4 13 . a7
aw 7 8 D T
others? 15 S _8 =

96 60 23 93 18 58 199 169
{percent) 48 (300 (12 S5} (1) (34) (100 (8

1. thoughts, thoughtful
2 othe's US. -ccurage humility, nghts
Korean -viftue

The size of this component is about the same for

the Korean and American grovps. Their
differences are iormed oaly in the
distributicn and focus of interest. The

U. S. resjonses convey the idea that
RESPLCT is largely a positive fceling
attached to goodness and kindncss. Other
oualities, such as intelligence or courage,
havs little importance. The Korean
responses convey the idea that RESPECT
is largclv a matter of character,

of proper personality, which is

mcre permanen: than a positive feeling,
which is bound to vary from time to time
and from situation to situation. This
reflects a strong identification of the
concept of "man of virtue "' with RESPECT:
the Confucian idea of the "man of virtue "
stresses both intellcetual a complishments
and moral qualities (Lee Sang-eum, 1962).
it involves the mind, a mental attitude,

but thcre is less emphasis on feelings

and I ve and more on the intrinsic qualitlcs
of thc respectful, thoughtful person. This

Impresslon ls reinforced by the sizable
response falth in the componeat ACTIONS
and CONSEQUENCES.

11. PARENTS, FAMILY

US. Groups Koragn § Totals
Reipomes w S w u. R

formily 8 - 17 .-
tathar, dgzd,! 21 61 35 66

a5 38 117 149
mother,grand- 12 61 38 32 14 26 111 72
parant, -s 37 44 40 66 ki 32 21 129
wifs 17 19 13 . T S
brother .- 7 - 5 9 12 7 26
sister - 6 7 - - - 13 6
fitial praty < - - ] - =
X % W TR ® W uT B
{percent) (23] (45) {34) (4€) (26) (28) (23 (18)
grand -

The Korean emphagis is obviously o1
father and grandfather, the male members
of the family. Ccnfucian phllosophy states
that the highest regpect must be paid

by a son to his father and to the forebears
along the patrllineal line. Thls applies to
the women marrled into the line as well.
The U.S. emphasis is about equally div-
ided between {ather and mothar. In
addition, wife is mentioned with considerable
frequency. The equal attention paid to
both sexes is also expreesed at the lcvel
of sibiings. The Koreans mention only
brother while the Americans mention bnth
brother and sister. In Korea, the re-
lations and behavior betweea elder brother
and younger brother are also a matter of
superior-inferior status governed hy the
Confucian ethics. The unequal status of
maies and females in the Korean family

is a well documented cultuiral characterlstic.
Our responses here show that it is still
deeply rooted, even to some ex*ent correl-
ated with uncqual distribution of the feeling
of respect. Only comparable data from

an earlier historical period could show
whether this Korean pattern has undergone
change toward equality between the sexcs
or between clders and youn fers.

2-37




U.S. and Koresn Meanings

LOVE
4 3

11. FAMILY, HOME, CHILDREN
(US: 25%, K: 25%)

10. MARRIAGE, WIFE, HUSBAND
(US: 15%, K. 5%)

9. SEX, EROTIC LOYE §
(}JS: n.‘x, 7%)‘ .

8. GOD, COUNTRY, FREEDOM
(Us: 6%,\!(. 2%)

\
7. TOGETHERNESS, GIVING

{(US: 5%, K 3%) S~

U. 8. GROUPS

To a large oxtent the U. S. interpreta-

tion of LOVE agrees with the Korean jiter-
pretation. For both groups, the main ob-
jects of love are persons of the opposite sex:
GIRLFRIEND, SWEETHEART, or, within

the framework of marriage, WIFE. There
is scmewhat more emphasis on wife, mar-
riage, and family by the American groups,
probably because a larger percentage of

the Americans tested were married. For
both groups it has a strong ccmponent of
SEX, EROTIC LOVE. Nonetbeless, for the
U.8. group, 1.OVE appe:rs to have a strong=r
social, interpersonal relations connotation,
e8 suggested by the components GOOD
TIMES, FUN; FRIENDSHIP, PEOPLE and
TOGETHERNESS, GIVING.
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“S—_ 6. GOOD TIME, FUN, MONEY
(US 4%, K. 2%)

1. GIRLFRIEND, SWEETHEART
{US: 15%, K: 30%)

2. AFFECTION, HAPPINESS,
POSITIVE FEELINGS

(US: 11%, K: 12%)

3. FRIENDSHIP, PEOPLE

EEE (US: 4%, K2 7%)

) i i

4. SYMBOLS, FORMAL

MANIFESTATIONS
(US: 1%, K: 4%)

Ve /
5. PAIN, SADNE3S
(US: 6%, K- 3%)

7

TOTAL SCORES
us.= 2701
Korean = 2606

3 us. Group
E3 Korean Group

KOREAN GROUPS

Although there is fundameuntal agreement
between the American ard Korean groups,
the Koreans focus on the opposite sex

as indicated by the component GIRLFRIEND,
SWEETHEART, which is the single largest
component. Like the Americans, the
Koreans convey a streng connotation of
POSITIVE FEELINGS, AFFECTION, and
HAPPINFES and has a similar component
of SEX, EROTIC LOVE. However, there
are some indications that tor the Koreans
the focus of LOVE has not only a

narrower but more formal elements as evi-
denced by the component SYMBOLS,
FORMAL MANIFESTATIONS.




LOVE
A 2

MAIN COMPONENTS OF CULTURAL MEANING Grow e erean

1. GIRLFRIEND, SWEETHEART. This strongest Korean component e
suggests that for Koreans LOVE relates first of &1l to members of the F-mT-W g 3:“'
opposite sex. The U. 8. reaction is similar but less emphatic.

2. AFFECTION, HAPPINESS, POS'TIVE FEELINGS. The weight of w ‘3 ‘3
this component is similarly heavy for both groups, reflecting very similar| oy . S %
reactions. Nonstheless, there are sorie minor differences in emphasis.

3. FRIENCSHIP, PEOPLE. Both groups refer to friendship as a - co-L L
close synonym. A second subgroup of responses that is sspecially A B
strong for the Americans refers to love of people, everylody.

4. SYMBOLS, FORMAL MANIFESTATIONS. The Xorean responses o L S
reflect concern with expressions and manifestations of LOVE, such F-m:“ . ‘g
a8 flower ard psari.

5. PAIN, SADNESS. This smali component shows the nagative Secal WA G
consequances of unhappy involvements. The Americans, bowever, Tudr gL Y
show more concern with the lack of love.

6. GOOD TIME, FUN, MONEY. This component is three times Student g 3:
stronger for the U. S. than for the Korean groups. The U. 8. focus is on Farmer 25 5
entertainment and good times, while the Korsan emphasis is on money. Fomiu W

7. TOGETHERNESS, GIVING. This is a stronger U.S. component that | s 3 %
emphasizes togetherness and sociable human characteristics. The Ko- ""“‘1',' - 'g g
rean responses stress glving an- sacrifice, qualities of adjustment.

8. GOD, COUNTRY, FREEDOM. There is a similar empnasis on e S
their own countries by both groups. 1a addition to this, there is a F-ﬂ:r“ ,:: ‘3
strong U.S. component stressing God and religious feelings.

9. SEX, EROTIC LOVE. Both groups apparently place a Sl V8 o
similar emphasis on the erotic, sexual connotativn of Former 36 4“4
LOVE, Totss 201 17§
10. MARRIAGE, WIFE, HUSBAND. This much stronger U.S. compo- Student ‘S ;7;
nent should be considered in conjunction with the component GIRLFRIEND,| Farmer 101 58
SWEETHEART. The greater U.S. emphasis may stem from the fact that Towml e, 1M
many more members of the U. S. group were married.

11. FAMILY, HOME, CHILDREN. This is a similarly strong ol U L
component for both cultural groups. The largest single response Tl
is mother, especially in the case of the Koreans.

Srudent  (US.: 36%,K.: IT%) 916 978
‘. otal Group Response Scores i :3; g §'L g;:: m :%
and Percentage Distribution i T T o 7701 2008
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iNTERPRET/.TION OF SELECTED COMPONENTS
LOVE: 4 % (Sarang)

1. GIRLFRIEND, SWEETHEART

oG, gUCEINE ety
Responses

gul 88 111 - 16 236 16
giritriond 5 - - - S =
sweetheert - - .- 122 150 1 18 - »)
Joyce, Barnr ) 12 39 - - 51 -
woman 0 3 29 - 4 - 92 4
tamala 12 - -~ 108 75 108 12 9
ma:s and female - - 13 15 28 - 56
ma:den . - - 1?7 - 24
har - 6 6 - - 1 -

T TBY 1T b1 mi bi:3)
{percant} 23t (41) (36) (31 3 3N LE) 30)

T Caurs, Sandy. Il

The Koreans are inclined to view LOVE
mainlv in terms of relationships to the
opposiie sex. The Koreans score nearly
twice as heavily on this component as

the Americans. It may be erroneous,
however, to interpret the difference

in strength of response solely as a matter
of cultural difference because the component
MARRIAGE, WIFE, HUSBAND shows that
there is a very sizable U. S. reference to
wife. This response, also a reference to
the opposite sex, may partially balance the
especially heavy Korean references tc
unmarried representstives of the opposite
sex in this component. Accordingly, these
two components should »e conegidered in
close relationship to eah other. Further-
more, as 25 percent of the U.S. sample
was married while none of the Korean sam-
ple was married, it is possible that at least
some of the differences between the U. S.
and Koreans are not culturally delermined
differences but differences between married
and unmarried male subjects.

2. AFFECTION, HAPPINESS, POSITIVE

FEELINGS
U.S. Grov Korean Groupg- Totels

Resporses 3 W U5 K.
sffection 29 6 - 16 13 17 35 46
Jove, -iIng - 3 - 8 9 3 3 2
ke 6 7 1 - - o 24 @
feshings 25 1?7 - - - “Z -
pleasant, plesswie 9 - = 15 14 8 29
heppiness 20 19 12 ? 15 8 51 30
heart 13 1" 9 6 5 :25: 20
good, -ness 1? 1" 8 - - o -
rce - - - 7 ? 8 - 22
sweetness = - - n - - - 12;
punty - © - 27 -
oternal - - - 15 - 8 - 23
forever issting 7 - ? - - - 14 o
deep 1 - o o 11 o
trus, truth 5 - - 14 - 7 5 2
beauty, -ful ? 8 10 17 10 5 25 32
pratty - @ = @ 9 22 ; Z‘!:
other® 4 12 1 - =

53 & E‘? 43 ®@m 9 5%6 kv

8

{percant) 51) 221 (27) (44) (26) i 02
"Olmft L 3. -~herish, joy, grest, wanderfu!
Koraer -constancy, uncondstional

The expression of positive feeling associated
with LOVE is similarly strong for both
groups, with only some slight differences in
emphasis. The sizable U.S. response of
good and goodness probably hag moral
connotations; it is not mentioned by the Ko~
reans. From the Korean etudents, however,
there is apparently somewhat more concern
with the constancy and stability of this feel-
ing. Beyond these minor differences, this
compnnent reflects very similar concerns
for both cultural groups.

3. FRIENDSHiP, PEOPLE

US Grou Korsan Grou Tou‘s
Aesponges 5 W F g W E

triend, -ship 9 19 20
5

8

22 48 88
comrade - - 14
people 12 17 o
human beings .
hipoie "
mala - -
you - 14 o “
teacher - = S o 14 9 - 23
othar® 1 o . 4 5
78 2 35 n @t om
ipercent] (29) {38} {3B) {38) (381 {23 4) {7
other U.S -compenion:ship, neighbor, brotherly, everyone.
mankind, seif, me, myseit, mina
Korsan - kapsun

28
5
6 21
14 9 - 23

A A T B 7]




The content cf this component reinforces
the impression that for the U.S. group
LOVE is not limited to the opposite sex
and members of the primary group; what
is involved is a more positive general
attitude toward people, everyone. The
only Korean response of this nature is
human being. As was observed el sewhere
(see themes SOCIAL, COOPERATE in
Communication Lexicon, 1971a), the Ko-
reans have two main focuses in social
relations: one on primary yroups and the
other on an abstract, impersonal level
illustrated by such terms as nation and
mankind. They appear to be geperally
indifferent to people and strangers with
whom they have not developed personal
connections.

5. PAIN, SADNESS

us. %rougg Koresn Grou% Totais

Responses S U3 K.
parn, -ful! -~ - -~ 14 1 . -~ 2%
needed 18 - - - - - 18 -
want 13 - - - - - 13 -
hate 40 24 - - - 64 -
other2 E .. 7 52 - 3 12 61

76 - n s, "3 BB
(percent} {7%) - {29} {76} (3 (100 & (I}

. mentel

2 Other. US. -musing, sick
Koresn -longliness, sorrow, teers, wounds, felsehood,
wish, effort, fighting, desth

While the Amcricans show certain pre-
occupation with the lack of LOVE and stress
the need for LOVE, the Koreans express
concern with the possible negative conse-
quences ¢f LOVE. In such responses as
fear, sorrow, and mental pain, they are
apparently precccupied with ideas that

love may hurt and wound one. They are
apparently concerned with the possibilities
of falsehood and deception. It ir possible
that the American emphasis reflects some-
thing of the often observed need for attach-
ment, involvement, and social contact.

As reported elsewhere, the highest U. S.
cultural priority is LOVE (Szalay, 1973).
The need for love is an expression of
concern with the lack of love. Furthermore,
the need for love belng partially synonymous
with the need for meaningul relations suggests
that this ohservation may be related to
Reismen’'s social characierizatious of

the American in his famous book, The
Lonely Crowd. On the other hand, the

Korean references to mental pain and
wounds convey ronsantic connotations
reminiscent of traditional, sentimental

love affairs. This impression is reinforzed
by certain Korean references in the
MISCELLANEOUS component such as
flower, letter, confession, and whisper.

11. FAMILY, PARENTS, CHILDREN

U.S. Groups K n Gr Totals

Retporees S F [ us. K
family 59 43 51 - .- - 153 =
mother, mom 16 87 41 67 117 91 144 275
father, ded 6 46 22 23 18 2 714 @63
perent N 23 13 43 40 23 67 76
child, ten N 12 2 - - - 63 -
$0n and daughter - - - 15 ? 16 -~ 38
baby - . 9 - . . 9 .
sister - 23 13 - 15 11 36 26
brother - 25 9 13 21 2 MU 5
brother end sister - - - 14 48 i8 - 80
reletives, - 1 - - - - 11 -
home 18 47 12 - - - 7 -5.
native plece = = = - B = =

18T 37 180 175 274 243 652
(percent) (24) (47} (28) (27) {42} (31} {(25) (25)

 reeted, reistion, ship

For both groups, the strong response scores
for mother, father, and parent in this com-
ponent suggest that the concept of LOVE ap-
plies especially strongly to parents, mem-
bers of the nuclear family. Another way of
stating it might be that the family is centered
around LOVE. Similarly, even if the Koreans
do not specifically use the word family they
make very frequent references to the key
members of the family.

Both cultural groups associated LOVE more
with mother than with father; the Americans
more so than the Koreans. This underlines
the previcasly found differentiation between
the role of the mother and the Zather In the
Korean family. In the Korean family the
father is viewed as an autocratic figure
while the mother emerses as a major

source of LOVE. Anocther noticeable dis-
tinction between the Americans and Koreans
is the greater iden tification of brother and
sister by Koreans whose family concept is
somewhat broader (see the domain "FAMILY").
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GENERAL FINDINGS FOR THE DOMAIN*

in the findings on the "FAMILY" domain there are consistent response trends that
reveal culturally characteristic patterns of family s:ructure, role relstions, and valve
orientations.

The U. 8. focus is on the father snd mother, implying not merely parents but also
husband and wife. The Koreans place a greater emphasis on children (Korean 800,
U.S. 600) and on the perent~child relationship (Korean 1,100, U. 8. 700) than do the
Americans. An emphasis on the relationship botween two roles of the same level (father—
mother) suggests a structure promoting equality, compared to the structure capitalizing
on the relationship of unequel roles (parent-child) which involves subordination. The
Koreans describe the father as master, and head of the family (Korean 100) and place
more emphasis on father (1,800) than mother (1,400), in contrast to the Americaas, who
place similar emphasis on mother (1,400) snd father (1,400).

In the Korean fainily there 1s a strong sex role differentiation between male and female
members (Korean 1,800, U.S. 500) where malencss and age enjoy preferential status. There
is consistently more Korean emphasis on male relatives: more references to brother
(500) than to sister (200) and to son (100) than to daughter. Generally, the Americans give
the same weight to male and female relatives. There is also more emphasis on the older
generation by Koreans (300) than by Ame sicans (120).

The stronger emphasis on relatives by the Kureans in the cultural fam;ly suggests that
the extended family is more characteristic of the Korean culture, whiie the ruclear family,
lirzited to parents and children, is more characteristic of the Americans.

The organizational characteristics of a famiiy are linked with specific qualiiios of
relationships between the members of a family. The Americans emphasize love and
friendship as the main family ties (U.S. 2,300), implying that the existence of thy American
family is dependent on the perscnxzl feelings the memberc atiach to each other. On the
other hand, the Koreans lace less emphasis on foelings (1,600). This suggests that Koreans
view Family as a social unit less dependent on feelings-that is, as a more stable, institu-
tionalized unit, whose permanecce is more taken for granted.

Specificclly, the Koreans refer more to filial duty and respect than do the Americans
(Korean 500, U.S. 200) which suggests traditional ties and interrelations that involve
stbordination rather than equality. This Korean emphasis on tradition is consisteat
with the Koreans' strong concern with ancestors. A similar type of relatinonship between
the Korean parent and child is consiatent with the ‘uea of education as a strong function
of the Korean family. For the Koreana, age and maloness are recognized personal qualities
that have distirrt status implications in this culture.

#Tha cumbers in brackets represent the score accumuiated by the particular responses
across the twelve stimulus themes included {n this chaptar and tte following six »related
themes: GOAL, MATCHMAKER DIVORCE, CCOPERATION, DESIRE, and EAPPINESS.

The procedure by which score values are obtained is olaborated in detals in Appendix C.
The score totals presented in this summary provide empirically founded indicators on the
relationship and cuituial importance of certain response themes &s observed across the
themes used In the representation of thic domain.
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The Americans mako consistently heavv references to goodness, (Korean 100, U.S. 400)
kindness, and features of likeability and sociability. For the Americans, the idea of
family house is centrally important as a place for living together (Ko an 600, U.S. 1,300)--
working and providing as well as entertzinment and having fun.

In the U. 8. conoeptualization of self, there is an especially strong ego component
(U.S. 600, Korean 200). This individualistic focuz is uaderlined by the contrast produced
by a concomitant emphasis on 'others'. In the Kurean case, this contrast is much weaker
(U.S. %v, Korean 100) and heavy references to family do suggest a close connection
between the individual and the family. This suggests a self-image strongly fused with
the family and supports the observations of Francis Hau (197]) In respect to his
characterization of the U.8. and Far Eastern concepts of personality.

The five themes representing family values ure generally more important for the
Koreans than for the Americans. Most of these traditionai concents and values apparently
still have considerable application to tho contemporary Korean family as well as to soclety
in general.

Tie Korean patrilineal family structure is supported by the traditional philosophy of
ancestor worship, by the virtue of filial duty and respect, and by tte traditional concept
of authority. . These values are still crucial to the contemporary Korean family. Our
data consistently supports this conclusion.

Emphasis or the male in the Korean family (fsther, grandfather, ancestors, uncles,
and brothers) is pervasive. The female members of the family recelve ccnsistently
little or less attention.

This does not preclude, however, strong emotiona) attachment to the mc.her. The
Korein's attachment to and love of mother appear at a level of intensity matching that
of his American counterpart.

The consistent emphasis among the Koreans on old age, on the elderly, logically
follows from their high cultural valuus attached to concepts of ancestors and filial duty.
These coacepts underline the obligation of the young to the preceding generations, and in-
still attitudes of subordination. In consonance with these cultural values, respect and
authority are regarded by Koreans as essential to social harmony and good moral character.
Accordingly, superordination-subordination is a relationship the Koreans perceive as
a natural order of the social world.

Thus, there is a ciear Korean tendeuncy to incorporate these family concepts and values
and framework of moral philosophy thet integrates them Into a tight cluster of principles.
This cluster of principles is not merely theovstical and abstract, but manifests itself In
concrete patterns of behavior as well. The Koreaas make many references to {ormal
behavioral norms: politeness, veneration, rituals. These norms and regulations that
appear to be purely formalistic to the >utsider emerge in the Korean situation as matters
of moral character, of outer indications of inner reality.
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For the Americans some oIl these values--ancestors, filial duty--have liitle importance.
Other family values, such as respect and authority, make more scuse to the U.S. groups
and receive interpretations that reflect certain characteristic dimensious of the V). S,
frame of reference.

Finally, the concept of love merges as the least culture specific of the themes analyzed
in the domain. Although the family was found to be less dependent on love for the
Koreans, the findings on love suggest that this theme is equally important for
for both groups and that they attach similar interpretations to it. This does not preclude
the type of differences Hsu (1971a) points out in his work on "Eros, afiect, and Pao. "
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CHAPTER 3
DOMAIN: "EDUCATION"

INTRODUCTION

Therc is conslderable agreement among scholars of modernization that on a world-
wide scaie cducation is probably the most critical singlc factor determining whether
people of a particular culture wil! become involved In the process of social and cconomic
development or whether they will remain static at a low level of poverty (Lerner, 1557;
Lasswell, 1951; Dodge, 1961).

Historically, educat’ »n has long been an especially dominant central value for Koreans
(lienderscn, 1968). Its dominance may be partially aitributed to cultural tradition and by
the important role of the examlnation system in acqulring higher status in the social
hierarchy. However somc elements of the Korean educational tradltion such as focus on
formalities, preference for abstract, philesophical subjects rather than the technical,
practical ones have been blamed for hindering economic development and social progress.
As Kim (1973), an outstanding scholar on contemporary Korean education, observes, such
feelings were strong especially among Korean intellectuals fiftecn or twenty years ago.

But it is to be noted that some '"'ramarkable changes have occured recently in this respect.
it is a strong opinion among intellectualg including scholars who studied in the United States,
that Korean education suffcrs from the 'lack of philosophy' and that gecneral human education
is more important than the profcssional. "

A considerable portion of the U. S. aid to Korea is designed directly or indizectly to
promote cducation objectlves. Some of these objectives are pursued within the “rameworl
of military assignment3 and military training; others are directed tc assist modernization
of the Korean education system. Assignments in which American civiiian and military
cxperts advise and train host country personnel are closely related to the cducational
process in that the success or failure depends to a large extent on our ability to understand
and make use of predispositions concerning education to promote contemporary educational
and training objectives.

As a relevant example, it may be mentioned that civic action planners have properly
recoznized the high prio ity of education for Koreans and have included a variety of education
rclated projects in their programs, such as school huildings. scheol transportation, and
the like. The success ol thcse programs can be seen in the actual achievements of the
programs and oy the amount of public support and local participation these programs have
monilized.

The present chapter offcrs primary insights into the Korcan and American frames of
reference in thc domain of educatiun. it offers empirical information on Korean cultural
perceptions, attitudes, values, anc priorities that are likely to iafluence their decislons
and behavior In the educational ficld.

THEMES

The themes analyzed in this domain include the following: EDUCATED, KNOWLEDCE,
‘'NTELLIGENCE, TO LEARN, CCLLEGE, SCLiOOL, TEACHER, and DEGREE.




U.S.and Korean Meanings

EDUCATED
FRE-
1. LEARNING, STUDY
e (US 13%,K 26%)

9 SCHOOL, COLLEGE
(US 20%, K 4%)

8. INTELLIGENT, SMART
(US. 16%, K 4%)

[

7. KNOWLEDGEABLE, LEAHNED / ~
(US 15%, K 6%)

\ 2. PEOPLE IN GENERAL
US 1%, K 26%)

3. TEACHER, STUDENTS
{US: 8%, K' 21%)

4 SOCIAL AND MORAL REFERENCES

6. GOALS. DEGREE, GHADUATION (us R KGNl
(US 1%, K 2%) /
5. MISCELLANEOUS
{US 4%, K- .m

N

\ S \_‘-/
TOTAL SCORES

\ - us. = 2210
e Yoreun = 1581

Ous. Group

U.S GROUPS

in thz U.S. image, the EDUCATED
person appears as a person who is distin-
guished by the attendance of SCHOOL and
COLLEGE. In terms of his most outstanding
qualities, he is supposed to be KNOWLEDGE~
ABLE, LEARNED and furthermore,
INTELLIGENT and SMART. These com~-
ponents show strong U.S. emphasis on
formal education, knowledge, and the lcarn-
ing process. There is substantially less
emphasis nn what type of PEOPLE are
educated. There is similarly less emphasis
on TEACHERS and STUDENTS, especially
STUDENTS, as outstanding representatives.
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Korean Group

KOREAN GROUPS

in the Korean image of the EDUUCATED
person, there is an especially strong
emphaegis on the process of LEARNING
and STUDY-~that is, on the process by
which education is achieved. There is
a similarly strong emphasis on PEOPLE
IN GENERAL and on TEACHERS and
STUDENTS in particular. There is r1s0 a
strong emphasis on the SOCIAL AND MORAL
aspects of education; the total personality is
emphasized. Apparently, the Koreans are
more concerned than the Americans with the
social implications of the educational
process.




EDUCATED
2428

MAIN COMPONENTS OF CULTURAL MEANING Growp g

U.S. Korsan

1. LFARNING, STUDY. This is one of the strongest Korean compotients} Swdent 105 62

It is also fairiy etrong for the American groups. The emphasis is on ';':"‘,,: 33 f:;
the learning process, ways by which education is achieved. Totst 280 397
2. PEOPLE IN GENERAL. The Korean emphasis on people is much o 'gg ?g;
stronger than the American which suggests that the Koreans may Formar 8 77

be more interested in the personal implications of the process thac in JateERZaE S

the objective, intellectual implications.

3. TEACHER, STUDENTS. More specificaily Korerans make Student o 106
emphatically more references to students than do Americans, and they e 2 '3
emphasize the teacher-student relationship Towt 187 328
4. SOCIAL AND MORAL REFERENCES. This is almost a purely M' g %
Korean component with emphasis on the socis! and moral implications F.m‘:"ot.i 12 1553

and convequences of education.

6. GOALS: DEGREE, GRADUATION. This is mostly a U.S. component, fm' ‘gg 35
focusing on practical goals which probably represent important Farreee 87 -
motivating forces. Jom BZElEE
7. KNOWLEGEABLE, LEARNED. This component is especially wt 13:7; g
strong for the American groups, reflecting an Americzn tendency Former 6 35
to equate knowledgeability with education. Tow 39 100
8. INTELLIGENT, SMART. The especially strong U.S. emphasis [ dect BN XIRN
reflects the importance assigned to intellectual qualities. Farmar 109 0

Totsl 48 57

9. SCHOOL, C"LLEGE. There is 2n especisally strong U. S. m' :-"'g g
emphasgis on schoals of various types, a reflection of the fact that Farmer 154 =
education is closely synonymous with achooling. Towl 4 P
Total Group Response Scores  Suket [US: #m.X am oz e
and Perrentage Distribution Former (US.: 31% K. 21%} 623 4@

Totsl 2210 1581
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T

e

N

I. LEARNING. STLDY

US Groyl Fotesn Groaps Total,
Responaey ] W 4 T W F Us K

SCNoQting [ 21 27

earn g weit 28 24 30 12 23 21 79 h6
eagd g, ettt 31 7 38

studdy 8 1 H " 16 23 30 50
work, g 9 6 15

teach wachung 1 26 16 26 12 5 68 17
ey, ang -8 9 26 96
fractice 8 10 7 %
rucalin a3 15 58
Quittance -1 10 18
atroety 14 14
tectut, 13 13
. - 6

ettare 7 ?
book & 17 . 23
Subyegt 12 12
trchngye 14 14
ward 11

- _ 11
19 3% 8 &2 717 T8 %8 397
¢ PT20 032 i (5% 1300 (13)  (2%)

Thi= component is very styong {or both
groups. hbut it is especially strong for the
Koreans, who secm to show strong pre-
cceupation with the process of 2ducation.
Roth groups emphasize leavning and stedv,
the heavy Korean response trainic  may he
a reflection of military expe rience, since
this response was not obseryved previously
previoasly with a Korean student group
tested ia the United States. There is a

consistontly stronger LS. emphasis on hooks

aad on reading, suggesting an emphasis

on the individualized process of learning.

t is probably alse a reflection of the Amer-
ican empha<is on intellectual qualities

in the context of the educational | rocess
{See Components 7 and 9. The pre-
oc-upation with formal education shown by
h2 Korean groups is strong among the
workers and alsc the farmers, while the
students, wha are involved direetly appear
to emphasize ‘levelopment more than
formal schooling itself. As found in the
previous stuay. the Korean students are
more inclined to conceive educa’ion not
exclusively as a matter of formal schooling
but a=s also a means of social mability.

RED

TERPRETATION OF SELECTED COMPONENTS
COUCATED: 2 §

o £ (Kvovuk Patnn )

3. TEACHER, STUDENTS

US Groups Hoear Groups Torais
Responses S W-F 3 W E 0% K

teacher 3] 22 53 31 6 17 106 74
protessor 19 [ 4 [ . 29 6
schatar K| 14 21 14
o ctor :4 14 22
Prin. pat 9 9
stusdeat 9 22 46 45 53 31 144
pripst . 17 - 17
trainee — - 9 23 ig 42

O B 79 10F 18 G4 B 328
(percent) 401 a1%) 142 3321 (39r 129y 8 21

The especialiy heavy Korean emphasis
on students refleets a cultural characteris-
tic: the Koreans tend to view students as
a part of the intelligentsia mere than do
thc Americans. Th.: observation is in
fundamental agreement with many deserip-
tions of students in develvping countries
{Henderson, 1968; Benda, 1962: hautsky,
1962). A second factor that may contribute
to this strong ecmphasis is *he traditionally
important relationship betwecn teachers
and stuaents As was discussed in con-
nection with relate themes, cspecially
with FILIAL DULY, the concept of jemoto.
the teacher=disciple relationship. implics
strors sulardination of the disciple to the
~ducational suthority. This »ncept
derives from Confucion e hics und estab-
lishes a strong relationsh  of autuority
subordiuation between tea her and pupil.

4. SCCIAL AND MORAL REFERENCES

U5 Gooogn Ko Grosps Trlain
Respaiiyes 3 w ¥ s w [ 2R VE [3

g '3 9 14 & o
alE-gats 10 14
Thararier 10 1%
fonr tesy  eDu 9 a9 J
TEsfEst 3 6 +6
W Thy il [y 10 10
Lt £ 10 18 17
vt 11 e
sthuer * _ B b 9 5 1e
T OF % I B OTI TG
Y Eatiani M3 57 37 2T (3 1s K3
fether 13S0 ingernerg
Kopram gustar magn gt it natinn




The Korzan group makes more num-
erous references to personality character-
istics that have distinct social und moral
implications, such as courtesy, respect,
and character. This cuservatlon reflects
that one of tne basic objectives of education
in Korea is to cultivate character (lee,
1865). This philosophy has strong histor-
ical roots in the Confucian idea of the "man
of virtue" in whom intellectual accamplish-
ments and moral qualities are squally
blended (Sang-eun Lee, 1962) The heavy
Korean response, society, as well as
thc smailer responses nation and life
(tin the MISL EL LANEOUS component),
suggest a frequently observed Korean
trend to einphasize the social and national
implications of certain processes that are
frequentiy viewed by Americans as purely
in the context of the individual.

7. KRNOWLEDGEABLE, LEARNED

US Crzune Karean Groups Jota's
SC AR TR T
Fegporsss g w ¥ 3 W 3 ; &

uo ~

oW eng 3 7 13 °

g tenge 26 4 38 33 20 24 103 77
¥ onw edgeabie 28 & 34
verimey 16 LY 21
e 2 20

pasned 61 2 13 12 LR % 23
ca med 3t 11 a7
im.rtery 4 4

riormeg 6 - % __

W oM™ & IO ¥ 339 100

B0 &7 123 120 I3 32 35 1151 6

This component sh ws a strong etnphasis on

knowledzs and the ~cquisition of knowl2:ige
bv the American groups (Communication
lLexicon, 1971a). The Koreaus place
relatively little emphasis this component.
The greater variety and wcight of the
American resprnscs indicate the U.S. focus
on the accumulation of knowlcdge. The

U. S. group apparently equates the knowl-
edgeable person with the educated person.
The largest U.S. response, learnsd, rctrs
‘o formal ~ducation; this is made furthe
explicit by the response schosled.

9. SCHOOL, COI LEGE

v a Grou Kor=an Grouqs Toraly
Responses 3 W o U3 R

schoal 57 9% 9 28 23 - 51
university 9 o ° ° 9
college 74 M 52 . e 160
Harvard 6 6
high school 4 20 13 8 47 8
muddie schoo! 8
IR i B 1
{percent) {331 (32) (34) (421 (5B} 1200 3]

The relative veight of the Korean responses
here is only one-f{ifth that of the Amarican.
This heavy emphasis rn schools reflects the
American philosophy that equatec education
with formal schooling. As King (1966, p. 24)
observzs: 'Nearly everyone immediately
concerned with education nas tended to think
of this actlvity almost entirely in relationship
to school. ' This U.S. emphasis suggests a
distinctly narrower, more sp cifically focused
conceptuaiization of education by Americans
than by the Koreans. For the Koreans,
especially the students, education apparently
is less emphatically a school-orientcd
artivity (se2 Components 1 and 2).
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U.S. and Korean Meanings
KNOWLEDGE

3

e
10. EDUCATION, KNOWING
(US 28%. K 11%)

9 INT ZLLIGENCE, UNDERSTANDING
(JS 25%, K 7%)

8. SCHOOL, COLLEGE
' (US 10%, K 6%)

\
7. BOOKS, MATERIALS
(us 6% K 6%)

6. MISCELLANEOUS
(s h!u K 6%)

U.S8. GROUPS

This U.S. interpretation of KNOWLEDGE
1grees to a large extent with the Korean: the
differences are mere a matter of emphasis thzn
of substance. To the Americans, KNOWL-
LEDGE means more than EDUCATION. It
implies .~~ -e formal schooling—SCHOOL,
COLLEG .. Americans alss emphasize very
heavily the intellectua; condition of KNOWL-
EDGE by heavy references 1o INTELLIGENCE,
UNDERSTANDING.

1. LEARNING, STUDY
(US 18%. K 27%)

2. EVALUATIONS, SOCIAL
AND BEi{AVIORAL

3. TEACHER, STUDENT
US 2% K 8%)

4. GOALS: POWEP, SUCCESS

5 SUBJECTS, COURSEWORK /
(US 1%. K 3%)

KOREAN GROUPS

The Korean interpretation of KNOWL -
EDGE places special emphasis on the
acquisition of W EDGE by LEARNING,
STUDY. Korcans also emphasize more the
role of the teacher-student relationship as
apparently a major channel for the acquisi-
tion of KNOWLEDGE. Social and behavioral
references arc heavy, suggesting that for
the Koreans KNOWLEDGE has important
correlates with certein personality charac-
te -istics anu social background. Special
emp*2<is on POWER and MONEY also
suggests a stronger emphasis on KNOWL~
EDGE as an instrument for achieving cer-
tain specific goals.




KNOWLEDGE

2) d

MAIN COMPONENTS OF CULTURAL MEANING Grewe T
i. LEARNING, STUDY. Thie is one of the sirongest P 2 i)
components for both groups. It shows the emphasis on the processes by | Femer 135 138
which KNOWLEDGE is accumulated. it is especially strong for the e

Koreans.
2. SOCIAL AKD PERSONAL CHARACTERISTICS. The Koreans Student . 13:7’
einphasize behevy:. =3 characteristics and sociai and educational back- Farmer - 1§
ground ag chars {stic correlates. Tt 51 3
3. TEACHER, STUD®NT. The Koreans place s~cial emphasis on Student 2 67
these twu groups one by cne and probably also in thelr relationship to :‘:’,:: }8 ﬁ
each other. Lo O 2
4. GOALS: POWER, SUCCESS. This component deals with goals, Student % 112
objectlves, beneft's. This compeoent 1s apparently more salient in the | Tome z %
Xorean tuind. Jowl 25 181
5. SUBJECTS, COURSEWORK. There is a distinct emphasis by the Student n 2
Koreans on literature. This 18 probably related to the Confucisn ideal ok Z ,g
of tt 2 educated persocn. Tow 13 3
7. BOOKS. MATERJAL. There is arnmewhat more U.S. emphasis on &w::ﬂ' g? ;’?
b.oks. Exre iz} 2%
Totd 134 123
8. SCHOOL, COLLEGE. This component is twice as strong for Student 55
Americans than for Koreans. it shows the importance assigned to m ‘1? ;3:
schools ip the acquisition of KNOWLEDGE. G = OB
9. INTELLiGENCE, UNDERSTANDING. The stress laid on intellectual] Srudent 154 4
| qualities as apparent prerequisites for accumula.ion of KNOWLEDGE is ?:“": ‘,ﬁ ﬁ
4 eapecially salient for the U.S. groups. Tow 553 1@
: 10. EDUCATION, KNOWING. The U.S. groups relate K.i{OWLEDGE Stuchnt 214 98

E very heavily tc educatjop, which in the U.S. context is closely synony- | Fermer 207 61
mous with schonling. Lo

Total Gmup Response Scores Seudent (US: 41%. K 42%) 099 23

] . Worker {US. 29%. K - 28%) 6% 581

and Percentage Distribution Fermer [US. 30%.X. 30%) 640 574
1
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INFERPRETATION OF SELECTED COMPONENTS

KNOWLEDGE: 2]
1. LEARNING, STUDY
US Groups Korean Groutn Trials
Respornses - W F S [ VE] K
AUt e nagl & a 1”0 5 18
ware ed g 1200 52 B3 €8 121 @5 755 284
wemt, ing welt 10 6 1 2 271 12
v ad, ng, ous 29 2 50 33 30 S8 113
tedrh, taught LY LY 3 3 3 10 9
work g 8 [ 14 .
wite,  og 6 1 | ¥4 4] 27
uractece 10 10
demanstate 2 LY 10 1%
e i 23
Teseren 14 14
rechiegue 10 10
nrhe: 22 o e e omxr e 222
702 63 135 133 207 135 a00 &35
fyre-cont! 90 {16} {34 30 139y 126 (18) (27
| 10 acqQuis- 110N
N LY
3 ormer US tainng arpart, ed ao-ng geoted
This is the strongest component for the
Rorran groups. It is also very sizable for
thc Americans, especiailv for the American
student group. For Americans and Koreans,
icarn, learning, and study, siudying are the
two highest scoring responses. Nonetheless,

the weight of the Korean responses is some-
what higher, suggesting precccupation with
the process of acquiring knowledge. A
similar emphasis was also obscerved pre-
viously in the eontext ot the then'e EDLCATED.
A oossible explanation for this stronger

cone :rn with the acquisition of knowledge ma
he related to the difficulties and obstarles
which may make the accumulation of knowl-
edge by a single individual in a developing
country increcasingly difficult.  Such an
explaration appears to gain some suppori
from the sizuble Korear responses hard to
acguire and effort.

2. SOCIAL AND 1PERSONAL CIIARACY ERISTiCS
US Trooapy B opegn 3000 Tatalsy
Resginges S_-T‘Lr T Uz K
10 vy 27
3 6
] 18
ty 1) 10
! 2t 22 50
4 7
F IRt AL £ 12 16 29 57
chatye (e 10 1 18
LIPSy 07y i1 [ B b3
cutture ed q &7 23 32 122
hacrgroung, - 1 7 3 c
? 5o o~ o koaf o5 ome
Ipesapn 0 Bk wg 1270 ;121 (8

1 soucatonsgt

4

{ Chisik

Not only does this co..ponent have many times
stronger weight for the Americans hut also
its content is different. The smaller group
of American responses suggests a general
posttive evaluation of KNOWLEDGE: 1t s
considered good ind needed.  The Korean re-
sponses are similar to the Anme rican in
respect to the generally positive evaluation
and connotation; however, they also convey
some acditional concerns. Some siziuble
rcsponses like much, unlimited, and ahun-
dance reflect apparent concerns with the
amount of Lnowledge. Furthermore, i
second group establishes apparen. connec-
tions between KNOWLEDGE and personality
and behavioral characteristics—character,
courteous, cultured. The sizable responses
cultured and gducationgl background suggest
that the Koreans may view ENOWLEDGE

in connection with the social and cuiturail
background of the parson. Emphasis on
personalig: and behrvioral correlates of
KNOWLEDGE emerges here as a prrely
It veflects uan
educational philosophy which, aceording to
Sang-cun Lee 11962, reflects the Confucian
idea of "man of virtue” characterized by n
combinttion of knowiedge and proper
personality, character.

koresn response {rend.

5. TEACHER, STUDENT

US Groups Tgtas
Faapariges 5 W L [ 3
S 16 18 (G 24 163 17 43 e
3o eatennne 12 . 17
sluttent ooitége 16 19 a5
Setge 9 q G 27
i 10 10
nthes © 15 _Q fi 24
T W W ., BH® M O e
sHsspenet -44 P30 120h 47 = T e g iR
Sathe U8 Pigen
Eaetas cmteieatya hgmgn de og

This component is considerably Lirger for
thc horean group. Especially strong is
the association of teac.ers and professors
with RNOWLEDGE. This focus mdicates
that teachers play an especially important
role in the transmission and acquisition
of knowledge. The Korean educational
system has frequentiv been characterized

-
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as teacher-centered: in the past 'the
student was the passive recipient of the
professor's wisdom and knowledge"
{Underwood, 1963, p. 38).

4. GOALS: POWER, SUCCESS

LS. Grou Koraan Groy; Totals
WY ToW o UR R

Resporyes

raight pOwwer 9 - - 4* - 3 9 S0

success . o 22 - . 22

money - . 15 - - 15

other® 16 = = A X + 18 &4
25 - M2 30 9 151

{pergant) {100} 74 (20) 6} Ny (8}

*orher US. -hapiness, use, kil
Korean -devaiopment, impIove, -ment, attainment,
reghstic, Ph D, freedom, recraation, exampte,
excellent, .ca

This component is especially strong for the
Korean student group. These responses
suggest that KNOWLEDGE is considered
generally desirable for the fulfillment of
certain goals. Especially sizable here are
referenes to might, power, success, money.
The America~ responses, far less numerous
than the Korezn, all come from the student
group. Not only the weight but also the
content of the responses suggest that the
Americans value KNOWLEDGE for its own
sake while the Koreans value KNOWLEDGE

9. INTELLIGENCE, UNDERSTANDING

US Groups Korean Grou, Totais

Rasporses S W F g W E Us K
sbility " 19 14 - - 44
bran, -power 13 42 28 - . 83
capacity 1 - . . . "
intathigence, ent 57 27 67 14 19 9 151 42
sense, common. 11 - - 6 7 10 " 23
smant 7 9 58 - - - 164 .
think, -ing,! 5 - 30 15 35 15
L derstand, -ing 19 . 14 . - 33 .-
o] - 9 - 9 9 9 18
mind, span o 12 . - 12 ®
levat - 12 - - 12
capebility . - - .- 27 27
clever . . -- - = 6 .- [

™ ™ 2171 &« X® Y5 I/ 143
{percent} (28} (34) (33 (129¢ (18 1531 125 M

. thought, -fut

As has already been observed in the context
of EDUCATED, the Korean groups apparently
place less emphasis on intellectual abilities
than do the U.S. groups. It becomes in-
creagsingly apparent here that the Americans

see a strong relationship between KNOWLEDGE

and such intellectual qualities as intelligence,
brain power, smartness; this focus seems to
reflect the American philosophy that the
primary objective of education is development
of the individual's intellect.

-0. EDUCATION, KNOWING

US. Grou Ko-ean Groy; Totals
o 1 w F 3 W ; 151 K

A
A

as a tcol for achieving desired goals.

As Kim (1973) points out, there has been an
interesting shift since the time when the
United States developed "the great philosophy
nf pragmatism or instrumentalism (and]
Korea was a country where knowledge had
been valued traditionally for its own sake. "
He suggests that "the United States has
actieved so full development in many fielde
that knowledge for knowledge's sake can be
luxuriously pursued. Whlle Korea is now &
developing country where knowiedge for
practical surpas:s is urgently needed. "

education, ed 75 47 35 33 .3 . 157 &t

fact 38 . - - 38

know -how,! 46 116 140 33 48 &' 302 &)

wisdom, wise 39 12 17 15 68 15

Infar mation 16 . - 16

how . 15 15

pabulum ‘food) 2 12 . 12
m 7 B W 5 6 TR

{percant} 136) 1291 351 145! (2B) (281 (2B} (11}

-ing. ledge_ -iedgesbis, precticai-, known
2 mena!

The responses of both culture groups reflect
that knowledge and education are as inseparable
as knowledge and scho.:l (Component 8).
Nonetheless, consistent with the trend observed
in connection with the theme EDUCATED, the
presen{ component reflects especizlly strong
connection between education and knowledge

for the U. 8. groups: education is more
narrovly focused, involving the acquisition

of knuwledge, especially in the form of
schooling. In contrast, the Korean interpreta-
tion was broader, involving other nersonality
characteristics as well as intellect {=ee
Component 2).

I



U.S. and Korean Mesnings
INTELLIGENCE

2]

11. SAART, BRIGHT

¥

(US: 24%, K: 5%) — “1.1.Q. TEST

=

10. KNOWLEDGE, LEARNING
(US: 21%, K. 8%}

9. SCHUOL, EDUCATION
(US 1%, K 4%}

\

8. SPYING
(US 9%, K 0%}

7. WISDOM, UNDERSTANDING
{US 6%, K 6%)

U.S. GROUPS

In the U. 8. conceptualizat.on, INTELLI-
GENCE implies first of all SMARTNESS,
BRIGHTNESS, which are highly desirable
intellectual qualities. The importance of
INTELLIGENCE is emphzsized especially in
the relaticnship to KNOWLEDGE anad its
acquisition. It is aleo emphasized that
INTELLIGENCE is clogely related to SCHOOL
and influences school performance. INTELLI-
GENCE also mezns SPYING, but in terms of
its primary meaning, it 18 clearly defined by
the concept of 1.Q., as measured by various
tests. BRAIN is considered the representa~
tive part of the body where INTE LLIGENCE
residcc.

3-10

6. MISCELLANEOUS —
(US: 2%, K 4%}

(US: 1%, K. 23%)

2. HEAD, BRAIN, THINK
(US 1%, K. 22%)

4. DEVELDP, DEMONSTRATE
(US 1%. K 9%

5. PEOPLE, MAN
(US: 2%, K 6%)

TOTAL SCORES
us = 2177
Korean = 1695

Ous. Graup
E3 xorean Group

KOREAN GROUPS

For the Koreans, HEAD is the representa-
tive part of the body and is used as a synonym
for BRAIN, symbolizing INTELLIGENCE.

I. Q. and TESTING are alsc highly salient
concepts for Koreans. They conceive
INTELLIGENCE primnrily as an ABILITY
which can be DEVELOPED. Koreans also
-iew INTELLIGENCE as being instrumental
to the accumulation of KNOWLEDGE, LEARN-
ING, and SCHOOL perfrrmance, but this
relationship is weaker fo. the Korea.. - than
for the Americans.




INTELLIGENCE

ol
MAIN COMPONENTS OF CULTURAL MEANINGS Group 3’;"‘"“"":
1. 1.Q., TEST. The Koreans are apparently not only familiar with the | Studen 1: m
relatively new concept of 1.Q. and its assessment by testing, but they _| Femer n 0
also place a distinct weight oa it. [[omagae
2. HEAD, BRAIN, THINK. Both cultures localize INTELLIGENCE in Studemt 124 151
the head and view thought as its manifestation. The symbolic value of Fome S ,:
head is especially stroag for Koreans. Tos M7 IM
3. ABILITY, CAPACITY. In its Korean conceptualization, the idea w2 '3
of mental ability is 3specially salient. i ST R
4. DEVELOP, DEMONSTRATE. The size of this component suggests Student 1 s
that in its Korean conceptualization INTELLIGENCE depends a great ks - b
deal ca the process of individual development. Tos 14 154
5. PEOPLE, MAN. Koreans emphasize INTELLIGENCE as a human Fm s 0
quality mrcre stroagly than do the Americans. o g ;?
7. WISDOM, UNDERSTANDING. There is a similar]y strong relation-|{ Susent b z
ship both for Koreans and Americans between INTELLIGENCE and Former 3% 20
wlmm. Totsd 122 9%
8. SPYING. This component reflects & second meaning of the English | Studem g -
word INTELLIGENCE, implying the collection of secret information. Former & -
Totst 192 =
9. SCHOOL, EDUCATION. The U.S. groups view INTELLIGENCE Stugent 08 56
in especially cloge relationship to the problem of schooling and e o
education, Totst 237 &4
10. KNOWLEDGE, LEARNING. For the U.S. groups there is an Student bptd g
espe-ially strong connection between knowledge and its acquisition, and F-m:” :g ‘2;
INTELLIGENCE.
11, SMART, BRIGHT. Thiu strongest U.8. component is formed of Student gg :
intellectual qualtiies, some of which, like gmazt, represent close Fermer % 2’
synonyms. Towl 513 i
Tolal Group Response 5coTes  momm (s, 2on . o) B =
and Percentage Distribution Fume (US.: 31%, X.. 20%) sy 4%

Totsl 2176 1896
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INTERPRETATION OF SELECTED COMPONENTS

INTELLIGENCE: =]

1. 1.Q., TEST

us %loum Korean Glouqs Tolals

Hesponses g W Us K
1Q 105 34 32 123 LI% 26 171 19%
oyt 32 8 38 2 16 40 75
exam e 4100 . i 19 10 50
love . 12 12 74
Guct e 32 32 -
spection 12 15 27
Pagh 6 1 [ AR
140 8 ]

™ 8 3 WM 70 N B XD
(s Leont} (68) 119} {13} @9 (28) 23 ) (23)

The degree of Korean familiarity with the

idea of the intelligence quotient is somewhat
surprising. Sizable Korean veferences to

test and examination leave no donbt that they
actually have this frirly recent concept of
psvehelogical testing in mind.  Their emphasis
on 1. Q. is relatively even higher than that of
the Americans. This observation has to ke
checked, however, against the broadet fi Wlings
that the emphasis placed on INTELLIGENCE
is substantially higher by Amcricans than by
Koreans. ‘This becomes apparent from the
comparison of the total response seores:

U.S. 2,177; Korean, 1,595. The dominanece

ol the ¢oncept of INTELLIGENCE for the
Koreans is substantially lower than for the
Americans.

2. HEAD, BRAIN THINK

US Groups Kore n Grouas 1ot
Fey 3gnses 5 W 3 w F us K
ety 9 9
muneg 17 7 7 n .
bra 67 14 19 20 - 19162 k)]
road 12 39 52 72 12 223
thouatt theew 119 14 8 33 45 33 9
memory e __ _ 23 9 __ _  _32
124 63 oy 151 93 127 247 3717
fpercent) 50) {26} {24 40y (26r 347 111} (22}
1 ng

This component shows preaccupation with the
head or brain as the part of the hody where
INTLLLIGENCE resides. The Korean word
“l'unoe' means both kead and brain (""I'u”
mcan - head and “nce’ brain). ‘The score
for head is a combination of both "mdri’
thead) and "turoe’’ (head and brain). Head and
orain have become symbolic of intelleetual
functioning. In a certain sense, they represent
the reiatively abstract and not directly observ -
able referent of INTELIIGENCLE. As the data
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. { Chinung}

show, for the Americans the braln has an
especially strong symbolic value. " For the
Koreans, the idea of head is the equivaleut.
Koreans place somcwhat more emphasis on
the thought process in general and memory in
particular.

3. ABILITY, CAPACITY

US Grouyn Korean Groups Totai

Responses S i) F 3 W )F - U3 K
ability an - 9 35 3N 27 49 93
aptitude - 12 - 1?2
capabii:ty - 14 4
CatiaCty 14 - 14
inate . 17 . . 17
taient - - . 13 0 15
gen s o 52 7 9 68
prodigy 9 . . 3
abundant, ce = - - 13 ° 13

%4 A T3 & 48 T I
tpercent) 72} 128} 1500 29} 21} 131 13}

This 1s one of the strengest Korean response
colaponents. The strength of this component
is cbviously influenced by the Korean word
used. The Korean word literally translated
into English conveys the idea of "intellective”
ability" (Kim, 1973).

4. DEVELOP. DEMONSTRATE

US Group Korzan Groy Totals

Regpieinges > W T S W E [V g
f‘*'"!:?"lﬂlal!', ann [ 12 7 3
1echnque - - - 8 10 8
develop, -ment 8 .- 22 13 32 3 72
eftory - 20 6 6 a2
SLECeSS [ - - - 7 € 7

At S % I{® T3 OTE HA
fpwecent] 1100+ (36) {300 34 (A} 9}

As with the component ABILITY, CAPACITY,
Khoreans place more emphasis on this
component, of which the idea of development
apears to be the core. There are at least
two possible interpretations of the response
development. One is that the Koreans
perceive INTEL LIGKNCE as an ability that
can be developed and inc reased through
educziion and experience.  Another possible
expianation is that for korcans the value
of INTFLLIGENCE is to facilitate learning
(Component 10) and humar development. This
sccond interpretation is reinforced by the
Korean studeuts' strong refeiences w genius,
which indicates that Koreans perceive
INTELLIGENCE as an innate faculty.




8. SPYING

US Groy Koreen Grou Totals
5 w F T W ¥ U5~ K

Respon.es

agent, ¢y 7 . 14 . . . 7

CIA 16 - 9 o = = 25

'Y 26 12 - - - - 38

(2] - ps | 18 - - c 39

othcer - 8 7 - - 15 -

secret - - 1 - . . " -

work 7 7 . - 14 -

other* 1 o= -
g #d - = =& =

(Ettrl-) (221 (33} (3% . (%] -

other U S -police, secunity, rersonnel, opergtion

This component i8 uniqu2ly American,
probably because while the word INTEL L1~
GENCE has this second meaning in English,
the comparable Korei:n word has no such
meaning. The sizable American response
spy corveys this meaning clearly. The
largest additional references are to FB!,
ClA, and agency. These are agencies
involved in the collection of secy . informa-
tion.

9. SCHOOL, EDUCATION

US Groups Koresn Gvou% Totals

Respcnies
college " 13 22 46
wKrLoi, Wng 14 3a 28 = . 76 B
educata, d, ron 41 18 22 19 - a 19
teach, er o 10 - 3 . . 10 6
science, higt . & = 5 o . & 15
doctor 11 o o¢ .
other® - 4 = & 7 4
¥ 72 5h : ‘2 m él

66

(percent) {281 (421 (30} (88) n2, 41 4}

Aro_!‘\_e' US. - professar '
Korsan career schoier Pn )

The American references to scheol, schooling,

college, and to education, which in the American

culture is a close synonym to schooling, sug-
gest the close relationship which Americans
perceive between INTE LLIGENCE and school
e rformance. This relationship is probably
influenced by the widespread educational use
of intelllgence tests for various purpnses.
Although most of these tests measure more
than intelligence, they are usually designed to
show the level of knowledge. This fact is not
always clear and is eaaily overlooked. This
probably contributes to the opinicn that
school performance can be predicted on the
basis of such tests. Although Component 2
has shown that the Koreans are also famlliar

with intelligence testing, the present component

suggests that they apparently ses a less close
relationship between INTELLIGENCL und
school performance.

10. KNOWLEDGE, LEARNING, STUDY

US Groy, Korean Groy| Totels
Responses 14 W F g W ; U3 4
ieern, ing -od 4 24 3N . 31 7 79 38
study, ing 20 9 T 1M 1 L} 40 »
read, -ing, er - 7 5 - 12
book - 7 6 8 13 8
informaticn 14 .- - . 14 =
know, n.9,! 84 100 114 27 4 66
W @ B 8 1™ T a2
rcent {31} 1328 (7 @2n By 220 21 8
. -ledge, - how

By far the strongest : -=ponse from the
Amerlcune is knowleage in the context of
INTELLIGENCE. Theyv also s2ore substan~
tialty higher nn learning than do *he Koreans.
These rasponses clearly indicate that in its
American interpretation, a major funct.on of
INTELLIGENCE 1s to facilitate aud to pro-
mote the learning process, the final aim of
which is the accumulation of knowledge

(see Component 9).




U.S. and Korean Meanings
TO LEARN

RS

11. STUDY, TEACH
(US 26%. K 16%)

10. EDUCATION, KNOWLEDGE
(US 18%. K 12%)

9. UNDERSTAND, INTELLIGENCE
(US 12%, X 7%)

| | :
8. WORK, EFFORT, ACHIEVEM:NT

{US 10%. K 4%)

\ 7. MISCELLANEOUS

US 4%, X 2%)

\\

U.S. GROUPS

STUDY, TEACH is the most salient U.S.
meaning component, focusing on the diverse
processes of acquiring and transmitting knowl-
edge. ‘The emphasis on EDUCATION and
KNOWLEDGE reflects the high affinity between
learning and education as characteristic of the
U.S. group. By heavy references to UNDER-
STAND and INTELLIGENCE, the importance
of intellectual qualities and capat lities is
emphasized. Learning is not merely a SCHOOL
related activity; it apparently has a great
deal to do with WORKING and fiading solutions
to problems.

S~ 5. eooxs AATERIALS

———/
6. PEOPLE IN GENERAL
\ \m 0%, K 4%
\‘\\/

1. SCHOOL, UNIVERSITY
(S 11%, K 16%)

2. TEACHER, STUDENTS
{US 6%. K 12%)

\\\\\

3. SUBJECTS, SCOPE

(US 8%. K 10%)

[ | ]

4. GOALS, DESIDERATA
US %, K/Q%)

(US 3%, ¥ %)
o / TO1AL SCORES
US.=2195
Knmean = 1476
e O us. Group

Korean Group

KOREAN GROUPS

The Korean interpretation of LEARNING
is more narrowl* limited to activities in-
volving SCHOOLS, UNIVERSITIES. formal
learning processes; =2specially heavy emphasis
is placed on the role of TEACHERS and tke
relationship between TEACHERS and STU-
DENTS. Society and culture are emphasized
not merely as subjects, but because learning
has social ar< ~wltural implications. For the
Korean groups i uing is an emphatically
GOAL-oriented activity considered essential
to suctess.

I -



TO LEARN

waeed
MAIN COMPONENTS OF CULTURAL MEANING Group ;s Koreen

1. SCHOOL, UNIVERSITY. Both groups emphasize schools, Student 73 1M

but the Korean emphasis appears to be especially strong. m 1:9;4‘ g
Tow 240 324

2. TEACHERS, STUDENTS. This is the second largest Korean S o B
component, suggesting that learning is viewed in close connection with Farmar £ g
the leadership-student relationship. M’

3. SUBJECTS, SCOPE. This component shows to what subjects the M' : :
groups attach high priorities. The U.S. empbaris is more on scliool Farmer 79 [
subjects; the Korean, on society and culture. Towt 173 194

4. GOALS, DESIDERATA. Tiiis is a strong Korean component and Sudent 3 113
shows ¢ distinct emphasis on success, for which learning is apparently Farmer g 2
consilered instrumental. ol ot/

5. BOOKS, MATERIALS. Both groups make heavy references to Student % e
books as nrtural source material. The Korean references are iR I+
stronger. Tow 68 131

6 PEOPLE IN GENERAL. This small but distinct Korean component | Student - 9

Worker - 7
emphasizes the role and involvement of people. Former - 7;
otr! =

8. WORK, EFFORT, ACHIEVEMENT. The U.S. component is stronger m' g; =
and has a distinct focus on use, application. The Koreaas are more Farmar 42 11
preoccupied with certain motivational aspects. W LU

9. UNDERSTANL, INTELLIGENCE. This component shows an w' 12‘3 g
especially stroug U.S. emphasis on the intellectual requirements Farmer 80 7
involved iz LEARNING. g o
10. EDUCATION, KNOWLELGE. TO LEARN appearr to be closely m‘ 'g a
synonymous with education, espr.cially in its U.S. conceptualizativn. F-m;vo " g zg
11. STUDY, TEACH. This heaviest U.S. component contains several M' ;ﬁ ,’,’7’
synonyms and reflects an emphasgis on teaching. F.rm;v 152 ;zo

ol 569 27

]

Total Group Response SCOTES  wotw (U, T w. 3% s oos

1, Farmer (US.: 20%, K.: 32%; 834 838

and »ercentage Distribution — s
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INTERPRETATION OF SELECTED COMPONENTS
TOLEARN: o 9 = 3 (Pcunun-kot)

1. SCHOOL, UNIVERSITY
Resporses gu_s—%o—uur %‘.“2&% TmaISK,

coliege 7 . 5 - 13
schoci 66 98 63 120 92 96 227 302
universite - = .- 14 - 14
classroory - . v : ] - 8
T 5% % 3@ 5% 98 T T4
{peraent) (301 (41) (29) (41 428) (30 (1) (16

The especiallv numerous Kkorean references
to school probably reflect a culturally
characteristic conceptualization of learning
as an activity limited mainly to the school
situation. As has been observed praviously
in the context of the theme EDUCATED, the
coucept of education appears to be a more
narrowly schocl-related activity in its
American interpretation. That learning in
its ilkorean conceptualizaticn is also primarily
school-related is suggested by the numerous
Iiwrean references to teachers and the
strong emphasis on the teachar-student
relationship (see Component 2). A wider,
but nonetheless school-related, interpreta-
tion of learning by the American groups
becomes increasingly apparant from
Cemponent 8, WORK, EFFORT, ACHIEVE-
MENT, which suggests that Americans have
a sirong applied emphasis in connection with
learning—that it involves finding solutions,
working out methods; that 1s, generally
coping with problems of life.

2. TEACHERS, STUDENTS

LS Groups Korean Groups Totais

Resnrises 5 W F S N F B
professor 6 6
studsnt 10 7 15 13 27 17 55
tearher, - 32 38 28 28 39 63 9% 130
schoiar . . oo [ 5 7 17
@ . - . 6 . 9 . 15
educdtor - E 3 3
discinte = - ey — — 8 - Ja

48 &Y 78 54 60 120 17 234
fraeier g 401 1370 1230 173 126F (SN 6y 12

‘The Korean responses in this component are
twice as numerous as the U. S. responses.
Koreans relate the coneept TO LEALN
mainly to schooling and in this eontext the
role of teachers appears very important.
This is ohserved repeatedly by various
scholars in the field (Underwood, 1963;
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Hang-yung l.ee, 1965). The high sallence of
the responses teachers and students seems

to reflect the culturally characteristic
teacher-pnupil relationship that finds expres-
sion in :he somewhat authoritative Susun-

kwa Checha idea, in which the teacher 1s
expected to set a superior example and the
disciple to follow it. Interestingly, the Korean
wo.kers and farmers are stroager in this than
the students (see Component 11},

3. SUBJECTS, SCOPE
S. Gt Korean Grou T
Responses 'E»HQ_U&F 'SO_%—'VTO—L’F" U‘S%_

Enghisn 14 . - - 14 -
esson . . 20 . - . 20 .
verb 18 . - = - 18 -
techimque - 25 25 - 50
trade 5 10 10 - - - 25 -
society - . - 6 6 13 - 25
culture . 9 9 15 - 53
iife - - 7 - s . 17
red hight - 13 - - 12
everything 5 6 9 - . 20
something 9 9 18

maore 14 9 S o 23
endiess, -ness °0 o 15 - 5
ctrer 5 5 2 6 8 31 35

58 79 66 68 60 172 194

{percent) (211 (34) (46) (34) 350 (31) (8) (0}

‘other US swim_ ing, tact, skiil, ail, much
Korean music. sCrenice, sex

This eccmponent deals with the subjects to
which both groups assiga priorities.

Neither group is very articulate in this
respect. Generally the Ane rican responses
convern subjects that are more school-
oricnted while the Koreans appear to be
concerned with technique—skill or trade.
The referances to technique by the Korean
workers and farmers may reflect a
practical necessity for acquiring skills
rather than general schooling. The
emergence of these responses and the
ahsence »f letter may be an indicatlou o»
the rising valve of the trade ski' s ir. this
fast inilustrializing country against the
traditional value placed on "letter~dness' or the
the literary ciassics (McCune, 1966: Com-
munication Lexicon, 1971a}. The Korean
references to society and culture are
probahly a reflecticn of their cultural
identity, homogeneous and collzctive as well.




4. GOALS, DESIDERATA
. U.S. Groups Koresn Gmug Totals .

good, better 16 - - .- m 16 .
NECYSSary, -1ty - - . 25 . » 20
1ot 12 o . . B . 12
fove - 14 - @ - 14 .
money - - - 10 - . 10
scholarship - . 8 6 9 - 23
torc2 {strength} - - - 10 @ - . 10
property - ° 10 - . 10
succest - - 44 22 17 - 83
other® 24 - = 1 . 8 2
T w T8 % R &
{percent} (54) (45} 64 (21 115t {3t (Y

Tother US -prograss, important, needrd, deg:ee
Korear -progress, peace, happiness

This component is nearly three times stronger
for the Koreans than tor the Americans.

Especialiy heavy Korean references to success

suggest that in the Korean mind learning has

a strong instrumental value as being essential
to success (Paik Hyun-ki, 1368). Both groups
appear to value learning as something
desirable, but the distribution of the responses
suggests that learning is valued for its own
sake by the Americans and more for its

utility by the Koreans.

10. EDUCATION, KNOWL..DGE
Responses US Groups Korean Grouqs Totals

educate, -d 60 12 5 -
edt cation 19 12 28 8 12 17 59 37
schooling o 4 - - 4 -
kaow, -ing 20 21 33 14 24 16 74 54
knowledge o 26 44 S8 48 42 1C! 4B
experience 37 28 - - - Gg
wisdom 6 - == — -
7 % T B B4 B Bz 7B
{percent} 146) (19) (351 (33 (350 131 0181 02

This component is especially strong for the
U.S. greup. It shows the strong connection
that exists for the U.S. group among educa-
tion, learning, and kno vledge, as was ob-
served in connection with KNOWLEDGE and
EDUCATED. This finding follows logically
from the prev.ous observations, according to
which education is fundamentally synonymous
with formal schooling for (Le U. S. group.
For the Korean group, however, the concept
of education is broader, including not only the
accumulation of knowledze, but the develop-

———en
ment of personality and character as well.
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U.S. and Korsen beanings
COLLEGE
) a

o

11. GRADUATION, DEGREES

(US: 21%, K: 5%)

10. EDUCATION, LEARNING
(US: 19%. K. 9%)

/
9. SPORTS, FUN, SOCIAL LIFE
(US: 10%. K: 1%)

8. BUILDINGS AND FACILITIES
(US: 7%, K: 4%)

7. JO8, WORK, MONEY
(US: 5%, K: 2%)

U.S8. GROUPS

The American image of COLLEGE
shows a great deal of overlap with the
Korean image. For both it is synonymcus
witi: SCHOOL and involves LEARNING,
which in the American context is closely
synor.ynous with EDUCATION. It involves
the relaiionship between PROFESSORS
and STUDSNTS. The Americans are much
more preoccupied with SPORTS, FUN,
SOCIAL LIFE as correlates of education,
and they emphasize BOOKS and individual
studi2s more heavily than the long~range
effect of edvcation in terms of WORK and
MONEY or the more immediate concern
of GRADUATION and DEGREES.
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-~
6. MISCELLANEOUS
(US: 3%, K- 4%)

1. SCHOOL, UNIVERSITY
(US: 10%, K: 28%)

= 2.PROFESSOR, STUDENT

%q (US: 16%, K. 20%)
—

¥ 4, CULTUHKE, PERSONALITY
{US: 2%, K: 8%)

/

rd
—— 5_LOCATION, ADMINISTRATION

{US- 1%, K: 8%)

TOTAL SCORES
JS. = 2044
Karean = 2319

3 us. Group
Korean Group

KCREAN GROUPS

For the Korean groups there is a
closer synonymity between UNIVERSITY
and COLLEGE and there is more emphasis
on course work and examinations. Further-
more, certain general huran values attract
more attention in the broader context of
observing CULTURE and developing
PERSONALITY. The scenery of the
campus-——-BUILDINGS, FACILITIES--
receives less attention. There are heavy
references to PROFESSORS as well as to
STUDENTS. There is also somewhat leas
emphasis on DEGREES and very little
on GL ADUATION.




COLLEGE

o % oa
MAIN COMPONENTS OF CULTURAL MEANING Gow e koren
1. SCHOOL, UNIVERSITY. This is an especislly strong Korean Mngee B e
component. It shows the synoaymity of COLLEGE with school ior F-m;“ ;‘u G’gg
both and particularly with university for the Korean group.
2. PROFESSCR, STUDENT. This component is very strong tor bcth Student 122 184
cultures. The U.S. responses include sizable references to girls, e
implying college girl. Totsl 481 454
3. BOOKS, COURSES. The U.S. emphasis on books and studying is Student jd 'gf"
strong while the Koreans have 2n additioral focus on coursework and Fermer n 65
lectures. hrr Ay
4. CULTURE, PERSONALITY. This is mostly » Korean component Student 17 u_g
that reflects on the impo-—tance Koreans attach to COLLEGF s an Farmer " 56
instrument for promotiag buman values and developing personality. [T e Rt
5. LOCATION, ADMINISTRATION. Koreans apparently identify Seret | .
COLLEGES with their locations. They also recognize certain roles, F-m: 12 ,22
characteristics involved in administration. =
7. WORK, MONEY. This component desls with matters related to Studunt : «
jobs and financing. It is stronger for the Americans than for the Former a1 10
Kom. Toeal 184
8. BUILDIN 2, FACILITIES. This is primarily 2 U. 8. component Student 101 )
with attent’ : ceatered on campus, dormitory, and classroom. Fovme 5 10
E Towt 717 a8
9. SPORTS, FUN, SOCIAL LIFE. This is a sizable and mostly U. S. Student 64 19
component. I reflects the importance of CCLLEGE beyond the [ malebef B O
parrow context of learning. Towl 290 b
10. EDUCATION, LEARNING. This component is especially strong Student 32 o4
for the U. S, groups. I supports the previous observation—that for e & 32
the Americans, educsation is closely synonymous with formal schooling. Totat 586 207
11. GRADUATION, DEGREE. These emerge as immediate goals of m fg é;
college education, and are especially stressod by the U.8. groups. Farmer 158 35
Tow 612 1%
Total Group Response Srores gt (LS 3w 3w ‘o 102
and Percentage Distributiona Fame (US.: J0%,.K.: 325)‘_“ amd 13175;
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INTERPRETATION OF SELECTED COMPCGNENTS

COLLEGE:  «j

I. SCHOOL, UNIVERSITY
U.S, Groups P:nrean‘fr;m(? UT?talsK

Responses
utiversity 28 B ki 98 84 & 213
cotege - 43 73 66 - 179
schon! -ing 39 113 86 50 57 72 238 179
premary- - 8 -] - 14
e - 14 10 24
high 5 6 B 16 5 30
Duquesne Unww 12 12 -
Penn Sats 17 - 17 -
Harvard 10 - - - 10
Oatord - =

% T T W B By 3B e
ipercent} {20, {38) (36} 21 4 {408 (10 (28)

There is eonsiderable agreement up to a
point; both the American and the Korean
groups make heavy references to school,
schooling, reflecting that for both culture
groups, COLLEGE is a type of school.
There is, however, a distinct difference
embodied by the very heavy Korean
referenee to universit - and college--that
is, to institutes of higher education. One
partial explanation is that the word

" Chonmun Hakkyo" (literally specialist
school) was translated into "college' here.
It is interesting to observe that the Ameri-
cans make references to university only to
a very limited extent. This is probably be-
cause the Americans most frequently use
university in combination with the names of
specific institutions, such as University

of Illinois, University of Maryland; but

at any rate, university is rarely used in a
generic sense.

2. PROFESSOR, STUDENT

US Groy Kogrear Groups Torals
T W F T K r US [3

Resoontes
oF Ofessor 46 54 21 62 o4 22 121 138
teach, # ing 17 37 48 21 14 25 102 (1]
inctyrer 3 7 4 14
sturent 13 43 41 ] 54 58 97 141
saeitectual 5 - . 32 - 9 5 48
gri 17 an a5 7 - 105 7
youth - - 14 9 23
m3r and woman 19 B . 19
peapie 12 - 15 27 -
othe:* 12 & _a & . 4 __
172 185 T7a {84 a3 127 ap1 353
ipeccant} 125 (38) (36} 14y 131y 1281 (e} (200

Tother J 5 dean, hoy, oo ed
¥Firran  dran

Although Rorean references to the student-
teacher relationship is usuzlly stronger than
tk= American, here the diff2rences are not
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too dramatic. After a closer look, it
becomes apparent that the difference may
be explained largely by the fact that
American groups made sizable references
to girl, implying college girl, and to a
lesser extent also to co-ed and boy. These
references are apparently somewhat
different in nature from those that empha-
size the teacher-student relationship. It
is somewhat questionable whether most of
these responses may not be more properly
categorized in the context of the component
SPORTS, FUN, SOCIAL LIFE.

3. BOOKS, COURSES

US Grou Korean G ou T sais
T W £ ¥ 5 W E Us =

Responses
spacisity, fretd! B - N 40P - 74
Y aduare course 5 23 15 43
wubject, mazor -] - 8 - - 1 -
“esl, exam-nation 14 - - 14 12 14
book note- 33 sl 18 11 18 9 7 39
trgture - - 32 - 3 35
research - 10 11 - et ]
thes:s - - . 11 - - - 11
grade 1w 8 . - - 1B -
othar? 1a 1y 6 13 - 3 3 2
77 48 32 03 &1 & 187 IEp
201 140} (351 % 151 {11}

{p=reent M9 3n
%SIU*’Y

2 other- US "iberal arts, math, law, board, reading
Korean Jitera. e, science section

“he distribution of the American re-

ponses suggests a strong focus on

: tudying and books. There is a similar
worean focus, but the Koreans alsc make
1eavy references to field of study,
graduate schools, suggesting concern with
speciaiization. They also make sizable
references to lecturing. This emphasis
on coursework and lectures seems to
support Underwnod's (1963) observation
that Korean teaching has a strong orien-
tation toward examinations and lectures
with little reliance on books, which are
fairly scarce, expecially in institutions
of higher educatior. As Unuerwood

(1963, p. 39) puts it: "Daily recitation,
term papers, book reports, and composi-
tions~~the production of academic material
by the studentc themselves--are virtually
unknown.”




4. CULTURE, PERSONALITY

US Grou Korean G T
Responses g_w_l.‘zr ean ro% otats

developmant,} c & 7 1"
free, dom, Iy - c 13 . 12 25
glory, pride - 14 14
sacred ness 7 ?
truth = 18 . 18
culture, d 7 10 18 a5
personality 1t o 19 0
iove 26 9 15
gooud great [ c = € 6 6
smar? 8 21 11 - . 40
experiance 9 _- = = o — 9 .,
17 27 1t Joo % S5 5 @1
2y 8

{percent) (31} 149) (20} (5%) (14} (3D

success

This component shows a certain >m~
nhasis on diverse nonintellectual
correlates of college education, at least

as they are perceived by the Korean
groups. The Korean student's emphasis

is especially heavy on this component.
Some of the reactions express positive
evaluations like love, freedom, free, great.
Another group of responses express re-
lated values like truth, f~eedom and

a third group--references to personality
culture, cultured-- deals with the entire
personality, character. These observations
are fairly consistent with those made in the
context of EDUCATED, SCHOOL, and
KNOWLEDGE, where there was found to

be a consistent trend to express interest.
beyond the purely intellectual, also in
certain moral values and personality-
related charaeteristics that result from the
educational process (Lee Sang-eun, 1962}
The emphasis on character development
traditionally derives from the Confucian
idea of becoming a man of virtue, one

who excels in intellectual accompliskments
and moral qualities.

7. WORK, MONEY

US. G-ou Koreen Gmu% Toms
Responses s W F

money 19 17 33 16 . ] 59 %
tut:on - 9 =) P .

1ob ? 9 6 5 - < 22 5
empioyment - o 22 .. c . 22
werk 40 S 19 - . &4
tconomy =

® % 5 8 < 5 om

{percent} 40} (19} (41} B3 - 4t 45 2}

Both of these issues are more heavily
emphasized by the American groups. All
three American groups refer to money,
although it is somewhat ambiguous whether

they have in mind the expenses associated
with college education or whether they
consider the utility of college as a means
to earn money. Probably the first
interpretation is more valid, because
there is a small but distinct reference

to tuition, which shows explicit coneern
with the expenses. References to ﬂ) and
work can also be interpreted in two ways,
but here it is more probable that the
American students had in mind primarily
the job and work opporiunities which
result from college education. Similar
considerations apply to the Korean
student who also made some references
to money and employment.

9. SPORTS, FUN, SOCIAL LIFE

US Groups Korean Geoups Totsis

Responses S W F T W F J5 K
sthiete-ic, game 6 6 12
foothe:! 14 9 20 43
sports e 4 5 17
team - 5 5 10
fun 27 11 19 57
drink-ing 17 - 17 -
friend, -yt 19 9 9 28 9
party 2% 12 . - 33
$0CI8!, sOrority 13 - - 12
fraternity 27 8 & 41
carnival, festva! 10 10
other? 13 - B _ 2 8

™ 37 O® 9 € n6 K
{percent) 157 (13 3Y i¥er (24 0 i1}

g-rifriend

? other US bastethall good time beer sex
Korean piaygraund

This component shows a strong American
emphasis on certain social and re-
creational aspects of COLLEGE life.
which apparently are almost non-
existent, or at least at a much lower level
of articulation in the case of the Koreans.
This is cl~ezly similar to 2 eomparable
component observed in connection with

the theme BCHOOL where reactions reflect
considerable concern with gports, espec-
fally with football, basketball, athletics,
and a strong entertainment element is
eonveyed by such reactions 3 fun, drinking,
party. An organizational framework for
part of this entertainment, fraternity, is
mentioned by a sicable number of the
Americans. Compared to th's, Korean
references to friend, carnival, and festival
arc modest, but probably still represent-
ative of at least partially differen’
expeetations, experiences.




U.S. and Korean Meanings
SCHOOL

)

—

10. LEARNING, STUDY
(US 22%. K 3%}

9. BOOKS, MATERIALS
UsS 14%, K 12%)

8.SGCIAL LIFt FUN, SPORTS

———— i,

1. TEACHER, PRINCIPAL
(US" 15%, K 18%)

NN\

2. TYPES OF SCHOOLS
(US 16%, K. 17%)

3. STUDENTS, PUPILS

(US B% K 2% {5z 8% 5 1%
g .
\ \ \
7. EDUCATION, UPBRINGING / /
US 6%, K 6% / / :
\ \ \ % 4 BUILDING AND GROUNDS
\ 6.GRADUATION, EXAMINATION — (US 8%, K. 13%)
\ % 5% K 3%) / /
. .
. S~ 5 MISCELLANEOUS
\ (US 3%. K 4% TOTAL SCORES
. = 3051
N S Karean = 2928
\\
N
\\\\_’/4/ D us. G!OCD
Korean Group
U.S. GROUPS KOREAN GROUPS

There is a considerable amount of agree-
ment with the Korean groups. The main
components of mzaning imply for both
groups a place for LEARNING and STUDY,
the involvement of TEACHERS and PRINCI-
PALS and various TYPES OF SC*/OOLS,
from grade schools to universiti.s. One of
the differentiating characteristics is that the
Americans place especially strong empha-
sis on SOCIAL LIFE, FUN, SPORTS as

part of school life. They also emphasize
BOOKS somewhat more.
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In comparison with the American groups,
the differences are more a matter

of emphasis. The Korean groups e mpha-
si-¢ more the role of TEACHERS, PRINCI-
TFALS, together with SCUDENTS and PU-
PILS, underlining the importance of the
teacher-student relationship. Furthermore,
they emphasize UFBRINGING, involving
the development of character and persona'-
ity. (And yet the aspect of SOCIAL LIFE,
FUN, AND SPORTS drew very little
emphasis ) This I8 in partial contrast to
the stronger U.S. trend to ldentify
SCHOOQL with EDUCATION and interpreting
education as a purely intellectual activity.




SCHOOL
) a

MAIN COMPONENTS OF CULTURAL MEANING Groww e e
1. TEACHER, PRINCIPAL. This strong component shows a very Stdent '-;z ;zg
similar emphasis on educators by Koreans and by Americans. The F:'m:' 138 130
Kore~n emphasis is somewhat atronger. W o
2. TYPES OF SCHOOLS. This is one of the strongest components. Student 202 1%
The U.S. and Korean distribution of interest on higher- and lower level ?:,',:,' ,33 ;ﬁ
educationsl institutions is fairly similar. Towl 487 509
3. STUDENTS, PUPILS. The Korean emphasis on students and pupils Student » 123
is especially strong. This suggests again the importance of the teacher-| fome §§ }3;
disciple relationship for the Koreans. Towd 132 376
4. BUILDING AND GROUNDS. The building, the structure, receives a:ﬂw::" ;2 :g;
slightly more attention from the Americans while the playgroand, the Fermer B4 114
site, gets distinctly more attention from the Koreans. TwallS 23708373
6. GRADUATION, EXAMINATION. There is somewhat similar %‘0.“1"“ ; 3;
emphasis on performance and evaluztton by both groups. Former 67 N
Tote 154 ”
7. EDUCATION, UPBRINGING. The U.S. groups stress educaticn Student 88 72
more, while for Koreans the development of the person and his B ;;‘ t;
character and culture appear similarly important. Tow!l 188 163
8. SOCIAL LIFE, FUN, SPORTS. The role of the SCHOOL as a place Student 8 3N
of social interaction fun, sports, emerges with considerable strength il
for the U.S. groups. Totst 230 a8
9. BOOKS, MATERIALS. The U.S. groups assign more-importanre vs:mm :g :g
to books, whiie the Koreans mention more frequently items of classroom | Famer 139 87
equipment and the classroom itself. Towt 421 368
10. LEARNING, STUDY. This is the strongest U.S. component. It Student 253 128
shows a close agreement with Koreans about the central issues--the :':':: gg :g
acquisiticn of knowledge. Tow 669 378
Student {US. 5%, K.. 37%; 1081 1072
Total Group Response Scores :m. S N%.K. gu; 958 930
and Percantage Distribution e A0S T 05 2
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INTERPRETATION OF SELECTE! COMPONENTS

SCHOOL:

3. STUDENTS, PUPILS

US Groum Korean G Totak
Responses 3 W = ,F‘ b S
boy 5 5
child, ren 10 10 20
gl 9 18 - 54 =
Btumn . o 10 10
mate - = 15 11 8 - M
grouo . o 14 10 12 . 36
senior . 6 5 14
kidts 9 - 9
student 13 16 15 7?7 78 76 44 23
pupil - . - 7 26 18 - 31
T B NSO O 5%3
tpercent} 23) 47 (251 (33 (35 (32 (4} 113

This is one of the strongest Korean com -
ponents and has to be considered in
cornbination with Component 1, TEACHER,
PRINCIPAL. Korecans show somewhat
stronger emphasis on t2achers and also
somewhat stronger emphasis on pupils an
compared to the Americans. The emphasis
on the student, on the disciple, as well as

on the teacher reflects the Korean inciina-
tiun to view tae SCHOOT. as a place of inter-
action between two geners ions. This
interactivun is determined by the relationship
of the educator and his student, thc tra-
ditional Korean concept of Susun-kwa
Checha. As Hang-yung Lee (1965) explains,
this relaticnship is characterized by an ideal
tcacher who represents high norms of
knowledge and morality and by a student

who does his best to imitate his teacher

and follow his example.

4. BUILOING AND GRUUNDS

US Groy Korean Groups Totals

Responses -S_—W-‘Es_r S W F US
buiding 3t 17 25 15 26 14 73 55
bus ) 18 24 . 58 .
calater:a 9 & 12
gvm 4 6 10
house 11 23 19 12 14 34 45
hom= 17 - 17
campus . . 1 1A
gate = 12 8 - 20
pldyground 27 25 29 81
HI 6 8 14
sanctuary 15 10 "
place . a8 37 30 105
othe ° i 17

B A & mom B oo
ipercent) (32} 1320 (36F (40} 291 (301 (8} (13}

other US. .beck, auditarum, hail, yard, itbrary

Korean -hibrary, area
‘The responses of this component are
clesely analogous, but they describe 2
fuiriv different sccne characteristic of
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each culture. In the U.S. imagery, the
SCHOOL is usually a brick building, which
includes a cafeteria, gym, auditorium,

and hall and to which belongs several
schoo! buses. There are also some refer-
ences to the more traditional school house.
It is interesting to observe that in the
Korean perception of SCHOOL, the building
gets somewhat less emphasis, probably
because it is less uniformly characteristic
thaa in the United States and the playground
attracts distinctly more interest: the {rees
and the gate typically belong to this scene.
'The playground is probably a more important
part of the school set-up in Korea bacause
it is where most gymnastic training tahes
place. (In Korea indoor gyms are very
rare.) In Korea, schoo:i safeterias are
also rare; most students bring their own
lunch.

7. EDUCATION, UPBRINGING

.S Groups Korezn Grovps Totals

Hespories 3 W 3 W F
educate, -on. -2l 5 36 43 2% k) 27 154 87
know, -ledge 13 7 9 14 13 2 7
cuiture, -d - - - 1) .- 12 . 18
character - 11 < . 1
Other® 2% 4 i3 8 23

48 52 72 a2 & 1'6% 66
(&CE!!I! 477 (26 128) 143} {25} 31 {6} (6}

=ther US - descipline
Korear -development, abshity, eflort

This is a fairly sizable component for
both the American ané Korean groups.

The distribution of their interest, however,
shows certain differences. There is
considerable agreement about cducation
and knowledge, but the ecmphasis on
education is much stronger for the Amer-
ican groups than for thc Koreans. This is
expiicable by nur previous observztions
whicn assume the Amcrican idea of
education is closz2ly synonymous with
school and school attendance. Reflecting the
Korean concept of education, which is
much broader, are several responses in
refercnce to culture, character, ability,
and development. These references re-
flect concerns with the development of the
entire personality, in agreement wiih thc
broarder conceptualization of education as




upbringing. The second emphasis becomes
clearly observable in a more articulate
faxhion in connection with the theme
EDUCATED. This is apparently in line
with the traditional Confucian concept-
ualization, which was conceived more in

a purely intellectual process involving

the entire personality and character, its
training and development.

8. SOCIAL LIFE, FUN, SPORTS

U.S. Lrow, Korean Groy Toreis
3 W F T W E U3 R

Respanses
davs 8 3 -~ ® 3] &
fon, social- 16 29 23 - . 68 -
Sance. party 14 - - . o 14 -
iy E] .- 4 o 19 o
PGS 16 12 - o 22 ~
toutbatt - w0 - 10 -
game hall. .. 12 © 12 -
physicat excrcise - 11 - o 11
friend, ship 16 2 W 18 6 a8 24
Other® B T | I
81 64 A5 3 17 « 230 4B
tpearcent) {350 29) (37, 64y (3% - [-) B

‘other US -enjoy, clothes, naw-, spirit
Kcraan -atma mater, chompionsh:n

TLis component is characteristically
American. It overlaps with the Koreans
merely by certain references to friendship,
implying that SCHOOL is a source of
friendship for members of both cultures.
Further American resporses make jt

very clear, however, that SCHOOL is
perceived as a place of very active social
life and enteriainment. The largest
response is fua with smailer references
tc dance, enj:y, party, play, ail supporting
the idea of soc'al entertainment. The
second group of responsas deals with
sports in general and football and baligame
in particular. This group of reaponses
reflect the importance of sports in
American schools.

9. BOOKS, MATERIALS

US Groups Xoresn Gmu% !2\)'!

Responses T W s Us. K
biackboard 12 - - 27 13 12 40
ook ¥ 63 65 37 7 B 198
chatk 8 - o 4 5 - 8 9
desk 4 10 13 14 17 5 27 35
pet 1 - 18 17 8 12 26 N
tiass, -es, -room 41 23 22 33 46 40 86 119
*oom 7 6 4 . - 17 o
Japer - 7 7 - 14 .
he = . - ? £ 4 15
subject - 10 7 - 5 - 17 ?8
3ther® - 13 8 = 1

= ™ ™ T%% = m 368
ipercent) (38) (31} (3 42 {34) (241 N14) 012

other US pen, English, math, emat.cs
Koteass -notebook, beg, uniform, vandow

Both groups place a strung eniphasis on
this component; however, the American
group appears more concerned with books
than the classroom or blackboard, which
are more salient Korean responses. This
may reflect, and confirm a finding of
earlier research, (Communication Lexicon,
1971a) that Korean teaching is frequently
lecture- and examination-oriented, with
less reliance on books, term papers, and
other products of research (Underwood,
1963, p. 39).

10. LEARNING, STUDY
U.S. Groups Korean Grouqt Totsls

homework 13 13 12 -

Resgonses

isarn, -ing, -to 87 108 64 74 94 67 269 235

read, -ing -] 14 6 = o - 26
study. -ing 68 19 47 52 45 33 134 130
tegch, -ing,1 n 17 14 . — . 62 .
train, 9d, -ing 12 6 6 c - 24
work, -ing, -hard 26 18 N - © 79 -
m-te.z-m_, - 1 5 - 7 16 7
othat - 1 o -
% 713 We TR TE T 8 8
rcent i38) (32 (30} {33) (3% (28 (27) (13)
. taught

2. other U.S. .iesson, report, think, talk
Koress - trought

Both groups agree in identifying

SCHOOL as a place for learning and study.
In additinn to this, American responses
are distinguished by sizakle references

to teach, teaching, responses which are,
interestingly, not made by the Koreans.
Another sizable American response is
work, working, which in this context is
probably just another synonym for learning
and study since schocl work gener-~'ly
implies studying. A smaller but d. tinct
American responee deals with reading.

This is very consistent with the observation

made in the context of Componert 8§,
where the American references to bnoks
were found to be especially numerous.
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1.S. and Korean Meanings
TEACHER

4 4

11. SCHOOL, COLLEGE
{US. 20%. K 10%)

10. LEARNING, EDUCATION
{US: 14%, K- 14%)

8. BOOKS, SUPPLIES
(US: 13%, K: 11%)

8. ENGLISH, HISTORY, MATH
(US 7%, K- 0%)

\ AN

\
\ 7. MAN, WOMAN
\ (US: 6%, K. 6%)

.
‘ ~6. WORK, PAY
N

U.8. GROUPS

In the U.S. image of TEACHER, there
is an especially strong emphasir on

activities related o SCHOGL and COLLEGE.

TEACHER has a strong synonymity with
INSTRUCTOR and PROFESSOR and is ac-
corded an emphaticaily important role in
the learning process. Among the PERSON~
AL QUALITIES, smartness and friendliness
have the highest salience. Beyond this,
TEACHERS = grouped according to spe-
cific areas . siudy, ENGLISH, HISTORY.
They are viewed as providing HELP and
TEACHING. The activity is viewed as
WORK, for which paymsnt i8 recetived.

26

\
1. STUDENT, PRINCIPAL
{US: 6%, K. 20%)

\\

\ 2, TEACHERS Pnoressoas
: (US. 10%, K: 14%)

\

i 3. TEACHING, HELPING
(US: 8%, K. 11%)

4 PERSONAL QUALITIES
{US: 9%, K 10%)

/

/
5. MIS CELLAI‘IEO.JS

(US 2%, K. 2%}
(US: 4%, K: 2%) TOTAI SCORES
2515
Kurean = 2157
D U.S. Group

Korean Group

KOREAN GROUPS

In the Korean image of the TEACHER,
his relationship to STUDF.NTS 1eceives
special attention. His major task is
TEACHING. Among the PERSONAL
QUALITIES, respect, respectfulness
receives special attention. Furthermore,
the role of character is emphasized.

The background scenery involves the
classroom, with emphasis on such details
as blackboard and chalk. There is
apoarently more emphasis on EDUCATIO;’,
in & broader sense, and on LEARNING.
The teachex's role is apparently less
limited to the SCHOOL, less focused on

the school, than in the American case.

[




TEACHER
4 4

MAIN COMPONENTS OF CULTURAL MEANING Group  pigun oo

). STUDENT, PRINCiPAL. This heavy Korean component shows a Studsnt 68 120
strong Korean emphasis on the students as well as on principals ?.",',:: g :%,7,
Totat 183 435

and superiors.

2. TEACHERS, P” DFESSORS. Both the U.S. and the Korean groups Swdant 180 74

make heavy refere’ ces to instructors, various categories of educators. | flore A U

Totsl 242 293
3. TEACHING, HELPING. The U.S. emphasis is especially strong Student 48 58
on helping; the Korean refererces emphasize teaching and guidance st ¥ 0
more. Totsl 208 231

4. PERSONAL QUALITIiES. Americans capitalize more on &:rdk.:f' ?g 133

intellectual characteristics, while respect or authority are higher up Farmer 67
{n: the Korean minds. Total 232 2325

6. WORK, MAY. Somewhat more attention is paid by the American &m’,”,’ .Z.g =
studeits t« '~ component invoiving the characterization of teaching “’"’;’u & =
as 4 job.
Student 45 92
-7. MAN, WOMAN. Americans and Koreans pay somewhat similar Workar 5 4
attention to teachers of both sexes. Some of the peopie mentioned N otal ,2; 123
are family members: father, gister.
Studant 51 -
8. ENGLISH, HISTORY, MATH. This is a distinct U.S. component Worker s -
which shows the trend to categorize teachers according to the F"m;'om :g 3
subjects they teach.
9. BOOKS, SUPPLIES, Books attract more U.S. attention, while Student 104 137
certain elements of the classroom scene, such as biackboard, stand . NS
out as more salient for the Koreans. Towl 331 242

10. LEARNING, EDUCATION. Learning, knowiedge are move in line &:g:m :g g
o

with the U.S. priorities; education, with the Korean. Farmer 112 149
Toa! 341 308

11. SCHOOL, COLLEGE. The U.S. emphs :8 on schools is Student 140 20
especialiy heavy. The Koreans do not refer to institutions of gt L )
higher education. Yol 613 213
Total Group Reaponse SCOTe8 woaw (U5 30%.K. 7o%) w6
and Percentage Distribution Frmer {US.: 33% K. 32%) 827 €85

Totsl 2515 2157

h
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INTERPRETATION OF SELECTED COMPONENTS

TEACHER: |

1. STUDENT, PRINCIPAL

us. %roug Korssn ?rgup ol
Respcnses E' 3 o

child 7 - - 10 - 8 7 18
student 4 29 22 54 59 & I35 168
pupil 12 - - 30 40 & 12 1
pat - 17 17 - - - -
senior - - - 26 8 26 - 80
public officrel - - - - - 8 - (]
principat 5 - - - 20 & 5 60
parent = - - - - - 1

B 8 B m o Mo
(percent) (44) (30) (25) (28) (29) (43) (8) 120}

2. TEACHERS, PROFE SORS

Us %vgug Korenn ?rguqs 8l
Responses S, 5

wducstor 35 - - 14 5 9 3B 23
professor 87 8 16 13 1 - 91 24
instructor 72 15 17 - - 7 104 7
lecturer 8 - - - - 5 6 5
teacher - 3 3 41 92 80 6 219
tutor - . . .. o -

W OB % h o W ow
{percent} (61) (11} (s (26) (40) (35) (10 (14)

To avoid overeized components, we have
arbitrarily split closely related responses
into the above two compeonents, but they
clearty require simultaneous consider-
ation. As a basic cultural trend, it becomes
observable again {hat the Koreans emphasize
both students and teachers more heavily
than do the Americans. Korearns also make
more heavy references to various scheol-
related authorities iike principals and
senjors. The responses in the first two
components clearly indicate the deeply
rooted classical value of the vertical
avthiority relationship: the teacher should
be respected (See Component 8} and
imitated by the students, and the student

is the passive recipient of the t« acher's
wisdom and knowledge. According to the
traditional '"kunsapu’ concept, the teacher
has an elevated social position, like fathers
and ¥ings. in the Korean context, professor
is appareatly less synonymour  -'th
TEACHER than in the Americ Two
Korean words used for TEACHED ~re
Sonseng (used here as the stimulus theine)
and Susung, which has somewhat different
conontation, like ''master”, " superior' etc.
In the U. 5. context, professor and TEACH-
ER are more frequently used synonymousiy.
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| In coannection with the American respuases
instructor appears to be characteristic. 1t
has the highest score and underlines the

" intellectual emphasis placed oa the role
of teaching.

3. TEACHING, HELPING

U.S. Grou Koresn Gr: Totals
Resp S W F -4 W E U5, X

guide, ance ] - 12 ] 10 1t 21 30
lecture 10 ] - - 6 7 18 13
point out - - - 8 23 10 - 34
show-ing - [ - - - - -] -
axempls - - - 1" - - - i)
teaching, -es! 9 33 25 30 68 45 87 143
lhol;:), -ing, -ful 20 22 2 - - - 70 -
nstruct, -ion - - - - -
2 B B gm 5B
(23) (36) (41) (25) (43) (320 (8) (11}

{parconn
. teught

For both cultural groups, teaching is
naturally the central idea. Parallel to

this, however, there are a faw other
responses that introduce somewhat different
emphases. The largest U.S. response

is helping, which apparently has little
connotation of authority and superordination.
The largest Korean response is teaching;
the next largest is point out. Both of these
suggest more an activity conducted from a
supericer, authoritative person. 7The

Korean response example is ‘n line with

the traditional Confucian philosophy,

which emphasizes the importance of the
example given by the teacher.

4. PERSONAL QUALITIES

U.S. Groy| Korean Grou, Totels
Beworses W TOWF URR

mean - 11 7 - - = 18 =
discipling, -arian 9 6 = - o - 16 o
strict - - 12 - o - 12 -
iesd, -er 8 - o 12 - 8 12
fepr-ful, nervous - - 23 - - - 23
respect, -eble 7 - - 49 13 28 7 0
character - - - 8 9 12 29
worth-iness,! - -~ 12 - - 12
gretitude - - - 16 - - 16
friend, -ly ! 8 28 o © - 52 .
good 10 9 - - - - 9 -
pretty - 11 - - B - 11 -
smart 7 M - 3] -
inteilectusl - .- - 12 .- - 12
cultura, -d -~ .- . - [} 6 - 12
other2 29 - - 5 9 5 _29 19
B B 5 TH® I/ 51 BT TE

cant 37) (34 (2% (56} (22) (22: (9 (10)

. sincerity
2. other: U.S. -dedicate-d, fun, interested, .ing, love, -ing, old
maid

Koraer -inve, -ing, COMmMOn st 1se, poor

I
I
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The personal qualities of the TEACHER
appear to play an especially important
role for both Koreans and Amoricans.
However, there seems to be a difference

1n those qualities that arc congsidered
important. The American responses
suggest that, first of all, the TEACHER
should be smart, but also, to a somewhat
similar extent, friendly. Furthermore,

he or she can be generally good, but also
mean and strict. If a woman, the teacher
may also be expected to be pretty. Among
the Koreans, the strongest, most heavily
emphasized quality is respect, respectabil-
lity. The second most salient character-
istic is character, personality. Of a

much lower order of magnitude are such
qualities as worthiness, gratitude,
leadership, culture.

8. ENGLISH, HISTORY, LIATH

US Groy Korsan Grou T~ als
Ressomses B Woop TR ot

English 12 5 30 = a7 -
history 23 6 n - - - 40 =
language 5 - . .- - . 5
math . 18 23 B - M .
anmmehc.‘ . 12 - - 12 F
science, physics 6 7 - - 8 13 8
physical educ . 10 @ = . 10 -
shop - - 10 - - - :0 -
subsect 1 - = R = Jil =

” T3}/ W - - F W T
{percents 27 19 88 - - - (]

. aigebra

In this almost wholly American compon-
ent, the school subjects listed apparently
refer to the categorization of teachers.
This reflects the American practice of
grouping teachers according to their
specialty, the subjects they are teaching.
This practice is apparently not shared

by the Koreans. This approach is probably
neither accidental nor inconsequential.

It suggests that specialization cf the
teacher probably becomes a more salient
feature than other personal characteristics.
This high specialization may also reflect

a stronger American emphasis on pro-
fessionalism, subject-matter orientation.

9. BOOKS, SUPPLIES

U.S. Grou Korean Grou Tor's
Responses 3 W ¥ g W ,Fs U3 [3

book 15 36 18 27 1 R 89 a0
classroom, room 20 13 9 8 6 1722 2
desk 5 - 8 5 . 13 5
write, -ing 8 7 @ 15 .
biackboard .- 6 16 24 10 6 50
chalk - - 22 14 6 R
platform o0 0 . ? 7 3 14
task - c . 10 .- . 10
t amework 15 10 1 . . 36
gt vdes, -ing 1 - 11
cimy:-es 16 27 19 . 62 .
lesson 16 17 7 - 33 7
test 6 9 . - - 15
exam-inalion - o 14 . 14
rod, wh:p - 2?2 - - 22
other® - . -2 A0 - 7 _9 17
104 34 135 137 67 33 337 242
(E;cem) {34 (28) 40} 57 (28) (160 (1 (1D)

other: U.S. - paper
Korean -natebook, pencii, playgraund

There is apparently stronger U.S,
emphasis on books as well as on class,
classroom. Other details attract stronger
Korean attention: Koreans make heavy
references to blacknoard, chalk, the
platferin in the classroom, showing a
heavy emphasis on the classroom situation.
Students are the passive recipients of the
teacher's wisdom and teaching. References
to rod and whip may explain why the re-
sponse fear is sizable. This is also
indicative of the authoritative relationship
between teachers and students.

10. LEARNING, ENUCATION

U S. Grou: Katean Grow Totsls
Responses 5 w [3 3 W ,i Us K

educate. wn, ed 34 14 16 34° 33" 62° B4 129
wnowlizdge)] 28 15 9 .. 9 29 62 38
lean, i, ed 53 71 59 33 22 43 183 98

study, -ing 5 9 19 15 4 42
™o T % OB oM oW
i{psrcent} {36) (32" (3% 125} {27 48) (14 (&

1. -ing, -able
As observed in the context of EDUCATED,
SCHOOL, and KNOWLEDGE, Americans
are inclined to place more emphasis on
knowledge, on intellectual qualities, and
on the primarily intellectua! aspects of
the learning process. Compared to this,
the Koreans emphasize education,
conceptualizing it more broadly to include
ir addition to the accumulation of knowledge,
thc development of certain personality
zheracteristics and character traits.

3-29




U.S. and Korsan Meanings

DEGREE
o 5l
8. COLLEGE, SCHOOL LEAMA- IO
(S: 26%, K. 12%) s, (US: 22%. K2 32%)

8. TEMPERATURE, HOT, COLD
(US: 1€ ¢, X: 0%}

/ [
7. AMOUNT, ANGLE, MEAS'RE |
(us: upe, K: 4%)

6. FIELD OF STUDY, PROFESSIONS
(US: 6%, K: 7%}

U.S. GROUPS

The U.S. components show that DEGREE
has twyu meanings, the first fmplies educs-
tional achlevement in particular FIFLDS OF
STUDY, PROFESSIONS, which generally
require enrollment in a particular COLLEGE,
SCHOOL. The necond referent involves a
unit of physical measurement: AMOUNT or
ANGLE in general er TEMPERATURE in
particular. The American groups espectally
amphnsize th» formal EDUCATION, or
scuroling, its Instiumentality in the
acquisition of the DEGREE.
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TOTAL SCORES
Us. = 2166
Kcrean = 1856

O us. 6roup
Korean Group

KOREAN GROUPS

For the Koreans DEGREE has ornly one
major referent, the one based on the
successful completion of COLLEGE or
SCHOOL. The Koreans especially
emphasize the Ph. D., which has a high
cultural] status value. Similarly salient
is the Korean prerequisite in performance
which raquires a greas deal of MOTIVATION,
EFFORT. Among the FIELDS OF STUDY,
Korean groups stress the teaching profes-
sions, teachers and professors, and history.
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DEGREE
s} 3l
MAIN COMPONENTS OF CULTURAL MEANING Group 8’;“"2”"‘,...
Student 202 277

1. B.A,, M. 4, PH.D. There is apparently a strong similarity be- Worker 200 12
tween the educations® UEGREES of Americans and Koreans. e

2, EDUCATION, LEARNING. Americans view DEGREE more as a Student 8 10
matter of education or schooling, while for the Koreans learning appears | pome R =
to be 2 more salfent {ssue. Totsl 191 37§

3. DIP .OMA, GRADUATION. These are goals and objectives Student @8 W

Work ?
especia.y stressed by the Koreans. g g g
Totsi 94 231

‘4. MOT IVATION, EFFCRT. As a common trend, Koreans emphasize Student 60 105

the effort needed to achieve a particular objective, such as a DEGREE. b A ::;
Tots 69 152

6. FIELD OF STUDY, PROFESSIONS. There is a similar conce<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>