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FOREWORD

Learning tactical skills on the battlefield is costly; learning
tactical skills short of a real combat environment is difficult. Yet
this is precisely the Army ’s training misaion —— the training of troops
in tactical skills and the constant improvement of the effectiveness and
efficiency of that training. The tool the Army has chosen to implement
its training mission is the Army Training and Evaluation Program (ARTEP).
In 1976 the Army Research Institute for the Behavioral and Social Sciences
(ARt) with TRADOC initiated research on improving methods of evaluation
within the ARTEP. The goals of the research were to document and analyze
existing ARTEP methods of evaluation and to recoimnend any appropriate
changes. The amount and types of training received by the personnel eval-
uating ARTEP exercises were found to be deficient. To meet those def 1—
ciencles this Research Product presents a training program on the conduct
of an evaluator/controller (E/C) school. This training program has been
designed to increase the effectiveness of the E/C personnel involved with
Company—level ARTEP exercises.

This research was part of a larger research program which is respon-
sive to the requirements of RDT&E Project 2Q763743A773 and the Army
Training Board (Collective Training) of the US Army Training Support
Center, Fort Eustia, Virginia.

echnical Director

I ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ 
. -  .

. 
..

~~ ~~~~~~~~ ~~~~~~~~~~~~~~~~~~~~~~~~ 
— - 

—-

-i—. ~~~~~~ ——-
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~



TABLE OF CONTENTS

Summary iii

Secti onl : Ratlonale for Development of Fleld Guldance I

Overview and Perspectives 3
Problems in Conduct of Field Evaluations and
Solutions Reflected In Modules 4

Summary 15

Section II: Command Planning Guide 18

Initial Planning 22

Planning Meeting 22

Development of Evaluation Plan 24

Final Preparations 27

The Evaluator School ; Planning for and Conduct 28

Monitoring Field Performance of the E/C Team 29

The Post-Exercise Critique ; Recommendations
fo r Remedial Training 30

Crit ique of Program Instruction; Evaluation and
Control Procedures 31

Section III: Program of Instruction for Evaluator /Contro llers . 33

Lesson Plan 1: Evaluator Orientation 35

Lesson Plan 2: Introduct ion to ARTEP Exercise Objectives .... 39

Lesson Plan 3: Functions and Structure in the ARTEP
Exercise 47

Lesson Plan 4: Introduct ion to E/C’s Duties 55
Lesson PlanS: E/CsPlan for Perfonnlng Unlt Actions 61

Lesson Plan 6: E/Cs Plan for Performing Unit Actions
(Practical Exercise ) 79

k ~~~~~~~~~~~ 

. . — ‘  - ~~~~~ - 
~~
. • ‘— - ~~~~~~~~~~

— —--- —-.- .-~-- —-—-~ ~~~~~~~~ 
t~~.i.i ~~~~~~~~~~~~~~~~~~~~~~ ~~. ~~~~ - - —  ~~~~~



Table of Contents (Continued )

Section III: Program of Instruction for Evaluator/ControUers (Continued)

Lesson Plait 7: Methods of Control . 81

Lesson Plan 8: E/C Communications: Radio Nets and
Procedures~ 93

Lesson Plan 9: Simulation for Control and Evaluation 97

Lesson Plan 10: Observing (and Evaluating) Performance ill

Lesson Plan 11: Prepare and Conduct Post-Mission Critiques  123

Lesson Plan 12: Data Analysis and Report Preparation 133

Lesson Plan 13: Post-Exercise Critique 143

Lesson Plan 14: Exercise Rehearsal (Map) 151

Lesson Plan 15: Terrain Reconnaissance 155

Section IV: Summary of Fisk! Guidance Development Activities:
Second Project Year i 57

Introduction and Background 159

Analysis of Feedback and Observations 168

Summary 197

Section V: Append ices 201

Appendix 1: Senior Command/Staff and E/C Group
Modules Questionnaire 203

.x 2: Post Platoon E/C School Questionnaire 223

Appendix 3: Platoon Planning Guidance Questionnaire 233

Appendix 4: Checklist Matrix 241

Appendix 5: Reformatted T&.E Outlines 251

t
vi 

~~~~~~~~~~~~~~~~~~~~~



SUMMARY

This report is one of seven volumes prepared by Human Sciences Research (HSR)
under a two-phase U.S. Army Research Institute (ARI) study. The overall objectives of
the study are to observe field exercises conducted under the Army Training and Evaluation
Program (ARTEP) and to provide guidance for better implementation of collective training
of maneuver units. Ar a part of the overall study, this document is oriented toward the
training of exercise planners and evaluator/trainers.

In the first phase of study, we reviewed source materials, interviewed training

man agers , and observed a total of seven battalions during their conduct of three.day field
exercises. From this information, we described in Volume 11 what we conceived to be

faulty practices in the conduct of exercises. Volume ii2 set forth concepts designed to
provide guidance for future administration of A RTEP exercises.

The work described here represents an attempt to satisfy needs documented in
the first study phase. These needs focus around an all-too-common lack of appreciation

for effective exercise planning and for well trained evaluators. Based on this need, and
with concurrence nf the sponsor and Army Training Board personnel, we set out to develop
guidance believed needed for exercise planners and for evaluators who also act as trainers.

Results are presented in four sections as follows.

Section 1 provides the rationale for the work and shows how the contents of the
guidance are derived from observations made during the first phase of study.

Section II is the Command Planning Guide. It is directed to G/S-3 personnel
and whomever they designate as responsible for planning and conduct of company-level
exercises. It is integrated with the lesson plans for evaluators.

1lmpvoved Army Training and Evaluation Program (ARTEP) Methods for Unit Evaluation;
Volume I: Executive Summary; Study Des~n and Field Research. U.S. Army Research institute Technical
Report TR.78.A26: November 1978.

2lmprov,d Army Training and Evaluation Program (ARTEP) Methods for Unit Evaluation;
Volume 11: AnalysIs. U.S. Army Research Institute Technical Report TR.78-A26: November 1978.
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Section 111 consists of fifteen lesson plans in separate modules for evaluators .

After an introduction, exercises start with development and application of principles of

learning and carry evaluators through the conduct of exercises, post-exercise critiques,

and use of results for remedial training. Each lesson consists of an outline, a narrative,

suggested graphics, and handouts.

Section IV describes research during the second study phase which led to

deve lopment of the guidance prescribed in Sections II and Ill. This work involved a

collaborative effort with COL Donald W. Bartlett of the 80th Maneuver Training Com-

mand (MTC) and his staff. The assistance of the 80th MTC is gratefully acknowledged.
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RATIONALE FOR DEVELOPMENT OF FIELD GUIDANCE

Instructions for ARTEP company field level evaluations are contained in two
sections or modules which follow. The first—the Command Planning Guide (CPG)—pro-
vides instruction for planning and setting up ARTEP field exercises; the second—the
Evaluator/Controller Program of Instruction (E/C P01)—consists of some 15 lesson plans
for training evaluators. Both are oriented toward company and platoon level exercises
of combined arms units.

These modules satisfy a need recognized in the first year of study: namely, the

need to provide guidance documents for conduct of ARTEP training exercises for tactical
units. Content of the two modules integrates our first year observations with findings in
a pretest of a training program for platoon evaluators, conducted during the second year
of the study, and reported in Section IV.

Overview and Perspectives

Our intent in the first study phase was to observe a number of unit field exer-
cises, and, from these observations, to draw together the best practices in training evaluators
and in conduct of field exercises. However, in units visited, little evaluator training was
given. Hence, the content of training for planners and evaluators had to be inferred from
what we conceived to be errors and omissions in the conduct of field exercises. In addition,
several broad concepts were set forth as guides for evaluation. A critique of exercise admin-
istration, and discussions of these concepts are contained in our reports of the first phase
of study. Three conclusions from that study provide overall direction for the contents of
the document provided here.

First, to the extent that units observed are representative, insufficient attention
is being given to training evaluators. As a result, primitive mistakes made by units in traIning

1See Improved Army Training and Evaluation Program (ARTEP) Methods for Unit Evaluation;Volumes 1,11, and III . US. Army Research Jiistitute Technical Reports TR.78-A26, TR.78-A27, andTR-78.A28: November 1978.
3
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were not observed, or not recognized, or, if recognized, were not reflected in post-

exercise critiques. As a result, ineffective tactical practices were repeated. Further,

provisions were not made in subsequent training to remedy these mistakes.

The second conclusion follows from the first: namely, capabilities evalua-

tors bring to exercises set upper limits on unit field performance. For, unless evalua-

tors are sufficiently well grounded in tactical doctrine to identify errors and omissions

so they can be corrected, these errors and omissions will persist. Unit performance

cannot exceed the overall capability of evaluators.

A third conclusion bears on the manner in which unit training is viewed and

approached at high levels. Training of units, evaluation of managers for accountability,

and of leaders for efficiency reports represent three equally necessary organizational

functions. However, there is a general belief among field grade officers interviewed that

training of units and evaluations for official records cannot well be conducted at the

same time. “If an officer knows he is going to be evaluated for the record, he chooses

the tactically safe and defensible action, and no longer tries to learn.”2 Consequently,

we emphasize that training should be conducted in a sanction-free environment; leaders

should not be penalized for mistakes.

Problems in Conduct of Field Evaluations; Solutions
Reflected in Command and Evaluator Modules

The next pages summarize the rationale for the content of training for planners

and for evaluators. General and specific topics are listed. Under each topic we have

described:

1. the problem or problems in conduct of exercises as they were observed
during Phase I in Army field exercises; and

2. solutions to these problems which have been incorporated into the Com-
mand Planning Guide and Programs of Instruction for evaluator/controllers.

2From an interview with Instructors at the Command and General Staff School.

4
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Problems and solutions are summarized in a table which follows. Problems are
referenced against chapters/pages in our Phase I reports; solutions are referenced to pages
in the Command Planning Guide and lesson plans in the P01.

I. The Evaluator Role; Importance
of Evaluators

a. The Problem. There seems to be an institutionalized lack of appreciation
in the Army for the role evaluators can and must play in evaluating field performance and
in acting as trainers.

• In preparation for exercises, little or not attention was given to evaluator
training.

• The evaluator team should be regarded as an extension of command. But
one would not draw this conclusion from behavior of many senior officersF who came to the field to observe exercises. Having checked in with the
senior evaluator, they would direct their attention almost entirely on the
units in training, largely disregarding actions of the evaluator team. In
one case, a senior officer took over the evaluator/controller role, as well
as leadership of certain tactical units, directing operations of evaluators
and calling out orders to units.

• While practices differed, in some cases, evaluators were dismissed as soon
as exercises were completed. Some participated in a post-exercise critique.
Procedures for systematic collection and integration of evaluators’ notes
and recommendations were typically underdeveloped.

• This lack of respect for the evaluator role was frequently reflected in an
indifferent job of evaluation. This included evaluators failing to carry
T&E Outlines, moving about openly just in front of units deploye d in
defense positions, thus disclosing unit location, and similar actions which
together reduced the training value of the field exercises.

It should be noted that some evaluators did attempt to do a competent and
thorough job in spite of lack of command appreciation of the evaluator role. However,
their actions were typically improvised on an “ad hoc ” basis without plan or guidance.

5
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b. Recommended solution. A solution and recurrent theme throughout both
modules is to build up the importance of the evaluator role. Throughout evalu ation train-
ing, the importance of evaluato rs Is emphasized. We recomm end comm and attention be
given to the evaluator system. Specifically, when commanders come to the field to observe
exercises, their primary contact should be with evaluators. Second, we have incorporated
in the CPG and the P01 provisions for a conference between senior officers and evaluators
on conclusion of the field training. The purpose is to consolidate lessons learned that can
be applied to improve performance of evaluator /trainers in later exercises.

2. Evalnator/Trajner Functions; Duties

a. The problem. In Army documentation available to us, we find no clear
articulation of the functions of the evaluator/trainer. To some extent , duties implicit in
the two-day lesson plan for training evaluators are contained in ARTEP 71-2, Chapter 5.
Greater emphasis is needed on the role of evaluators in evaluati ng performance and pro-
viding critiques.

Ib. Recommended solution. tn evaluator less on plans , the functions of evalua-
tors in con trol, observation , simulation , evaluati on, and in post -miss ion and post -exerc ise
critique s are explained and emphasized.

3. Em phasis on Training Diagnosis In ARTEP

a. The problem. Among operational units, there was substantial ambivalence
as to whether the ARTEP field exercises are intended for evaluation of performance with
results going into official records, or for training. To the ext ent that leaders believe that
the exercises will be used to evaluate their performance, they will be more concerned with
covering up errors and doing the tactically safe thing, and relatively little concerned with
learning.3 As long as they feel that way, they will not fully benefit from field training.

3From dIscussions with senior training managers and supported by HSR observations ofdiv*slon.sponsored field exercises.
6
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b. Proposed solution. In the introduction to the evaluator training cou rse,
throu ghout briefing of units for field exercises , and the conduct of exercises, emphasis
is placed on t raining and training diagnosis. When possible , the positive benefits of con-
ducting the exerc ise in a sancti on-free manner should be stressed.

4. Emphasis on Principles of Learning

a. The proble m. Violation of principles of learning. Research In the social
sci ences has developed certain principles of learning, which, while stochastic, hold rather

well. Prescriptive guidance based on these principles can reasonably be expected to pro-
vide training that will produce robust learning curves. While conduct of Army field train-
ing was certainly not so intended, it appeared that, in the sheer logistical effort of getting
troops to the field and in conducting the field exercise , virtually all princip les of good
training and learning were violated or compromised. Specifics are discussed under head-
ings that follow.

b. Proposed solution. In order to focus emphasis where emphasis should be,
principles of learning were developed in lesson plan number two of the E/C module. The
elaboration and recurrent treatment of these principles is woven through later Instructions.
This includes guidance for giving post-mission critiques and post-exercise critiques, as well

as development of procedures for using results to identify remedial training requirem ents.

S. Need for Coordination; Follow-Through in
Development of Training Plan, Training E/C~
and Conduct of FEX

a. The proble m. In som e instances, the evaluatio n plan was developed in one
shop, handed down to another. Key requirements for management of training were some-
times not recog nized by those delegated to carry out the plan.

b. Proposed so lution. The same key personnel should be responsible for
deve lopment of the plan , for its execu tion in the field , and post-mi ssion and post -exer-
cise critiques.

7
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6. Scheduling Missions

a. The problem. Missions were in some cases put on a tight time schedule.
Thus, units were driven by the time schedule instead of mission and tactical requirements,
which training should focus on. Often, there was no time for troop leading procedures.
Exercises provided no time for pos t -mission critiques .

b. Proposed so lution. Planners are instructed to allow flexibility in sched-
uling, plan post-mission critiques, and allow time for them.

7. LogistIcal Support for E/C Teams

a. The problem. There was little evaluator training; hence , little support for
evaluator training, i.e., slides , charts, etc. In some instances, evaluators were without
operati onal radios or supplies of pyrotechnics .

b. Proposed solution. Attention is called in the Command Planning Guide
to the need fo r full logistical support.

8. Need for Terrain Reconnaiss ance by Evaluators

a. The problem. In most instances, the officer in charge and his evaluator
teams had not reconnoitered terrain prior to the exercise. Points for delivery of OPORDs
and OPFOR positions were not designated. Nor was there opportunity for discussion of
control problems or of considerations bearing on use of terrain by units in training.

b. Proposed so lution. The Evaluator School calls for san dtab le exercises ,
followed by thoroug h terrain reconnaissance.

9. Training of Evaluators

Below are specific points which are reflected in portions of the two modules.

a. Evaluator teamwork , and (lie need for it.

(1) Observed practices; lack of training for teamwork. Evaluators typ ically

R
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were hastily assembled, and received little training at all. What training they did receive

was primarily oriented toward actions of evaluators as individuals, not evaluators acting

together as a team. The result was frequent problems of loss of control of the exercise,

and inattention to key tasks such as listening to tactical nets, use of evaluator nets, and

evaluation of coordination of activities of physically separate tactical units.

(2) Emphasis on evaluator teamwork. Lesson plan number three explains

that evaluators are a system operating in the field in conjunction with two other systems;

namely, the unit being evaluated and OPFOR. Concepts of systems analysis were applied

to show how the evaluator team should operate. Instructions are provided for establish-

ment and use of an evaluator net, for early anticipation of activities of units being trained,

for control, to assist in simulation, and for coordinating inputs from evaluators to provide

more comprehensive evaluations.

b. Evaluator role; avoiding excessive intervention.

(1) The problem. There was a great deal of variation among evaluators as

to how well they kept up with the tactical element to which they were assigned and the

extent to which they intervened in the decisions which should be exercised by leaders of

the element. In sc’me instances, evaluators did not stay with their units well at all. In

others, they not only stayed with their units, they took ever and oftentime usurped the

decisions of unit leaders. Either form of behavior can easily reduce the motivation of units

in training.

(2) Recommended solution. Emphasis is placed in the Command Planning

Guide on building freedoms and choices for the units in training into the scenario. ThIs em-

phasis is reflected in instructions for evaluators who are told to let unit leaders exercise

their freedoms and options and, unless safety or other compelling reasons are present, not

to intervene. Evaluators are told that leaders learn only if they are given the opportunity

to do things wrong. Tactical intervention, if necessary, may often be better accomplished

not by specific corrections, but by requesting the unit leader to provide to the (simulated)
higher commander information about status or future plans. So forced to rethink his plan,

the leader may make changes that are indicated.
9



c. Prompt evaluations. Evaluators should observe performance closely and
make evaluations as soon as the quality of performance n question is known.

(I) The problem. As noted above, there were many variations in how
well evaluators actually kept up with the Units they were to evaluate. Some kept up very
closely, some did not. Soi~e had their I&EOs with them, in the field, some did not.

As an interesting side commentary, in one set of battalion tests, some 20 grad-
uates from the Command and General Staff College (CGSC)—all field grade officers—served
as ev aluators. Few, if any of them, were observed to carry their T&E Outlines, but their
post-exercise critique indicated that they had observed well and carefully. They made many
good points arid noted deficiencies, many of which were not flagged in T&E Outlines.

(2) Recommended solutions. Performance by the CGSC graduates adds
insights into the function of the T&E Outlines, when used by operational units. (X;SC
graduates can draw on their background knowledge of company tactics to provide good
critiques without using T&EOs. (We thInk they could still profit from using them.) But
field grade officers of this caliber cannot be expected to be always available in sufficient
numbers for company-level exercises. The functions of the T&EOs, then, are to serve as
reminders and to help evaluator/trajners with lesser experience make comprehensive,
thorough, and reasonably valid evaluations of performance. Throughout the modules,
emphasis is placed on attentive evaluation and on recording evaluations as soon as behavior
is observed. Since human memory is fallible, emphasis is placed on E/Cs carrying their
T&EOs. (In addition, evaluators are encouraged to make marginal notes, to support their
recollections.)

d. Guides for Observation/Evaluation.

(1) Use of evaluation forms in the field. We did not determine, or attempt
to determine, the validity of the use of the T&EO forms in the field. In our field observa-
tions, we did not see any training that instructed evaluators in making SAT/UNSAT decisions
on difficult T&EO items, or instructed them on how to coordinate their ratings on T&EO



items that required more than one evaluator to observe and rate . These decisions and

actions were left to the discretion of individual evaluators. No guidance was given.

(2) Recommended solut ions . The CPG calls for the senior E/C to iden
tify and discuss, in evaluator school, items that are difficult to evaluate. The evaluator

P01 devotes one long lesson plan (Lesson Plan No. 10) to instructions for careful review

of evaluation items. The instructions are subdivided into those applying to actions
that can be sampled, and those applying to one-time actions. They also emphasize the
needs for E/Cs to obtain information from OPFOR, and exchange information in order

to improve evaluations.

e. Supervision and follow-up by unit leaders.

(1) The problem. CGSC evaluators noted a key deficiency which we
had noticed in earlier battalion field exercises: Company level officers and platoon ser-

geants did not supervise their subordinates’ activities enough. More often than not,

errors and sloppy performance went uncorrected.

(2) Recommended solution. One item is included in each mission T&EO

that requires the evaluator to rate supervisory performance. Also, emphasis on effective-
ness of supervision is called for in post.missìon critiques.

1. Maneuver unit control; muzzle-to-muzzle confrontations.

( 1) The problem. Army evaluators were not trained to act as a team.

They were not trained to anticipate and communicate to one another what actions tac-
tical units were planning to take next. As a result, in combined aims maneuvers, there

were frequent muzzle-to-muzzle confrontations. Sorting out entangled units inevitably
takes large chunks of time; the process of sorting out and repositioning, however well

accomplished , compromises tactical realism.

(2) Recommended solution. In evaluator training, evaluators are trained
to listen to mission orders, and listen to the tactical net so they can anticipate unit

II
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movements which may result in muzzle-to-muzzle confrontations. This information is

related to OFFOR plans. Based on both sources of information, OPFOR may be moved,

orders may be given to unit leaders, or simulation of weapons may be employed to avoid

muzzle-to-muzzle confrontations.

g. Formatting T&E items.

(I) The problem . Review of existing T&E0 items from a psychometric

point of view indicated that they may be somewhat confusing to use if they combine

several subtasks into a single task statement. In some cases, elements may perform satis-

factorily on some of these subtasks but not on others. One single mark—SAT or UNSAT—

could not recapture all of what went on when an evaluator rated an item. The evaluator

with a good memory might remember these; however, the training manager could not

determine from completed forms where deficiencies were.

(2) Recommended solution. It was recommended that T&E0 items be

reformatted so that each parameter could be rated as SAT or UNSAT. Also, space was

left on the forms for explanatory comments.

h. Integration of Evaluator Ratings

(1) The problem. No guidance is given for integration of evaluator ratings,

other than very general instructions. This leaves integration entirely to professional judg-

ment .

(2) Proposed solution. It is to be recognized that any plan for integration

of ratings is somewhat arbitrary. Instructions for one means of integration are provided.

(These may be modified to fit preferences of planners.) Whatever procedures are used,

they should be used consistently.

I. Use of pyrotechnics, simulators of sight/sounds of battle

(1) The problem. In some cases, plans for use of pyrotechnics were overly

complex. But these were not followed through in field practice. Pyrotechnics and simulators
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were little used. When used, they were not used consistently, so that the same pyro-
technics meant the same thing to units in training.

(2) Proposed solution. Training planners are instructed to inventory
pyrotechnics and simulators available. Cautioned against elaborate plans, they are
instructed as to wa~s in which pyrotechnics simulators may be used. They are told

• to preplan times at which they are to be used, and to use them consistently.

j . Evaluator role as trainer in post-mission and
post-exercise critiques

(I) The problem. For battalion exercises, post-mission critiques were
not provided. Coverage of errors and omissions was often inadequate in critiques.

Three-day battalion level field exercises were generally followed by an
oral or written critique or both. One problem is that this procedure makes no formal
provision for correction of errors during the three-day period. Consequently, errors
were often repeated; little learning was evident. In one instance, ad hoc critiques were

held for companies and platoons during the three-day exercise. Here, substantial learn-
ing of maneuver and overwatch tactics reportedly occurred. Information we were able
to obtain from units after conduct of battalion field exercises indicated that post-exer-
cise-written critiques were vary general in coverage. They did not attribute errors and
omissions to units that made them.

(2) The solution. In prescriptive guidance for conduct of critiques, —

especially for units badly needing training, it is recommended that critiques be held
after accomplishment of each mission. These critiques can help to correct mistakes,
avoiding reinforcement of bad habits by practice. Some exceptions to holding a cri-
tique after each mission may be made where the first mission logically leads to a second,
which should follow it directly. For example, a Movement of Contact mission may be
f ollowed directly by a Hasty Attack. In this case, it would not be desirable to stop the
Movement to Contact mission to hold a critique. However, emphasis is placed in evalua-
tor training on holding frequent, thorough critiques, normally after each mission.

13 
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The manner of giving critiques is also stressed. Emphasis is placed on
evaluators creating a sanction-free learning environment and encouraging discussion
rather than assuming a dictatorial role. The former is believed to be more conducive
to learning.

k. Post-exercis,~ cutiques and remedial training.

(1) The problem. Problems of holding effective critiques have been
described above. In addition, with the exception of practices reported in one brigade,
little attention was given to development of concepts and plans for remedial training,
and for use of field evaluations to pinpoint areas in which remedial training was needed.

(2) Recommended solution. Emphasis is placed on holding post-exer-
cise critiques. These are to be supplemented by written narrative records of performance
which are to be prepared by evaluators and reviewed with leaders of performing units.
it is emphasized also that a program for remedial training should be developed to address
performance weaknesses. Such exercises might include battle simulations or additional
field exercises.

I. Application of principles of good pedagogy. Throughout the progression
of lessons, we attempted to apply principles of good pedagogy. Thus, certain general
themes are developed early. These provide a rationale and context for specific guidances
which derive from the principles. For example, principles of learning presented in the
second lesson plan provide the basis for instructions of evaluatr~rs in observing and evalua-
ting performance and for holding post-mission and post-exercise critiques.

In general lesson plans proceed from the simple to the complex. They strive
to develop in successive lessons a better understanding of evaluator roles and their specific
tasks. For example, in dispersions typical of present-day battlefields, it is hard for an
evaluator to know what is going on beyond those things that he can see. Because of this,
we have suggested that in training evaluations, missions be played on a sandtable first,
using symbols to indicate positions and movement of OPPOR and the unit to be trained.

14
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The sandtable exercise permits all evaluators to visualize what is happening over the entire

battlefield. Evaluators can then develop mental maps as to what actions they can expect

beyond those they can immediately see. The sandtable exercise is followed up by terrain

reconnaissance, wherein evaluators again walk (or ride) the routes which the units to be

evaluated are apt to follow. Prior experience with sandtabLe work lets evaluators know

approximately where adjacent units will be, where the OPFOR will be, etc. By building

these concepts in classroom and field reconnaissance, it should be much easier, during

the conduct of exercises, for evaluators to appreciate needs for inter-evaluative communi-

cations of simulation, evaluations, and exercise control.

Summary

The contents of guidnace materials for planners and evaluators were determined

largely from observations made during the first study phase. Table 1 which follows sum-

marizes results of field observations, and indicates how and where needs identified during

field observations are presented in guidance materials. The left-hand side of the table sim-

marizes areas in which improvements were felt to be needed. The right-hand indicates how

these needs are taken into account in the Command Planning Guide and in the Evaluator/

Controller P01.
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COMMAND PLANNING GUIDE

This Command Planning Guide provides guidance for preparation and conduct
of company-level field exercises. It is integrated with the Evaluator/Controller Program

• of Instruction for training evaluators . It is intended for G/S-3 personnel and persons they
designate to be responsible for planning and conduct of field exercises. It should be
studied , along with the P01, for training of evaluators.

There are many ways in which maneuver elements of battalions can be organized
for collective training. In order to be specific , we have assumed that training is for a company
operating as an organic unit. It is further assumed that an OPFOR , evaluators and controllers
(E/Cs) will be obtained from battalion or brigade resources. Modifications in this approach
may be made to suite local capabilities and needs.

• Recommendations and guidance are compatible with the ARTEP philosophy.
• Note that the “P” in ARTEP stands for the training pro gram. Units do not take an

ARTEP. The training program is continuous throughout the year. The “E” in ARTEP
stands for evalu?tion. The purpose of evaluation is to assist training by diagnosing unit
weaknesses. Only through identificati on of strengths and weaknesses can unit perfor-
mance be improved. Therefore, stress is placed on conduct of post-mission and post-exer-
cise critiques, and on developing remedial training requirements.

Emphasis is placed on the training of evaluators. Performance of the unit in
training can be no better than the performance of evaluators. Evaluators must know tactics,
and be motivated and do a good job , so they can identify effective performance and errors and
omissions. Having done this, evaluators must be able to discuss good performance and weak-

• nesses in critiques. Hence, a key objective of training is to build up the status of evaluators—to
create in evaluators a pride in work. Evaluator competence will be reflected in respect and
ready acceptance by trainees of their recommendations and guidance.
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In summary , guidan ce is directed toward creating an effective learning environ-

ment by several steps of planning and execution : initi al plan ning; building scenarios;

selection and training of evaluators; monitoring mission and exercises ; and the conduct

of post-m ission and post-exercise cntiques. This document does not go into the details

of logistical planning, other than to point out that thorough planning and scheduling of
• logistical and troop support is necessary . Since the purpose of the exercise is that leaders

and troops learn to apply tactical doctrine, the second lesson plan places emphasis on how

learning takes place and how it can be helped. This theme is central and plans for con-

duct of t raining should support it.

Initial Planning

It is assumed that planning for the exercise beings at the G-3/S-3 shop. The focus

on training is to be on command and control by the compan y commander , coordination

• between platoons, and to a lesser extent , on coordination between platoon sections.

An experienced company-level officer should be designated to conduct the exer-
• cisc who will be either responsible for planning for the exercise , or closely involved in plan-

ning. The best arrangement is for this same officer to be responsible for the entire sequence
• of activities: planning, exercise conduct , and cri tiques. Close coordination is required
• between exercise planners and the commander of the company to be trained.

The selection of the officer who will become evaluator/controller is especially

important. He should be an experienced tank/mechani zed infantry officer and should be
experienced in the use of indirect fire weapons and TOWs. He should be familiar with the

principles and practices of ARTEP. He should appreciate the importance of evaluator

trai ning. He should be a competent manager and teacher. To assure objectivity in evalua-

tion , he should be drawn from another battalion.

Planning Meeting

The battalon S-3 of the officer to be in charge of planning training exercises calls

a planning meeting. The battalion S-3 and his assistant should attend. The purpose of this
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planning meeting is to develop a detailed basis for the training and evaluation plan.
Emphasis Is on all things that need to be planned and scheduled to facilitate good
training. Topics to be covered are:

Call attention to the objective of the exercises, namely to diagnose
train ng deficiencies .

• 2. Identify units to be train ed, their leaders, sources of evaluators, and
OPFOR.

3. Review general time schedule for training, noting tha t minor changes
may be made after the training schedule is developed.

4. Outline actions to be taken in the more detailed development of the
training schedule. These include the following :

a. Review of training needs based on knowledge of units to be trained ,
on their prior training, and available records, and discussion with the
commander of the unit to be train ed. ARTEP T&EOs provide general
statements of training objectives. More specific objectives may be
developed based on the identified state of unit training. These objectives
in turn help determ ine missions to be selected , and how they are played.

b. Decide whether company field exercises are to be preceded by platoon
exercises. This may be dependent on the state of training of units.

c. Discuss missions to be performed. The G/S-3 may select missions or
this decision may be delegated.

d. Indicate number of evaluators to be provided. Based on observations• of field exercises, it is recommended that eight evaluator/controllers be
used for a company-level exercise. Two evaluator/controllers are assigned
to each maneuver platoon , one to the company commander and one to the
OPFOR.

e. Determine the composition of OPFOR and how It is to be used.

f. Point out the need in later planning to determine whether cri tiques are
to be held after each mission. Emphasize that schedules of missions to
be run should not be set up so that units must rush through a pie-established
time schedule. Leave flexibility.
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5. Note location of terrain on which training is to occur.

6. Define senior EtC responsibilities with regard to exercise planning.

7. Identify sources of logistical support .

8. Call attention to the Evaluator School and lesson plans. Make decisions
as to who will give the lessons; estimate their duration. Call attention to
features of lesson plans requiring emphasis.

9. It is suggested that plans be made to hold an evaluator critique of the
evaluation procedures after all else is completed. This meeting should be
scheduled and its purposes noted .

10. Select evaluator/controllers. Select officers or senior NCOs who are experi-
F enced in platoon tactics. Such personnel may not be available in adequate

numbers. If desired capabilities cannot be met by personnel available , corn-
petence can be instilled by E/C training.

11. It is recommended that a tasking letter be prepared to inform support
- - sources as to what support is needed.

Development of Evaluation Plan

• A sound evaluation plan assures that field exercises will accomplish their training

objectives . Key topics to consider in the development of the exercise plan are described

below. As one important basis for development of the plan , the EtC P01 should be reviewed.

It describes products that the senior E/C must provide for the E/C School. These are :

• • detailed scenario

• OPFOR plan

• OPORDs to the company commander

• a company-level sequence of events

• definition of T&EO standards

• engagement control rules
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The topics below should be addressed and resolutions reflected in the evaluation
plan.

1. Possible need for preliminary training of platoons/sections. Consider
whether platoon level exercises may need to be held prior to the con-
duct of company field exercises. Company exercises emphasize coor-
dination of platoons by the company commander and coordination
between platoons. To a certain extent , they allow training in coor
dination within platoons. In order to effect coordination between
squads and sections, some level of skill is required of section and
squad leaders . If training records indicate that trainees are relatively
inexperienced and unpracticed in intra-platoo n coordination , it may
be desirable to run platoon exercises prior to the conduct of the
company exercise.

2. Selection of missions. Missions and the way in which they are played
derive fro m training objectives. (These objectives were developed in
the planning meeting.) The planning meeting provided planning guid-
and as to what missions should be included . The number of missions
will be determined in part by the duration of the exercise. In general,
consider four basic missions, each of which allows emphasis on certain
training objectives.

a. Movement to an attack position; Movement to Contact.

b. Attack . T&EOs are provided for a Hasty Attack Mission. Scenario
instructions and OPORDs may call for different formations, and
involve different allocations of fire support.

c. Defense . Defense of an assigned line, and an active defense of an
area .

d. Withdrawal under pressure.

These missions are described in the T&E Outlines. To provide experience
in all common and critical missions, all four of these mission should be

• played.

3. FItting missions to the ground. Having identified missions to be played,
conduct a preliminary terrain reconnaissance. Map missions roughly to
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the terrain. Concurrently, review training objectives by mission. In
planning how missions will unfold , plan the play of OPFOR so as to
being out pie-established training objectives.

4. Ordering of missions. Missions may be ordered to be independent of
one another or in a sequence based on tactical considerations. For
example, it makes sense to follow a Movement to Contact Mission by

Hasty Attack. If, however, a critique is to be held after each mission ,
then the order of the missions makes little difference .

5. Conduct of exercise on sandtable. In the steps above , you have identi fied
missions, conducted a preliminary terrain reconnaissance , and indicated a
on a map of the area about where each mission will be conducted. The next
step involves detailed mission planning and development of insinictions for
evaluator/controllers specific to the terrain . This can be done by using a sand-
table to simulate the area over which the exercise is to be run. Symbols may
be used to designate units and positions of controllers . Talk through each
mission and move the symbols as this is done . Also, note actions required of
OPFOR and where OPFO R is to be positioned. Review the plan for post-
mission critiques and indicate convenient locations where they can be held.
This first plan of missions will permi t refinement of the scenari o, OPFOR
plans and dra ft sequence of events.

6. Further refinements. During the conduct of the sandtable exercise , the
senior controller will elaborate on guidance and relate it directly to topics
covered in lesson plans. The following should be fully developed:

a. OPORDs for each mission.

b. Instructions for actions to be taken by OPFOR for each mission.

c. Guides for E/C.s and OPFOR simulation of the sights and sounds of
combat. Note , during each mission , when simulations are to be used,
and in view of what is available , in approximately what amounts.

d. Means by which the senior evaluator is to insure exercise control and
monitor the exercise. Needs for communication between the senior
EtC and E/~s,and between him and OPFOR . and communications between
controllers should be noted.

e. T&E0 items are reviewed. In the evaluator training course, certain of
these items need to be discussed , to develop considerations that E/Cs
should use to evaluate validly. Similarly, items need to be identified which
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require inputs from two or more E/Cs. Items worth special discussion
need to be flagged for coverage in the E/C School.

7. Terrain Reconnaissance. The evaluator in charge makes a second terrain
reconn aissance, taking along all notes on the topics described above.
Other personnel who will be involved in training evaluator/controllers
should make this reconnaissance as well. Since the sandtable exercise
permits a view of where all units will be and their relationship to each
other, it can provide a good quick approximation of how the exercise
will be run , requirements for control , evaluation , etc. The second ter-
rain reconnaissance should confirm instructions developed during the
sandtable exercise and modify them as the nature of the ground and
vegetation requires. Make additional notes for use in the E/C School,
and when evaluator/controllers are brought out for terrain reconnaissance.

During the terrain reconnaissance , reconnoiter the routes the company
will be expected to take during the performance of each mission. Designate
assembly areas for the unit and for OPEOR.

Designate places at which mission orders will be given. Anticipate the likely
r plans of unit leaders in response to mission orders. On the ground, observe

specific considerations that bear on the unit selection of routes, use of ground,
and so forth. During the walk-through of each mission, note the places and
circumstances under which pyrotechnics will be used. Identify boundary areas.

• Based on the terrain reconnaissance, revise notes made during the sandtable
• exercise as needed. Add or revise instructions as needed for the OPFOR and

operations orders. Prepare any further instructions needed for control by EICs,
and for evaluation of unit performance.

Final Pieparations

Having completed the terrain reconnaissance, finalize the mission schedule. The
- schedule should retain some flexibility . Execution of some missions may take longer than

anticipated. In addition , allow time for post-mission critiques.

I . Based on the scenario and schedule , the detailed Sequence of Events
should be prepared.

2. Prepare to provide the evaluator group adequate logistical support.
• This includes :

27

- . • . •. . •; ::;::~
.;



-

a. facilities for conduc t of the Evaluation School to include space,
sandtable facilities , slides, etc., and

b. support for field operations. The effective performance of the
EIC group will depend on its mobility, communication capa-
bilities, and, in the case of simula tion , adequate provision of sim-
ulation devices. Provisions must be made for an adequate num-
ber of vehicles, communication equipment , and sufficient quan-
tity of simulators and pyrotechnics.

Review logistical support requirements to make sure of their
availability , and that personnel are designated to draw them and
to maintain an inventory.

The Evaluator School; Planning for and Conduct

The state of training readiness of units cannot very well exceed evaluators’ knowl-
edge of tactics as reflected in their ability to recognize errors and omissions and correct
them. This alone is an excellent reason for effective evaluator training. Further, classroom
training of evaluators and their experience in field exercises can provide evaluators training
equal in value to the training received by the units being trained. Attention should , there-
fore, be given to conduct of a good evaluator school. Among factors to consider are the
following:

1. Personnel designated for the Evaluator School should be assigned
exclusively to the E/C group and relieved of other duties durin g
training in the school, execution of the exercise, preparation of
written accounts, post-exercise critique, and developmen t of recom-
mendations for remedial training, and for the evaluator critique.

2. It is estimated that three days will be required to conduct E/C
training. Mention should be made of the post-exercise critique.
However , this lesson plan may be deferred until the exercises have
been completed.

3~ As an indication of command emphasis, it is desirable that the
battalion S-3 or a senior officer make opening remarks. See E/C
Lesson P lan t .

_ _ _ _ _ _ _  - 

~~~~~~~~~~~~~~~~~~~~~~~~~



4. The P01 provided in Evaluator Training is integrated into the exercise
plan developed as described above. Notes of salient points made dur-
ing exercise planning are fl agged for coverage in the school. Note that:

a. The P01 permits each evaluator to develop his plan of work. In
Lesson Plans 5-10, these plans are coordinated to assure effective
evaluation and control. See that adequate attention is given to
planning of teamwork between evalua tors of the uni t and com-
munications with the evaluator with OPFOR.

b. As noted earlier, many T&EO items require evaluators to make
interpretive judg ments. To insure that evaluator interpretations
are both accurate and consistent , two preparatory steps are recom-
mended:

(I) Reference paragraphs in relevant manuals for evaluator review.

(2) During the E/C School, review with evaluators the considerations
that bear on evaluation of complex performance items. It should
be pointed out that evaluators should not stress one single ,
rigid solution. In critiques, evaluators should place emphasis
on identification of considera tions to be kept in mind in evaluating
tactical performance.

c. Guides are suggested in Lesson Plan 12 for integration of evaluator ratin~~.It should be recognized that any ru les for integration of ratings of per-
form ance on T&EO items are somewhat arbitrary . The rules suggested
may be modified if desired. But whatever rules are used, they should be
made explicit , and used consistently by all E/Cs.

Monitoring Field Performance of the E/C Team

Command attention to the work of evaluators can serve to motivate and create
pride in doing a good j ob of’ evaluation. Guides for senior personnel who visit exercises and
for supervision of evaluators by the senior evaluator are as follows :

The evaluation team should be thought of as an extension of the chain of
command. Therefore, command visitors should pay greatest attention to
the evaluators and how they are doing, relatively less attention to how units
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in training are doing. This they will learn from the Evaluator team.
Supervision by the senior E/C properly includes :

a. Monitoring the evaluator net to insure that it is being used to provide
warning, insure control and to coordinate evaluations by physically
separare evaluators.

b. Observation of’ E/C use of T&E Outlines to assure that they are properly
used and that performance is rated as observed. Discussions of ratings with
evaluators, and why they were made , can show command interest.

c. Observation of post-mission critiques.

2. Visitors — and all E/Cs should remain tactical whenever the exercise is tactical.

3. The senior evaluator should observe at least one post-mission critique held by
each evaluator. The purpose is to insure that a good learning environment is
created—that trainees are encouraged to discuss their plans and reasoning, and
exercise perform ance.

4. The Senior Evaluator is responsible for most communications with OPFOR.
(Information from OPFOR which bears on perform ance ratIngs may be obtained
directly from E/Cs in contact with OPFOR.) An occasional visit to the OPFOR
unit will help to maintain their interest and alertness.

The Post-Exercise Critique; Recommendations
for Remedial Training

ARTEP is a continuous training program . Review of E/C Lesson Plan 13 will indicate
how results of company training are to provide information for future training programs. The
Post-Exercise Critique ( Lesson Plan 13) and summary of results will provide:

I . Completed ratings for all platoons and the company on all missions.

2. Narra tive accounts of mission performance.

3. Recommendations for remedial training.
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The above materials should be reviewed and riled for further reference. Weak-
nesses and t raining needs should be reflected in the battalion ’s revised training schedule. If
the company or companies that received training can be considered as representative samples
of companies and platoons in the brigade, t raining needs discovered may be used as a basis
for designing training for other units.

Critique of Program Instruction ,
Evalua tion and Control Procedures

A critique of the P0! for evaluators, procedures used and support requirements
can help to plan future training exercises. It is recommended that a critique be held in
which all evaluators are present. The S-3 should attend along with the commander of the
company evaluated. Other S-3 personnel from Brigade/Division may be invited. —

Prior to the meeting the Senior E/C should have reviewed this command guidance.
Other evaluators should review the P01 used for the evaluator training.

The following points should be addressed: -J

1. Points deserving greater attention during evaluator training; points of
marginal value.

2. Adequacy of description of evaluator functions , needs for revisions.
Could the number of evaluators be reduced without sacrificing the quality
of evaluations? Should evaluator assignments be changed?

3. How workable was the Sequence of Events? Did it help coordination?

4. How satisfactory were procedures for inter-evaluator communications?
Communications with OPFOR? What changes are indicated?

5. How satisfactory were the formats of T&EO items? How well did guides
for exchange of information between evaluators, and between evaluators
and OPFOR for purposes of evaluation work? Should any T&E0 items be
changed? If so, how? Should additional T&EO items be added? If so,
what items and how phrased?

31

• . . - .~~~~~~— - . —...~~~~~ — • . -

— 
-
~. 

~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ —s- ~~~~~~~~~~~~~~~~~~ .~~ r .~~k ,.. -



- . -~~~~~~~~~~~~ - --— —

6. How well did the plan for holding post-mission critiques work? Should
procedures be changed? What changes are recommended? How well did
evaluators feel they were able to handle critiques? Did they learn things
that might be included in future instructions?

A summary of recommendations fro m this critique should be filed along with the
Evaluation Plan for use in further field exercises.
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Title: Evaluator Orientation

References: This booklet and the exercise plan

Personnel: Senior E/C and battalion or brigade commander

Type of Instruction : Lecture

Objectives: (I)  To provide the what , when , who, and where of conduct of exercise.
(2) To call attention to the importance of evaluators in the Army Training

and Evaluation Program (ARTEP). -

Outline: A. Introduction to Exercise

B. Orienta tion for Exercise
C. Handout Supporting Materials, Instructions

NOTE : This module is an outline of the standard “introductory address” to atraining session of this type. it is designed to be given by the brigade!
battalion commander or the brigade/battalion S-3. It shows proper
command emphasis on the importance of the upcoming exercise. 

-t_  
— - -
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NARRATI VE OUTLINE

A. Introduction

Brigade commander , S-3, or battalion commander emphasizes these points:

• The pri mary purpose of the exercise is to train.

• A primary objective of evaluator/controllers (E/Cs) is to help the
unit improve its performance.

• E/Cs must know their jobs , which involve control , coordination ,
observation , and giving critiques. Exercise value depends on how
well E/Cs do their jobs.

• Evaluators can learn valuable lessons to apply to their own units
from acting as evaluators.

• Assure battalion and brigade interest by their presence at introduc-
tion and their observations during exercise. Interest is not confmed
to standard VIP drive-by or walk-through .

• Evaluation process is also a candidate for evaluation. Comments on
how evaluator training can be improved will be actively solicited.

• The exercise is for the troops as well as leaders. Make everyone feel
that the exercise is worthwhile.

B. Orientation

Delivered by battalion S-3, or whoever senior E/C is responsible to.

• Units to be trained/evaluated , their identity and names of leaders.

• E/C introductions—names , units of all E/Cs and senior E/C.

• Brief outline of scenario, mission(s) to be run, duration of exercise.
and who E/Cs are responsible to.

• General orientation to terrain , training area to be used , special
hazards.
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• Evaluator duties with respect to logistical and personnel preparation . —

• Restatement of total time allocated to training and exercise conduct.
Resolution of any time conflicts.

C. Handout of Training Materials

Delivered by senior E/C. Materials include:

• Schedule for E/C training.

• Exercise plan, scenario, time schedules, administrative/logistic instruc-
tions, safety instructions, other general and special instructions. - 1

• Reading assignments, loaner copies of doctrinal literature.

• Booklet of training modules, if desired.

D. Questions from E/Cs

I

37

~~~~~

- —

~~ 

- -  —— _—

~~~~~~~~~~~~~~~~~~

——— - -

~~~~~~

--

~~~ ~ 

—

~~~~~~

-_ - -

~~

- -

~~~~~~

— -
- , - - -• ..- , - - — ~~~~~~~~~~~~~~~ .- — •



Title: Introdu ction to ARTEP Exercise Objectives

References:

Equipment and
Instructional Aids: VU-Graphs, Projector

Personnel: 1 Instructor (preferably senior E/C)

Type of Instruc tion: Lecture

Objectives: Define ARTEP, emphasizing a program of training
State three things necessary for training to occur.
State five ways to provide feedback in an ARTEP exercise.
State fou r necessary criteria for effective feedback.

Outline: A. Introduction

I . Importance of exercise
2. Importance of attitude

B. Definition of ARTEP
1. ARmy Training and Evaluation Program, emphasis on pro gra in
2. Dual training/evaluation role

C. Necessary factors for training
I. Statement of expectations (task , standards)
2. Practice
3. Feedback

D. Types of feedback

1. Self-feedback
2. Feedback from evaluators
3. Peer or leader feedback
4. Post-mission critiques
5. Written evaluation reports

E. Criteria for effective feedback
I . Acceptance by recipients

• 2. Validity
3. Credibility
4. liming

F. Summary

1. Emphasis on training and learning
2. Emphasis on E/C responsibility
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NARRATIVE

Introduction to ARTEP Exercise Objectives

As you pro bably already know , you ’ve been selected to receive training as evaluators
and traine rs for ARTEP field exercises. Practice in field exercises is the main way by which
Army units maintain a high state of proficiency. ARTEP exercises can attain this only if they
are well planned and conducted. Proper conduct of exercises depends heavily on evaluators—
on how well they know their jobs, and on their willingness to wor k just as hard as the leaders
of the uni t being evaluated. As we go on. we will give you many specific guides for acting as
evaluators and trainers—but the most important message of all is that proficiency in combat
skills depends heavily on how well you and other evaluators/trainers do your j obs as indi-
viduals and working together as a team.

The first session will give you background information on ARTEP—its purposes,
and how well-conducted exercises can serve these purposes. From this , you will see that
evaluators must know their jobs and work hard at them . Further , when the shoe is on the
other foot—when your unIt is receiving training—you will be able to better understand how
evaluators can help you.

~~~ Graphic 1: “Definition of ARTEP” ~~~

First of all , can anybody tell me what the acronym stands for? And give a defini-
tion of what the ARTEP is? (NOTE : Instructor allows two or three class members to pro-
vide an answer.

~~ Graphic 2: “ARTEP” S*~

To repeat, the ARTEP is the Army Training and Evaluation Program. ARTEP is
no: a repla cement for past collective trai ning prog rams such as Army Training Tests (Afls )
or the Army Training Program (ATP). The ARTEP is a program that includes both training
and evaluation with a focus on what should be done tomorrow to correct training weaknesses
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identified today. It is a tool the trainer can use to train and evaluate his uni t ’s day-to-day

training status.

•SS Graphic 3: “Training and Evaluation” ~~

A unit does not “take an ARTEP ” because ARTEP is something that goes on day-in!

day-out , throughout the unit ’s training year.

Within the ARTEP , evaluation is a critical part of training. In fact , they are insep-

arable. A trainer cannot train to correct a unit ’s weaknesses without being able to correctly

identify what the weaknesses are . Identify ing such deficiencies in a unit ’s performance pro-

vides the trainer with the information he needs to assess the unit ’s training status. The objec-

tive of evaluators is to help the trainer identify the uni t ’s weaknesses. Thus, you are critical

parts of the ARTEP; because you help members of the performing unit to learn.

ARTEPS include all the more common and cri tical unit missions of each echelon

from squad to battalion. Each mission description is called a “Training and Evaluation

Outline” (T&EO). Let’s look at the makeup of T&EOs.

~~ Graphic 4: “Necessary Factors” ~~

~~ Graphic 4: “Tasks and Standard s” ~~

Each T&EO consists of one unit mission. Within each mission , tasks to be performed
are described , as are—in some cases—standards. The ARTEP document provides this basic infor-

mation for all common and critical missions.

~~ Graphic 4: “Practice ” ~~

Another thing needed , if learning is to occur , is practice. The exercise allows for
practice ; when tasks are not prop erly performed , there should be fur ther practice . A third

condition: Trainees must be given feedback , knowledge of results , “Ho w did I do?”

~~ GraphIc 4: “Feedback ” ~~
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Leaders and unit members all need feedback so they can better understand what
they did well , what they did poorly, and the reasons evaluators graded performance as poor
or good. There are several ways for t rainees to get feedback. As evaluators, you want to see

that all of these happen.

~~ Graphic 5: “Types of Feedback” ~~

SiS Graphic 5: “Self-Learning” ~~

The first way is by self-learning. Men detect their own mistakes and correct them.
Self-feedback is a good way for men to learn . In combat , the re are th e quick and the dead .
The latter do not get a second chance. Field exercises need to be managed so that men can
recognize their own mistakes. But this is not always possible , in unit trai n ing exercises, mis-
takes are not always evident to those to make them. So, other types of feedback are encouraged.

~~ Graphic 5: “Evaluator Corrects Mistakes as Made ” ~~~

One key duty of evaluators is to note mistakes during conduct of an exercise. Using

the T&EO items as reminders , you can provide feedback both durin g the exercise and in post-

exercise critiques. The lower the state of t raining of the uni t , the stronge r the argument for

correcting mistakes as they are made. If you can tell a leader or soldier to correct something

he is doing wrong in the firs t hour of a two-day exercise , it will allow him to avoid mistakes

and practice doing it right for the rest of the time in the field. If you don ’t correct errors , and

allow the soldier or squad leader to do it wrong for two days , it is going to be even harder for

him to understand what he was doing wrong, and what are correct actions once someone does
eventually point out his mistake.

~~ Graphic 5: “Leaders and Peers”

A second way unit members can get feedback is from peers or leaders. One of your
chief duties as evaluator and trainer is to encourage this type of feedback. You should be on
the lookout for how well the supervisors, squad , section and platoon leaders observe subordinates
and correct their mistakes and/or let them know what they’re doing right. This is an important
part of being a leader , and it should be evaluated during any exercise . It is a point to be brough t
out in your part of the post-mission critique. Also , during the post-mission critique , you can
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encourage people to help one another learn . Someone may have caught a mistake that you
didn ’t see. Let them tell about it in a constructive way. We ’ll give you ideas on how to run
the critiques so that trai nees can learn the most from them. The third way of providing feed-
back is in the post-mis sion critique.

~~~~ Graphic 5: “Critiques” ~~~

We have alrea dy said that the unit leaders and the members of the unit can provide
feedback to one another during the post-mission critique as well as by receiving it from you ,
the evaluator. Often, this is not practiced in post-mission critiques—men get little chance to
discuss mistakes. It takes some practice on the part of the evaluator to encourage frank dis-
cussions, but to maintain control so the discussion does not wander. Again , we tell you later
how to go about this so that the post-mission critiques promote learning instead of turning
into chewing-out sessions. Another way, and the final way, of providing feedback is through
summaries of performance.

~~ Graphic 5: “Written Reports” ‘~~~

After the exercise(s), these are necessary to help the evaluators review together
the unit ’s strengths and weakness es, and how they can go about correcting their weaknesses.
These written feedback reports give the unit commande rs and supervisors and the unit troops
something to go by, something to wor k for in future training. The evaluator /trainer applies
and encourages all forms of feedback just described. Now let us consider characteristics of
good feedback , i.e., criteria it should meet. We will consider in order: accepta nce , validity ,
credibility and timing.

~~ Graphic 6: “Criteria for Feedback” ~~~

For the feedback from evaluators to the uni t to be most effective , it should have
the characteristics shown on the slide. In your first meeting with the unit being evaluated,
and throug hout the exercise and critique , you should work to create the proper environment
for learning. The first and most importa nt thing is that the members of the performing unit
and the leaders of the performing uni t must be willing to accept constructi ve feedback .
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Graphic 6: “Acceptance” ~~~‘

You, as evaluators , must , with word and action, make it clear to the leader of the
uni t and his men that the exerci se can be an excellent learnin g experience. You must know
your job, you must show interest , you must observe closely your T&EO items. If the uni t
uses cover/concealment , you must do so also. Your actions will communicate that you are
interested and encourage trainees to play the game. Secondly, the information—feedback —
that you provide must be valid.

~~ Graphic 6: “Validity ”

You , as evaluators , must know the exercise well. You should know the tactics
that should govern the actions of the unit. From earlier ground reconnaissance, you should
know how the T&EO items apply on the terrain on which the exercise is to be run. You
should appreciate what actions are effective ; you should understand what mistakes are apt
to occur; what considerations apply to evaluation of T&E items. So, along with this training,
between now and the exercise , review the tactics and doctrine that you can expect to see
when the performing unit goes through their missions.

‘~~~ Graphic 6: “Credibility ” 
~~~

Corrections you provide during the exercise , and your comments during the critique
must be credible—trainee lez~ders and troops must be willing to accept your word . This will

— happen if you show interest and your underst anding of the problem. The fourth thing is simply
a matter of timing—feedback should be given as soon after the exercise is run a~ possible.

~~ Graphic 6: “Timing” •*~

Your senior E/C, and members of the ARTEP committee have made every effort to
set up the scenario, and the exercise so that there’s ample opportunity to provide feedback on
a short-term basis. This means that during breaks between missions instead of having trainees
lying around waiting for something to happen , they should be given feedback sessions , whether
they are formal or inform al . If we miss those Opportunities , we’ve missed an opportunity for
training. This goes hand-in-hand with what we said earlier about making on-the-spot corrections.
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If a leader fails to supervise, if a group fails to take concealment when they should, tell them
about it early. It is not going to affect the overall exercise that much ; and if that single m di-
vidual has learned from his mistakes , then you’ve done what needs to be done in that area to
enhance the uni t ’s combat profic iency.

In summary , then , the exercise which you will prepare for and conduct is one par t
of a large program. The Army Training and Evaluation Program. Don’t forget that we want
to emphasize the “1” In ARTEP as well as the “E” during the conduct of this exercise.
Training and learning can and will take place du ring the exercise and it ’s up to you to insure
that it does
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GRAPHIC ANNEX

Introduction to ARTEP Exercise Objectives

Graph ic I Defi nition of ARTEP

Graphic 2 ARmy Training and Evaluation Program

Graphic 3 A R~~~~~~
:
~~~~~~~)E VALUAT ION

\
~~~~~~~ >TRAINING

Gra phic 4 Necessary factors for training:

• statement of expectations (tasks , standards; use T&EO)
• practice
• feedback

Grap hic S Types of feedback: —

• self-learning
• evaluator corrections
• peer or leader feedback
• post-mission critiques
• wri tten evaluation reports

Graphic 6 Criteria for effective feedback :

• acceptance by recipients
• validity
• credibility
• timing
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Title: Functions and Structure in the ARTE P Exercise

References:

Equipmen t and
— 

Instructional Aids:

Personnel: One Inst uctor

Type of Instruction : Lecture

Objectives: ( I )  State the purpose of an ARTEP exercise.
(2) State three major interacting groups in an ARTE P exercise
(3) Describe the role of the T&E Outlines in an ARTEP exercise.
(4) Describe the “active” role of the E/C team.
(5) Describe the requirements for E/C teamwork.

Outline: A. Introduction

B. Purposes of the ARTE P exercise
I . opportunity
2. training
3. eval uation
4. diagnosis

C. Intera cting groups in an ART EP exercise
I .  performing uni t
2. OPFOR
3. E/C team

D. Role of T&E Outlines in ARTEP exercise
I .  basis for scenario
2. basis for observation/evaluation
3. guidance for OPF OR
4. repre sent combat missions

E. Active role of EtC team
I . preparation and planning
2. control of performing unit
3. coordination with OPF OR

F. Require ments for EtC teamwork
I .  consolidated unit evalu at ion
2. prepara tion phase
3. execution phase
4. evaluation phase



NARRATIVE

Functions and Structure in the ARTEP Exercise

During this lesson plan , we will explain the purpose of th is exercise , and the three
groups of people (performin g unit , E/C team , and OPFOR ) needed to accomplish its purpose.

We will review the roles of each group, and explain why the E/C group must function as a team

in accomplishing their mission. We are not going to teach you how to do anything or how to

accomplish any of the duties expected of an E/C. This comes later , This session is to give you

background and a correct frame of reference for accomplishing your E/C duties.

*** Graphi c 1: “Purpose of Exercise” ~~

L 

The first thing I’d like to cover is the purpose of this particular exercise or any cxer-
cisc conducted under the ARTEP. The purpose of this exercise is to provide the performing
unit and its organic elements the opportunity to learn how to better Perform its critical and
common combat missions. Consider the words in the statement of purpose. The first of those
words is the “Performing unit and its organic elements.” This is a unit evaluation and training
exercise ; we need to find out how the unit operates as a whole and how each of the subunits
operates to contribute to unit proficiency . The second key word is “opportunity .” We emphasize
th e word “opportunity. ” This exercise must not be perceived by the unit being trained as jus t

another requirement. It is an opportunity for t raining and training diagnosis: training to im-
prove unit proficiency and diagnosis of weaknesses tha t need further training in order to be

corrected. Each and every individual in the performing unit should be able to come away

from this exercise saying that it was valuable for him and for other members of his unit in
- term s of the things he was able to practice (training), the information he received about the -

mistakes that he or his unit made , and the guidance he received about how to correct those

deficiencies (diagnosis). Keep in mind and let trainees know that it ’s not a report card exer-

cise to kill anybody ’s career , EER or OER. It ’s an opportunity to find out what the training

weaknesses are. Finally, we are talking about combat missions, doing th e thi ngs that thi s un it

is supposed to do when it gets into combat.
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•*S Graphic 2: “Groups Taking Part in an ARTEP Exercise” ~~~

This is a fai rly broad purpose, and pretty ambitious. To accomplish this purpose ,
three groups are required. The fIrs t of these, obviously, is a performing unit.

Graphic 2: “Performing Unit”

We have a fairly good idea of what its role is—we have just described it. It is to
practice and perform those missions/tasks/sldlls that it needs to demonstrate in a combat environ-
ment. To provide adequate practice at doing this, we need an OPFOR group or an OPFOR team,
someone for the performing unit to work against , whose actions serve to provide the unit being
trained an opportunity to perform its combat missions.

Graphic 2: “OPFOR” ~~

Finally, the driving force behind this exercise is the E/C team .

~~ Graphic 2: “E/C leam ” ~~
This instruction and planning to be done in later lessons is to permit evaluators , as

a team, to observe, record , and evaluate uni t performance, and to provide feedback.

A well-run exercise requires coordination between members of the evaluator team , -

and coordination with OPFOR. To the extent possible , these requirements are anticipated
and planned for before the exercise is conducted.

Graphic 3: “Wrap-Around”

As you see in the sketch , the performing unit is engaged against the OPFOR with the
E/C team sort of wrapped around the performing unit and the OPPOR. The E/C team provides
mission orders , the necessary control , the simulation , evaluations and critiques that create a
high fidelity tactical environment. The basis for the exercise is the scenario written by the senior
E/C and your ARTEP committee. The scenario makes use of the T&E Outlines that specify
the combat missions to be performed.
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•*S Graphic 4: “Role of T&E Outlines ” ‘ ‘
Items in the T&E Outline describe what the unit in tr aimng should do to accomplish

its mission. These items , then , provide the E/C team cues—guide s as to what actions arc to be
observed and evaluated. The OPFOR follows the scenari o, thereby provid ing the perform ing
unit with a realist ic representation of what they can expect in actual combat , and an opportunity
to perfo rm their common and critical tasks. Here is what you have as a total p icture. The per-
forming unit is responding to orders , tak ing into account terrain, intell igence , and responding —

to actions of the opposing force. Evaluators are observing and comparing actions of the per-
forming unit with the evaluator concept of correct tactical performance. Based on their obser-
vations, E/Cs can point to examples of good performance, they can diagnose errors in performance ,
and record these so that this information can be used in cr itiques.

~~ Graphic 5: “Role of E/C Team ” ~~

Something else is very important to note. The major role of the EIC team is an
fict ive rather than passive role. Plans and preparatio ns of the E/C team arc designed to antici -
page what will happen in the exercise , so that when the exercise is run , they can effectively
co~xdj nate with each other and with the OPFOR. Thus, the E/C insure s that th e scenario
unfolds as planned , anticipates problems that may crop up during the conduct of the exercise,
directs the OPFOR as needed , and thus gives the unit in training th e opportunity to perform
all tasks the mission requires.

Another key feature : opposing fo rce members should be used as extra observers
by the EtC team. Their positions during the exercise give them the opportunity to see/observe
the performing unit in action and gather valuable information tha t the EtC traveling with the
performi ng uni t cannot get. This information can he reported to and consolidated by th e
OPFOR EtC. Naturally, to have the OPFOR play such a role requires much coordination
prior to and during the exercise . We will tell you how this coordination is established in Les-
son Plans 10 and I I .  The broad functions of the performing uni t , the E/C group and the
OPEOR group are summarized on the hand-out (ARTEP Exercise Function Overview) that
we Will give you. It depicts the responsibilities of each group and of how these are tied together.

j ~~~ Give “Overview” Hand-Ou t ‘~~~
50
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~~~~~~~ Graphic 6: “E/C Teamwork” ~~

The final portion of this module deals with the requirement for teamwork on the
part of the E/C group and on the part of the OPFOR team. Any performing unit , be it battalion ,
company or platoon , is made up of organic sub-uni ts and that unit ’s total performance depends
on the performance of each one of those organic elements or units. Thus, in order to determine
how a battalion did as a whole in a battalion movement to contact mission, it takes information
about how well each one of the sub-elements performed their duties in the movement to contact
mission .

~~~~ Graphic 7: Uncoordinated E/C” ‘

This can be further explained by looking at this graphic. Here, you see the organiza-
tion of a company and its platoons going through some particular mission and exercise. Here,
you see where we have attached/assigned E/Cs to different echelons of that company, specifically
two per platoon , one for the company commander and an E/C operating with the opposing force. -

~

To get a valid company evaluation , we can ’t have all the E/C~ simply traveling with their assigned
unit and making their observations and evaluations independent of anybody else, and turning
that into the senior EtC at the end of the exercise.

~~ Graphic 8: “Coordinated E/C” ~~

If the combat unit is to be effective , its elements must coordinate their activities.
And , since elements of the unit in training must coordinate, members of the evaluator team must
communicate/coord inate as well to determine how well these elements have done this. Thus, corn -

— 

munication is required between the E/Cs, both laterally and up the chain of command. Communica-
tion with the E/C with OPFOR permits control of the problem , and added information from the
perspective of OPFOR about unit performance. Only through coordination and communication
can evaluators get a tru e picture of how that unit performed as a unit during the conduct of any
particular mission. The thrust of this is a requirement for teamwork on the part of the E/C team.
This requirement for teamwork starts right now in the training session while we’re planning for
and preparing for the conduct of the exercise. It continues as we go through the maps/sandtable
exercises, in the terrain walk-through , during the conduct of the exercise and In the shari ng of
information and Integrating observations after conduct of the exercise to come up with a compre-
hensive diagnosis and evaluation of unit performance.
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GRAPHIC ANNEX

Functions and Structure in the ARTEP Exercise

Graphic I Purpose of the ARTEP Exercise
— provide an opportunity for t raining and evaluation in combat missions.

Graphic 2 Components of an ARTEP Exercise
— performing unit
- OPFO R

EtC team

Graphic 3

co~~~ o n E  

TE~~ 

~~~~~~~~~~~~~~~~~ Coo~~natlon

ObservatiOn 

~~~~~~~~~ 

Con tr~

GraphIc 4 Rol e of T&E Outlines in ARTEP Exercise
— 

— basis for: scenario
E/C observation/evaluation
OPFOR action

— represent critical combat missions

Graphic 5 Role of E/C Team

ACTIVE in: planning/prepara tion
control of performing unit
coordination with OPFOR

Graphic 6 Needs for EtC Teamwork
— consolidated unit evaluation
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ARTEP EXERCISE FUNCTION OVERVIEW

__________ 

Company and Platoons Evaluator /Contro ller (E/C) Group

Goals, Success in accomplishment of missions by Effective exercise control and valid evalus-
— Objectives actions as described in T&E Outhn es. The tion of field performance. The E/C group

company accomplishes these goals by fol- sets the stage so that the company can
lowing tactical doctrine and techniques perform its duties, and observes and evalu-
approp riate to the terrain and tactical ates that performance
situation.

Structuie Tank/Mechanized Infantry Company A group consisting of 6-7 E/Cs under the
leant composition, with attachments. direction of a senior E/C.

Key Tasks The company and platoons perform tasks 1. Control of the situation by:
described in T&EOs. Tasks of’ platoons are
“nested” in those specified for company. • implement ing scenario plan

• OPORDs to leaders
• control of OPFOR

Members of’ the evaluated company are to 2. Simulation of two-sided contest by
participate in and learn from critique dis- employment of OPFOR and use of
cussions. tactical simulation procedures and

devices.

3. Evaluation of activities of the company -

and platoons according to T&E stan-
dards. Evaluations are reduced to a
permanent record of the actions of the
company and its platoons.

4. Conduct of post-mission critiques , and
providing information for post-exercise
written evaluation reports.

5. Other duties:

• AdministrEion involved in setting
up problem , administrative control.

• Safety , monitoring. -

Control , Via company tactical nets. Via E/C group nets, including the net linking
Coordination EtC group with OPFOR.
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Lesson Plan No. 4

Title : Introduction to E/C’s Duties

References:

Equipment and
Ins tructional Aids: VU-Graphs , projector

Personnel : I Instructor

Type of Instruction: Lecture

Objectives: (I)  List the 10 major duties of the evaluator ,
(2) Discuss what comprises each activity .
(3) State the overridin g principle prese nt during E/C performance.

Outline: A. Ten major duties of E/Cs

I . Plan 6. Simulate
2. Prepare /Coordinate 7. Observe
3. Rehearse 8. Evaluate —

4. Control 9. Coordinates
5. Communicates ! 10. critiques

Coordinates

B. The overriding principle of evaluation

C. Synopsis of remainder of E/C tra ining session

_j_

~ 
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NARRATIVE

Introduction to EtC’s Duties

The last two modules have provided the backg round philosophy that bears on
the conduct of field exercises, and described the roles of the major acto rs. First , we stressed
their central purpose—training and diagnosis—and described forms of feedback and character.
istics of good feedback. Next , we discussed the roles of the evaluator team, OPFO R and the
unit in training. We are now ready to move into a specific area of this training session—the dutie s

— of the E/C team. I think it is significan t to mention that the person designated as the OPFO R
E/C (name) is also attending this training session. As stated earlier , he is a member of the E/C
team.

Earlier we discussed, but did not fully cover , all E/C functions and duties. We will
see as we cover the ten major duties of an evaluator that your responsibilities are much greater
than just evaluating the performing unit. -

~~~ Graphie 1: “Duties” ~~~~~~~ 
-
~~~

*0* Graphic I:  “Plan” ~~~

in order to do their job adequately, must plan such that they are aware of
the missions that are to be evaluated, the way those missions will be presented in the exercise,

~the particular terrain to be used, and how the OPFO R will develop and probe the evaluated unit.
Thus, an EtC must really plan for the conduct of the rest of his major duti es.

e** Gra phic 1: “Prepare” 0*0

Preparations anticipate the needs for coordination. The EtC must coordinate with other
E/Cs, the OPFO R E/C, and the senior B/C to make sure he places himself so that he is in the best
position to observe the action, and so that E/C~ as a team anticipate needs for communication so
as to be able to control OPFOR, to rate coordination between elements of the unit in tra ining, etc .
All this must be done prior to ever setting foot on the terrain .

~ 
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~~~ Graphic 1: “Rehearse” ~~

An E/C rehearses the exercise, not once but twice; once during the sandtab le or
terrai n board exercise and once during the terrain reconnaissan ce.

~~~~ Graphic 1: “Control” ~~

The scenario plan , includ ing selection of terrain , mission orders, and play of OPFOR
is designed to permit the uni t in training an opportuni ty to perform its critical duti es as described
in the T&EO, and to perform th em well or poorly. Evaluators must be ready to exercise controls
to assure that the uni t in training has this opportunity . Certain controls—i. e., mission briefings,
and coordination with OPFOR—are exercised in every mission. Others will depend on the actions
of the uni t being evaluated. If the unit is wandering out of its lane , if safety practices are being
violated , if the leader ’s implementat ion of his orders looks like it will produce muzzle-to-muizle
confrontations , then evaluators must intervene. It helps to preserve realis m if these Interventions
take the form of questi ons or tactical orders —with the evaluator acting as leader of the next higher 

-

unit—rath er than as admi nistrative instruct ions. Fina lly, keep in mind that the purpose of the exer-
cisc is to provide Units the opportunity to do well or to make mistakes . If a mistake will not en-
danger anyo ne , if it will not seriously interfe re with the continued conduct of the exercise , let it
happen. The planning of an exercise should permit leaders and men to exercise their tactical
options; beyond thcse pre-planneci controls, controllers should intervene only when requ ired to.
Controllers must take care no: to usurp the freedoms of action that the planning of the exercise
is designed to provide.

Graphic I:  “Com municates ” ~~

During the conduct of the exercise, the E/C is frequently communicating or monitoring
communications. He establ ishes and maintains checkp oints with the senior B/C, and the OPFO R
units. He monitors the tactical nets, such that he can anticipate the actions of the evaluated unit
and adjust his actions and those of the OPFOR or senior E/C appropriately .

•‘a Graphic I:  “ Simulat e” ~

r
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This is a very important role of an E/C. Your responsibilities will include the
simulation of weapons signatures and effects for assumed OPFOR weapons and declaration
of casualties and damage assessment. (Casual ties may or may not be playe d; if played , the
uni t may be required to call for evacuation of casualties and recovery of vehicles. If REALTRAIN/
SCOPES-type methods are used in the performance of the exercise , evaluators enforce rules of
engagement.

*0* Graphic 1: “Observe” **~~

Now we are getting into the part about evaluation that most people know about.
There are several tricks to it. Here , you observe leaders giving orders . You then position yourself
to observe the unit going through its tactical maneuvers; you observe the superv ision provided by
the unit officers and NCOs, you position yourself to observe one-time events and also continuous
action such as cover and concealment. You monitor orders/reporting, whether face-to-face or
by tactical net.

0*0 Graphic 1: “Evaluates” **~

Finally, we’re to the essence ofyourjobs . Here, you make determinations of satisfactory
or unsatisfactory performance based on your observations and your communications with your
cohorts. In order to do this, you must be able to anticipate the leader and unit actions that are
most likely to occur next. You must know the criteria or considerations that apply in the evaluation
of these actions. Here, the T/E Outlines can provide very useful reminders in calling attention to .
actions to be evaluated. But often , many things need to be considered in evaluating these actions.
These things you should learn by reviewing the FMs, and from discussions during sandtable exercises
and field reconnaissance. Further, T/EOs will often not anticipate all critical actions—both effective
and ineffective—that may occur during an exercise. You should understand tactics well enough to take
note of these, even if they are not mentioned in the T/EOs. The T/E Outlines should be used as -

reminders , not as a crutch.

*0* GraphIc 1: “Coordinate” ~~
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Once again, after the conduct of the mission, you coordinate with other E/Cs who

you may have asked to observe elements of your uni t during operations in dense terrain or

when you were involved in simulation of weapon effects. The E/C with the OPFOR can help

evaluate the unit’s use of cover and concealment, selection of routes, implementation of fire

and techniques, etc. This may be done via the radio or via an informal meeting prior to the

performance of your last duties.

~~~ Graphic 1: “Critiques” ~~

The proficient evaluator provides feedback to the evaluated unit members and leaders

as to their performance , so that they can get maximum training learning benefits from the mis-

sion exercise that they have just performed. Critiques focus not only on what evaluated units

did incorrectly , but on how they can correct their deficiencies and remedy their problems.

Critiques will occur both on the ground , to give immediate feedback , and after the exercise ,

for a more complete review.

• * * Graphic 2~ “Training” * ~~

All of these duties contribute in one way or another to the overriding objective of

training, which brings them all together. As we address each one of these duties, we will explain

how it is related to training and what you as an E/C can do to insert training into these activities.

The rest of this training session will be devoted to hel ping you accomplish master ing each one of

the duties that we have just covered . To the extent possible , we will go throu gh them step-by-ste p

such that at the end all you will have to do is repe at the steps for a successful ARTEP exercise from

the E/C standpoint. Some of the steps require the learning of some background principles and

concepts before we actually get to the duty phase of the step. When we encounter places where

this is true, we’ll continue to give you reviews. Keep your eyes on the big picture , so you can see

how what you were learning is related to the accomplishing of the duty at the end.
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GRAPHICS ANNEX

Introduction to E/C Duties

Graphic I Major Duties of Evaluator/Controllers

• Plan
• Prepares and Coordinates
• Rehearse
• Controls
• Communicates and Coordinates
• Simulates
• Observes
• Evaluates
• Coordinates
• Critiques

Graphic 2 Overlay to place on Graphic I:

T R A
‘N G

I
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Lesson Plan No. 5

Title : E/Cs Plan for Performing Unit Actions

References:

Equipment and
Instructional Aids: VU-Graphs , projector

Personnel:

Type of Instruction: Lecture, Practical Exercise

Objectives: ( I )  State the nine steps in planning for performing unit actions.
(2) Briefly define the processes involved in each of the nine planning steps .
(3) State how E/Cs are assigned to performing unit elements.

Outline: Steps in planning for performing uni t actions:

(I)  Review scenar io, OPORD , OPFOR plan , Sequence of Events (SOE), and T&EOs .*
(2) Determine company mission.

(3) Analyze company commander ’s tactical alternatives.
(4) Determine general platoon actions .
(5)  Assign E/Cs to platoons.
(6) Determine specific platoon actions.
(7) Study T&E Outlines.

(8) Estimate how platoon actions relate to terrain and mission.
(9) Record “player actions” in Sequence of Events.

•~fl~ Sequence of Events (SOE) concept is taken from the 80th MIC’s Tialning Orculp.r.
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NARRATIVE

E/Cs Plan for Performing Unit Actions

This module is the first that deals specifically with your duties as E/Cs. It covers
the first duty of an E/C-.-ptanning. Specifical ly, you will be planning for the performing units
act ions . Your planning for the exercise will continue through most of the modules in the
training session. For example , in the module you receive on simulations , you will plan what
simulations you want to use and how you will use them ~s a part of that module.

In later modules, we will be giving pointers on how to observe the performing unit
and evaluate it fairly. However , the work done in this and the remaining planning-type modules
will determine how well you will be able to observe and evaluate unit performance. If you find
yourself doing the coordinating on a catch-as-catch-can basis during the exercise, th at should
have been done during this block , you will not be an effective observ er and evaluator. Let ’s
move into the steps of planning for unit actions.

*0* Graphic 1: “Steps in Planning” ~~

~~ Graphic 2: “Review Materials” ~~~

The first step is to review scenario, OPORDs, master sequence of events, the T&E
Outlines and the OPFOR plan for your unit from the senior E/C. The senior E/C and his staff
have already done quite a bit of work in putting the Evaluation Plan together. They’ve developed
the scenario , the basic area of maneuvers, initial OPORDs, the general time frame in which the
evalua tions will take place , and a general sequence of events to guide the exercise. There is still
a lot of work to be done, however, in formulating your evaluation plan for your unit, these are
the documents that you will need.

The order you should review them and the types of information you can extrac t
f-om each document are :

Graphic 2: “Scenario” ~~
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The scenario sets the stage for the exercise. Presented in tactical format , the scenario
provides general inform ation about the area of operation , US and OPFOR capabilities and status ,
the terrai n , and general indications of what the performing units ’ missions may be. Reviewing
the scenario helps you start thinking about the problem and seeing the problem as presented to
the company commander.

Graphic 2: “Operations Order (OPORD)”

The OPORD takes general information from the scenario, and transforms it into
specific tasks and guidelines for the company commander. It gives a specific indicat ion of mis-
sion , te rrain areas of responsibility , checkpoints , boundaries of the opera tion , and objectives, if
applicable. The information in the OPORD and its overlay provides you with initial cues as to
what the actions of the company commander and his units will be.

~~ Graphic 2 : “Opposing Force (OPFOR) Plan ”

The OPFOR plan gives the size , composition , and locations of the OPFOR uni ts; and
instructions as to the desired intensi ty and duration of the planned engagements. This informa-
tion is not provided to the performing uni t commander , but is essential to E/Cs for planning
and control purposes.

*0* Graphic 2: “Sequence of Events (SOE)”

The SOE is the primary guidance document for the exercise . It relates time , locations ,
performing uni t and OPFOR actions to the scenario and OPORD at the company level. It is also
an administrative scheduling document. You will use the copipan y SOE to plan for your coordina-
tion , observations and activity requirements. As a part of the training session, you will develop
your own SOE for the platoons you will be evaluating. This SOB, when finished , will give you
and others information as to expected performing unit actions, times and locations for communi-
cation, coordination , simulation and observation.

~~ Graphic 2: “T&E Outline (T&EO)” •~~*
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The T&EOs pro vide a gener al listing of the ta sks and standards related to any
particu lar mission. As we’ve said before , however , the T&EOs are necessarily general and
should be used as a remind er. As E/Cs, you will have to ta ke the general specifications of —

behaviors to be observed from the T&EOs and lit then i to the actual situation and terrain
of this exercise . To do so, you will need to use the company-level SOE to determine the
sequence in which T&EO missions and behaviors will occur and thus gene ra te requirements
for communicati on and coordinat ion betwe en E/cs.

Graphic 3: “Determine Compa ny Mission ” ••S

The mission is available in the OPORD. With the company mission in han d , you
must try to dete rmine how the compan y commander will execute the mission and the re-
suiting platoon requirements.

First , study the scenario, OPORD , map, and overlay and decide what the most
likely courses of action are .

• Graphic 4: “Analyze Tactical Alternat ives ” ~~~

Any tactical situation has altern at ives. The trick is to decide which alternative will
he used (which is difficult to do) or analyze the situation and develop observation strategies
that can he used for different alt ernatives.

Let’s look at an example fro m the company “How to Figh t ” manuals (FM 7 1- 11.

•~~• Graphic 4: “Alternative I ”  *0*

In this situation , a tank-heavy company team encounters an enemy force armed -

with antitank weapons. Using the fires of the lead plato on and all other available fires to
suppress the enemy, the company team commander selects a rout e which will allow him to
strike the enemy from a flank with a tank platoon and mechanized infantry platoon. The
othcr tank platoon will be able to fire in support of the team (•) throughout most of the
assault without being masked. Mortar and artillery fi res suppress possible enemy ovcrwatch
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positions. The enemy is in a continuou s crossfIre from the advancing assau lt elements and

from the supporting tank platoon. When the team reaches the enemy position , the infant ry

dismounts to clear the enemy positions from the flank. 
—

~~~~ Graphic 4: “Alternative 2” ~~~

In this case , the company team commander keeps his infant r y mounted and moves

throug h the enemy position using a combination of tank fire , small arms fire , and grenades

from mounted infantry to destroy the enemy. A mounted assault must continue to the enemy

position. If the assault is stopped in the open , the entire team may be destro yed. Reaching

the far side of the enemy position, the company team commander dismounts the infantry and

they clear back through enemy positions. The supporting tank platoon moves rapidly to join

the company team (-) as soon as its fire s are masked.

0*0 Graphic 4: “Alternative 3” ~~~

This situation is similar to those just described. In this instance, the company team

commander decides that he should not close with the enemy. The maneuver element takes up

good firing positions to the flank and rear of the enemy positions and proceeds to destroy the

enemy by fire .

*0* Graphic 4: “Alternative 4” ~~~

Perhaps the company commander will choose another portion of th e terrai n for

maneuver. The supporting platoon continues to fire until its fires are masked , then joins in

the assault as directed by the team commander. Infantry dismounts on enemy posi tions when

it is necessary to rout out survivors.

The cen tral point here is that any of these four alternatives could be chosen by the

company commander. Obviously, we don ’t have the time to devise a separate evaluation plan

for each alternative. Thus , the B/Cs job is to design the evaluation activities to be flexibl e

enou gh so that the units can be evaluated.

~~ Graph ic 5: “All Alternatives” ~
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Let’s look again at the four alternatives , and look for common elements that will

require evaluation across all alternatives.

0*0 Graphic 6. “Determine Platoon Actions” ‘

First , all plans use one element in overwatch with two elements moving. We would

be fairly safe then to plan our evaluations and assign a set of evaluators to the overwatch ele-

ment and the other four E/Cs to the two movement elements.

A second feature is that three alternatives use the same general routes to the objec-

tive. Thus, we can be fairly safe in assuming that this route will be the one taken , and con-

centrate our efforts on becoming most familiar with it so we can best accomplish our observa-

tion , and simulation activities.

Notice here that we do not assign E/Cs to a specific unit (1st platoon, etc.), but a

assign them to a unit that we estimate will have to act in an certain way (overwatch). Using

this B/C assignment procedure allows for more detailed E/C planning.

*0* Graphic 7: “Assign B/Cs to Platoons ” ~~~

Based on your analysis of alternati ves , and the core evaluation requirements present

in each alternative, you can make E/C assignments to units, based on the roles you anticipate

that unit to play.

In doing this, you have accomplished three more steps in your planning process:

analyze tactical alternatives, determine subunit actions, assign B/Cs to cover subunit actions.

~~ Graphic 8: “Determine Specific Platoon Actions” 0*0

The next step in plan development is to trace , with as much detail as possible , your

unit through the actions they will be performing. In previous steps, you made general estimates . j
of pla toon activi ty based on the company commander’s tactical alternatives. These general esti-

mates should now be made more specific. What you should do here is to put yourself in the

platoon leader ’s position and go through the same planning and execution steps that he must
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go through . Naturally, these planning and execution steps vary with the mission he has been
assigned. Thus, you can use the T&EOS for the missions the platoon leaders will be conducting.

~~~~ Graphic 9: “Study T&E Outlines” *0*

Given the platoon leaders anticipated mission, study the T&E Outline for that mis-
sion to determine the actions that the unit must take to accomplish it. For example , in a move-
ment to contact mission for a tank mechanized infantry platoon , you now look closely at the
T&EO to determine that they must use proper traveli ng techniques , maximum use of terrain ,
suppressive fires , proper troop dismounting procedures, etc. Again , you must use your knowl-
edge cf tactics, doctrine and sandtable or map review to anticipate the commands of the com-
pany commander and the platoon leader.

•~ • Graphic 10: “Estimate How Actions Unfold” •~~‘

In short , you must estimate how those actions of the unit to which you are assigned 
-will unfold over the terrain and the problem. Once you have made these estimates, it is time -:

to record those in your own detailed sequence of events.

This description of what you do to anticipate actions of the performing unit and
subunits explains what you will be doing in the upcoming practical exercise . Your product
at the end of the exercise will be notes in the “Player Actions” row of your sequence of events.

~~ Graphic I I :  “Sequence of Events” ~~~

When you have been throug h the entire set of train ing modules, you will have com-
pletely fil led out your own sequence of events. This is the document that will guide you and
the rest of the B/C team through the condu ct of this exerci se.
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GRAPHICS ANNEX —

F/Cs Plan for Performing Unit Actions

Graphic I Steps in Planning for Unit Actions

GraphIc 2 Review Senior E/C Materi als

• Scenario
• Operations Order (OPORD)

k • Opposing Force (OPFOR) Plan
• Sequence of Events (SOE)
. T&E Outlines

Graphic 3 Determine Company Mission

Graphic 4 Analyze Tactical Alternatives

• Alternative I
• Alternative 2
• Alternative 3 Use sketches (Enclosures 1-4 , this Annex)
• Alternative 4

Graphic 5 Note: Put all 4 sketches in view for discussion

Graphic 6 Determine Platoon Actions

— Graphic 7 Assign E/Cs to Platoons

Graphic 8 Determine Specific Platoon Actions

Graphic 9 Study T&E Outlines

Graphic 10 Estimate How Actions Relate to Terrain and Mission

- - Graphic 11 Record “Player Actions” in Sequence of Events

68

I

_ _ ____ U
- - - ;_ -_— . , - -~~~~~~~~~- _. ~~~~~~~~~~~~~~~~~ ~~~~~~~~~~~~ ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~



~~~~~~
— 

--- - 

I
Graphics 4: Alternative 1

ALTERNATIVE I

~~~~~~~~~~~~~~~~~~~

~~ :

FM 71.1, The Tank and Mechanized Infantry Company Team, March 1976, pages 4.60 through 443.
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Graphics 4: Alternative 2
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Graphics 4: Alternative 3

ALTERNATWE 3
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Enclosure 3 
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SEQUENCE OF EVENTS- M~~on: __Nova to Contact UDIt: A Co. 2/63 ARM

EVENT:

• Date: This: Loadon: Dmre*ptlon:
27 Jul 79 0400 Ganlson CDR. A Co receives warning order.

Player
ActIon Notify PLT’s begin planning, move to AA

Control
Notify EtC teams of location for PLT warning order

Simulation
NIA

Observation
OBS CRD, A Co in planning

Date: This: Location: Dssalptlon:

0600 AA 603902 CDL A Company receives OPORD

Planning, deliver OPORD to PLTS

Control

Simulation

Observation Observe commander plan, prepare, deliver mission order
T&EO taiks
Route, movement
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SEQUENCE OF EVENTS- Mission: Move to Contac t Unit: ACo 2/63 ARM p~ , 2~~~f 2

EVENT:

Date: Tim.: Location: Description:
27 Jul 79 0800 604902 A Co crosses LD

Player
Action Move in company, PLT bounding OVRWTCH to 091 yellow

Control
Check with PLT EC’s for PLT departure

Simulation

Observation

Date: TIme: Location: Description:

0820 603905 LD elements come under fire . RE: OPFOR Plan No. I

Player
Action CO requests infor about size, disposition , and actions of OPFOR

Control Z.ead PLT back on route?

Simulation 
N/A

~atIon CO request information about OPFOR? CO pass intelligence to RN? CO check on
casualties, equipment tomes?
CO inform other PLTs of OPFOR activity
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SEQUENCE OF EVENTS— liI~~on: Movement to Contact Vmt~__
Pit ACo 2/63

EVENT:

Date: Time: Location: Description:
27 Jul 79 0500 PLY Ldr receives wrong ORD

Player
Action

Control 
- ____________________________________

Deliver warning order to PL

Simulation

Observation
Observe Pt/PS preparation for OPORD

Date: Tune: Location: Description:

27Ju l 79 0700 AA PL receives OPORD

Player
Action

Control Deliver OPORD
After Pt delivers his OPORD assign mat EIC to a 24rack rection

Simulation
Remind Asst EtC to be prepared to simulate and to monitor control net.

ObtetVadOfl Observe Pt preparation and complete T/EO 6-I 3-A.a
Delivery of OPOP.D
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SEQUENCE OF EVENTS— Mimon: Move to Contact Unit: I Pit. A Co

EV~~(T:

Date: Tim.: Location: Description:
27 Jul 79 0800 VIC 604903 PLT crosses LD

PLT moves out in traveling overwatch

Control
Verify location and azim uthof movement at LD—in(ornr OPFOR E/C

Simulation

Observation Observe formation-check with (OPFOR E/C call sign) on cover
(Concealment)

Date: lime: Location: Description:

27 Jul 79 0810 VIC 603904 PLT moves on rou te

Player
Action

Control Verify axis of advance-inform senior EtC if azimuth will cause ambush to be missed.
Advise OPFOR E/C of lead vehicle is within 200 meters of engagement si te

Simulation Remind Asst/OPFOR E/Cs to be prepared to simulate in upcoming engagment
Have OPFOR E/C advise when visual contact is made and engagement is imminent

Observation Observe use ot overwaicli—shoulci be trvling overwatch note on T&EO 6-13-A.b
• Check with Aut EtC on disposition of overwatch element
- Check OPFOR E/C for exposure—T&EO 6-l3•A.c

Note aW~*lvenes$, momentum of movement on T&OE 6-13-A.c
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SEQUENCE OF EVENTS— friladon: Move to Contact Unit: I Pit , ACo 2/63

EVENT:

Date : Tint.: Location: Description:
7 Ju 1 79 0820 603905 PLl receives Al frre

Player
Action PLT returns fire, reports to CO

Control Advise OPFOR to withdraw after 30 seconds of engagement—light resistance only.
Have OFFOR advise when in position for next engagement.

Simulation Throw simulators (or hits as advised by OPFOR EtC

Observation
Obse~. PLrs reaction to f use signatu e simulator
PLT should remain mounted and suppress site of signature burst. Complete T&EO 61 3-’A.g. I
Monitor PLT net—Note rcports to PL—record under 6.l3~B.a.
If PL fails to report to CO—note under 6-I 3.B.a

Date: Time: Location: Description:
27 Jul 79 0825 207401 PLT resumes movement

Player
Action

Confrol
Advise OPFOR when PLT moves out again—verify direction and advise
senior E/C/OPFOR as required

Simulation

Observation
Obtain OPFOR auewnent of engagement—note as appropriate on T&EO.
Observe overwatch technique-should be bounding now.
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Lesson Plan No. 6

Title: E/Cs Plan for Performing Unit Actions (PractIca l Exercise)

References:

Equipment and
Instructiona l Aids : Exerc ise scenari o, OPFOR plan , T&E Outlines , senior E/C sequence of

events , OPO R Ds and map overlays , maps of exercise area , blank E/C
sequence of event forms , blackboard , chalk .

Personnel: I Instructor , senior E/C

Type of Instruction: Practical Exercis e

Objective : Given a scenari o, OPFOR plan , missions to be evaluated , T&E Outlines for
missions , and senior E/C sequence of events:
( I )  use th e nine steps in plannin g for performing unit actions, and
(2) fill out the “Player Actions ” row in the sequence of events.

Instructor
Activities: (1) Distribute Materials: if reformatted T&E Outlines are used, explain to

E/Cs that they have the same information as the regular ARTEP T&EOs,
but are arranged to provide for more specific observations and ratings on
the standards items and provide more room for notes and general comments.

(2) Proceed with steps one—nine of planning for performing uni t actions. Use
a group discussion mode to let the E/C team anticipate the actions of the
performing uni t commander and his resultant tactical OPORDs . Encourage
the use of the maps of the exercise area to keep the discussion exercise
specific. Keep discussion from wandering to long discour ses about advantages
and disadvantages of different tactical maneuvers. Facilitate equal particip a-
tion from all EtC team members. In addition to the actual work the E/Cs
do during this practical exercise , they should begin to start thinkIng as a
team. Once they have split into their unit assignments, monitor their work
to insure there is enough specificity in the planning so they can recognize
coordination , control , commo , and simulation requirements In later exer-
cises. After all E/Cs have filled out their respective SOEs, go over them as -

a group using the execution of the parent unit mission as a guide.
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Lesson Plan No. 7

Title: Methods of Control

References:

Equipment/Materials
Training Aids: VU-Graph , sandtable , or map, senior E/C sequence of events , exercise

OPORDs and map overlay , E/C sequence of events. 
-

Personnel: 1 Instructor

Type of Instruction: Lecture/Practical Exercise

Objectives: Define control .
State why control is necessary .
State four control measures included in the scenario.
State three way s an E/C can assert control.
Given the exercise scenario, OPFO R plan , senior E/C sequence of events and

OPORDs, develop a control plan that includes:
— control measures built into the scenario
— control measures initiated by E/Cs

Outline : A. Control

1. What is control?
2. Why is control necessary?

B. Knowing the control measures that are built into the scenario:

I .  OPORDs

a. establish mission
b. establish boundaries
c. establish check/control points
d. establish intermediate/final objectives

C. Asserting control as an E/C by:

1. Role playing as the next higher echelon of command
a. transmitting oral orders
b. requesting reports

2. Controlling the OPFO R

a. plan ned engageme nts
b. contingent engagements

3. Simulating for control purposes

a. casualty

c. on-line/special plan 
—



D. Practical Exercise: Using sequence of events, fill in control row
I. Identify built-in.controls, list in control row
2. Identify potential control problems
3 Identify possible soluti ons using the control methods discussed above
4. Annotat e control row with contingent solutions

Practical Exercise: During the practical exercise , the E/Cs should fill in the control row of
their EtC sequence of events as preparation for the actual exercise. E/Cs
should be broken into groups according to the units they have been
assigned to evaluate . Trainers should circul ate among groups duri ng
exercise to answer questions and insure enough detail is present in con-
tro l row to facilitate E/C actions during the exercise . Use sample
annotated SOE as standard for specificity .

p
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NARRATIVE

Methods of Control

Introduction

This module focuses on control. It tells why controls are necessary , what controls
are built into the scenario by the exercise planners, what further actions you can take to keep
the exercise under control , and how needs for control can be anticipated and planned for. By
the end of this instruction , you should know the ways in which you can control the exercise,
and have a plan for doing so.

Effective control gives the unit in training a chance to perform its common and
critical mission tasks, under realistic conditions. There are two forms of control : tactical and 

-

administrative. Tactical control is implemented by mission orders and play of OPFOR and in I

other ways we will take up later. Control under non-tactical conditions is called administrative
control . Admin istr ative control may be used to stop the problem for critiques , or safety pur-
poses, or when tactical controls have failed. Where there is a choice between the two forms
of control , tactical control is preferred; unlike administrative control , it does not detract from
tactical realism. Controls are anticipated in the planning of the problem and built into the
scenario. It is up to E/Cs to implement these controls. But no scenario can anticipate all occa-
sions which may call for control. E/Cs must anticipate these. However, while exercising con-
trol , evaluators must always keep in mind that they must not guide or usurp the decisions and
prerogatives of leaders of the unit in training.

As a starting point for a control plan , you ’ll have the exercise scenario , the OPFOR
plan, the Sequence of Events (SOE), and the OPORDs for the performing unit. Your final
control plan will be a set of annotations in the control column of your SOE.

Let’s take a look at what control is and how it can be achieved.

~~~~~~~ Graphic I :  “Wha t is Control?” ~~~‘
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Control means making sure that the tactical scenario unfolds to the performing unit
as planned . The scenario is simply a sequence of missions, each presenting a tactical situation .
Within each mission are tasks to be performed by the unit in tra ining. These missions and tasks
embody the skills that the unit needs to succeed in combat. These are the skills that we want
to ev~~thte. So, if the scenario sequence of events occurs as planned , the unit will be given an
opportunity to demonstrate its skills as it would in combat.

~~~ Graphic 2: “Why Control?” •~~•

What all this boils down to is that it is crucial for tactical realism, valid evaluation,
and effective training that the scenari o occur as planned. Control helps to ensure that it does
happen as planned. As an E/C, you need to know what control measures are built into the
scenario and what control measures you must carry out yourself.

~~~ Graphic 3: “OPORDs” ~~~~ -

Built-in control measures are contained in the OPORDs, FRAGOs and other instruc-
tions prepared by the exercise designers for each mission. Let’s look at an example :

OPORDs, FRAGOs and messages establish four things:

(1) the mission

(2) the boundaries your unit is to operate within
(3) the checkpoints

(4) interm ediate and final objectives

~~ Graphic 4: “Exercise OPORD ” ~~~

Looking at the map on the right of this slide , you can see the way in which each of
these is established by the sample OPORD on the left.

The “situat ion” paragraph and /or intelligence estimate lay s out the general tactical
conditions under which the mission must be performed. Terrain, weather and OPFO R disposi-
tion , to the extent It is known, are specifed here . The “situation ” para graph also describes the
mission of higher echelons and adjacent units .
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The “mission” paragraph specifies what the performing unit is to do, when it is to —

do it , and where it is to do it. In this way , it specifies the unit ’s mission, its object ives, and
the time frame in which it must operate.

The “execution ” paragraph and its operational overlays specify how the unit is to
execute its mission. Routes, phase lines, checkpoints, boundaries and intermediate objectives
are specified here.

These are the basics. During the exercise , several control problems may crop up.
Here are actions you can take that will help solve them.

~~~ Graphic 5: “Assert Control—Role Playing” ~~ —

First, the senior E/C acts as leader of the unit at the next higher level of command.
He gives the OPORD. During the exercise , he can give additional oral orders, and may request
reports. For exam ple , if the unit is moving in such a way that they may miss a planned encounter
with the OPF OR , the senior E/C, as the next higher commander , orders a change in the unit ’s
axis of advance. If the uni t is moving too slowly, the senior B/C may order the unit commander
to be at a particular location by a particular time. And so on.

Of course , if you are an B/C with a subunit, you cannot play this role without inter- -

fering with the unit’s chain of command. Rather , you inform the senior E/C if anything is
occurring which needs his attention. Then , he can enter the problem as a higher commander
in order to get the unit back on track. Many of the requirements and problems of communi-
cations between evaluators can be anticipated by listening to leaders give their mission briefing,
but you must be alert to problems tha t develop during execution.

Many times , deviati ons from the plan result from a lack of perform ing unit proficiency
(e.g., missing the OP FOR because of poor land navigation , etc.). You may wonder if interfering
like this doesn’t detract from realism since in combat the performing unit won’t have an E/C who
knows where they should be going to tell them. The thing you have to keep in mind, though, is
that the ultimate objective of the exercise is to provide as much training as possible to the unit.
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Very little training is accom plished if the unit gets lost and does not encounter the tactical
situation buil t into the scenario. So, the best thing is to let the perf ormers know , in some
realistic way , that they are doing somethi ng wrong and get them back on track. After the
mission, you can provide them details on their mistakes during the critique.

~~ Graphic 5: “Adjust OPFOR” ~~~

A second method you use to achieve on-line control is controlling the OPFOR.
In controlling the OPFOR , you are ensuring not only that engagements occur as planned,
but also that they are of the intensi ty and duration planned. OPFOR control begins with
the OPFOR plan. During this training session, before the exercise, you can help control by
setting up communication times , locations and procedures with the OPFOR E/C. We will
rehearse these activities during the practical exercise and the terrain reconnaissance. During
the exercise, you simply execute the plan you and the OPFOR E/C have developed and con-
trol the OPFOR through radio communicati ons.

Prior to contact , you must keep the OPFOR informed of the position of the per-
forming unit and alert the OPFOR when contact is imminent. If the unit being trained selects
routes that would bypass the OPFOR position, instead of changing its axis of advance, you
may wish to move the OPFOR. In each situation , you must decide if moving the OPFOR can
be done without causing pr oblems later in the exercise .

You also control the OPF OR to make certain that they do not become entangled
with the performing un it. Radio control of the OPFOR during engagements consist s prim arily
of letting the OPFOR know when to disengage and withdraw to the next engagement site. In
doing so, you make sure that the engagement is of the intensity and duration intended.

Here again , if you are an EtC with a subunit , you should not attempt to cont rol
the OPFOR directly. Rather , you should inform the senior E/C of your situation and let him
take the appropriat e action. This procedure is necessary in order to avoid having the OPFOR
receiving conflicting orders from several different sources.

A third method of controlling is using tactical simulation of weapon effects.
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~~ Graphic 5: “Simula ting ” ~~

Lesson 9 will describe the simulation system that will be used in this exercise.
But we’ll talk about the purp oses of control simulatio n here. Tactical realism is lost if the
friendly unit and OPF OR get tangled up. Then, an administrative break must be declared to
separate units and continue the training. Simulation of weapons effects and assessing casualties
can be used to slow down or stop the performing unit. The OPFOR then has time to chang e
positions. As we have said earlier, muzzle-to-muzzle confrontations can usually be avoided by
listening to the plan of maneuver of the leader of the unit in training. Those of you who will
be OPFOR B/Cs should be on the lookout for this , since you will be in a postion to detect and
avoid it.

An example of such a problem occurred in an armor exercise. The performing unit
had been in a movement to contact and ignited smoke pots to conceal their deployment for a
hasty attack. The OPFOR (a cavalry platoon) was not quite ready as the performers started to
emerge from the smoke. As a result , OPFOR elements found themselves trying to withdraw
while elements in training approached to within 10-15 meters. This highly unrealistic situation
could have been avoided if the OPFOR E/C had simulated some fire on the performing unit.
This, along with declaration of casualties by the evaluator(s), could have allowed the OPFOR
time to withdraw . .As E/Cs , you should be anticipating this typ e of situation , so that you will
be in position to avoid it.

Now that we’ve talked about control , we’ll have a practical exercise in planning for
control . We have a sandtab le/map with the terrain for this exercise laid out. What we’re going
to do is walk through the Sequence of Events for each of your missions, identify potential con-
trol problems, and develop a control plan.

The SOE has a row labelled “Control .” Your control plan will consist of notes in
this column that describe the control act ivities you plan to take should a control problem
arise during that event ,. These notes can describe communications plans (who, his callsign, etc.),
simulation plans , or role playing plans.

Remember that you are trying to anticipate problems that seem likely to occur(.

and then plan a course of actio n to: (a) avoid the se problems , or (b) deal with them if they
do occur. The actions you plan will fall under one or more of the control methods that we
have just discussed. 
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GRAPHICS ANNEX: Methods of Control

Graphic 1 What is Control? Control means making sure the scenario unfolds as planned.

Graphic 2 Why Control? realism , valid evaluation , effective training

Graphic 3 OPORDs establish : • mission
• boundaries
• checkpoints
• objectives

Graphic 4 Color-coded exercise OPORD Map overlay with color-coded:

• boundaries
• checkpoints ~

.. mission statement
• objectives .)

Graphic S You can assert control by: • role playing
• adjusting OPFOR
• simulatin g

Grap hic 6 A Sample Annotated SOE

I
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SEQUtNCE Op EVV~ITS— ~~~ on: Movement to Contact Unit:_I Pit A Co 2/63

EV~~T:
* Date: Thiw: Location: Description:

27 Jul 79 0500 PLT tAr receives warning order

Flayer
Action

Control Delrvet warnrng order to FL

Simulation

Observation
Observe FL/PS preparation for OPOP.D

Date: lime: Location: Description:

27 Jul 79 0700 AA PL receives OPORD

Player
Action

Control Deliver OPORD
After FL delivers his OPORD usi~1~ esat E/C to a 2-track section

Simniadon
Remind Asat E/C to be prepared to simulat, and to monitor control net.

Obwvsdon ObleTve FL preparation and complete TiED 6-13-A.a
Delivery of OPORD
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SEQUENCE OF EVENTS— M~~on: Move to Contact 
- 

Unit: I Pit . A Co P*g, 2 of 3

EV~~ T:

Date: Time: Location: Description:
27 Jul 79 0800 VIC 604903 PLT crosisLD

PLT moves out in traveling overwatch

Control
Vcrify location and azimuthof movement at LD—inform OFFOR EtC

Simulation

Observation Observe fonnation-chcck with (OPFOR EtC call sip~) on cover
(Concealment)

Date: lime: Location: Description:

27 Jut 79 0810 VIC 603904 PLT moves on route

Play er
Action

Control Verify axis of advance-inform senior E/C If azimuth will cause ambush to be missed.
Advise OPPOR E/C of lead vehicle is within 200 meters of engagement tim

Simulation Remind Asst/OPFOR E/Ca to be prepared to simulate itt upcoming engagment.
Rave OPFOR EtC advise when vimal contact Is made and engagement is Imminent

Observation Observe use of overwatch-should be trvling overwatch note on T&EO 6-13-kb
* Check with Aest E/C on disposition of overwatcb element
• Check OPFOR E/C for sxpcnue—T&EO ~-I3-A.c
- Note aggreselveness, momentum-of movement on T&OE 6-13-A.c
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SEQUENCE OF EVENTS— Mission:__Move to Contact Unit: lPlt ,ACo 2/63

WENT:

Date: Time: Location: Description:
27 Jul 79 0820 603905 PLT receives AT fun

Player
Action PLT returns fare, reports to CO

Control Advise OPFOR to withdraw after 30 seconds of engagement-light resistance only.
Have OPPOR advise when in position for next engagement

Simulation Throw simulators for hits ar advised by OPFOR EtC

Obsemtion
Observe PLT’a reaction to first signature simulator —

PLT should remain mounted and reppresa sate of signature burst Complete T&EO 6-13-kg. 1
Monitor PLT net-Note reports to FL-record under 6-13 B.L
If FL fails to report to CO—note under 6-13-B a

Date: Time: Location: Description:
27 Jul 79 0825 - 207401 PLT resumes movement

Flayer
Action

Confrol
Advise OPPOR when PLT moves out again-verify direction and advise
senior E/C/OPFOR u required

• Simulation

Oker’atisn Obtain OPPOR assesnnent of engagement—note as appropriate on T&.EO.
Observe overwatcb technique-should be bounding now.
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Lesson Plan No. 8

Title: E/C Communications: Radio Nets and Procedures

References:

Study Assignment:

Equipment/Materials/
Training Aids: VU-Graph

Personnel : I Instructor (0-3)

Type of Instruction: Lecture/Practical Exercise

Objective: Given an Evaluation Plan and E/C group organization , E/Cs know what nets they
are on, and their roles on the communications nets in control simulation.

Graphics I A. Introduction

B. The Communication Plan

1. Platoon E/Cs

a. Nets
b. Roles

2. Senior E/C

a. Nets
b. Roles

3. OPFOR E/C
a. Nets
b. Roles

4. OPF OR E/C’s role in simulation system commo

~~~~~~~~~~~~~~~~~~~~~~~~~~~ _____________________



NARRATIVE

Proper use of control and tactical nets permits E/Cs to control the problem

and to evaluate performance of the unit and its leaders. We wo ’t get into radio prc~cedure.

Rather, we will look at the nets as they will be set up for this exercise. In the BOIs on simula-

tion and evaluation , we’ll get into the details of how you use them.

This is the communications plan for this exercise.

*0* Show Graphic s l 0 0 °

As you can see, there are three nets: the tactical net; the control net; and the

OPFOR net. Platoon-level E/Cs are equipped to monitor platoon tactEal nets and to com-

municate on the control net. The senior E/C is equipped to monitor the company tactical

net , the control net and (optionally) the OPFOR net. The OPFOR EtC operates on the OPFOR

net and the control net.

Those of you who arc platoon E/Cs will use your tactical net frequency strictly

for monitoring. You can listen to the platoon leader ’s orders and the reports of TCS/SLS.

You can also evaluate the platoon ’s radio proced ure and COMSEC. You will use the control
net to report the positions of your platoons to the senior E/C and to coordinate with other

E/Cs, including the OPFOR E/C, on observations of performance and on control of engage-

ments.

The senior E/C will monitor the company tactical net and the control net. The
company tactical net is monitored to evaluate communications, and to anticipate any problems

of control. You must not transmit on the tactical push. You will use the control net to inform

your subordinate E/Cs of the company commander ’s plans and orders. In this way, you can alert

them to his plan and to help all E/Cs select the best positions for observation and to plan
coordinated observations with other E/Cs.
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The OPFOR E/C will be on the OPFOR tactical net and the control net. The

OPFOR E/C will use the control net to transmit his observations to E/Cs working from

communications from E/Cs, he will also play a critical role in the simulation/control system.

This system is described in detail in the module on simulation.
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Lesson Plan No. 9

Ti*k: Simulation for Control and Evaluation

References:

Equipment and
Instructional Aids : VU-Graphs and projector

Personnel : 1 Instructor

Type of Instruction: Lecture/Practical Exercise

Objectives: ( I )  State the three purposes for simulation.
(2) Briefly describe th ree methods of simulation and how to implement them

in the exercise.
(3) Given the sequence of events , scenario, rules of engagement , OPFOR plan ,

and uni t assignments , make necessary plans and coordinations for simula-
tion , and annotate plans in uni t sequence of events.

Outline : A. Introduction

B. Purposes of Simulation
1. Create realism
2. Provide control
3. Evaluate casual ty/damage procedures

C. Method s of Simulation
1. Pyrotechnics
2. Engagement Control Rules
3. Casualty/damage assessment

D. Practical Exercise

I . Instructions: E/C trainees should have all materials listed in
Objective 3 plus maps and overlays. If Engagement Control
Rules are well-defined , annotation in the SOE simulation row
should be restricted to possible actions in unexpected encounters .
OPFOR E/C and senior E/C may want to note times and loca-
tions of expected encounters , so that they can use the E/C net
to remind people of upcoming engagements.

2. A second part of the practical exercise will be the review and
rehearsal of the Engagement Control Rules. If the senior E/C
and ARTEP committee develop their own rules, it will be in-
serted into the practical exercise at this point. Recommended
instructor and E/C trainee activities for the HSR example rules
are included as part of the Engagement Coatrol Rules Annex.
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NARRATiV E

Simulation for Control and Evaluation

This module discusses what simulation of weapon effects contributes to a field
exercise and how you go about performing realistic simulations. Ac the end of this instruc-
tion, you should be able to describe the Engagement Control Rules (ECR) so that performing
units can understand them. You should also be able to recognize situations in which units
may become entangled , and know how to use simulation as a control measure . You will also
have analy zed the scena rio, OPFOR plan , and T&E Outlines for simulation requirements,

and added these to your sequence of events.

Simulation can serve three purposes. We ’ll look at them individually , but you
should remember that in the field , all are interrelated.

S S S  Graphic 1: “Purposes” ~~

~~ Graphic I :  “Realism” ~~~

One purpose of simulation is to help produce combat realism . The exercise scenari o,
OPORDs, equipment and OPFOR have been designed to provide realism. Part of your job is to
use simulation to make the exercise more realistic. But simulation , and realism is more than a
bang and a puff of smoke. The simulation (e.g., the smoke and noise) must have a definite
meaning to the performing unit. It must indicate to the performers the source and type of fire
being delivered. Performers , then , have realistic events to react to.

~~ Graphic I:  “Control”

The second purpose of simulation is control. Unit movement and encounters between

the OPFOR and the evaluated unit can he controlled by simulating weapons effects. Realism can
he enhanced to the extent that simulations become realistic instead of administrative.

98

j



‘ Graphic I :  “Casualty/Damage ” ~~

The third purpose of simulation is to evaluate unit first aid and casualty/damage

evacuation procedures. Simulations for this purpose involve informing the leader that he has

sustained some type of casualty or damage , and observing his actions to deal with the situation.

These are three main purposes of simulation. We will now discuss ways to use simula-

tions to meet these purposes.

•~ e Graphic 2: “Methods of Simulation ” ~~

~~ Graphic 2: “Pyrotechnics” ~~

Pyrotechnics (blanks, grenade and artillery simulators, smoke and mine simulators)

help to create the sights and sounds of battle. However , they must be used wisely or they lose

all meaning. You can enhance realism with pyrotechnics by using these guidelines.

Graphic 2: “Use Correct Device” ‘~~~

Use the correct device for the correct effect. The correct use of blanks is understood.

Art illery simulators should only be used to simulate indirect fire and hits from OPFOR direct

fire weapons. Heavy direct fire weapons signatures should be simulated with Hoffman Devices,

if available. Grenade simulators can also be used for direct fire weapons signature simulation.

Do not use colored smoke to simulate direct fire weapons.

~~~‘ Graphic 2: “Use Correct Quantity” ~~~

Use simulators in the proper quantity . e.g., using one artillery simulator to signal a

heavy artillery barrage is not very meaningful . Check out the quantity of simulators you have

available. Plan for each encounter, what simulators you will need, and when and where to use

them. These plans will be annotated later in your SOEs for each event.
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‘ Graphic 2: “Coordinate ” ~~

Coordinate use with the OPFOR. For example , if part of the scenario calls for
OPF OR to engage a moving un it , the OPFOR E/C is checked out as to when during the mis-

~i~’n and on about what ground the simulation is to occur.

~~~ Graphic 2 : “Engagement Control Rules” ~~

You can use simulation to control uni t movement and enga gements with
the OPFOR. Using ryr otechnics offe rs a more realistic control than having to stop engage-
men!’. admi ni str ati ve ly . For example , a unit that is moving too fast can be “slowed down ”
by throw ing in an unplanned artil lery or air attack. This is more realistic than telling them to
stop and wai t , and also provides an additional chance for observation of their performance.

Specific rules can be used to control enga gements between the unit and the OPFOR ,
to .ivotd getting them tangled up and having to administratively stop the problem until they
get separated. Pyrotechnics can be used as signals of weapons effects when using Engagement

Control Rules (ECR). When implemented correctly, ECR can add both good cont rol and

realism to an exercise .

(NOTE: ECR , if developed by the senior E/C and ARTEP committee , are

inserted for discussion here. An example set of ECR , developed by HSR , is in cl uded as
.i separate annex to this lesson plan.)

~~ Graphic 2: “Casualty/Damage” ~

Casualty and damage assessments c.tn and should be planned for in the evaluation.
C.tsualties are a natural result of encounters and should he played during them. You can use

s1’O t easualty/damage assessments as teach ing points in the exercise. If individuals or unit
elements fail to use cover and concealment , you can arrange for an OPFOR encounter and

~vc1are casualties.
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For evaluation purposes, casualty assessments serve the following ends:

• to determi ne whether and how well the unit can treat casualties ,
and/ or start evacuati on procedures; or

• to determine how well the unit or subunits can carry on in the absence
of their leaders.

One problem of declaring casualties is that trainee casualties receive no training
while i n casualty status. Do not practice evacuation procedures unless elements wi th this
responsibili ty are present.

Casualties to direct fire weapons should only be declared when men/vehicles
expose themselves to OPFOR fi re . Incoming artil lery and casualties may be sim ulated at
any time. One practice is to allow the unit Ieadcr to give his mission orders, and when sub-
un it leaders have returned to their units , simulate artillery fire and declare the leader a
casualty . In any case, do not overdo casualty assessments so that there are so few troops!
vehi cles left that the conduct of the mission deteriora tes.

The success of simulations and their value to the exercise depends on how well all
exercise part icipants , perform ers, OPFOR and F/Cs understand and use them. In the upcoming V

practical exercise , you will plan for the simulations you wish to use , make the necessary coortli-
nations . and annot e the “Simulations ” row of ~our sequence of events.
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GRAPHICS ANNEX

Simulation for Control and Evalustion

Graphic I Purposes of Simulation

I. Create realism
2. Control
3. Evaluate casualty/damage procedures

GraphIc 2 Method s of Simulation

I . Pyrotechnics
V — device and effect

— proper quantity
— coordinate

2. Engagement Control Rules (ECR)
3. Casualty/damage assessment

NOTE : Graphics for the ECR to be used will be supplied by unit.
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ENGAGEMENT CONTROL RULES ANNEX

this anne x descnbe s an optional set of Engagement Control Rules (ECR) develope d b~
1ISRV If ‘~ ou decide to adopt these rules for this exerc ise , you should insert the following

i nto the narrati v e at paragraph 3 on page 101.

Thcse ECK describe a method for realistically assessmg casualties and damage for
both .. on t iol  and simulation purposes. This system assumes th at  ther e will be two E/Cs
a!~s1gned to each platoon being evaluated, that the communications plan described in the

rt ’~iow. m odule has been adopted . and that all per formin g un it vehicles are equipped with

REAl  t RAIN -t y pe numbers. You will notice that the rules descnbe d here do not attempt

to be a full engagement s~mulatj on sy stem; in othe r words , they do not attempt to simulate

engagements between individuals or to record information on,wh o shot who. They are not

V int ended to do either of these . Rather, they are intended to provide a coarse simulation of

fi ring signature s and weapons effects. Through the increased realism produced by these

coarse simulations , the F/ C Group acquire s increased control of the exercise and is provided

with opportu nities for evaluation of the unit ’s casualty/d amage tre atment and recovery pro-

cedu res.

Artillery and grenade simulators will be the only pyrotechnics used for simulation
purposes. F a h  OPFOR vehicle and each F C will he supplied with these simulators. As F Cs
you must insure that these simulators are only used when called for by the ECR system.

Signal pyrotechnics such as colored smoke and star clusters will not be used for simulation.

Graphic 1: “Pyrotechnic Assignments” ~

Refer hack to the communications diagram in the previous module. You ’ll notice
that each platoon-leve l F’C is equipped to monitor the control net and his platoon’s tactical
net ; the Senior F C can monitor the control net and the company net ;and the OPFOR F/ C
can monitor the control net and the OPFOR net. Thus, all E/Cs are on the control net. Con-
sequently, the control net will be used to implement the simulation system. Also note that
the only link between the F/C Group and the OPFOR is the OPFOR F/C. Because of his
crucial position in the communications system , the OPFOR E/C will play a critical role in

the simulation system. 103



The simulation system will operate as follows:

~~ Graphic 2 ‘OPFOR Acquires Target/Transmits Number’

Whe n an OPFOR element acquires a target and has a good shot , it will call the

n umber of the targe t vehicle over the OPFOR net and will throw a ——______ simulator to

mark his tiring signature . The OPFOR F C will be monitorin g the OPFOR net and will pick

up th is n umber.

~~ Graphic ~: ‘OPFOR E/C Receives Target Number and Relays~’ ~~

The OPFOR F C will then relay this target information to the E/C closest to the

targe t ~ehicIe .

~~ Graphk 2: “E/C Throws Simulator in Front of Target” ~

The E/C will throw an artillery simulator in front of the target vehicl e to mark the

h i t .  TCs and drivers in the performing unit will be required to stop their vehicles in place

whe n an artillery simulator bursts within 25 meters of their front. If the range between the

timing vehicle and the targe t is less than 50 meters, OPFOR personnel will throw the simulators

themselves; however , they will still call the targe t ’s number over the OPFOR net.

This is a general case description of how the simulation system operates. Now that

you are familiar with it . let ’s get in to more specifics abou t the ROE and how you can use

the m to your advantage .

The first question that arises is how do we define “a good shot ”? Very simply, a

good shot is defined by whether the OPFOR can read a vehicle’s number through its gun

sight s~ Here again , the OPFOR E/C plays a critical role. If the tiring vehicle can not really

rca~l th~’ targe t ’s numbe r, it may mak e a guess and transmit that. The OPFOR F C will he

able to determine whe the r  that number is valid , i .e., whether the nu mber transmitted is

V~~¼ t ~~ : V1 P \  th e n umber of a vehicle in the problem. V

When the target is dismounted troops rather than a vehicle , the OPFOR should

% tm I I transmit the targe t to the OPFOR F/ C. Instead of transmitting a vehicle number . stmptv

a description of the tar get ~e.g. . dismounted troops) and an approximate location.

The OPEOR F (‘ wi t ! then transmit this description and location over the control net and the
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1 ( ‘ ~ i t h th e p erform ing un i t  concerned can declare casualti e s as he deems appropriate. In the

cJSC ot dismounted troop t argets , tiring signatures will be marked by blank MG or M-1 6 ri fl e
t u e  on!~ N~ grenade or art i llery simulators will be thrown.

As you can see, both the OPFOR and the performing uni t  will need to he thoroughly

i n s t r u c t e d  in the operatio n of this s imul a t ion sy st em. As F ( ‘s , it will  he your job to make sure

that  they und erstand how the simulation system works , what the cues are , and what they are

required to do.

thus , th e ()PFOR F ‘C must instruct  OPFOR TCs in calling the target number or

descr ipt ion on the Ol’FOR net. You should use standard RT procedure in transmi tting this

in fonnat ion.  You will also need to instruct OPFOR personnel in when to throw simulators

to make th e ir  firing signatures.

F C’s assigned to  perfo rming Units  will also need to thoroughly instruct TCs and/or

d tiver~ in the s imulat ion s~ stem . Perfo rming un i t  personnel must understand that an artillery

or grenade simulator burs t in front of their vehicle indicates that they have been hit and that

they nust stop their vehicl e in place. \ ou  must impress the importance of stopping on them 
V

and should inform them that  they will he penalized if they violate this rule.

By the sam e token , you should ind i cate  to them that  the fact that they are declared

hits by the simulation sy stem is not a basis for evaluati on. In other words , the casualty /damage
assessments made by the s imulat ion sy stem are not used to arrive at a judgment about overall

missi on accomplishment.  You will he reconst i tut ing casualties and damaged vehicles after each

engagement . so the pe r forming unit should realize that  simulated hits are primaril y for control

and subuni t  evaluat ion,  rathe r than actual engagement simulation.

V - 
At this  point , you can also realistically piggy-back evaluations onto the simulated

casualti es damage. To do so, you can simply info rm one of the hit ( i. e ., stopped) vehicles

that it is hi t  with a certain number of casualties and observe the IC/squad leader ’s actions.

When doing so , you will want to in fo rm the company commander/platoon leader that this

vehicle is out of acti on for evaluation purposes. Thus, he can continue his mission without

de lay .  L~iter , you can reinsert the casualty/damage as a replacement.
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I
You will not , of course , be able to do this every time that each vehic le is hit .  So, you

should trv to plan to obse rve each subelement of the p erforming uni t  at least once or twic e
in the course of the mission. By sampling in this way,  you will have a chanc e to obtain a

~ ehl -round ed picture of the unit ’s profi ciency in these skills. Before the e \cr cise  begins, you
wil l  want  to inform the performing uni t  that  you will be evaluat ing these t as ks .

Now , although this simulation system will probably alleviate most ot your control
problems , there will , however , be some encounte r  situations tha t  go undetec ted and it will he
up to the E/Cs to decide how to handle these exceptions.

You will have two options in these cases. The fi rst will he to declare the perfo rming
element hit in order to give the OPFOR a chance to wi thdraw.  I f  you do so. you should con-

V 
sider tha t  this may create a very unre~ilistic s i tua t i on , especially if the performing element is

doing a good job and surpnses the OPFOR. By declaring the performer h i t  in such a s ituat ion,

ou would in effect he p enalizing him for good performance. This s i tua t i on  is t~.ndesirahle ,
hu t  the requ irements of control max ’ make it necessa ry . You will ~~~V a r ~~t to keep this type of
si tuation to a minimum. Your second al ternat ive  is to declare the OPFOR element killed
and let the perform ers capture it . This option would he more rea l i s t i c  and woul d further
allow you to observe the performing uni t ’s procedures for searching captured personnel and
equipment.  You must keep in mind that you will need a means for returning the captured
personnel / equipment to the OPFOR side. Even so , this al ternat ive is more attra ctive from
both a realism and a control point of view.

Clearly, the success of this simulation system depends on all participa nts (perform ers .
OPFOR . and E/Cs) knowing the rules and obeying them. As F. Cs , therefore , it will he crucial
that von explain the rules to both sides and ensure tha t  they understand th em.  Further , ~‘ou
should let them know that  you will assess penalties for violations ~f the rules.
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1~ GRAPHICS

Engagement Control Rules Annex

Graphic I List of Pyrotechnic Devices and what they will represent in the exercise.

V Graphic 2 Engagement Control

Control Rules Communications Flow

OPFOR Acquires Target
II

OPFOR Transmits Target Number Over OPFOR Net

OPFOR E/C Receives Target Number

OPFOR E/C Relays Target Number to
Appropriate Performing EtC

E/C Throws Simulator in Front of Target

Target Vehicle Stops in Place
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SEQUENCE OF EVENTS— I4i~~on: Movement to Contact UUIt•_I Pit A Co 2/63_ Pass 1 of

Date: Tim.: Locetl oa: Description:

27 Jul 79 0300 PLT tAr rsc.lvss wwiM~ order

Player
Action

Control Deliver wanW~g oni.~ ,~ Pt

Simulation

Observation
Observe Pt/PS preparation for OPORD

Dat.: lime: Locetion: Description:

27 1u179 0700 AA Pt receives OPORD

Player
Action

Control Deliver OPORD
After Pt delivers his OPORD assign seat EtC to A 2-track section

Simulation
V 

Remuid Met EtC to be prepared to simulate and to monitor control net. •

Observation Obs~ ve Pt preparation m d  complete TIEO 6-13’A.a
DsLlve,y of OPORD . 

V

- 
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I

SEQUENCE OF EVENTS— Mimon: Move to Contact Unit: I Pit, A Co P155 2 of 3

EVENT:

Date: Tune: Location: Description:
V 27 Jul 79 0800 VIC 604903 PLT crosses LD

V Player PLT moves out in TRUI.NG OURWTCHAction

Control V

Verify location and azimuthof movement at LD—uiform OPFOR E/C V

Simulation

Observation (Thac~~ fomiafton-cMck With (OPFOR EtC call ‘b’) ~~ cover
(Concealment)

Date: Tim.: Location: Description:
27 Jul 79 0810 V1C 603904 Ptl moves on route

Player -

Action

Control Verify axis of sdvanc.-ingonn senior E/C If azimuth will cause ambush to be miesed.
Advise OPFOR E/C of lead vehicle is wIthin 200 meters of engagement tits

Simulation Remind Aist/OPPOR E/Cs to be prepared to simulate In upcoming enhsVnent
Have OPFOR EtC advis, when vlsuaj contact is made and engagement Is Imminent

Obssmtloqi Observe use of overwstch-should be trvling overwstch notion T&EO 643’.A.b
- Check with Mat E/C on diapotitlon of overwatch element
- Check OPEOR E/C for .xposun—T&EO 6-)3-A.c
• Note awonivsness, momentum of movement on T&OE 6-l3-A.c
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SEQUENCE OF EVENTS— Miadon: Move to Contact Unit: I Pit , A Co 2/63 Pags_!_of_!._

EVENT:
V 

Date: Thn.: Location: Description:
27 Jul 79 0820 603903 PLT receive. AT tire

Player
Action I’Ll return. tire, reports to CO

V Control Advise OPFOR to withdraw after 30 seconds of cngagsmcnt—ZighI resistance only.
Have OPFOR advis, when in position for next engagement

Simulation Throw simulators for hits as advised by OPFOR EtC

Observation
Observe PLrs reaction to tint signa tu re simulator
PLT should remain mounted and nippress site of signature burst Complete T&EO 6-I 3-A g. I
Monitor PLT net—Note reports to Pt—record under 6-l 3-B.a V

If Pt fails to report to CO—note under 6-13-B,.

Date: Tim,: Location: Description:

27 Jul 79 0825 207401 PLT iemmea movement V

Player
Action

Contro l
Advise OPFOR when PLT moves out again—verify direction and advise
senior E/C/OPFOR as required

Simula tion

_ _

Observation Obtain OPFOR assesunent of en$sgement—notVe as appropriate on T&EO.
Observe overwatch technique—should be bounding now.

10 
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Lesson Plan No. 10

Title : Obser v ing (and Evaluating) Performance

References:

Study Assignment:

V Equipment and VU-Graphs . T&E Outlines . Sequence of Events (SOE)
V ‘ Instruc t ional Aids: Training manager gene rated hand-out fo r interpretation of standards.

Personnel: I Instructor

Ty pe of Instruction: Lecture , Practical Exercise

Objective: Given the T&E Outlines for each mission and the Sequence of Events , develop V

an observation plan. The observation plan will consist of notations in the V

observation column of the SOE. The notations will descr ibe which T&E Out- V
line items the E/C plans on observin g during each event.

V Outline: A. Introduction

B. What you need to observe :

I. Tasks in T&E Outlines
2. Skills needed to perform them.

C. How you determine what these sk ills are :

1. T&EO standardsV 2. Tactical doctrine
3. Reference I~esson Plan 5 on “ PLAN”

D. Deciding how /w hen to observe these :

I. Fit T&EO standards to SOE
2. Positioning
3. Comma for coordinated observation
4. Unanticipat ed items
5. Leadership
6. Examples

• E. Practical Exercis e

I l l
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NARRATIVE

Observing (and Evaluating) Performance

V This module deals with one of your primary duties as an E/C: to observe and

evaluate performance.

Actions of evaluators described up to now are designed to produce a realistic
tactical situation in which the performing unit must execute those tasks that are part of its

mission. In executing these tasks, they display their level of proficiency in the skills they

need to accomplish their combat missions. To accomplish your mission as E/Cs. you must
V observe the actions of the performers and capture information for evaluation and feedback.

Let’s take a look at what actions you will need to observe and how to observe them. 
V

~~~~ Graphic 1: “What to Observe” “

Graphic 1: T&E Outline Tasks ~~

Tasks to be observed are described in the T&E Outline for the mission and ech-

elon of interest. Given this list of tasks, you need to determine what actions are involved

in accomplishing them. You will note that the standards column of the T&EO lists actions

to be performed as a general set of reminders. They cannot describe all the things that

ought to be considered in observing an exercise.

“ Graphic I: Other Tactical Doctrine •°°

In addition, you must be intimately familiar with the tactical principles and

doctrine applicable to performance of each task. This module examines the tactical considera- V

tions that are relevant to the missions to be run.

The T&E Outlines tell what actions to observe. You and members of the E/C team V

decide who observes these actions a1~d how they are to be observed.

‘ Graphic 2: How to Observe ‘
112
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First , study the T& E Outlines. Here , for example , in a Movement to Contact
Mission, for a tank mechanized infantry platoon, you now look closely at the T&EO to
deteniune that they must use proper traveling techniques, suppressive fires, proper troop
dismounting pro~cdures , etc . Again, you must use your knowledge of tactics , doctrine and

V prior experience to anticipate the commands of the company commander and the platoon
leader given the terrain and the overall scenario . In short , you must estimate how actions

V 
described in the T&EOs will unfold over the terrain. For example , overwatch in a Movement
to Contact Mission would most likely be conducted differently depending on whether a
platoon is flanked by other friendly platoons or whether the platoon is providing cover to
the flank of the entire company . Having visualized how the unit will try to accomplish its
missions , you can plan your observations and evaluation strategy . This is done by reviewing
each action described in the T&EOs. Which of these actions can be observed and evaluated

V by a single evaluator? Which items can be better evaluated, or more thoroughly evaluated by
getting information from OPFOR? Which items require observations/information from two
or more evaluators? Plan to observe/evaluate supervision. Finally, and in particular with
regard to communications, what communications are observed, and on what occasions should

V evaluators be listening to tactical nets? These are the questions you need to answer as you
V analyze the T&EO items while visualizing how the company will respond to mission orders.

eec Graphic 2: “Actions That Can Be Observed By a Single E/C” ~~~ ‘ V

Some actions described by T&E items you can observe and evaluate yourself. Here.
the task is performed in a small enough area and a short enough period of time that you can
observe and evaluate without assistance. Even here, you probably will not be able to observe V

all these actions all of the time. Consequently, you plan to observe a representative sample
of performances by each element of the unit during the exercise. There are three types

V of actions that a single E/C can usually see by himself.

V 
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• Performance of iiands-on “ tasks. Most of these refer to men using
equipment. Examples would be the positioning of vehicles and opera-

V t ion of crew-served weapons.

• Orders given within the unit. Examples would be line-of-sight communi-
cations by hand-and-arm signals, maintenance of formation by line-of-

V sight guid ing on other vehicles.

V • Use of terrain and cover/concealment by sm all units or vehicles. An
V 

example would be a single squad or vehicle using terrain to improve
observation or to bring fire to bear on the OPFOR.

One E/C can observe such actions.

V Let ’s look at some T&EO examples:

Miss ion/Echelon : Defense/Platoon
Task 8-23-A : Move to Position

Standards Item: Platoo n leader performs troop leading procedures and
gives orde rs.

V The E/C assigned to the platoo n can observe and evaluate the platoon
leader ’s performance on this item. 

V

Mission /Echelon: Defense /Platoon V

Task 8-23-D: Prepare Fighting Positions
V Standards Item: HAWs are positioned to provide long-range fires on

V dangerous armor avenues of approach. V

This task can be observed by a single evaluator. The E/C needs only to obse rve
the proficiency with which the crews locate thems elves to have long-range field s of f ire.
E/Cs should also be prepared to observe the supervision provided by unit leaders in
identifying avenues of approach and/or relocating weap ons that fail to take up good V
position s.

~ Graphic 2: Actions Requiring Coordinated Observation by More Than One E/C ~~~~

I

114

V • .
~~~~J, . •

~~~~ 
- V~~ V~~~~_~~~~~ 4

V •
~~~...., S., ~~~~~~~~ ~~~~~~~~ 5* V

~~~~~~~~~~~



The second class of skills are those that require an exchange of information between
E/Cs. These skills generally involve coordination between elements that are not able to see one
another. in order to acquire complete information on the unit ’s skill in executing this type of
task, you need to identi fy other E/Cs who can observe those aspects of the activity that are 

V

beyond your individual field of observation and plan for a timely exchange of information.
There are two types of such actions:

• Tasks involving close/ -timed coordination . In these situations, elements
are far enough apart that a single E C  cannot see them both. Coordination
of actions by platoons and sections is stressed.

• Transmission of orders / information ‘intelligence f r om an originator to V

a destina tion. Emphasis is on transmission of information between the
company commander , the platoon leader and section and squad leaders.
Distortions may occur during transmission. E/Cs must evaluate accuracy 

V

in transmission as well.

V Here are some examples of the types of T&EO items that require coordinated
observation and rating:

Mission/Echelon: Movement to Contact /Platoon
Task 6-13-A: Prepare for and Conduct Movement
Standards Item: Use correct movement technique. Whether the technique

used is bounding overwatch or traveling overwatch, this item
involves coordinated actions between elements. The E/C

V accompanying the bounding element will not be able to
evaluate the overwatch element. Therefore, E/Cs need to V

plan to have an EtC with both elements and to communicate
their observations from their respective vantage pOintL After
the mission, the E/Cs combine their observations to rate the

V unit’s performance.

Mission/Echelon: Movement to Contact/Platoon
V Task 6-13-A: Prepare and Conduct Movement V

Standards Item: Platoon’s movement is characterized by use of’ cover and
concealment. V

S You as E/C will evaluate the use of cover and concealment by members of the
unit, their use of formations, maintenance of position in formation. etc. As the unit approaches
OPFOR, you can collect added information about how well these actions are accomplished from 

V

V 
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the OPFOR perspective. OPFO R personnel can observe better if they know the route
the unit is taking, and approximately when contact is expected. Therefore, plans should V
be made for the OPFOR EtC to observe performance on this item and for the platoon E/C
to communicate the planned route to him. Finally, the E/C’s plan to exchange information
at the end of the mission.

~~ Graphic 2: One-Time Activities ~~

In reviewing actions listed in T&EOs, classify them into one-time actions and V

continuous actions. Examples of actions that normally occur only once during a mission
are the leader giving the OpOrder, infantry dismounting, and placement of men/vehicles
in defense positions. Improving a defense position, maintaining security/observation
are (or should be) continuous actions.

V *** Graphic 2: Continuous Activities ***

In planning to observe unit performance, try to estimate as closely as possible
V when and where once-during-a-mission-type activities will occur. Planning to put yourself in

a position to observe and evaluate these actions should take priority. If, for example, troops

dismount, they will do so rapidly. If you, as E/C do not see them dismount, you will not V

V have another opportunity to do so. Occurrence of some of these once-a-mission actions can V

be anticipated by exchange of information between E/Cs. Plan to use the evaluator net to warn
evaluators as to when and where such actions are apt to occur.

V Continuous actions—on the other hand—can be observed periodically. Observations
can be made by sampling when ever you have time to make observations.

~~ Graphic 2: Leader Skills ~~

A special class of performance that you must monitor continuously involves
communications/supervision by leaders. In addition to pre-mission planning and preparation
of orders, leaders must supervise their units to insure proper execution. Thus, your role as E/C
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requires that you be in position to observe how well leaders supervise performance of assigned

activities , and how well they note and correct errors. Essentially, you can do this by
staying close to leaders and by monitoring the tactical nets.

~~~~ Graphic 2: Monitoring Tactical Communications ~~

Observation in tactical exercises is not limited to physically seeing or hearing the
V unit’s activities. Use your unit’s tactical radio nets to monitor their radio communications.

Monitor the tactical nets to evaluate the content of communications, timeliness of use of nets, V

and the unit ’s radio procedures. V

Since it will not be practical for you to monitor the nets continuously, you should 
V

try to plan to monitor the most critical tra ffic. What radio traffic will be critical is hard to
define in advance , but you can estimate when such radio traffic is most likely to occur. In V

V movement missions, for instance, important orders and reports are most likely to be radioed V
when the performing unit makes the transition from “movement to contact ” to “reaction to
con tact. ” You can expect that important radio traffic can , or should, occur durin g such transi-
tions. This will allow you to monitor the unit leader ’s reaction to the contact as orders he gives
to his subelements . Since you, as an E/ C, know when these contacts should occur, you can
plan in advance to be monitoring the tactical net.

*** Graphic 2: Actions Not in T&EOs ~~

The final class of actions the E/ Cs are concerned with are those that are not
- anticipated in the T&EOs. As we have said before, the T&EOs cannot describe every pos-

sible eventuality and should be viewed as a guide. As E/C, you should be alert to note
- actions critical to mission accomplishment which are not included in the T&EOs, or which

V 

T&EO items do not cover well. The following examples are taken from actual experience: 
V

• A battalion located its field maintenance facilities within 25 yards of a 
V

V major crossroads. This crossroads was the most likely registration point
for eremy artillery in a five mile radius.
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• A platoon put out an OP and then set up claymores around a defensive V

position. OP personnel were not informed of the trip-wire triggers and
detonated the claymores as they pulled back. V

Obviously, all of you have seen units commit errors like these in the past. You
must be alert for these types of errors and record them even though they are not listed in
the T&E Outlines.

Using the above as guidance, go through the T&E Outline for each mission on a

step-by-step basis. Decide whether you can observe that yourself or whether you will
need information from others to make evaluations. For any item you decide you need help V

with, decide who can best help you, whether it is another E/C or the OPFOR E/C. where
they would need to be positioned to give you the observations that you need, approximately
when in the time frame those observations would need to be made, and what E/Cs would be
looking for. Evaluators working together should decide how they will collect information—i.e.,
by observing performance, by monitoring the tactical net at a certain point in time, by
requesting information from the unit in your name, etc. After you have decided this for each
item, coordinate your needs with other E/ Cs and with the OPFOR E/C. I n turn , make sure

that they have communicated their requirements to you.

Finally, the senior E/C has requirements for observation and evaluation of the
whole parent unit. He has gone through the same process and decided when he needs your help
in making observations and communicating those back to him. Check again his sequence of

events for what information you have to supply, where , when, and what he’s looking for.

Based on coordination between E/Cs for each item or task in T&E Outlines, you
should note what the action is to be observed, who will observe, where they will observe it

and when observations will take place. This information will go into your observation plan.
Your observation plan will consist of a set of notations in the observation row of your SOE. . V

These notations will list which activities you plan to observe during each event. To keep the
sequence of events to a reasonable handy size, use abbreviations or key words as cues or clues
as to what you should do, and when you should coordinate with other evaluators. When you finish, V

you should have the observation rows of your SOE completely filled in.
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Graphic I: What to Observe

1. T&E Outline Tasks
2. Other Applicable Tactical Doctrine

Graphic 2: How to Observe

I. Actions that can be observed by a single E/C V

2. Coordinated observation by more than one E/C 
V

V 3. One-time activities
V 4. Continuous activities

5. Leader skills
6. Monitoring tactical communications
7. Actions not included in the T&E Outlines V

Sample SOE attached. 
V
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SEQUENCE OF EVENTS— ~~~~~ 
Movement to Conta ct I Pit A Co 2163_ Pq. 1 o 3

E~~~T: V

Daze: 
— 

T~ e: Lo~ tion: Descripdon:
Jul 79 0500 FLT Ldr recezves warnin g order

V Player
Action

Control V VDeliver wsrswig order to PL

Sünulation

Observatlost
Observe PtJPS pieparation for OPORD

Date : Time: Lo~~tion: Description:

7 Jul 79 0700 AA FL receives OPORD
V 

Player
Action

Con trol Deliver OPORD
Afte r FL delive z~ his OPORD u igxz asst EV C to a 2-track section

Simulauon
Remind Mat EIC to be pTepsre d to simulate and to mon itor con trol net.

Obiervidon Observe FL preparation and complete T1EO 6-1 3-A.a
V Delivery of OPORD

120
4

S V V~~ S V~~~V ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ S..



SEQUENCE OF EVENTS—Mission: Move to Contact Unit i Pit . A Co P a g e 2 o f .L...

E~~~ T:

Date: Time: Location: Dcacripdon:
27 Jul 79 0800 VIC 604903 PLT crosses LD

Player V

Action PLT moves out in travel ing ov erwatch

Con trol
Verify location and azimuthof movement at LD—inform OPFOR E/C

Simulation

Observation Observe formatiOn—check ~~~‘i (OPFOR EIC call sign) on cover
(Concealment)

Daze: Time: Location: Description:

27 Jul 79 0810 VIC 603904 PLT moves on route

Flayer
Action

Control Verify axis of advance-inform senior E/C if azimuth will cause ambush to be missed,
Advise OPFOR E/C of lead vehicle is within 200 meters of engagement site

Simulation Remind Asat/OPFOR E/Cs to be prepared to simulate in upcoming engagment.
Have OPFOR EIC advise when visual contact ii made and engagement is imminent

Observation Observe use of oveiwatch-should be trvling overwatch note Von T&EO 6-1 3-A.b
• Check with Aut E/C on disposition of overwatch element
- Check OPPOR E/C for expoaure—T&EO 6-13-A c
- Note aggressiveness, momentum of move ment on T&OE 6-I 3-A.c V V
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SEQUENCE OF EVENTS—Mission: Move to Contact Unit: I PIt ,ACo 2/63

EVENT:

Date: Time: Location: Descr iption :
27 Jul 79 0820 603905 PLT rCCalVeS AT flI J

Player
Act ion PLT returns fire , reports to CO

Control Advise OPFOR to withdraw after 30 seconds of engagement—light resistance only.
Have OFFOR advise when in position for neSt engagement.

Simulation Throw simulators for hits as advised by OPFOR E/C

Observation
Observe PLT’s reaction to first signature simulator
PLT should remain mounted and suppress site of signature burst. Complete T&EO 6-13-A4 I
Monitor PLT net—Note reports to FL—record under 6-13-B a.
If FL fail i to report to CO—note under 6-I 3-D.a

Date : Time: Location: Description:
27 Jul 79 0825 207401 PLT resumes movement

Player
Action

Cont rol V
Advise OPFOR when PLT moves out again—ve rify direction and advise
senior E/C/OPFOR as required

Simulat ion

Observation 
Obtain OFFOR assessm ent of engagement—note as appropriate on T& EO.
Observe overwatch tech nique—should be bound ing now.

I .e ,
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Title: Prepare and Conduct Post-Mission Critiques

References : Draft Training Program--The Conduct of the After-Action Review (AAR )

Equipment and
Instructional Aids: VU-Graphs , slides

Personnel: I Instructor

Ty pe of Instruction : Lecture

Objectives: ( I )  List the steps involved in preparing for a post-mission critique.
V 

(2) List the criteria for acceptable critiques.
(3) List the procedures involve d in conducting the unit leader critique.
(4) List the actions for conducting effective unit critiques.

Outline: A. Introduction

1. EtC actions determine training value
V 

2. T*ansfer of info rmation to performance feedback

B. Requirements for Effective Critiques

I .  Thoroughness
2. Validity
3. Promotes learning
4. Encourage thinki n g V

5. Maintains unit leader integrity

C. Preparing for Critiques

I .  Collect observati ons/evaluations fro m other E/ Cs
2. Review T&E Outlines

a. all ite ms marked
b. notes explaining ratings
c. supplement notes from memory
d. review critical incidents

V 
e. review supervisory /leadership observations

V D. Conduct of Unit Leader Critique —Procedures

1. Critique in private
* 2. Encourage participati on

3. Review main factors of mission
4. Review T&E Outline items
5. Review supervision/leadership performance
6. Summarize key lessons
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E. Conduct of Unit Critique—Suggestions

1. Map terrain of mission
V 2. Select unit markers to participate

3. Ask for unit observations
V 

4. Ask for peer feedback
5. Ask for discussion of tactical altern atives
6. Refer to tactical doctrine

V 7. Summarize with key points

—

I V

~
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NARRATIVE

Prepare and Conduct Post-Mission Critique

The skill you and other E/Cs use in putting together and conducting post-mission
critiques can largely determine the exercise ’s training value. To this point, instructions for

V 
- 

preparation for and conduct of the exercise have been geared toward collecting valid informa-
lion about uni t performance. It is now time to tu rn that information into feedback and
deliver it to the people who can benefit most from it.

As we go through the steps in preparing and conducting the post-mission critique,
keep in mind that the structure and methods we are suggesting are “ideal” procedures. If time
or other factors cause you to depart from procedures discussed here, try to make your cntique
meet these five requirements :

~~ Graphic I :  “Requirements” S.C V

~~ Graphic I :  “Thoroughness” *0*

V 

First, the critiques should be thorough. You should cover all important actions that
occurred.

~~~~ Graphic I :  “Validity” ***

V 

Second, your critique must be valid. The points you make about the unit ’s performance
must be correct in terms of current tactics and doctrine. Further, unit members must see you, the
E/C, as knowing what you are talking about.

V 
•s• Grap)’Jc 1: “Promotes Learning” **

V Third, the critique must promote learning from mistakes; it should not be perceived as
V a “chewing out ” session by E/Cs or the evaluated troops.

V 125

V - 

- .~~~.. 4 ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ V

• I
V

.
V
.

••
V . . . . . ~~ V J if . . 1 .~J



*0*  Graphic I :  “Thinking” ~~ 
V

Fourth , the critique should encourage the unit members to i/sin k about their actions ,
and how they may have done them better. Proper habits of though t and action may then V

V be applied during future missions.

‘~~~ Graphicl: “Leader Integri ty ” ~~~

Fifth , the cri tique should not demean the unit leader in front of his men. Even if
a unit leader has done a horrible job, it must not be brought out in the presence of his men. V

The structure and procedures of the ideal critique meet all these requi rements . As we

have said before , if you cannot use this exact format , try to meet these five requirements.

~~~ * Graphic 2: “Prepare for Critique ” ~~~

It is assumed that the exercise scenario has allowed ample time between missions
V for feedback cri tiques. Depending on the time available , you ma y or m ay not be able to m eet

personally with the OPFOR E/C and other E/Cs, who have also observed your unit.

V 

~~~ Graphic 2: “Collect Observations” *0* 
V

If time or other factors do not allow for a personal meeting, make some arrangements
for getting the information from the OPFOR E/C and other evaluators before you conduct the
critique. Use the E/C net to get their versions of what they saw , and evaluations they made. 

-

You can do this either after the unit has completed the mission , or during lulls in the action
duri n i~ the exercise. Their observations/evaluation s, your own observations/evaluations on your
T&EOs and your supplementary notes are the information you need to prepare for the critique
session.
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V *0* Graphic 2: “Review T&EOs”

As the T&EO is the guiding document for the exercise , so shou ld it be for the

critique. The T&EO should be reviewed , item by item. Each item should have been marked
SAT, UNSAT , not executed (NEX) or not observed (NOB). If you have items on the T&E

Outline that you did not observe, check forst with the other E/C who evaluated the platoon ,

then with other E/Cs who may have been able to observe and evaluate the item you missed .

Only then should an item be checked NOB. Similarly, if the scenario did not provide a
chance for the un i t to per form a partic u lar t ask , mark the T&EO item describing that task
as NEX. For items indicated SAT or UNSAT , your supplementary notes should be reviewed ,

updated and checked with other E/Cs to give additional information as to why the ra ting was

made. Record or add to your notes any observations of unanticipated actions that were par-
tic u lar ly good or bad , or that may have influenced mission outcome in combat. Finally, if V

you haven ’t done so already, record your observations about the supervisory and leadership
performance of leaders of the performing unit. Key these to specific events if possible, to
provide clear examples.

*0* Graphic 3: “(lecklist” ~~

I f you ha ve don e all of these things , you shou ld show “yesses” on this checklist .
All “yesses,” and you are ready to conduct the cri tique. V

~~ Graphic 4: “Unit Leader Critique” *0*

V 

The first critique is for the unit leader. Make one of you responsible for conducting
the critique. The other E/C should liste n , and add his observa tions and comments when solicited.
Use a map or sketch on the ground so that leader and unit actions can be related to the terrain.

~~ Graphic 4: “Private” **~

First , the unit leader should be critiqued away from the other unit members. Receiving
criticism in front of his men can be humiliating, risks reducing his authority, and makes him more
defensive about his actions.

l27
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Graphic 4: “Praise”

Also, anytime durin g the critique you can cite good decision , acti ons and su pervisory
performance of the leader , do so. This will show him you were looking for something besides
the bad parts of his performance. It will also make it easier for him to accept negative comments.

* * * Graphic 4: “Participation ” * * *

Second , encoura ge the unit leader to participate in the critique. Part icipation can
be encouraged in two ways: one is to ask the unit leader to describe how he understood the
mission order , and to give his plan of action. Second , ask the un it leader to comm ent on his 

V

own performance in view of the objective he set out to attain. Reviewing the mission order a.
sets the stage for the rest of the critique; it provides a common perspective from which to V

analyze the actual conduct of the mission. By allowing the unit leader to describe the mission
order , you can understand what the unit leader set out to do. Allowing the leader to evaluate
his own performance should increase his interest in , and attention to , the critiq ue and reduce
his defensive reactions, to receiving candid criticism. V

*0* Graphic 4: “Review Main Mission Points ”

During this discussion , you should indicate the actions the scenario was intended
to bring out , and considerations involved in fitting the problem to the ground. Encourage V

discussion of alternatives. Don ’t try to push a single rigid “school solution. ” Be prepare d to
discuss the merits of any recommended solution.

~~~ Graphic 4: “Review T&EO”

Refer to your T&E Outlines and supplementary notes throughout the critique to V

make sure you identify and discuss all important unit and leader errors , and good performances.
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Graphic 4: “Review Supervision”

As long as you have the unit leader in pr ivate , review his supervision and leadership

perfo rmance. Key your comments to specifi c mission events and his actions , or failure(s) to
act.

~~ Graphi c 4: “Summarize” *~~• 
V

Conclude the discussion by reviewing the key lessons to be learned from the
mission. Try to solici t the leader ’s comments about key lessons before you give your views. V

After you have critiqued the unit leader , critique the rest of the members of the

unit. The uni t leader should also be present durin g th is critique.

Graphic 5: “Suggestions”

The unit member critique should follow the same basic format that you used

in the leader cri tique. Use the following suggestions to help conduct the unit member
Critique. V

~~~~ Graphic 5: “Map ” ~~~

First: Draw a rough map of the boundaries and phase lines on the ground. Ask
each squad/section leader to state their missions or deployments, and to indicate their schemes
of maneuver on the ground map. For example . “How did you plan to move initially?” The
answer to this question should establish how effectively the leader ’s plan was communicated.

V 

From this poin t on , you prompt unit leaders/members to participate by asking questions using
interrogative pronouns such as who, what , how, where and when.

*0* Graphic 5: “Select Members to Participate”

Second: Select unit leaders/membe rs to participate when, according to your observa-
tions, that individual was Involved in or observed an action which can be a tactical lesson for all.
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Identify personnel involved in an event by describing the location and vehicles or the section/ 
V

squad by number. (1st squad, heavy section, etc.) Use time and place cues, for example , “Where’s 
V

the tank leader for the first section? Why don’t you take it from here? Tell us what happened
when you . -

~~~~ Graphic S~ “Self-Observations” *0*

Third : Ask unit leaders/members to describe what they learned about unit tactics V

and what they judged to be their errors. To prompt this type of self-e valuation , you might ask, V

“What happened here? What went wrong here?” Self-learning and self-evaluation are emphasi zed

because this source of feedback means more to participan ts and usually results in unit members better V

remembering the lessons learned.

~~~ Graphic 5: “Peer Feedback” ~~~ V

Fourth: Ask the unit leaders and members to provide peer feedback. Remember
from Lesson Plan No. 2; peer feedback is feedback that one unit member gives to another.
Unit members will more likely attend to feedback from their peers than that given by an

V evaluator. Also, one ’s peers may have been in a better position than you to observe errors .
Note , however, that feedback from peers may not be valid or correct. Further , discussion
may wander. As evaluator , you monitor closely, intervene if you need to. V

~~ Graphic 5: “Alternatives” *00

Fifth: Ask unit leaders/members for alternative ways of conducting the operation.

V 
You can prompt participation by saying “In developing your mission plan , did you consider other 

- 
V

V options? If so, what options?” This way participants identify alternatives and discuss why they
took the action they did. Many factors such as enemy dispositions, communications and terrain 

V

will affect a leader’s choice of available options. Help to bring these factors into the discussion by
V asking questions. A discussion of tactical decision-making requires an atmosphere that is conducive

to the expression of differing opinions. In this, you may get disagreements and arguments. If this
xcurs , afte r sufficient discussion, summarize the pro’s and con ’s of alternatives.
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*0* Graphic 5: “Refer to Doctrine ”

Refe r to tactical doctrine to substantiate y ourjudgm ents . This is a technique
wh i ch helps to IIh -n-~I~ e your credibility and unit leader ’s/me mber ’s re ceptivity to feedback.

Critiques should be conducted so that every person in the evaluated units gets
in fo rmation th a t  is valuable to him as an individual and as a unit member. Giving good
critiques require s quick thinking and practice. Remember that the critique is the place
where members of the evaluat ed unit  will learn about their performance and how to do a
better job ne xt time.

Graphic 5. “Su mmarize” *S*

As i n the leader crit Ique , wrap up thi s criti que with a summary of key lessons
that were learned. If the unit has responded and participated well , prompt them to bring
up the key lessons, then you can give a shorter wrap-up.

Give th e unit leader an opportunity to make any comments he would like to add.
This can give him additional experience and gives you another chance to observe his general
kadcr ship and communication skills.
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GRAPHICS ANNEX

Prepare for and Conduct Post-Mission Critique

Graphic 1 Requirements for Effective Critiques

— Critique must be thoroug h
— Critique must be valid
— Critique must promote learning
— Critique must encourage thinking
— Critique must maintain integrity

Graphic 2 Prepare for Critique
— Collect Observations
— Review T&E Outlines

Graphic 3 Preparation Checklist
— Information collected from other E/Cs? 

V

— All T&EO items marked?
V — Supplementary notes documenting SAT/UN SAV?

— Additional notes added?
— Unanticipated events or critical actions noted?
— Supervisory/leadership performance noted?

Graphic 4 Unit Leader Critique Procedure s
V — Critique in private

— Praise good performance
— Encourage leader participation
— Review main factors of mission
- Review T&E Outline
— Review supervision/leadership

V — Summarize with key lessons

Graphic S Unit Critique Suggestions
— Map mission terrain
— Select members to participate
— Ask for observations V

— Ask for peer feedback
— Ask for tactical alternatives
— Refer to tactical doctrine
— Summarize key lessons
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Lesson Plan No. 12

Title : Data Analysis and Report Preparati on

References:

V Equi pment and
Instructional Aids: VU-graphs , ha ndouts to include extracts frora SOE , platoon SOE ,

Event-Problem -Diagno sis-ReCOmmendat iOfl Sheets , finished T&EO,
narrative final report.

Personnel: I Instructor

Type of Instruction : Lecture

Objectives : ( 1) Hold a post-exercise E/C meetin g to prepare final forms of T&EOs
for uni t evaluation.

( 2) Conduct an exercise review and develop an Event-Problem-Diagnosis V

Recommendation Summary .
(3) Prepare a task based written feedback report for the evaluated unit.

Outline: A. Introduction

B. Post-Exercise Meeting

I . Set-Up
a. ti me is critical
b. activities during meeting V

c . materials needed V

2. Preparing Final T&EOs

a. data from other E/Cs
b. use of ratin g guidelines

(1) senior E/C standards interpretation
(2) ite m weights
(3) majority rule V

(4) critical incidents

3. Exercise Review

a. reasons for review
b. Event-Problem-Diagnosis-Recommendation Sheet (EPDR)
c. conduct of the review

4. Task-Based Written Report

5. Review of T&EO, EDPR , and Task-Based Written Report Integration
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NARRATIVE

Data Analysis and Report Preparation

This module explains how to integrate information from the T&EOs for the

report to training managers. It also ex~5lains how to prepare the information for use as
narrative feedback to the performing unit. This feedback will include explanation of
deficie ncies you saw in th e un it ’s performance, and how to correct them through training. V

V 

~ ~~~~~~~ your written reports, you will also be preparing for the conduct

of the post-exercise critique as a larger scale version of the post-mission critique. Providing

V feedba ck is just as important as making good evaluation decisions. Prepare your report so

that the unit leader can understand exactly where his unit ’s problems are , and what he can
do to fix them.

Graphic 1: Post-Exercise Meeting

Prepare for reports and the post-exercise critique durin g post-exercise E/C
meetings. All E/Cs, including the senior and OPFOR E/C, should attend. The meeting

should be held as soon as possible after the exercise. Time is critical for two reasons. In
finalizing your evaluations, you will be relying on memory to fill in some details. It ’s easy

to forget. Time is also important for feedback to the unit. They are also relying on their
memory . Therefore, the sooner you can provide them feedback , the better .

The senior E/C will normally call the meeting. You will do three things durin g

V 
the meeting :

1. finalize the evaluations and ratings on the T&EOs;

V 2. replay the exercise as it occurred; and

3. wri te narrat ive-typ e reports.

You will need everything you used in the field to record your observations: SOEs, T&EOs, notes,
map overlays, etc. To replay the exercise, you will need the maps, acetate , terrain boards, etc.,
you used in exercise planning.
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~~~ Graphic 2: Meeting Objectives ~~

~~~~~~~ Graphic 3: Finaliz e the T&EOs “‘a’ 
V

The problem now is to combine ratings from all evaluators. This is done in several steps.

1. Some items are rated by two or more raters. Evaluator ratings are 
V

combined.

2. Crew/squad items are added to provide platoon ratings.

3. Platoon ratings are combined to yield company ratings.

Proceed as follows: The first step is to finish filling in your ratings and comments

on the T&EOs for all missions performed. Most of this should be done during the exercise.

V 
*0* Graphic 3: Get Data From Other E/Cs ~~~

Check with the other E/Cs and the OPFOR E/Cs for their observations/evaluations
on the items you asked them to observe. In turn , give your observations/evaluations to anyone
who may have asked for YOUT help. Two or more E/Cs may have observed certain actions: if

V the ratings all agree, record them. If not , refer to the guidelines we will discuss next before V

integrating your ratings.

As you make your final ratings , follow these guidelines:

V ~~ Graphic 3: Guidelines for Rating ~~~~~~

*0* Graphic 3: Use Senior E/C Guidance ~~~

First , use guidance for standards interpretation or definitions given to you by the
senior E/C. Review any handouts given to you in Lesson Plan No. 10. These were prepared
by the senior E/C and are his guidance to you for interpretation of T&EO standards used in

V this exercise. This review is important . You want to insure you are using the same standards
definitions as the other E/Cs when you make your final ratings.

~~~ Graphic 3: Weigh Items Equally ~~

V Second , count all items of a task or subtask equally. For example , Tank/Mechanized
Infantry Platoon Item 6-13-A, Movement to Contact: Platoon movement is rated by three

V standards elements : aggressiveness, maintain offensive momentum , use of cover and conceal-

ment. Each standards element satisfactorily performed should be given a rating of I.
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~~~ Graphic 3: Use Maj ority Rule

V Third , use a “two-thirds maj ority ” rule for rating SAT or UNSAT for each item. In

the item above , SATs on any two of three standard s elements would be enough to make the whole
EV item SAT. The “two-third s maj ority” rule can be used for other situations. In ratin g cover and

V concealmen t , you will probably mak e several ratings during the mission. If at least two-thirds of
V those ratings are SAT, give the unit a SAT on cover and concealment. However , note any ex amples

where cove r and concealment was not property used , even though the total ratin g was “satisfact ory .”

The purpose for doing this is to offer the performing unit as much specific feedback as possible.

Finally. use the “two-thirds majority ” rule to com bine acti ons perfo rmed by crews or

~~uads into platoon ratings. If dismounting from the APC is evaluated , give the platoon a SAT

if two-thirds of the squads use proper dismounting procedure. Again , use your narra tive to pin-

point squad or crew performance that was contrary to the rating.

Graphic 3: Rating Critical Incidents *0*

V One category of actions to be discussed is critical incidents . Critical incidents are

actio ns that would have a large influence on the outcome of a combat mission. They may

have consisted of especially effective performance , or of errors or omissions. Note these for

discussion in the mission.

Man y critical incidents are the result of an individual ’s design or action. One blunder

can throw an otherwise good unit into a hopeless situation. Analyze incidents to trace mist akes

back to an individual. If so, let the individual know what the mistake was , but don ’t let it influ-

ence the whole unit ’s rating. In ratings, we are looking for the general proficiency of the unit.

0*0 Graphic 4: Exercise Review

Replay of the exercise. Using the compan y and platoon SOEs as the contro l, each

mission is reviewed on a map or terrain hoard . The playback accomplishes t hree things . First ,
V it gives the senior E/C’ his fi rst chance to piece together the whote exercise at a company level.

He wil l use thi s playback plus your platoon T&EOs to complete the company-level T&EOs and

fi nal n irrative evaluation. Second , it gives you the opportunity to view the exercise from the

com pa n y level , and can help explain much of what happened at the level of the platoon you
V evaluatcd. Third , the review will provide you with clearer information about performance

l3~
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problems of each of the platoons. As a group, you can deal with the problems and develop

reco mmendations for corrective training. This is the information you will provide the per-

forming unit in your written feedback report .

The products of this session should be an event -pro hlem-diagn osis-recommefldat ion

(EPDR) sheet , which you will use in the conduct of the post -exercise review.

The senior E/C shoul d start the session with his firs t SOE event. The platoon E/Cs

in turn , start with the i r first SOE event. Let the E/C whose platoon was the fi rst to cross the

LD, the fi rst to maneuver , etc.. start the discussion. As the replay of the exercise develops ,

turns are no longer important. The events and actions of the units will determ ine who talks
V next.

The objective of this session is to determ ine why actions took place as they did.

You have already decided what took place and how well it was executed by filling out your

~ T&EOs. Comments should focus on the situation as y~ u saw it , the situation as you thin k
V the unit leader and his men saw it , What actions the leader took , what the unit did and

what was wrong or righ t with their actions. Stress communication between the company

commander and platoon leaders , and platoon leaders and their platoons. Keep your com-

ments short , and specific. This is not the time to explore your favorite ideas about new

doctrine, etc .

As you enco unter problems , list the m , on the EPDR sheet, next to the SOE event

they are associated with . Examples of problems you migh t list are “platoo n was spotted early

and engaged by OPFOR,” “plat oon failed to overcome OPFOR resistance,” etc. As you list

the problems, t ry to determine why the problem occurred. It may be due to several factors at

different echelons. List all echelons and their contribution to the problem in the “diagn ostics”

section of the EPDR sheet. For example , the problem of being spotted early and engaged by

the OPFOR may have been because of poor choice of avenue of approach by the company

commander , poor use of terrain to cover movements by the platoon leader or an individual

violating covet and concealment. Each possibility should be exp lored. Use the data from

your observations to arrive at your best estimate of why the problem occurred.

Every problem should have a recommendation for t raining or other corrective action

to be taken. Concentrate on train in g solutions when they are appropriate. Use your collective

knowledge and experience to come up with alternate suggestions for the unit leaders/trainers to

use in correcting performance deficiencies. Record these on the EPDR sheet.
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*0* Graphic 5: Prevare the Task-Based Written Report *~~*

After the exercise has been replayed , complete a task-based written feedback
report for the platoon you evaluated. The tasks you list may be specific items from the
T&EOs (e.g., use boundin g overwatch) or they may be more general (e.g., use of weapons for
suppression). The key to completing this report is to give the unit leader specific , concrete
items for his future training agenda. and suggestions for accomplishing his training objectives .

At first , this may seem like it is a repetition of what you did with the T&EOs, and
the comments that you recorded on them. Remember , however , that the T&E comments were
event-based back ups for explaining satisfactory or unsatisfactory ratings . In the task-based
written feedback report , you need to go one step further and try to expla in to the unit leader
what you and your E/C team members think the performance probl em is, and how to correct
it. The task based written feedback report is also a place to expand comments on marg inally
satisfactory or unsatisfactory performance of specific tasks.

Both the units and the E/Cs put a lot of hard work into their respective jobs during
the exercise. The unit leader deserves more than a list of marks on a checklist for his efforts.
Since you learned a lot about how well his unit functions , you deserve a cha nce to sha re your
findings with him. Use the task-based written report to fil l both requirements.

As guidance , we have worked out an example of how the T&EOs, event matrix ,
and task-based narrative feedback fit together. We will go over this example and give you a
chance to ask any questions.

*0*  Show Han d Out *0*

The T&EO item we have used for our example is the platoon use of bounding
overwatch in a Movement to Contact Mission(6-l3). As you can see fro m the T&EO,
this item is not very specific in terms of the diffe rent actions the bounding and overwatch
elements should take. You are required to just make a SAT/UNSATjudgment. Also, there
is not much room to make any comments about how the unit performed this task. In this
example , the E/C has given an UNSAT rat ing to the platoon , and cited a specific time when
their use of bounding overwatch was unsatisfactory . (Note that to make this rating, he may
have gotten information from another E/C who had a better view of the overwaich element.)
However , there is not enough room to say specifically why it was not done correctly.
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With this example , final rating on his T&EO item in hand , he participates in the
exerc ise review . In going through the exercise review , the E/Cs determined the possible
cause for the problem the first platoon ran into. By looking at the map and tracing the

V unit ’s actions , they decided that the choice of terrain for the overwatch element was
wrong. With this information , the senior EfC can then rate the company on this portion

V of the exercise, He may choose to give an unsatisfactory rating, but now everyone knows
why the rating was given , and what can be done to correct the performance problem. The
E/Cs who evaluated the erran t platoon can take the information from the EPDR sheet and
give the platoon leader more specific and useful feedback.
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G RAPH ICS ANNEX

V 

Data Analysis and Report Prepara tion

Gra phic I Post -Exercise Meetin g

V Graphic 2 Meeting Objectives

Graphic 3 Finalize the T&EOs

• Get data from other EICs
• Guidelines for rating:

— use senior E/C guidance
V 

— weigh all items equally
- use majori ty rule

V — rating critical inciden ts

Graphic 4 Conduct Review

Graphic S Prepare the Task-Based Written Report

V 

Hand-Out Attached
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HAND OUT FOR DATA ANALYSIS AND
REPORT PREPARATION LESSON PLAN

This han d out illustrates how T&E Outline ratings, comments on the E1’DR Summary and comments
on the task-based wntten report are related. In the T&.EO exeipt below, lit Platoon, A Company received an
UNSAT on use of bounding overwatch . E/C comments show which element of the platoon cained the rating,
and when ut the exercise it happened. During discussions in the exercise review , reasons for the stUng are in-
cluded in the “Diagnosis” column of the EPDR Summary . This inforotsuon Ii repeated , along with training
rec ommendations in the task-based wfltte n report prepared for ths uitit.

Exerp* from: REFORMATTED T&E OUTUNE

UNrr : Tank/Mechanized Infantry Platoon MISSION: Movement to Contact

Tasks/Conditions TIE Standards Evaluator Comments S U
rnonsg tire is avw-
able upon request. b. Platoon uses proper traveling techniques:

V Light resistance I. traveling when contact is not likely, , 
may be encountered 2 uaveiing overwatch when contact
dunng movement. is possible, and
Prepare for and O.~Sv ~~~&~ Ib , . , S~~4 ~~~conduct the move- 3. bounding overwatch when contact 

~~ •
. ,, ,~ ~~~~~~~~~~~

Exerpt from : ~ CXPCCt d. , , —.

EPDR Summary ____________ _____________________

Co Event Pb Event Problem 
___________________  ___________

_
~~~~ _t j  ~~ ~~ 

~~~~ I 

Disgnoe~ Recommendation
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Exerpt from:

TASK-BASED WPJTrE4 REPORT

Feedback Report

UnIt: lit Platoon , A Company, 2/63 Armor

Task: Bounding overwatch

Problem! Used wrong terrain for the overwatch element, was not enough cover for overwatcit
Diagnosis: so get weapons In range of expected OPFOR position.

T~a*nlng Review How to Rght Manuel, FM 71-I ,on use of bounding overwatch.
Recommendation.: Otsck TCa to make sure they can accurately estimate distances In the fIeld.
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Lesson Plan No. 13

Title: Post-Exercise Critique

References: V

Equipment and Instructional Aids: VU-Graphs, Projector V

Personnel: 1 Instructor

Type of Instruction: Lecture

Objectives: 1. Identify source s of inform ation for the cri tique from the post-
exercise EtC meeting.

2. Describe the activities in conducting a post-exercise cri tique.

Outline: A. Purpose of Post-Exercise Critique

B. Intermission from post-exercise E/C meeting.

C. Conduct of the critique.

I. Battle reconstruction
a. SOE driven
b. EtC then senior EtC V

c. EPP R sheet as pr oduct
V 2. Review written report

a. Tas k-based feedback V

b. Discuss point s for remedia l t raining
c. Present training objectiv es
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NARRATIVE

Post-Exercise Critique

The exercise review and its products provide the basis for the post-exercise critique.
This critique is chaired by the senior E/C. The company commander and platoon leaders will
attend. Platoon sergeants and key NCOs may be brough t in as well.

In this meeting, all the E/Cs present their observations , evaluations and recom-
mendations. By organizing the information around tasks rather than events , you will be
indica ting what kind(s) of training will be needed to correct deficiencies. Let’s look at how V
you can organize your observations into task-based feedback.

~~~ Graphic 1: “Data Integration and Analysis” °°°
The last lesson developed procedures to be followed in analysis of data and prepara-

tion of the task-based written report. The exercise was reconstructed on an event-by-event
V 

basis. This produced a diagnosis of deficiencies and recommendations for training, which you
recorded on the EPDR sheet.

~~~ Graphic 2: “Event-ProbIem~Dj agnosIs~Recomrnen~atj 0~ Sheet ” ~~

You then used the event-based diagn osis and the T&E Outlines to complete a task-
based written feedback report. V

°°‘ Graphic 3: “Matrix Reports” ***

The post-exercise critique will use results of these steps to provide feedback to unit
leaders face-to-face.

~~~° Graphic 4: “Integration/Anal ysj s__~Horne Station Diagram ” °°°
~ °° Show Analysis Block °~~*

V 
Looking at the slide , you will notice that the box labeled “Data Analysis/Report

V V Preparation ” corresponds to the steps you followed in the last lesson to produce the company-
level SOE, event-problem-d iagnosis-recommendatj on table and the task-based written report .
All of these products are used in the post-exercise critique .
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Next , review the reconstruction of the battle made in the prior session. Have a V

large map section or sandtable set up. Use symbols to mark the startin g position of each
uni t  Start with the fi rst event on your SOE. Let the E/Cs comment in turn on their respec-
tive plat oon ’s performanc e. Have an empty event-prob lem.diagnosj s.recommendat ion table V

laid out for the parent uni t and for each subunit on a chalkboard. When all subunit (platoon)
EICs have made their comments , the senior EIC should summarize the comments in each
cell for subunits involved in the action. He then comments on the company ’s overall perfor-
mance and fills in the appropriate row for the company. Encourage Unit members to partici-

- pate4 n this discussion . Have them explain why they chose certain actions , and the considera-
tions that led them to their decisions. You should not , however , let your r~ i~gs be swayed by
these explanations. V

When you have reviewe d this reconstruction of the battle , you will have presented 
V

an even t-based list in g of problems, diag noses and recommendat ions to the performers. You
can now translate these diagnoses into recommen dations for remedial training.

~~~ Graphic 4: “lntegration/Aiialysis_ ...a.Home Station Diagram ” ~ °*

Task-based feedback is documented in your written reports. The post-exercise
critique permits two-way exchange of information between E/Cs and unit members . It
serves to reinforce and clarify points made in the task-based written report and this discus- 

V

sion should be held as soon after the exercise as possible.

In your task-based written report , you tried to expla in to the unit leaders with
V 

their performance problems are and how you think they can correct them. In this final phase
of the post-exercise critique , you are trying to do the same thing, only orally. Use your task-

V 
based written report as an outline and discuss each of the performance deficiencies listed on
the event-diagnosis table in terms of the T&E Outline task that it falls under. Then discuss
points of emphasis in remedial training in order to correct the identi fied problems and de-V 

ficiencies.
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Finally, working with unit leaders , develop an agenda of training objectives

based on performance deficiencies , and recommendations for how the unit should pursue

these training objectives.

SS• Graphic 4: “lnte gr ation /An alysis—.’Home Station Diagram ” ~~

Before dismissing the unit leaders , inform them that they will receive a ty ped

copy of the task-based written report and the T&EOs.
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GRAPHICS ANNEX

Po~T-E5 erc*ae Crit ique

V Graphic I Four Feedback Loops V

I Insuuciion by ~~~~~~ F C Cnti4ues thou ld ~‘c highlight ed to ~ho~ th at
EC Cnt iques th is lesson is Tal king about one ol the (out ma~or

3 Tas k-Bas ed Wnt t en Repo rts LteiThack loops. I t . .  F C flTI 4UCS V

Grsphic ~ Da t a l nte paci o n and Analysis

[~~ Kn~ uons

Data V
I ~~~~~~

Raunp

HJ~~1J~i
V 

~~~~~~
T f lE

V Graphic 3

EPDR Summary _____________

Co Event Ph Ev,n t Problem Diagno*ls Recommendation
Begm move- I . Move to OPFOR in vic of Co - OK V

mciii to obje and secure obj walnut , destroyed I pit Idr — PL — Review
walnut, pecan obj walnut bounding elenteni C~iose wrong terraus for overwatch FM — on use of b.o.
light OPPOR element-could not deliver effective Ciew Otieft — review
resistance suppreasive fire to OPFOR-isnge range estinsaif on pro.

too far for weapons, did not report cedwes
range problem to platoon leader
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Lesson Pla n No. 14

Title : Exercise Rehearsal (Map )

V References:

V Equi pment and
Instruct ional Aids: Map or san dtab le , acetate over lays , movab l e symbols , OPORDs , company

and platoon SOEs , T&EOs, OPFOR plan.

Personnel: I Instructor

V Type of Instruction: Practical Exercise

V Objective: Conduct a map rehearsal of exercise to coordinate E/C plans for player action ,
com municatio n , cont rol si mulati on and observatio n.
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NARRATIVE /PROCEDURES

Exercise Rehearsal (Map) V

The purpose of this module is to allow E/Cs to visualize how the exercise is to

be run and to make any needed corrections to your plan before going to the field.

V Under the direction of the senior E/C, you talk through the exercise , playing

the sequence of events for each exercise mission on the map/terrain board. The map exercise

is the only opportunity all E/Cs will have to see where all tactical elements and evaluat ors will V

be throughout the exercise. Plans made here should be checked again during terrain recon-

naissance. V

We will start the exercise on a map/terrain board , and talk through the company

and platoon(s) sequence of events that you have prepared -

Each EtC moves the symbols of the unit he will be with through the moves you

expect of them during the exercise. The OPFOR E/C will do the same for his unit. As you

move through each event , review verbally the notes you have in each row of your SOE. Once

you are satisfied that your control , communication , simulation and observation plans for that

event are workable , move on to the next event in the sequence. E/Cs critique each other ’s plans

and plan their communications procedures. Plans will be further checked out during the terrain

V reconnaissance.

Refer to the checklist we have posted to help you determine if you have enough

information and the right information in your SOE sheets.
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GRAPHIC ANNEX

Exercise Rehearsal (Map)

(Checklist to be posted for reference during exercise.)

Graphic 1 For Each SOE Event:

Move Unit Symbols Over Expected Route
2. Move Symbols Over Expected Route
3. Check SOE Columns For:

a. Player Actions:
— Does everybody understand what your uni t will be doing?
-. What possible alternate actions or routes could your unit take?

b. Control
— What are the boundaries , checkpoints , or phaselines that affect

your uni t during this event?
— Do you see any possible control problems?
— Have you planned your actions for expected control problems?
— Do you plan any communications with other E/Cs on this event?
— Any special times, locations or cues for EtC communication?

c. Simulation
— What pyrotechnics do you need for this event?
— Specifi c times and locations for pyrotechnic use.
— Any E/C communications planned to accomplish simulations?
— Any EtC coordination planned?

d. Observation
— What T&E items will you observe/evaluate on this event?
— Do you require other E/Cs or OPFOR EtC to help you observe

unit on this event?
— EtC coordination plans made for locations , ti me, signals?
— Any rat ings of continuous actions during this event?
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Lesson Plan No. 15

Title: Terrai n Reconnaissance

References:

Equipment and
Instructional Aids: One vehicle and radio for each E/C, maps , overlay s, EtC net callsigns

and frequency, SOE, T&EOs.

Personnel: 1 Instructor

Type of Instruction: Practical Exercise

Objective: ( I )  Conduct terrain reconnaissance to familiarize E/C group and OPFOR
leade rs with exercise terrain.

(2) Make final check of all SOE plans and equipment.
(3) Make necessary adjust men ts to plan.
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NARRATIVE/PROCEDURES

Terrain Reconnaissance

The terrain reconnaissance involves a walk/ride over terrain selected for the missions.
General plans and instructions have been developed by the exercise planners , and reviewed during

V the sandtable/map exercises.

V 
OPFOR E/C and the OPFOR leader should be a part of the reconnaissance party.

They should physically reconnoitre positions assigned to them , likely routes the unit in training

V will take, and communications and signals to be exchanged between the E/C with OPFOR and
the senior E/C.

E/Cs should start in their assembly areas, and move along expected routes of the V

evaluated units. The senior EtC should direct the ride through the terrain according to his
V 

V company SOE. In turn , platoon E/Cs should check their communication , simulation and
observation plans on their SOEs to see if any adjustments need to be made because of terrain. V

Special attention should be paid to plans for coordinated observations. Try to visualize how V
V the sequence of events be executed in the exercise. Make the same checks of the SOE that were
V made in the map/terrain board exercise. Make sure you can translate map and overlay check-

points, boundary lines, phaselines and locations on the terrain. Move through the terrain , keepi ng
the distances between E/Cs at what you expect them to be during the exercise. If E/Cs will have
‘.4-tons as vehicles, check for places where they will not be able to follow tracked vehicles, and
identify alternate routes and vantage points for observation. Check planned communication
and coordination points for location and fields of observation. OPFOR E/C should identify routes
by which he can move OPFOR uni t to alternate positions if necessary. Check fields of observa-
tion wtiere E/Cs require other E/Cs or the OPFOR E/C to make observations and evaluations of
units. Look for suitable areas to hold post-mission critiques , and pre-mission critique meetings if
they have been planned.
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SUMMARY OF FIELD GUIDANCE DEVELOPMENT V VRE V IEW ACTIVITIES
V 

SECOND PHASE

Introduction and Background

This annex describes the activities of HSR , ARI , and Arm y element s in reviewing,

this testing and revi sing fi eld gui~iance products for the second project phase. It outlines the
original research effort proposed and traces the evolution of the platoon and company-level

Program of Instruction (P01) through the course of the second project phase. It presents

results of firs t phase product reviews by active and reserve component elements. It describes

the development and testing of p latoon- level guidances , and it relates the results of both
revi ew and testing activities to refinement of the guidance as reflected in second phase pro-
ducts.

The Field Guide developed during the first project phase consisted of a Senior

Command/Staff Module and an Evaluator Module. Both of these documents contained

guidance that was oriented toward s the battalion level; the Senior Command/Staff Module
was directed toward s battalion-leve l training managers and exercise p lanners , while the

Evaluator Module provided guidance and a P01 for evaluator/controllers (E/Cs) in battalion-
size ARTEP exercises. This f ocus at battalion-l evel resulted f rom f i rs t year field observations
being limited to battalion ARTEP exercises. Consequentl y, the proposed methodolog y for
the second project year also focused on ref inement and va lidation of this guidance at the
battalion level. V

V The following steps for valida ting the Phase I Field Guide were envisaged for the
second project phase:

• Initial revision of the first generation Field Guide after review and consulta-
tion with key doctrinal organizations.

• Conduct of a field validation test and further refinement of the Guide in
conjunction with operational and unit experience based on use of the
Guide in an actual battal ion task force ARTEP evaluation.

V 
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• Analysis of field trial data and incorporation of results , together with
inputs from consulted agencies , in a second generation Tank/Mechanize d
In fantry Task Force ARTEP Evaluation Field Guide.

As second phase work began , t he steps ou tli ned were accomplished in parallel
rather than sequential ly. Activities were clustered around two major pursu its: review
of phase one products , and development and testing of platoon-level guidance derived
from phase one battalion-level guidance.

Review of Phase One Field Guidance

The field guidance products of phase one were designed to help correct errors ,
omissions , and inconsistencies observed in the planning, preparati on , and conduct of
battalion ARTEP exercises. AR! and HSR realized that feedback from Active Army

V agencies concerning the guidance was both desirable and necessary for the revision and V
refine ment of phase one products. However, phase two sched uling preclud ed waiting

V V on staffed comments before field testing of guidance, Questionnaires were developed
for each phase one product: the Senior Command/ Staff Module and Evaluator/Controller
Group Module (Appendix I) . After the questionnaires were approved by AR!, respondent
agencies were selected and questionnaires distributed through the sponsor ’s representative.
Responses were not received in time to use their results and comments for revisions to the
P01 that was field-tested. The responses and comments were used in conjunction with field
test results to make revisions for final phase two field guidance products. Figure 1 portrays
the sequence and relative timing of events for the review process.

Platoon-Level Guidance Development and Testing

Early in the second project phase, ARI ’s sponsor repr esentative at TRADOC was V
changed. Initial coordinating meetings with the new Army Training Board (ATB) sponsor
established a need for field guidance for use in training and evaluation settings at echelons
below battalio n; specifically, platoon and company levels.
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The need for company l i d  H ~toon ~~~~ . w e  ~% ,Is  : ~~I V V j T C d  ~~fl ~~~~~~~~~ ~ V
)f l~~~~j

era tions:

• The bulk of a u n i t ’s t ra in in g  ie~ it ~ e~ ,~~ ~ dc ’~ ~i t t ’d 10 t rai~’in g a! com-
pany and plat oon echelons.

• Battalion-level exercises are con du ~tcd t~i~ ii  I c & ~i ~ to rel y n them
for company /piatoon-ie ~ ci fcedhac~

• Batta lion-Ie~c1 operat ions are si~ ~omp lcx t hat ~~ 
~~~~ compr ehensive

feedback at p latoon/c ompanvl level  is d~ ti lcult to guar antee.

For these reasons , it was decided t h u  fk~d guidance had to i~c made respon si~e

V to the needs of p1atoon/compan~ level t r a ine r  C\ al t i .it ~ i~ . 1~:ciel ~’rc . the focus of second
V phase guidance development and t e s t ing  ae t i ~ ~~ were ~h i f t t ’J to accommodate a p latoon-

level A RTEP exercise.

The logical progression for fleld va l i  ~~~~ of the ~~,utoo n le \e l  guidance was

to follow the steps or igina lly proposed: lo~ute a t~’~~ u n i t . he :n t e r ~r at~ J in to  exer i  ice plan-

ning using HSR guidance , conduct the IISR developed 1~ C POi . and as~ess results of guid-

ance and P0! impact by observation during the conduc t  af the excr ~ ise

V Because of Active Arm y c om m i t t m e n t s  to support Anny Reserve (USAR) and

National Guard (ARNG) training , no act ive L o l n p ~ n . n t  i n i t ~ were .i’ ~i I ab le  as test un it s .

However , A RNG units were available as test units l~c~~u ’~’ th j r a n n :~ ii training ol’ten

V includes ARTEP exercises. These exercises were pl anned l V~\V U S V V\ R \ l , i:~e ii ~cr Trai n ing V

Commands and the request of par t ic ipat ing  ARNG units.

Arrangemen ts were m ade wi th  the ~Oth  Division Maneuver rr t it~ing Command

(MTC) for HSR to participate in the preparation and conduct of th e platoon-level ARTF P

exercise . Coordinating meetings between HSR and the 80th MTC established the follow-

ing arrangements.

V I HSR gratefully acknowledges the In v i t at i on  extended h\ V COt l\ u.ild Bar t l e t t . Cornmandei .
80th MTC, to work with the 80th MTC in testing of FISR’ s f ield guidance .
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• HSR would modify the battalion-level P01 to a platoo n -level P01.

• HSR would meet with MTC to review the platoon P01 prior to pre-
sentation.

• HSR and MTC would present the P01 to members of the 80th MTC
selected as E/Cs for the upcoming evaluation of elements of the 2 18th
Infantry Brigade , South Carolina National Guard.

• MTC would provide form al feedback to HSR on the platoon P01 and
Planning Guidance via HSR-supplied questionnaires.

• HSR would observe the 80th MTC conduct of armor and mechanized
infant ry platoon evaluations at Fort Stewart , Georgia, in July and V

August.

The accomplishment of the joint HSR/801h MTC activities in time frame relative 
V

to phase one field guidance review is portrayed in Figure 1. V

Through ARt , arrangements were made to staff an initial version of the platoon-
V level P01 with Active Army elements for comments . These comments were to be used as

additional feedback inform a tion for final revisions of phase two field guidance products .

Revision of P01 (0 Platoon Level

Revision of the P01 to platoon level was basically an abstraction of those portions

of the battalion-level P01 which were pertinent to platoon E/Cs and the addition of details

from the 80th MTC’s Evaluation Plan . This revision also had as a key objective the simplifica-

tion of the P01 narrative and presentation to make it more easily understandable to opera-

tional personnel.

The nature of platoon-leve l operations and the more compact structure of the

platoon were the bases on which the platoon-level P01 was abstracted froni the battalion

P0!. In general terms, platoon-level operations involve a great deal of hands-on performance

and rapid maneuve r while information processi ng tasks are relatively few in comparison to
battalion operations. Additionally, platoon-size exercises conducted outside the company

V ~ 162
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80TH MTC ACTIVE ARM Y
Test of Review of

HSR Guidance : HSR Guidance:

I Staffing V

Decision for 
i QuestionnairePlatoon Test ] Prepared

I _____

Coordinating Questionnaire V

Meetings ] Reviewed

S I I
Platoon Guidance Staffing Audience

Devel oped L Selected

Platoon Guidance
Delivered Guidance

Staffed with
________________ 

Active Army
Questionnaire

Feedback _______ _______

Received Questionnaires
V I Distributed

Fort Stewart
Observati ons

Observations Comments Responses
Analyzed Received Received

[
~~~~~~~ le Result~

] .

Produced

FIGURE 1: Flow of Events for Project Phase Two—
V Field Guidance Review and Testing
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or battal ion context have greatly reduced communications and coordination requirements
placed on both the tactical performers and the E/C group. Consequently, the relati ve
simplicity of platoon-level opera tions dictated what portions of the battalion P01 were
retained in the platoon-level P01.

V This abstraction process resulted in a P01 consisting of the following topic areas:

• Overview of the objectives of the Evaluation and Delineatio n of the E/C
Role

• E/C Functions:

— Control and Tactical Simulation
— Evaluation of Perform ance
— Critiquing

• Analysis of the T&E0 Items

• Review and Terrai n Reconnaissance

Presentation of P01 and Collection of Questionnaire Feedback

HSR personnel and MTC personnel presented the P01 to members of the 80th MTC’s
EtC group on 8-9 July 1978 at the MTC’s arm ory in Richmond , Virginia. HSR presented the 

V

Blocks of Instruction (BOls) containing substan tive and procedural guidance for control, simu- V

lation , evaluation , and cri tiquing . MTC personnel presented Blocks of Instru ction on the
scenario, tactical doctrine , terrain , and safety. Figure 2 reflects the sequence of presentation ,
by day , and the specific teach ing assignments of HSR and MTC personnel for each BOl.

Following conduct of the £0!, HSR administered the platoon POt questionnaire 
V

(Appendix 2)  to members of the E/C groups for feedback on POt con tent arid organization.
Copies of the questionnaire (Appendix 3 ) concern in g the Platoon Planning Guidance were V

also distributed.

Fort Stewart Exercise Observational Methods 
V

From 31 July to 10 August, 80th MTC conducted evaluations of severa l subelements
164
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FIGURE 2: Sequence of Presenta tion: Platoon P01 V

Topic Instn3ctor

BOl 1: Overview

1. Introduction HSR V

2. Overview of ARTEP Evaluations HSR
3. Overview of Field Evaluation Exercises HSR
4. Introduction of Evaluation Plan and E/C Assignments MTC

~‘c: Fort Stewart V

BOl 2: Session I:  Control and Simulation Functions

1. Methods of Control HSR V

2. Simulation HSR V

3. Evaluator Communications HSR V

4. Safe ty MTC 
V

Session 2: Evaluation of Performance

1. Components of Evaluation :

a. Observation HSR
b. Recording/Rating HSR
c. Critiquing HSR

V 2. Conduct of Post-Mission Critiques HSR

BO! 3: Session 1: Analyzing the T&E0 Items

1. Observations! Evaluations by a Single EtC HSR
V 2. Observations/Evaluations Coordinated Between E/Cs HSR

3. Reformatted T&E Outlines HSR

Session 2: Planning Exercise

I. Fort Stewart Scenari o MTC
2. Tactical Review MTC

V 
3. Detailed Planning MTC

V 

B01 4

I . Review of Missions and Terrain Reconnaissance MTC
I’

V 
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of the 218th Infant ry Brigade , South Carolina National Guard. HSR observation efforts

focused on the Armor and Mechanized infant ry Platoon exercises. Movement to Contact ,

Hasty Attack , and Defense missions were evaluated for tested armor platoon s. Movement

to Contact , Hasty Attack and Prepare Strongpoint missions were evaluated in Mechanized

Infantry Platoon exercises. OPFOR personnel were supplied from 24th infantry Division.

In each case, the OPFOR was composed of both Armor/Mechanized Infantry Platoon

elements.

Simultaneous demands on the 80th MTC personnel limited E/C assignments to

one individ ual traveling with the evaluated unit and one E/C with the OPFOR. In one

case , there was an extra E/C assigned to the armor problem , who divided his ti me between

traveling wi th the OPFOR and with the eva luated armor platoon. His responsibility was

not firmly delineated.

Unit E/Cs and OPFOR E/Cs were either captains or majors with prior combat

experience.

V 
E/Cs were assigned dedicated ‘4-ton vehicles with drivers . In the mechanized

V infantry exercises , unit E/Cs divided their time between observing from the ‘4-ton and

traveling in the platoon leader ’s APC. Armor Platoon E/Cs were restricted to observing

V from their assigned vehicles .

During the 31 July to 10 August period , the HSR person observed 80th MTC

final preparations for the platoon-level evaluations , and accompanied 80th MTC personnel

du ring terrain reconnaissance. The purpose of observations during this period was to check

for possible diffe rences between 80th MTC activities and those prescribed by the HSR E V V C

P01. Lane assignments and other HSR activities are shown in Figu re 3.

From 7-10 August . additional HSR personnel also observed the armor and mech-

anized infantry platoon exercises. HSR assignments to exercise for this period are presented

in Figure 3. Objectives of HSR observations during platoon exercises were to determine if

£01 content , as taught , was accurately reflected in what 80th MTC personnel did as E!Cs
166
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FIGURE 3: Fort Stewart Exercise Activi ties
and HSR Observer Assignments

_i)ate Activity _______ HSR Observation V

3 l J ffly~ - .  Mechamzed Inf antry_ Reconnaissance - - O bserver with E/C - - -

- 
l August _Ajm or Recor~naissance One observer with E/C - - -
2 AUgUSt 

-

~ 3 August 
- 

Armor Platoon ARTEP One observer with OPFOR 
- -

4 August V Armor Platoon After-Action Report One observer 
Prcpara~ on 

7 August Armor Platoon ARTEP One observer with senior E/CL 
7 August Mechaniz ed Infantry ARTIEP (South Lane)~ One observer with senior E/C
8 August - .  Mechanized Infantry ARTEP (South Lane)J, One observer with senior E/C 

-
V Mechanized Infantry ARTEP (North Lane ) One observer with senior F/C

k 4 2~ 2 P !!9~~~
~~9 August lntervicws with E/Cs 1~~!~~S~~~e~~~~~l 

- 

V

) l o A u g u s t  Final Critique 
- - 

. All HSR personnel
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Du ring the exercise, HSR observers tra veled with their assigned E/Cs. HSR
developed a checklist matrix (Appendix 4) of possible E/C activities portrayed in the
P01 over the sequence of events for each exercise. As the respective E/Cs perfo rnwd
their tasks , HSR made records of their actions on the checklists . F/C use of the refor-
matted T&E Outlines was also observed.

Analysis of Feedback and Observation s

Introducti on

The develop m en t an d test ing of pl at oon-level guidance and review of project
phase one field guidance products provided six separate sources of feedback for review
and ana lysis:

V • Questionnaire feedback from Active Army respondents on the Senior
Command/Staff Module and the Evaluator/Controller Module.

• Questionnaire feedback from 80th MTC respondents on the Platoon
Planning Guide and Platoon P01.

V 

• Staffing comments from Active Army respondents on the Platoon £01.

V e HSR observations from 80th MIC evaluator/controller actions during
the Fort Stewart Exercises.

HSR had three objectives in the review and analysis process.

One objective was to summarize and analyze specific reactions and responses to
the i ndiv idual guidance products , as reflected in the questionnaire responses , or in Fort
Stewa rt observations.

V A second objective was to, when possible, examin e cumulativ e respondent reactions
to topics or areas presented in more than one guidance document. I t was of interest . for
cxampl e . to determine how much consensus there was across re spondent groups in th eir
reactions to the HSR proposed reformatted T&E Outlines. There were few direct

V 

V 168V r I



comparisons that could be made between platoon and battalion levels of guidance and
their respective respondent groups’ reactions to that guidance. The pri mary reason for
few direct comparisons is that the guidance documents (battalion and platoon) represented
different stages of developmental thinking. The platoon-level guidance was considerably V

more ~.-taAied in its treatment of topics than the battalion-level guidance. The different
levels ~ Jcta:I present in the guidance were also reflected in the questionnaires developed
to assess eat~ prod uct. In the case of the platoon-level P01, the questionnaire was also
sensitive to the audience. 80th MTC personnel were highly experienced in planning and
conducting ARTEP exercises. HSR wished to capitalize on that experience by asking
many questions concerning the practical feasibility of implementing suggestions made m
the guidance. These question s were not as prevalent in the battalion -level questionnaire.

The third and most important objective was to consolidate all questionnaire
results, staffing comments , and Fort Stewart observations into identifiable points in the

V 

guidance that would requi re refinement or revision prior to constructing the final pro-
V ducts of the second project phase.

V Responden t Group Characteristics

Specific results from questionnaires on the different guidance products is pre-
sented in the next section. When reviewing those results, it is important to consider the

V backgrounds and experiences of the different respondent groups. A short description of
each respondent group follows.

V 80th MTC Respondents

The 80th MTC’s primary mission is to conduct ARTEP evaluations. When review-
ing the characteristics of 80th MTC personnel , their credential s bear them as being highly
qualified to conduct that mission. Of the questionnaires distributed , eight Platoon P0!

V questionnaires and four Platoon Planning Guidance questionnaires were return ed . Respon-
dents to the Platoon Planning Guide questionnaire did not list their levels of experience.
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Conversations with 80th MTC indicated that the ir senior personnel responded to the question-

naire. Respondents to the Platoon P01 questionnaire had spent an average of two years

(
~ 

= 2.1 years) on active duty and ten years (~ = 9.9 years) on reserve duty . Approximately

40% of the respondents had combat experience. For the evaluation team , the members who

responded had participated in over 68 ARTEP evaluation exercises, with an average of 14

exercises per team member. Thus, as noted above , the team had a high level of expertise

V 
and experience.

Active Army Respondents—Battalion Guidance

Phase one battalion level products and questionnaires were distributed to

twelve maj or Army headquarters and service schools. Ten usable questionnaires were

return ed. Branch of respondents were distributed as follows: Infantry — 40%, Armor

and Signal Corps — 20%, Field Artillery and Engineer — 10% . Specific information con-

cerning grade and experience level of respondents was not collected. Return correspon-

dence from respondent headquarters indicates , however, that most questionnaires were

answered by members of headquarters or senior staff elements.

Active Army Respondents — Platoon P01

Copies of the Platoon P0! delivered to the 80th Maneuver Training Command

(80th MTC) personnel were also sent to the infantry and armor schools , requesting that

persons with recent company command experience in combined arms units be solicited

for comments. Thirteen responses were returned. 54% of respondents were Armor officers

and 38% were Infantry officers. Of those listing their rank , 88% were captains. Reporting

of experience in ARTEP exercises was incomplete. Those reporting ARTEP exercise experi-

ence had participated both as leaders and as evaluator/controllers.
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Results

Senior Command/Staff Module and Platoon Planning Guidance

The Senior Command and Staff Module (SCSM) and Platoon Planning Guidance

(PPG) addressed several issues that are central to the planning and conduct of ARTEP eva!-

uation exercises. The questionnaires collected general reactions to the guidance content.

They also solicited reactions concerning the feasibility of implementing the guidance, and

V the projected impact of the guidance on efficiency of conducting exercises. Several topic

V 
areas in the two guidance documents were similar enough to allow for comparison of the

Active Army and 80th MTC reactions. These topic are as are reviewed below.

Distribution of the Evaluator/Con ’roiler 1 ms. Both guidance documents

addressed the distribution of the E/C team across elements of the evaluated units. The

guidance specifically recommended that no less than half the E/C team should be allocated V

to sub-elements of the evaluated unit. Table 2 summarizes the responses to the guidance.

TABLE 2

TOPIC ACTiVE ARMY-SCCM 80TH MTC—PPG

No less than haif of the E/C team should Agree — 6 Agree — 3 
V

be assigned to evaluate the lower echelons Disagree — 2 Disagree —

of the_evaluated_unit. _____________________ ________________

Both respondent groups agreed with the recommended guidance. 80th MTC respondents also

felt that the implementation of this recommendation was definitely feasible (3 of 4) and that

it would enhance the efficiency of evaluators if implemented (3 of 4). 
V

Scenario Construction. This portion of the SCSM and PPG discussed the choice of V

V 

numbers of missions to include exercise scenarios and the sequence of the missions chosen.
Emphasis was placed on limiting the number of missions to six and sequencing them in a tac-
deafly realistic manner. Table 3 summarizes responses to those topics.
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V 
TABLE 3

TOPIC ACTIVE ARMY-SCSM 80TH MTC-PPG
V 

Keep scenario to six missions Agree — 7 Agree — 3
V Disagree - I Disagree -

HSR guidance on workability and Agree — 7 Agree — 3

~~~~~~~~~~ D i s aj r e e - O
Value of discussion: Useful , retain — 6 Feasible? 4-0-0 1

Some value — 2 Efficiency 3-1-0
_________________________________ No value — 0 Consistency 4-0-0

As the responses indicate , both Active Army and 80th MTC groups reacted favorably to the
discussions in the SCSM and PPG. This appeared to indicate that those topics were worthy of
retention in the final products.

Exercise Control and Tactical Simulation Procedures . In this section , several topics 
V

were discussed (distinction between evaluation and control functions , minimizing control re-
quire ments, simulation con trol , OPFOR ratios , etc .) that were not given detailed treatment
in availabl e Army literature . Table 4 indicates the responses at the different elements to
the inclusion of those topics.

TABLE 4

V 
TOPIC ACTIVE ARMY-SCSM 80TH MTC-PPG
Tips for exercise control and tactical Agree — 4 Agree — 4
simulation enhance FM 105-5 , Maneuver Disagree — 0 Disagree — 0

_5 c! 
-

V Value of discussion : Useful , retain — 5 Feasible 3-1-0
Some value — 3 Efficiency 3-1-0 V

_____________________________________ No value — 0 Consistency 2-2-0

V Of those responding to the question , there was a favorable reaction to the topics discussed. V

Active Army respondents felt the discussion was worth retaining. 80th MTC respondents V

felt the tips could be implemented and would help evaluator efficiency. Further , they com-
mented that the guidance was consistent with that provided by their own senior personnel.

‘Numbers presented in these and similar cells represent responses to three scalar uems in the
instrument : e.g. “Feasible” refers to a scale item concerning the practical feasibility of implementing the
guidance. Respondents could answer in three ranges: highly feasible ; moderately feasible: and unlikelyf V

unfeasible. Thus, 400 indIcates four responses in the highly feasible range , and none in the moderately
V feasible or unllkely/unfeasible range . See Appendix 2 for full Wustrations of all scales. V
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Organizing and Using the E/C Group. A recurring theme in HSR phase one guidance
was the diagnostic nature of the ARTEP evaluation exercise , and how the concept deserved
emphasis. Table 5 summarizes the respondents’ reaction to that emphasis.

TABLE S ______________

TOPIC ACTIVE ARMY-SCSM 80TH MTC-PPG
Senior commanders should stress Agree — 8 Agree — 4
diagnostic aspects of exercise to E/C Disagree — 0 Disagree — 0

~~~~~ 
Value of discussion: Useful , retain — 5 No comparable

Some value — 3 data
___________________________ No value — 0  ______________

Responses indicated an unanimous agreement on placing command emphasis behind the diagnostic
nature of the exercise. Active Army respondents were less emphatic about the value of the discus-
sion , but the majority opted for its retention in future guidance . V

Evaluation Plan—Structure of E/C Group. Phase one observations of field exercises
often revealed a relatively unstructured E/C group, assigned to units by convenience . Further.
simulation via pyrotechnics was accomplished “when possible,” and did not appear to have been
well planned. To !telp alleviate these problems. HSR recommends in SCSM and PPG guidance a
quite formalized E/C structure and provided for a separate control/simulation element to better
enact the simulation functions. Table 6 summarizes the reactions to HSR recommendations.

V TABLE 6 ______________

TOPIC ACTIVE ARMY-SCSM 80TH MTC-PPG
Evaluation Plan should structure E/C Agree — 6 Agree — 2
group and provide for control/simulation Disagree — 2 Disagree — 
Value of discussion: No comparable data Feasible 2-1-1

EfficIency 3-1-0
_________________________________ ____________________ Consistency 2-2-0
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As responses indicate , there was a majority agreement that the E/C group should be structured ,
and E/C subgroups be formalized at lower echelons. Those disagreeing commented on the cap-
ability of being able to provide the extra resources necessary to staff a separate control /simulation
element. This feeling is reflected in 80th MTC’s judgments about the feasibility of implementing
a separate control/simulation element.

Training the E/C Group. Two areas were selected for inquiry on training the E/C
group. The first area dealt with the HSR recommended time for conduct of an E/C school. 

V

The second asked about the usefulness of the guidance presented on integrating ratings, which
V 

was absent from E/C training observed in phase one. Table 7 presents the responses to the
SCSM and PPG guidance.

V  TABLE 7
TOPIC ACTIVE ARMY-SCSM 80TH MTC-PPG V

E/C school should Agree — 4 E/C school Agree — 3
be 3½ to 4 days Disagree — 4 should be 2 days Disagree — I V

The guidance should Agree - 6  Agree - 4
promote uniformity Disagree - 0 Disagree -0  V
in integrated ratings 

- 
Missing — 2

As revealed in the respox~ses, there was considerable disagreement by Active Army respondents
concerning the length of the E/C school. Narrative comments were mixed. Some respondents
reacted to the length by stating in the “real world” such time is never and never will be allowed
for E/C training. Others felt that it may take longer to train inexperienced E/Cs. In terms of
content , however, there was a general consensus that the guidance provided on integrating ratings
would be helpful . V

Facilitating and Monitoring Performance of the E/C Group. Two areas were considered
important in the context of facilitating and monitoring the performance of the E/C group. One
was that senior commanders should observe the E/C group and not the evaluated unit. The
second was the recommendation that E/Cs should essentially critique themselves, their train-

V 
ing and procedures so that the evaluation process could be improved. Reactions to these
recommendations are presented in Table 8.
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TABLE 8

TOPIC ACTIVE ARMY—SCSM 80TH MTC-PPG
Senior commanders focus on the E/C Agree — 6 Agree — 3 

—

E/Cs should critique their training Agree — 8 Agree — 4
procedures and support after the exer- Disagree — 0 Disagree — 0V cise

Value of discussion: Useful , retain —. S Feasibility 3-1-0
V Some value — 2 Efficiency 3-0-1

__________________________________ No value — I Consistency 3-0-I
Results show that the majority of both groups felt that the senior commanders should focus on
the EtC team . No commer.ts were supplied by those who disagreed. There was total consensus

V 
on the recommendation for E/C critiques of the evaluation process in post.exercise meetings.
The majori ty of Active Army respondents felt the discussion should be retained, and the experi-
enced 80th MTC group thought the guidance was feasible to implement , would improve their
job efficiency as evaluators, and was consistent with their normal practices.

Battalion-Level E/C Handbook and
Platoon P01—Reformatted T&E Outlines 

V

An area of special comparative interest was the reception of HSR’s proposed T&E

Outhnes (T&EOs) by both the Active Army and the 80th MTC respondents. Field observations

and analysis during project phase one revealed little constructive use of the T&EOs in the field

as data collecting and performance rating instruments. There was no space in the outline for

recording of comments by evaluators. Further, many task dimensions were collapsed into one 
V

rating of SAT/UNSAT. In many cases, it was impossible to make unidimensional performance

ratings. HSR revised T&EOs to correct these drawbacks, and via the battalion-level 80th MTC

platoon questionnaires, solicited reactions to them. Results are summarized in Table 9 below.

_________________ TABLE 9 ____________________

V TOPIC ACTIVE ARMY—SCSM 80TH MTC-PPG

Reformatted T&EOs: Useful , retain — 2 Will comments column make it easier
Some value — 4 to use? Defi nitely — 3

Value of discussion No value — 2 No difference — 4 
— .

Will subelements help critique?
Definitely — 3

_________________ _____________ May — 4

V V  
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As the table indicates, the Active Army response to the reformatted T&E Outlines was
quite neutral . MTC respondents’ reactions were neutral to providing room for comments
and breaking the task standards down so that ratings on single-task dimensions could be
made. V

Battalion-Level E/C School

This section deals with the responses received from the Active Army staffing of the
E/C Module produced during Year I. The treatment of each subject area will consist of a short V

defi nition of the area, a tabular presentation of the questionnaire responses in that area, and a
discussion of the responses.

BOl No. I. BOI No. I consists of an orientation for the E/C group and an overview V

of the E/C group ’s mission. 1301 No. I is divided into two sessions:

• The fixst session consists of an introduction to the exercise by a representa-
tive of the sponsoring echelon and an introduction of the Evaluation Plan
by the senior E/C.

• The second section consists of an overview of ARTEP objectives. This
session emphasizes the importance of the E/C’s role in promoting train-
ing and diagnostic feedback for the performing unit.

V Table 10 summ arizes the staffing responses to this BOl.

TABLE 10

____________________ — 
RESPONSE V

TOPIC Useful , retain J Of some value No value Missing 
—

Value of discussion 6 j  3 L a a
BOl No. I gave a good idea of Agree — 8
what would be covered in the Disagree — 0

I E/C school ______ - 
Missing — 0
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Responses to this BOl were generally favorable. This favorable response indicates the desire-

ability of providing an opportunity for special emphasis on the diagnostic and training objec-

tives of an ARTEP evaluation.

BOl No. 2. This guidance contained a general discussion of the three systems which

must operate simultaneously during a field evaluation exercise:

• The performing battalion

• The E/C group

• The opposing force (OPFOR)

The discussion deals with the goals, structure , and key tasks of each system and serves as the

context in which subsequent instruction is presented. Table I i  summarizes the staffing

responses to SO! No. 2. V

TABLE II

_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  

RESPONSES

TOPIC Useful, retain Of some vaiuej No value Missing

Value of discussion 5 3 1 0 L
Role of OPFOR and E/C con- Agree — 6
trol of OPFOR was clear and Disagree - 3
comprehensible. _______________________________________________

The Active Army reviewers found this guidance useful and found the treatment of the OPFOR’s

role worthwhile.

BOl No. 3. Session I of BOl No. 3 consisted of a discussion of the control and simu-

lation functions of the EtC group. Methods by which E/Cs maintain control of the exercise are

noted and simulation procedures are listed. Session 2 of 501 No. 3 discusses the evaluation

function of the E/C group. Observational , recording, and on-line feedback techniques are
V discussed. Table 12 summarIzes the Active Army response to this guidance.
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TABLE 12

_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  

RESPONSES

TOPIC Useful , retain] Of some value No value Missing V

Value of discussion 8 0 0 1

A critique should be held after Agree — 7
each mission. Disagree — 2

The need for training evalua Agree — 8
V tors in their three functions Disagree — 

- 

V

E/Cs mus t use the T&EOs V

fle xibly in order to detect and Agree — 9 V

evaluate cri tical behaviors not Disagree — 0 V

included in the T&EOs.
V E/Cs can prepare for control V

duties by noting the positions Agree — 9
of OPFOR during a terrain Disagree — 0
reconnaissance.

The procedure for administer Agree — 9
ing feedback was clear and 

— o V

operationally feasible. _____________________________________________

V The responses shown in Table 12 indicate the general usefulness of the guidance provided in
BOl No. 3. Responses to the more specific questions were favorably received by a substantial

proportion as well .

BO! No. 4. 301 No. 4 contains an analysis of the T&E Outline standards and a dis-

cussion of how E/Cs must analyze these items in order to prepare for the field evaluation.

Table 13 presents the Active Ann y response to this guidance.

TAB LE 13

_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  

RESPONSES

TOP1C~~____ V_ ~~~~~~~V~~~ 
Useful , retain Of some value No value Missing

L
The distinction ~~~~

V V VA, (. V
~~~ SII~~IC

V F VC  i t t lfl V and multiple Ej C Agree — 9

items was ci iti~d by the Disagree — o
examples. 

_____
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Here again , Active Army response to the guidance was quite favorable .

130! No. 5. BOt No. 5 is intended to provide the E/C group to apply the instruction

of ear lier lessons in planning for the specific exercise at hand. Development and use of opera-

tional sequence diagrams (OSDs), analysis of tactical alternatives, sandtable gaming of exercise
V plans, and terrain reconnaissance procedures are discussed. Table 14 summarizes the reaction

to this instruction.

TABLE 14

_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  
RESPONSES

TOPIC Useful , retain ji Of some value 1 No value J Missing
Value of discussion 6 I 3 1 0 L 0
E/Cs can prepare themselves
by sandtable wargarn ing and A4ree — 8
use of OSDs. Disagree — 1

Once again , response to the BO! as a whole was favorable and the response to questions about

more specific pieces of guidance was strongly favorable.

T&EO Missions Annotation Annex. This annex to the BOIs provides a treatment of
the senior E/Cs role in providing correct and consistent interpretations of key T&EO items to

V the EtC group, It also provides a rule for integrating rating. Table 15 presents the Active
Army staffing results.

TABLE 15

_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  
RESPONSES

V TOPIC 
— 

UsefUl, retainj Of some value No value Missing
Value of d iscussion s L 3 0 J 0
The rules for integrating scores Agree — 9 

D ajree 
—

The example helped clarify Agree — 7
the integration rule. Disagree — 0

V  

~~ i__:2
All critical terms/phrases 

— 7
V 

requiring E/Cjudgment were 
— I

: underlined in the T&EO 
—

examples. __________________________________________
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The responses to the Annotation Annex , again , indicate a high degree of reviewer accep-
tance .

Platoon P01—80th Mit

As part of the working agreement between HSR and the 80th MTC, HSR distributed
a questionnaire to members of the 80th MTC who had been presented the HSR Platoon P01.

Training Inexpe rienced Evaluators . Because of the 80th MTC’s collective exper-
tise , many questionnaire topics covered the appropnateness of the P01 to t raining inexperi-
enced evaluators. All respondents felt that a training progra m and plannin g session for new
eval uators was worthwhile. However , the majority of evaluators (5 of 8) felt that a full
training program was not worthwhile for experienced evaluators , and indicated that a plan-
ning session would probably be sufficient.

V 

Three items dealt specifically with coverage of topics that HSR considered

V important for inexperienced evaluators; an overview of field evaluation , review of ARTEP
concepts , and review of doctrine relevant to the missions being evaluated. All respondents
felt an overview of field evaluation was important for inexperienced evaluators . Most

V 
(7 of 8) respondents also felt that a review of ARTEP concepts was appropriate for new

V evaluators and that a review of doctrine relevan t to the T&EO missions to be evaluated
V was important.

V 

Respondents were also asked if any sections of the P01 should be shortened or
dropped , considering the P01 would be used to train new evaluators . No sections were
listed. From this and other responses discussed above, it could be inferred that the P01
was considered generally suitable for new evaluator audiences.

P01 Areas of Emphasis. FISR was interested in polling 80th MTC personnel on
which areas of the P01 deserved the most emphasis. Questions concerning emphasis covered
two areas. One subset of questions asked respondents to indicate which phase of field evalu-
ation (preparation , observation and rating , criti quing) deserved the most emphasis in E/C
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school. Mother subset polled respondents on the major roles (contro l , evaluation , critiqu-

ing) of evaluat or/controllers , and how much time was devoted to each during an exercise.

Respondents indicated that , in order , observation and rating, cri tiquing, and preparation

should be given the most emphasis in an E/C school. Concerning evaluator/controller (E/C)

roles. all respondenI~ agreed the major roles of an E/C were control , evaluation and cri tiqu-

mg. The average proportions of time devoted to these roles were 42%, 34%. and 2 1% 1nr

contro L , evaluation , and critiquing, respectively.

These results show a certain disparity between the respondents’ opinions concern-

ing the relative importance of prepara tion, which should include making control plans , in the

P01 and their opinion on the amount of time spent in control during the exercise. It may be

that the amount of time spent in exercise contro l is inevitable. On the other han d , it may be

possible th at more time spent in preparation of control plans and anticipation of control pro-

bkms prior to the exercise could reduce time allocated to control during the exercise. Obser- V

V vations of control functions are discussed fu rther in the Fort Stewart observations.

Additional Perceptions of P01. In addition to specific topics concerning content

areas and emphasis in the Platoon E/C POt , 80th MTC respondents were asked to comment

on the sequence. duration , and structur e of the program. In response to a question asking

which sections of the P01 were most useful , terrain reconnaissance , evaluation , T&EO V

analysis and the introductory blocks were all mentioned. In contrast , the introductory

blocks and evaluatio n blocks were also listed as the least useful by two other respondents. V

Comments indicated that the negative reaction to the introduction and evaluation block

may have been due to the high exper ience level of the respondents . Thus , they felt the

blocks were “old hat .” Responses to a separate question indicated that the sequence of
content presentation was satisfactory . Finally . 75” (6 of 8) respondents felt that too

much time was spent in lecture ; however, 4 of 6 answering felt that there was sufficient

opportunity for E/C participation in the t raining and planning sessions. Comments indi-

cated that more E/C involvement was desired , with specific examples used being related

to the up-coming exercise. There was a mixed reaction to the length of the training pro-

gram. Three of seven felt the program lengt h was correct , three felt it too long, and one

felt the pro gram was too short. The previously noted experience for these respondents

make it difficult to draw any definitive conclusions concerning the length of the program .
l8l
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Control and Tactical Simulation. The P01 described four control techniques avail-

P 

able to E/Cs.

V . OPORDs

• Playing the role of the company commander

• Injecting intelligence

• Controlling the OPFOR

The P01 also described the procedures for assessing casualties and equipment damage for both

evaluation and maneuver control purposes. The responses to this guidance are presented in

V Table 16.

TABLE 16

V TOPIC RESPONSES 
V

Are the four techniques sufficient Yes — 5
to control the sequence of events? No —

Missing — 2  V

To what degree are these control Highly consistent — 2
techniques consistent with other Moderately consistent — 5
guidance you are familiar with? Inconsistent — 0

Missing —

Were the two purp oses (evaluation Yes — 3
and maneuver control) of casualty ! No — 4
damage assessment presented Missing — I V
clearly?

The feasibility of implementing Highly feasible — 1
the guidance on casualty and Moderately feasible — 6
damage assessment is: Infeasible — 0

V Missing — I

These responses seem to indicate that while the guidance on control measures was adequate , V

the use of casualty/damage assessment was not adequately discussed. This shortcoming was

taken into account during the development of the company P01.

f 
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Evaluation of Performance. The platoon-level P01 treated the evaluation of

performance in terms of four things that must be done to achieve the ARTEP goals of

training and training diagnosis:

• Observation

• Recording of actions

• Rating of performance

• Critiquing ot’ performance

Table 17 summarizes the 80th MTC response to this guidance.

TABLE 17 
V

____________________ ________ RESPONSES ________

‘ropic Highly Moderately tnfe~~b1e Missing
_____________________________ Feasible Feasible ____________ ___________

E/Cs need to be able to observe
key actions of the performing 5 3 0 0unit. The feasibility of attai n-
ing this goal is:

E/Cs need to accurately record
their observations. The prac- 4 0 0
tical feasibility of recording
observations as events occur:

The practical feasibility of
rating performance according 1 6 1 0to tactical doctrine spelled out
in manuals and T&EOs:

The feasibility of anticipating
the uni t ’s next actions by radio 2 0
communication between E/Cs
is:

If E/C communications are Incre ase — 2
implemented, as recommended Remain the same — 4
in the P01, the effectiveness of Decrease — I
the evaluation would: Missing — 0
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Responses indicate a moderately positive response to the evaluatio n techn iques described
in this portion of the P0!. On the basis or oral conversations with MTC personnel , however,
it was fel t that this response could be improved by involving the trainees more actively in

the planning process. This approach was taken in the company-level P01.

Observational Strategies. The platoon-level P0! introduces three observational
strategies. These strategies dealt with:

• E/C planning of when and where to sample continuous unit actions. V

• E/C planning to properly position themselves to observe one-time actions. V

• Pre-planned coordination of E/Cs.

Table 18 summarizes the responses received from MTC personnel concerning this section of
the P0!.

TABLE 18
TOPIC RESPONSES

Feasibility of implementation of High — 2
preplanning and observational Moderate — 5
strategies. Infeasible — 0

V 

Missing — 1
V Is this guidance likely to improve Definitely — 4

the accuracy and thoroughness of Somewhat — 3
observation? Unlikely — 0

Missing — I
Are these observational strategies Yes — 5
adequate? No — 1

Missing - 2

The examples used to distinguish Agree — 2
between single E/C items and multiple Disagree — 2
E/C items in the T&EOs were helpful Missing — 4
and appropriate.

Will having the senior E/C give his Yes — 4
interpretation of the T&E0 standards No — 2
make the T&EOs easier to use? Missing — 2
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Responses indicated that the practical feasibility of implementing specific preplanning on

when or where to make observations would be moderately feasible. MTC personnel personal

comments and later Fort Stewart observations indicated that guidance on preplan ning must

allow for flexibility in field implementation. However, the desirabil ity of doint this type of

prep lanning is born out by the responses regarding improved accuracy and thoroughness. The V

responses also indicate that these strategies would be adequate to conducte field observations.

Cri tiques. The platoon P01 provided a procedure for post-exercise critiques in

which the senior E/C would first cri tique the platoon leader out of hearing of the rest of

the platoon. The platoon leader would then conduct the critique of his unit with the sen-

ior E/C’s assistance. Finally, while the platoon leader was preparing his order for the next V

mission , the E/C team would continue to critique section and squad leaders. Table 19 sum-

marizes their responses.

TABLE 19
TOPIC RESPONSES

Was the guidance for administering Yes — 3
post-mission critiques adequate? No — 4 

What is the feasibility of the senior Highly feasible — 0
E/C critiquing the platoon leader and Moderately feasible — 4
then having the platoon leader Infeasible — 3
critique the unit? Missing - I

Is the procedure described above Yes — 3
desireable? No — 2
- 

Is the allotted 30 minutes enough Yes — 6
time to conduct a critique? No — 0
—_____________________ Missing — 2

Responses to the critique format were generally not favorable. Conversations with MTC

personnel indicated that their SOP tried to avoid critiques of the entire unit. Consequently,

they were in favor of the critique of the leader , but not of the unit as a whole. In practice,

critiques at Fort Stewart included the platoon leader , the platoon sergeant, and the squad

leaders . 185
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Platoon-Leve l P0! Staffing
Results (Active Army)

In general , the Active Army reaction to the platoon-level P01 was that it was

a well-planned and needed tool for the training of E/Cs, but that the time , personnel and

equipment required to fully implement it would not be available in a line unit. It should

be noted , however , that the ~0I as presented for the platoon level and as modified for

use at both company and platoon level , addresses the maximum resource situation. Con-
sequently, local exercise planners must tailor the P01 to their own unit ’s needs and
resources.

Reactions to more specific pieces of guidance are dealt with on a topical basis

as follows. V

Scenario. Respondents felt that the scenario should be developed in sufficient V

detail that E/Cs do not have to manipulate it on the ground in order to cover all the critical

combat missions.

E/C Qualifications. Responses in this category focused on either desirable prior

experience of E/Cs or the need to thoroughly train the available personnel to be E/Cs.

Numbers of E/Cs Respondents frequently commented that the number of E/Cs

recommended in the Planning Guide and the P01 were not likely to be found in line uni t

situations. ilils criticism has already been replied to under general comments. It is inter- V

estin g to note , however , some respondents requested a greater allocation of man power to

E/C duties: one or more per squad /APC. 
V

Control. Responses to guidance on maneuver con t rol focused on communication

with and adjustment of OPF OR by the senior E/C. E/C OPF OR communications , as described

in the P01, have been shown to be effective in the experience of one respondent. The use of

control measures established in OPOR Ds , as described in the P01, were emphasized by other

respondents .
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Simulation-Pyrotechnics. Responses regarding pyrotechnic simulation focused V

on avoiding the use of signal smoke to simulate direct fire , and on the problems of having V

enough E/Cs to simulate both firing signatures and impacts.

Simulation-Casualties. Respons es in this category uniformal ly called for the

reinsertion of casualties as replacements in order to integrate personnel play into the prob-
lem. This procedures has been listed as an option in the modified guidance.

Evaluation /Observation. Responses in this area also support the content of
modified P01. Favorable comments were received on the use of an E/C with the OPF OR ,
the need for E/Cs to remain tactical (which may involve mounting evaluated unit vehicles
due to jeep-proof terrain), carrying the T&EOs in the field , and flexibility in recognizing
valid tactical solutions even if they are not the school situation.

EtC Communications. Giving each EtC two net communications capability was
criticized from the point of view that sufficient spare communications assets are not avail-
able . Here again , local tailoring to meet resource limitations is essential.

Terrain Reconnaissance. Guidance regarding terrain reconnaissance was generally
regarded as an important addition to ARTEP guidance.

Critiques. Responses regarding critiques fell into three major categories. The
first argued that time for post-mission critiques is usually unavailable and that adm inistra-

V tive breaks for critiques after each mission break the tactical continuity of the exercise.
HSR ’s observations , both from phase one , indicated that subunits usually have a consider- V

able period of time between missions in which they are simply waiting for orders from
V higher echelons. It was felt that this “down ” time could be more profitably used as 

V

critique time and that tactical realism would not be greatly affected.

A second catego ry of responses dealt with the procedure to be followed in the
critique. The procedure of critiquing the platoon leader (and having him participate by
critiquing himself), and then including the platoon sergeant and vehicle commanders was

V well received. 187
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The final category of responses dealt with insuring that a post-operation critique
was in fact held for the exercise participants , so as to ensure that feedback does not get V

lost in administrative channels.

Findings/Observations fro m For t Stewart 
V

Exercises

HSR’s observations during the Fort Stewart exercise and interpretations of those
observations are presented by functional areas or duties that E/Cs and senior E/C and staff
must perform .

EtC Use of Operations Orders (OPORDs). The 80th MTC E/Cs used both pre-
pared and extemporaneous OPOR Ds as initial instructions to platoon leaders of evaluated
platoons. The use of prepared OPORDs afforded the E/C the same type of controls that
are present in the tactical situation by specifying boundaries, phaselines, checkpoin ts, etc.
Previously prepared OPORDs seemed to have advantages. E/Cs delivering the prepared

V OPORDs appeared to have been more familiar with maps/terrain when establishing the
boundaries , checkpoints, and objectives In the OPORD delivery to the evaluated unit.

Higher Command Echelon Role Playing by E/Cs. HSR observed MTC E/Cs
using their roles as simulated commanders for both control and training purposes. E/Cs
frequently prompted evaluated unit leaders the use of indirect tire , reporting, and other
tactical considerations. These prompts were disguised either as informatory messages

V from the company commander , e.g., ”. . . you have 81 mm mortar suppor t available on
call . . .,“ or as requests for inform ation , e.g., ” . . . have you crossed phase line Alpha?”
E/Cs use of rol e playing for contro l purposes were generally disguised as verb al instruc-

V tions , e.g., ”. . . you mus t reach phaseline Alpha by 1130 hours .” USR observations
verified the use of command role playing by E/Cs as an effective and tactically realistic
device for both training and control functions.
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Inte lligence as a Control Measure. Observati ons indicate that tit. wide use of
intelligenc e as a control measure is not very feasible for platoon -level exercises. POWs were
written into the scenario , and were captured and search ed by the evaluated unit. However ,
the only practical action by the platoon was to search the prisoner , report findings to the
company comma nder and move the prisoner to the rear.

V In some cases , the reports of intelligence by the E/C acting as the company com-
mander were used to change the axis or rate of movement on the part of the evaluated unit.
However, in such instances, the true control device was the senior E/C’s role as company
commander and not the intelli gence .

From these observat ions , it appeared that use of intelligence as an independen t
means of exercising contr ol at the platoon or company level was not particularly feasible. 

V

A prima ry reason —as the role of platoons and companies in matters of intelligence 
~ V

aquisit ion and rep orting, not analysis and decision-making. Consequently, it appeared that
intelligence should be injected to evaluate the unit’s search , reporting and POW evacuati on
procedu res , but not as a “control ” device.

V E/C Control of OPF O R as a Control Measur e. This meant that actions by the
OPF OR were taken exclusively for the purp ose of creating a tactic ally realistic situation in 

V

accordance with the scenario. Control of the OPF OR by radio and coord ination , as ex-
presse d in the pre -Fort Stewar t P0!, was intended to control the location , intensity , and
duration of engagements , thus reducing the likelihood of muzzle-to-muz zle entanglements V

and enhancing tact ical realism.

The Fort Stewart scena rios called for a series of delay points between the Line
of Departure (LD) and the objective. The OPF OR was to moun t resist~~ce at each of these
delay points and then automatically withdraw to the next delay point. Observations in the
field indicated that generally, automatic withdr awals of this kind are successful and can be
preplann ed and executed with out E/C intervention.

V 
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E/Cs at Fort Stewart also used online control of OPFOR to set up realistic , but 
V

unplanned , tactical situations. In one.case , the E/C directed a feigning attack on one flank
to divert the evaluated uni t ’s attention from the main attack. This provided an additional
test of platoon leadership and their security procedures , and worked quite well.

Opposing forces at Fort Stewart were borrowed from division resources and were
used with the condition that they would also receive training. Overal l , this appeared to be
a workable solution. It appeared that to maximize the functions of OPFOR training and
valid exercise evaluation , the tactical decision flexibility normally afforded a unit leader
would have to be sacrificed in an OPFOR setting. What may be exercised , however , is the
execution of cover , concealment , movement , maneuver control , and subunit coordination
within the confines of the OPFOR plan. When faced with depleted training resources, the
“bonus” execution of training of OPFOR was a significan t accomplishment . if appropriate
control by the E/C group is exercised over the OPFOR , putting other units in an OPFOR
role for their training appears feasible in an intern al ARTEP or training setting type exercise.

Tactical Simulation—Pyrotechnics. The designed use of pyrotechnics is to simulate
different types of fire , i.e., anti-tank, indirect fire , fire from tactical air support , and to enhance
battlefield realism . HSR observations of pyrotechnics used at Fort Stewart resulted in the con-
clusion that they serve a very limited purpose in meeting their defined objectives. One reason
is the demands placed on the single evaluator t raveling with the evaluated unit coupled with
the absence of a proceduralized set of Rules of Engagement (ROE). The distances and the
dispersion of the evaluated unit preclude the E/C from using simulations effectively for all
members of the unit going through the exercise . Also, terrain can be a problem if it hampers
visibility . Many times the smoke simulations would not be seen due to visibility problems.

These shortcomings are not a result of oversight or mismanagement on the part of V

E/Cs at Fort Stewart. Rather they represent another in a series of HSR observations that the
use of pyrotechnics is an area that demands systematic study. At the exercise planner level ,
the following questions must be asked:

190

- .  V~~~~~ V V ~~~~~~~~~~~~~~~~~~~~ 
V~~~~~~~~~~~~~ V

- V~ - ~‘ ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ V



• What services do pyrotechnics provide in the exercise?

• What should they represent, i.e., add-on realism , control , etc.?

• What payoffs will they provide in the training/evaluation context
of the exercise?

• Will there be enough resources to use them adequately ?

• Are there any negative features associated with their use?

V Tactical Simulation—ROE and Casualty/Damage Assessment. No systematic Rules
of Engagement (ROE) were implemented during these exercises. Consequently, casualty!
da mage assessments were severely limited and generally made on an ad hoc basis. Having
only a singl e E/C on the evaluated unit side and another with the OPFOR was insufficient 

V

to enforce ROE due to the distance between maneuver elements and competing demands
for the E/Cs attention. Further , the E/C traveling with the evaluated units is not afforded
th e visual perspective of the OPFOR. Naturally, the OPFOR E/C does have this perspective,
but to report casualty/damage assessments based on his observations to the E/C during engage-
ments would further overloa d the E/C.

Casualty/damage assessments were, therefore, based on E/Cjudg ments that individuals
V or vehicles were in gross violation of rules of cover and concealment , maneuver , etc. Such casu-

V al ty/damage determinations were thus limited to the field of observation by the platoon E/C
and at times appeared to be quite arbitrary . Thus, the problem suffered the same disadvantages

V as any conventional exercise in that it was difficult to determine the success or failure of either
V OPFOR or evaluated unit actions.

• For reliable casualties/damage assessment in conventional exercises, some systematic

ROE that provides a procedure for declaring hits and kills are needed. Such ROE could also
• serve as an excellent control system by slowing and/or stopping vehicles.

Tactical Simualtion—Evaluator Communications Nets. At Fort Stewart , communi-
cation equipment problems continued to plague the effective use of evaluator communication

V 
nets. While nets were operational , they were most often used for coordination between the
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V E/C with the evaluated unit and the opposing force E/C. Since there was only a single E/C

traveling with the evaluated unit, there was no provision for inter-evaluator coordination

concerning anticipation of the evaluated unit’s next actions or to monitor movements of parts

of the uni t that the single E/C could not see. Secondly , the concurrent use of the control net

as the opposing force tactical net caused various communications problems during and in prep-

aration for engagements. To reduce communication net overload, a separate net could be used

for OPFOR tactics with communication between the E/C, OPFOR E/C, and the OPFOR corn-

V 
mander on a separa te control net.

Methods of Evaluation—Observation and Rating/Recording . E/Cs at Fort Stewart

were limited to a single E/C with the evaluated platoon. This limited the amount of the action

that could be observed and captured f or evaluation and f eedback. The single E/C could not
observe a platoon-size unit adequately given the dispersion of individual vehicles. Thus, E/Cs

frequently found themselves in the quandry of deciding whether to ride in the platoon leader’s

vehicle (and thus restricting their observations to vehicles around the platoon leader), or to

V stay in their own ‘/4-ton trucks (and thus running the risk of being unable to cross terrain that
was traversible only by the evaluated unit ’s tracked vehicles). Terrain the vegetation also com-

bined with vehicles dispersion as an obstacle to visual observation of all elements. Finally, the

time demands of maneuver control , casualty/damage assessment and pyrotechnic simulation

frequently so overloaded the E/C that observational activi ties were sacri ficed to more pressing

control and simulation tasks.

E/Cs at Fort Stewart were generally unable to make notes and ratings as the events

occurred. E/Cs thed to use short lulls in the action to make their notes, but even these efforts

were usually cut short . Consequently, E/Cs were generally forced to rely on memory until a

logical breakpoint, such as the end of the mission, provided a sufficiently long respite from

the requirements of maneuver control and simulation to allow detailed recording of observa-

tions. ~ ie addition of a second E/C on the evalua ted unit side should alleviate this consequence

o~ overload as well as allowing the implementation of a systematic set of ROE.

Observation of the tactical action at Fort Stewart also showed that many of the

tasks contained in the T&EOs occur on a repetitive basis. For example , at the platoon level,

vehicles and sections frequently had to perform both the role of overwatch element and that

of maneuver element several times during the course of a single Movement to Contact mission.
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This observation led to the question as to whether E/Cs should be instructed to make ratings

immediately upon observing an event since this event may be only one of several iterations.

A more practical approach , based on these observations would be to instruct E/Cs to sample

from the set of iterations and then make summative ratings during breaks or at the end of

the mission.

Although the load on E/Cs precluded the continuous use of reformatted T&E Out-

lines provided by HSR . the general consensus of the 80th MTC personnel following the exer-

cise was that the reformatted T&EOs (Appendix 5) were an improvement over the format in

the present ARTEP 7 1-2. This represented a shift in opinion from the questionnaire responses

presented in Table 9. Presumably, this shift was due to favorable experiences with the T&EO

i n the field. SpecifIcally , the highlight ing of individual standards elements acted as cues to

observations and evaluation during critique preparation.

It was observed due to terrain feature s, vegetation and E/C overload , there was

a definite trade-off between E/ Cs attempting to remain tactical and E/Cs affording themselves

V maximum observation opportunities. In this particular case , dealing with tracked vehicles, the

EtC administrative instructions to the performing units were to ignore wheeled vehicles. ie .  ‘~~
-

ton jeep s. Such an administrative decision did afford the E/C more latitude in traversing the

line of the unit to make more comprehensive observations.

HSR experiences at Fort Stewart concerning the observation of perform ance led to

the following considera tion s.

V Terrain , type of exercise to be run , and amount of simulation that is to be expected
V of the E/Cs are factors that should be weighed in the decision as to how many E/Cs per unit

should be used. Based on HSR observations for the particular terrain and E/C duties in the

Fort Stewart exercise , one EtC per two squads would have been more advantageous.

Due to the continuous unfolding of action and the repetition of many T&E Outline

elements , provisions should be made for arranging the sequence of test evaluation outlines to

following the sequence of the scenario. This action will have the advantages of: ( I )  making

T&E Outlines easier to use , thus possibly prompting more on-line note taking and perform~’nce

rating, (2) the T&E Outlines arranged in sequence of operations can act as cues to E/Cs to

prompt them as to what actions they may be anticipating such that they can modify their
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observation plans accordingly, and (3) review of tactics and doctrine expected to be used
V in the exercise scenario is definitely more advantageous than a slavish adherence to the

V 
T&E Outlines during the exercise .

Evaluation of Performance—Critiques. HSR observed the preparation and con-

V duct for both post-mission and post-exercise critiques during the Fort Stewart visit. Dur-

ing the Fort Stewart exercise , several different styles or variations for preparation for and

conduct of critiques were observed. In term s of preparation , two separate styles prevailed.

The first style involved the use of notes that were taken during the conduct of the mission

whe re the EtC then prepared his critique based on his notes . The second style involved

using the reformatted T&E Outlines arid going thro ugh them in a point-by-po int fashion.

The number of personnel involved in critique preparation also varied from a single eva!-

uator to a group meeting comprised of the OPFOR controller , a floating E/C, and the

E/C traveling with the evaluated unit. Two different presentations were observed in term s

of their timing and when they were delivered during the exercise. One E/C used two

critiques of about ten minutes at the end of each mission ; for example , at the end of

Movement to Contact , then Hasty Attack , then Defense. Other F/Cs gave very brief run-

downs at the end of the separate missions and concentrated on a more lengthy and detailed

critique at the end of the exercise for that day . Based on HSR observations, there are

potential advantages and disadvantages for each variation and style observed.

The utilization of the T&E Outlines in a point-by-point basis appears to be very

advantageous in terms of the depth and comprehensiveness of the preparation for critique.

It cued the E/Cs to think about each and every action outlined in the T&EO format . The

V 
use of notes appeared to work well for the recording of particularly crucial points and

V critical incidents , but did not allow for the detail and comprehensiveness of the point-by-

point method.

The use of a group preparation for critique proved to be far more advantageous

in terms of the detail and comprehensivenss of the info rmation obtained; it allowed for the

vari ety in visual and observational perspective that is desirable for total evaluation of unit per-

fo rmance. However , i t also can promote discussions and disagreements between E/Cs about
194
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I
the advantages and disadvantages of particular tactical considerations and discussions, and
disa&eements on the part of the various E/Cs as to the unit’s proficiency or performance.
This takes too much time. Thus, it should be recognized prior to the post-mission critique!
preparation meeting, the exact purposes of the meeting and responsibilites for observa-
tions and evaluations of each of the parties involved. Prior coordination and decisions
must be made as to which E/C has the best perspective to make given evaluations and the
burden of responsibility for that evaluation placed on the E/C prior to the exercise and
not determined during the critique preparation in the post-mission phase.

Despite differences in the preparation of critiques, the context of all critiques
observed was essentially the same. In each case, the platoon leader and platoon sergeants
were asked to be present at the critique, out of hearing of the rest of the platoon members.
The critique generally started on a subject from the T&EO and covered their good points
and bad points in performance of that particular task. They were conducted in a tact’u1
manner , being helpful but not critical in terms of providing the feedback to the platoon
leader; however, the critiques observed took on a one-sided perspective. In the cases ob-
served, the E/C went directly into the critique without querying either the platoon leader
or the platoon sergeant as to what they thought they might have accomplished correctly
or they might have thought they might have done wrong. The opportunity for self-diag-
nosis and self-learning was missed. Although each E/C asked if the platoon leader/platoon
sergeants had any questions, there were definite perceptions on the part of the platoon
leader/platoon sergeant of a teacher-pupil relationship. In each case, some discussion ensued
but not as much as would have been desirable for maximum learning benefit during the
critique. Discussion was allowed but not facilitated. Further, in each case, the squad leaders
were asked to return to their individual squads and provide them with the pertinent critique
information as were the platoon leaders. It is apparent that much training needs to be done
for platoon leaders, platoon sergeants, and squad leaders to be able to critique their sub-
ordinates in a manner that promotes learning.

Evaluation of Performance-.Formal Critique Debriefing. At the end of the exer-
cises, a formal debriefing session for the platoons was held. The armor and mechanized infantry
critiques were held separately , thus concentrating on the functions of each unit. The purpose
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was to highligh t both strong and weak points based on the collective observations of the
F/Cs during the exercise. The tone was gentle , but firm and candid. The audience
included battalion and company commanders, platoon leaders , and platoon sergeants.
This critique format appeared to be quite effective . In addition to restating the deficien-
cies observed on a collective basis, time was devoted to suggesting alternate ways of train-
iri g and monitoring other training materials that specificall y addresses the particu lar
deficiencies. The informal/formal debriefing session acted as an effective bridge between
the in-field critiques which were very important but delivered under field conditions in
which the troops were hot , t ired, and , in some cases, thinking about the next mission.
Alternately, it provided feedback , preparation , and training that does not depend on the
formal written report which will suffer administrative delay and not offer the possibility
for further discussion between the E/Cs and the leaders of the unit evaluated.

Mission Review and Terrain Reconnalasance. F/Cs at Fort Stewart followed
the exercise lanes from the start point to the hasty attack area and then to the defense area.
F/Cs noted the density of the woods and revised positions from which OPFOR actions
were to be launched. F/Cs relied on the Sequence of Events (SOE) and maps more heavily
than any other documents , j otting in the coordinates at which events were to take place.
They generally had the sce~iario, including all missions, portrayed on the maps. By having
these two documents, i.e., Sequence of Events and annotated maps , a simple refamiliarization
on the terrain was adequate.
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Summary

Senior Command/Staff Module and
Platoon Plann ing Guidanc e

In general both Active Army response to the SCSM guidance and 80th MIt re
action to the PPG guidanc e were posit ive. Both respon dent groups agreed with the basic
guida nce found the discussions useful , and generall y fel t that implemen tat ion would be
feasible and an improv ement over pre sent procedures . The only major criticism was in
the Active Army’s response to the length of the F/C school. While they felt that the
recommended 3Y2 -4 day dura tion was worthwhile , many Active Army respondents ques-
tioned whether such an amount of time would ever be available for training E/Cs in line
units.

Reformatte d T&E Outlines

The Active Army reaction to the T&E Outlines was decidedly lukswann. The
80th Mit respondents reacted more positively to a more refined version of the reformatted
T&E Outline ; however , the MTC respondents questioned whether the benefits of the refor-
matting were worth the addi tional paper that would have to be carried in the field.

Battalion-Level F/C School

Active Army respondents replied favorably to the battalion-level F/C school.
A majority of respondents found each Block of Instruction (BOl) useful enough to warrant
retention . No major criticisms of this guidance were received.

Platoon P01

80th MTC Respondents

The questionnaires distributed to 80th MTC personnel foliowU~~ agsntatj on of
the P01 deal t with the appropr iatene ss of the P01 for novice versus expsrienc,d evaluators
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as well as with the actual procedural content of the P01. In the former area, MTC respondents
felt that the P01 was an adequate document on which to base training for novice E/Cs. How-
ever , they also indicated that for both new and experienced E/Cs, more opportu ni ty for E/Cs
involvement in practical plan ning for the exercise was needed.

Regarding the technical content of the P01, the questionnaire responses indicated

that general acceptance w~~ between moderately favorable and highly favorable. There were

no outright rejections of the guidance on control and simulations; howeve r , a need for clearer
pre sentation , especially of casualty/damage assessment procedures , was noted.

Similarly, the evaluation procedures were regarded as highly to moderately feasible ,

although reliance on individual interpretation of tactical doctrine had a lukewarm reception.

The separate discussion of observational stra tegies was also regarded as feasible and received

a more positive reaction as regards adequacy and helpfulness. The recommendation that the
senior F/C give his interpretation of the T&EO standards tended to receive a positive response.

Guidance with regard to the critiques was the only major criticism of the platoon

P0!. This criticism was directed mainly at the format which involved critiquing the entire

unit.

Active Army Staffing

The response of the Active Army reviewers to the platoon P0! was generally very
favorable and frequently cited examples that confirmed the P01 content. Three main
criticisms dealt with the recommended number of F/Cs, the availability of sufficient spare

communications capability to implement the P01 recommendations on inter-E/C communi-

cation, and critiques.

Fort Stewart Exercises

Observations at Fort Stewart generally confirmed the platoon P0! guidance as

workable. They also suggested areas in which the guidance was not adequate :
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• The use of intelligence as a control measure is not an effective
control measure at the platoon level.

• A systematic set of Rules of Engagement are essential for control
and for realistic casualty/damage assessments.

• A single EtC cannot observe a platoon-sized unit adequately.

• Recording and rating cannot be done as the events occur due to
the control and simulation requirements placed on the F/C.

• Since many of the actions described in the T&E Outlines occur
on a repetitive basis, E/Cs should not attempt to rate on the
basis of observation of a single iteration .

• The P01 guidance on critiques did not adequately emphasize
the facilative role of the E/C.

Conclusions

From the results of questionnaire feedback , HSR’s continuing involvement with

the 80th MTC and HSR observation of platoon exercises at Fort Stewart , several topic
areas were identif ied for consideration when producing final editions of phase two field
guidance .

HSR involvement with 80th MTC’ through P01 revision , presentation , question-

naircs and observations at Fort Stewart offered the closest approximation to a tru e test
of the guidance . During this involvement , much information and knowledge was gained

that was not specifically represented as responses to questionnaires, etc. Consequently.
many of the function-specific observations and interpretations presented In the Fort
Stewart results were likely candidates for Incorporation into the final guidance . Still
other , more general topics were considered before final products would be designed .

Field Constraints Ver ~sus P01 Requirements

There was general agreement by all reviewers that the content of the E/C P01
was useful , and needed for training F/Cs to perform well in their roles. At the same time ,
however , reservations were expressed concerning the time required for P0! and E/C

199



resources it took. This results in a trade off situation between quality of evaluators and
resources investment to support the exercise . This decision , as always, must rest with the
operational unit. Thus, final guidance would have to be sensitive to the restraints of the
field unit, and still offer the best possible P01 given those restraints.

Needs to Train New F/Cs

Feedback verified the need for t raining inexperienced evaluator/controllers . It
also suggested that experienced F/Cs can benefit from review/refresher t raining. The need
to accommodate both audiences influences the content and structure of the final product.
In sum , a good case was made for retaining the content of the P01, but designing it as
modules that could be used either for comprehensive training or review.

E/C Involvement

The 80th MTC feedback specifically requested more E/C involvement during the
course of training. Active Army reviewers reacted quite favorably to the battalion-level
sessions on planning in the F/C P01. Thus, it appeared that more E/C involvement in
future versions might enhance its palatability from an instru ctional standpoint and allow
more planning to get accomplished during the training itself. From an operational unit’s
perspective , such a training program could become a more worthwhile investment of re-
sources.

T&.E Outlines

As evidenced from the feedback received , reformatted T&E Outlines were con-
troversial General reactions to them ranged from neutral to negative. However, the 80th
MIC personnel who used them in the field at Fort Stewart liked them. Any change to the
reformatted T&E0 in the actual ARTEP 71-2 document would have to await further testing.
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APPENDI X I:  Senior Command/S taff and
E/C Group Modules Questionnaire

Introduction

Human Sciences Rese arch , Inc. (HSR ) has conducted a stud y for the Army

Research Insiti tue (AR!) on the Arm y Trainin g and Evaluation Programs (ARTEPs).

The purpose of the study was to observe current practices in use of ARTEPs and make

recommendations that would improve the implementation of ARTEPs.

The study focused on field exercises involving evaluation of Combined Arms

battalions. Three such exercises were observed. Results are reported in three volumes.

I . Volume 1—Methodology ; Observations; Report and Commentary j
on Current Field Practices. —

2. Volume Il—Develo pment of Recommendations and Supporting Con-
cepts/Info rmation Based on Observations Reported in Volume 1.

• 3. Volume 111—Preliminary Field Guide. The purpose of this guide is to
incorporate the Volume 11 recommendations into a form suitable for
use by divisions/brigades in planning the conduct of battalion field
exercises.

You are asked to review Volumes II and ill and provide comments. Your

comments will be used to revise and improve Volumes 11 and 111 durin g the second

study year.

Specif ~ we request that you complete the attached set of questions as

you read each voIuii~e. We have referenced the material by section and page number.

Each item ends with an open-ended comments section. We request that you use this

space to indicate whether the material is acceptable to you and why . This space is also

where you can write your suggestions for improving/clarifying the guidance. Please use

back of page for additional comments.
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VOLUME fl-AJ4ALYSIS

The purpose of thle Volume is to make explicit the pdnclplea and concepts to be
used in the Volums UI Field Guide. Since most of these principles/concepts me covered in
the Guide itself. quesuons asked in the next section of the questionnaire are limited to those
covemeg general pruiciples. incoeporated into the Volume UI Field Guide. In each instance,
we ask you to evaluate the value of the discussion, and to make comments on the need for
clarification as indicated.

has Quseilo.

24 Otapter I . ARTEP System concepts and Major Applications

I-i ARTEP System Concept Issues

• Value ol discussion:

Useful, retain Of some value No value

The examples used to illusuatc the ARTEP system principles made sense in
terms of my experience. 0 Apes 0 Disagree

• Comments on why the material isn’t clear and what we can do about it:

54 a. External or In ternal Evaluation?

Value of discussion:

Useful, retain Of sotr~e value t4o value

The discussion of exten~a1 and intemsl evaluations made it clear when external
ARTEPs should be conducted. 0 Agree 0 Disagree

Comments on why the materiel isn’t clear and what we can do about It:
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6.7 b. Designation of Key Responsibilities:

Value of discussion:

ttjaeful, retain Of sos~te value No vs1ue~

The distinction between accountability and diagnosis was clear.
U Agree 0 Disagree

7.8 Starting at the next to last paragraph :

Advantages of division.centralized versus Rrigade~centered approach.

Value of discussion :

~UseM, retain Of som e value No

Comments on why the material isn’t clear and what we can do about it:

9 c. Deciding How Many Assets to Commit:

V*lue of discussion:

1Useful, retain Of so~te value No value1

The concept of austerity was explained clearly. 0 Agree 0 Disagree

Comments on why the material isn’t clear and what we can do about It:

.

9-10 d. Selecting measures to “keep the focus on diagnosis.”

(3) Field Guide Remedies:

Value of discussion:

~Jseful , retain Of soi~ie value No value 1
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9-10 (Cont ’d) The these factors which promot, ths present test perception of ARTEPI can
be controlled by provsding for feedback in the LOI and by decreasing division
sponsorship. U Api. U Disagree

Comments on why the material Isn’t clear and what we can do about it:

II ’ 13 14. a. Oroosuig an Evaluation Exercise Format. Artenuon is called
to the discussion of the one battalion versus the two ba ttalion
fortaat . Pros and cons are set forth on page 12. Field Guide
rtmedies are suinmahzed in the parigraph at the top of page 13.

Value of discussion:

~JssfW, retain O( son~w value No

The merits of the one battalion format outweigh those of the two battalion
format U Agree U Disagree

Comments on why the nsatenal Isn ’t clear and what we can do abou t it:

13 (2) Where to place evaluation pflonties arid emphasis’

See discussion an page 13, recommendations, top of page 14.

Value of discussion:

tUaetW, retain Of saj ie value No vaIue~

No less than half the total battalion evaluation team should be employed at
the company and platoon levela. 0 Agree 0 Disagree

Comments on why the material isn’t clear and what we can do about i t .
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Page Quash..

14 (3) If. when, and how to conduct “sub-unit ” evalua tions?

See (a) Background Discussion, and (b) Field Guide Remedies.

Value of discussion :

~Useful. retain Of some value No value1

Essentially, the recommendat ion is to conduct sub-unit evaluations bef ore
the Battalion Field Exercise , and to leave a two- or three-day break between
sub-unit and battalion evsluauons. U Agree 0 Disagree

Comments on why the material isn’t clear and what we can do about it:

IS b. Scenario Construction

( I )  How many missions’

See (a) Background Discussion, and (b) Field Guide Remedies.

Value of discussion:

retain Of son~e value P4o vai~~

We recommend keeping the scenario simple by running the minUnum num ber
of six pnmary mmssions. U Agree U Disagree

Comments on why the material isn’t clear arid what we can do sbout it:

IS c. Effective Exercise Control and Tactic*I Simulation Procedurse

(I )  Background Discussion
(2) Field Guide Remedies

Value of discussion:

1U,eful . retain Of soJge value No value~
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Page 
— 

Questions

18 (Cont ’d) Chapter I was vet)’ helpful in guiding me through the preparation and
implementation of an evaluation plan. 0 Agree 0 Disagree

Comments on why the materi al isn’t clear and what we can do about it:

23-26 Chapter 2. Evaluation Technical Methodology

2.2 Guiding Concepts

a Principles of Learning

Value of discussion:

‘ Useful, retain Of some value No value1

The presentation of the scientific concepts which were used to identify and
analyze problems in ARTEP field evaluations was clear and comprehensive.
U Agree 0 Disagree

The sequence of steps in learning complex tasks was clear and to the point.
0 Agree 0 Disagree

The distinction among the four feedback loops was clear.
o Agree U Disagree

There is a need for training evaluators as was presented.
U Agree 0 Disagree

Comments on why the material isn’t clear and what we can do about it:

25-29 b. System Ana lytic Concepts

In part icular , attenti on is called to the distinction between the battalion as a
performing system , and the E/C Group.

Value of discussion:

Useful , reta in Of sortie value No value s

We recommend that a critique be held at the conclusion of each mission.
0 Agree 0 Disagree
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25-29 (Coni ’d) Comments on why he material Isn’t clear .sid what we can do about it :

29-Top of 31 c. Tactical Concepts

Value of discussion:

~iJaeful . retain Of soj i~e value No vulu~

The uncertainty in combat requires E/Cs so use the ‘I~&EOs flexibly, to
detect and evaluate critical behaviors not included in the T&EOs, and to
inject surprises through the scenario arid piay of OPFOL
O Agra. O Disagree

Comments on why the material isn’t clear and what we can do about it:

34-36 2.3. Us. of Current ThE Outlines as Evaluation Instruments

a. Operations] Sequence Diagrams tOSDI )

See diagram on page 35. Ii is recommended that these be used in training
Evaluasor/conirollers,

Value of using OSD :

‘Useful, retain Of some value No value~

E/Cs can prepare themselves for their duties by wargaming the .ur~~ using
• a sandisble and the OSDi. C Agree 0 Disagree

Comments on why the material Isn’t clear and what we can do about It :
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Page QuestIon

50-51 Chapter 3. Use of Eval ua tion Results

3-2. Formulating and commun icating evaluation results

b. Types of feed back.

Value of discussion:

Useful. retatn Of sonL val ue No value

The sequence of events for administering feedback is app ropflate.
0 Agree U Disagree

Comments on why the mate rial isn ’t clear and what can do about It:
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VOLUME W-FIE LD GUIDE
Senior Command aød Staff Models

Page Question

94 so 9-7 Part On.: Principles that Underlie ARTEP Evaluations

Value of discussion :

retain Of som,4value No value~

Presentation or ARTEP system prmciplss in crisis of integrating information
from many source documents was :
complete 0 Agree C Disagree
clear 0 Agree C Disagree
Comments on why the material isn’t clear and what you suggest we do about It :

9-8 to 3.9 Part Two: Preliminary Choices You Must Make

2-2. EzIersial or Interns] Evaluation?

Value of discussion :

Useful, retain Of some Lius No value t

The discussion made Ii clear w#trn external evaluations should be conducted.
U Ape. 0 DIsagree

Comments on why th. material isn’t clear and what we can do about It:

9-9 10 9-i I 2.3. Who doss what-nrtignstimg key responsibilities

a. Itigade or Division Sponsorship ?

Value of discussion:

~UwfW , retain Of some value No value 1
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________  _________________________________________I
9-9 to 3.1 1 Brigade sponaoeshlp permits ImplementatIon of a decentralized ARTEP
(Cont’d) which Is tailored to the units needs. 0 Agie, 0 Disagree

Comments on why the material Isn’t desr and what we can do about It :

B-Il to 8.12 b. Assembling the ARTE P Evaluat ion Planrthr g/WriUn g Team

Value of discussion:

1Useful , retain Of some value No valuet

This guidanc, enhances what is presently available in 71-2.
D Agise O Disagre.

Comments on why the materi al isn’t clear and what we can do about it:

3.12 to 9-13 24. How many aassts to commit?

V~1ue of discussion:

~UsefUl. retain Of sdme value No value4

The frequency of external evaluations should be decreased to once every
1$ months to ensure adequate resource support .
O Agree O Disagiee

Com ments on why the material Isn’t clear and what we can do about it:

3.13 to 9-14 2-5. Now to keep the focus on diagnosas

Value of discussion :

so~ns value No vaiue4
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Pp QuestIon

8-13 to 1-14 Comments on why the material Isn’t dear and what we cars do about It ;
(Cont ’d) ________________________________________________________________

b-S to 1-14 The illustrations in Part Two of how to conduct tad. offt among ART!?
principles made sense in terms of my experience.
D Agre. D Diaagrse

3.15 to B-I? Part Three : Preparing and Implementing the Evaluation Plan

3-2. SelectIng the Evaluation Ezercise Format

Value of discussion:

‘UsefUl, retain Of some value No value

The merits of the one.bsttalion format outweigh those of the two battalion
format. U Agree C] Disagree

No less than half the total batta lion evaluation team should be employed at
the company and platoon levels. U Agree 0 DIsagree

Conduct sub-unit evaluations within the e remal evaluation when platoon
and squad missions are Identical to company missions, schedule others
before the external evaluatIon . 0 Age.. 0 Disagree

Comments on why the material Isn’t clear and what we can do about It:

B-I? toB-19 3-3. Scenario Construc tion

Value of discussion:

1tlaeful , retain Of sc’me value No vahsu~

keep the scenario as simpl, as possible by using six primary missions.
O Age,s O Disagee,
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Pp Qusedo.

1-I? to 8.19 The diacuasion of the workability, realism end tactical soundness of the
(Cont ’d) sequence of missions enhanced the guidance presently available in 71-2.

D A gree O Disagree

Comments on why the material isn’t clear and what we can do about it:

1-19 to 8-20 3-4. Ex.rci~ Control and Tactical Simulation Procedures.

Value of discussion:

Useful, retain Of some value No value

The ten basic lips for exercise control and t*ctical simulation enhance the
present guidance available in FM 105.5. Manevsv, Q,ruro!.
O Agree O Disagree

Comments on why the material isn’t clear and what we can do about it:

8-IS to 3-20 The guidance presented in Part Three was very helpfu l in guiding me through
the planning process of an ART!? external evaluation.

O Disasree
(Please use back of page for any choices not mentioned. )
The guidance covered all the critical choices made by Senior Commanders
during the planning stage. 0 Agree C] Disagree

8.21 to 8-23 Part Four : OvganIzm~ and Using the E/C Group

Value of discussion:

Useful , retain Of s~me value No vslue~

Senior Commanders should stress the diagnostic aspects of the exercise to
the E/C Group In the Lot. U Agree C Disagree
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Page Question

3-21 to 8-23 Thi Evaluation Plan should lay out the structure of the LIC Group and
(Cont ’d) formalize EIC subgroups at company/ream and battalion/task force

echelons and provide (or a erparste C/S specialist and a reserve EJC
element. 0 Agree C] Disagree

The EtC Group should be provided w~th sit adequate number of simulators
and pyrotechnics. C] Agree C] Disagree

Comments on why the matenal isn ’t clear and what we can do about I t:

8-23 to 8.26 4-3. Training Use E/C Group

Value o(discussron :

‘USefUl , retain Of some value No value

The EtC Group needs a 3~ to 4 day EtC training school.
C] Agree U Disagree

Based upon my peat experience. Us, guidance provided on integrating rstin
should be helpful in promoting uniformity. 0 Agree C Disagree

Comments on why the m~tenal isn’t clear and what we can do about it:

3-26 to B-2~ 4-4. Facihrstuig and Monitoring Field Pert iniance of the EtC Group

Value of discussion:

I. -t —1useful, retain Of some value No value

Senior commanders should focus their attention on the performance of the
E/C Group, not the performing unit . 0 Agree 0 Disagree

Following the exercise, the E,’C Group should critique their evaluator training,
procedures and nippon during a pout exercise coordina ting m eeting.
C Agree O Disagree
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Question

8-26 to 1-27 Comment s on why the material ii.’t clear sad what we can do about it:
(Cont ’d) ____________________________________________________________

8-28 to 3.32 Part Five: What To Do With the Results

Value of discussion :

Useful, retain O( so ne value No value
1

The guidance on updat Ing the Battalion Planning Calendar was:
Accurate 0 Agree 0 DIsagree
Helpful 0 Agree 0 Disagree
If you disagreed , please state how far in advance the Batta lion Planning
Calendar can be updated:

Comments on why the material isn’t clear and what we can do about It:
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VOLUME W—FIELD GUIDE
E/C Group Module

Page Question

C4 to C4 Par t One : EtC Sell-Study and Field Refere nce Handboo k

1-3 . Overview of the Eviluated Batta lion . EtC Group and OFFOR During
the Evaluation E.terciae

Value of discussion :

~Useful. retain Of so~ise value No value

The overview of the three operating systems gave me a good idea of how the
three systems operate during an evaluation exercise.
D Agree O Disagres

Comments on why the material Isn’t clear and what we can do about It:

C-9 to C-I 2 1.4. Outline of the E/C Gro up Duties

Value oldiscussion:

Useful, retain 01 so~me val ue No value

The distinction between the three functions of the E/C Group (control,
evaluation and administrative ) was clear. 0 Agree C] Disagree

Comments on why the material isn’t clear and what we can do about It:

C-13 to C-19 I-S. E/C Group Feedback to the Evaluated Battalion and Senior Hsedquartwe

Value of discussion:

~JeefUl, retain Of some value No value
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Pigs Question
The discussion of feedback for duagoostic purposes was dear as to:C-l3to C-19 How to administer 0 Agree 0 Disagree(Coot d) 0 o D~ gr~
Comments on why the material Isn’t dear and what we can do about it:

C.20 to 023 Attactunent A—Refonnatted ThE Outline

Value of dlsci~~ion:

‘Useful, retain Of ao’me value No value ’

Comments on why the reform atting Isn’t dear/an improvement over the
oflguial T&EOs and what you suggest we do about it:_______________

C-26 to C.29 Part Two: EtC School

101 No.1

Value of discussion:

Useful, retain Of so~rse m’ lue No value

The overview in 301 No. I gave me a good idea of what will ?‘. covered in the
EtC SChOOL. C Agree 0 Disagree

Comments on why the material Isn’t dear and what we cars do about it:

C-30 to 034 801 No. 2

Value of discussion:

t UselW, retain Of sohie value No value ’
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Page Question

C’30 to C-34 The description of the role of the OPF OR and how the EtC Group controls
and directs the OPFOR was clear and comprehensive.
C] Agree C] Disagree

Comments on why the material isn’t clear and what we can do about it: -

C-35 to C-40 801 No. 3

Value of discussion:

Useful , retain Of soi~ne value No value

The need (or training evaluators in their three functions was adequately
presented . C] Agree C] Disagree

We recommend that a critique be held at the conclusion of each mission.
C] Agree 0 Disagree

The uncertainty In combat requires E/Cs to use the T&EOs flexibly, to
detect and evaluate critical behaviors not included in the T&EOs, and to
inject surprises through the scenario and play of OPFOR.
C] Agree C] Disagree

E/Cs can prepare themselves for their control duties by noting positions
of the OPPOR during a/the terrain reconnaissance.
C] Agree C] Disagree

The sequence of events for administering feedback was clear and to the point
and operationally feasible. C] Agree C] Disagree

Comments on why the material isn’t clear and what we can do about it:
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Pp Qu tioe

C41 to C-46 10* No. 4

Value ot discussion:

~UaefuL, retain Of some value No value

The distinction between items requiring observation and rating by one EtC
venus coordination among several E/Cs was clarified by the exam ples.
C Apes D Dtsagree

Comments ott why the ma t erial isn’t clear and what we can do about It :

C47 to C.SO 801 No. S

Value of discussion:

- 
—l

Useful, retain Of some value No value

EICs can prepare themselves for their duties by wsrganming the exercise using
a sandtsble and the OW~ U Agree U Disagree

Comments on why the material isn’t clear and what we can do about it:

C.52 to C-75 Pan Three : T&EO Missions Annotation Annex

Value of discussion:

Useful, retain Of sdne value No value1

The rules for Integrating scores on T*EO items are explained clearly.
Q Agase C Disapee

The example (or integrating judgments on individ ual elements oh T&E0
item helped to clarify the nile. 0 Agree C Disagree

I _  
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Page r Question

C.52 to C~7S All the critical termstphrases requiring evaluator jud gment were underlined
(Cont ’d) in the T&EOs. C Agree 0 Disagree

The utility of the T&EOs will be improved by providing correct interpretations
of these critical terms/phrases during the EtC School.
C] Agree 0 Disagree

The sequence of operations for integrat ing ratings was clear and to the point.
C Agree O Disagree

Commen ts on why the material ‘jn’t clear and what you suggest we do about it:

The recommended program of instruction covered all the point s I thought it
should. C] Agree C] Disagree

The way the material is orgenized Into BOls makes it easy to convert the
guidance Into lesson plans for the E/C School
C] Agree C] Disagree

The BOb provide enough time for present ing the mater ial outlined.
0 Agree C] Disagree
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APPENDIX 2: Post Platoon E/C School Questionnaire

I. ban Evaluation/Controller ~E/C) training program and planning
session worthwhile:

a. to a new eval uator? Yes 0 No 0
b. to an experienced evaluator? Yes 0 No 0

2. Do you feel that a planning session alone (without training)
would suffice for experienced evaluators? Yes 0 No 0

Comments: ________________________________________________________________

3. Would beginning the P01 with an overview of field evaluation
be important to someone who had not previously served as an
evaluator? Yes 0 No 0 —

Comments:_____________________________________________________________

4. Do you feel it was approp riate to review ARTEP concepts
before getting into details of the evaluation plan? Yes 0 No 0

Comments:_____________________________________________________________

5a. Referring to the Topical Outline (attac hed), which were the
most useful sections of the Program of Instruction (P01)?
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Sb. Which sections were the least useful? _____________________________________

Why ?

Sc. Taking into consider ation that this POt will be used to train
new (fi rst-time) evaluators, please indicate any segments of
the P0* which should be shortened or dropped.

Shorte ned : _____________________________________________________________

Dropped :

Sd. Do you have suggestions for changing the sequence of presentation’

6. Aje ther e import ant aspects or details of ARTEP field Yes 0 0
evaluations Which were not covered in the P01?

If yes, please specIf~’:

7. Is It Important In E/C School to review doctrine relevant to Yes 0 No 0
the missions and training and evaluation outline (T&EO) items
to be evaluated?

Comments: __________________________________________________________
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8. Was too much time spent in lecture? Yes 0 No 0

9. Was there sufficient opportunity for EtC participation in the Yes 0 No 0
training and planning seassons?

10. Would you make suggestions for str uctu ring the EtC training
and planning program differently?

11 . Did you , as an evaluator , feel It is useful to plan how to Yes 0 No 0
observe Individual T&EO items?

*2*. 01 the three phases of field evaluation (preparation phase, Preparation 0
observation and ra ting phase, and critiquing phase), which Observation and rating 0
deserves the most emphasis In EtC School? CritIquing 0

* 2b. Which should receive the second-most emphasis? P,,par atkat 0
Observation and rating 0
CritIquing 0

13. What is (are ) the most difficult technical aspect(s) of the
observation and rating phase of the field evaluation?

*4. What is (are ) the most difficult aspect (s) of preparing for and
conducting the postexercise critique?

I S. Do you think that guidance and planning during the E/C Definitely 0
School will help you to bane, anticipate events that you need Maybe C
to evaluate Us the field? Probably not 0

*6. Dld you feel that the dur ation of the E/C tr aining Pfogrssfl too shoet? 0
about tight? 0
too loi~ ? 0
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l7a. E/Cs normally play three major roles during an evaluation Agree C
exercise : ( I )  they control the exercise, (2) they evaluate Disagree 0
psrf onnan cs. and (3) they serve as trainers by crn ng

I 7b. If you disagree, pleas. Ind icate What you Identi fi’ as the
roles of E/Cs : _____________________________________________—-

I 7c. Based upon your past experience , can you estimate What Control
proportion of your time is devoted to the three major roles Evaluation _____

we have ident ified? Critiquing
Can’t separa te ______

18a. Is It possible for an evaluator to carefully plan for evaluat ing Yea 0 No 0
a field exercise?

Comments : _______________________________________________________

18b. Did the EtC SCIS ,O1 prov ide you with enough Infonnation Yes 0 No 0
to enable you to develop your own plan foe evaluating
the unit assigned to you?

ISc. If not , what was lacking?______________________________________
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19. During the P01 we pesesitied foot goals that E/Ca should strive to .dU.v. In order
to increase ‘he accuracy or the UifomsaOon they collect on die unit ’s peefonuance.
Please Indicate how .UaUsable the goals are and how helpful the guldanc, provided
was rela tive to each .

l9a. E/Cs need to be abl, to observe key actions of the performing unit. The practical
feasibility of attaining this goal h:

a b c
I-

Highly feasible Moderately feasible Unllkely/ln(easlble

19b. EICa need to accurately record thelt obeervations. The pra ctical feasibility of record ing
my observations as even ts occur is:

a b c
I 4

Highly feasible Moderately feasible UntIkel y/In feasibi.

l~ c. Performanc, should be rated according to tactical doctrine spelled out In the manuals
and In TAEOs. The practical feasibility of implementing this guidance is:

a b c

Highly feasible Moderately feasible Unlikely /In feasible

19.. Whct souv~es do you use to establish a standard by wtilclt to ~udg, a unit ’s porfc,manc,?

Experience 0
Common sense 0
“How to Fight ” Manuals C
ARTEP 0 l lndicate as many as are appropriate I
Other published doctrine 0
St. Evaluator ’s interpretations 0
Other C

19.. E/Ca must act as a earn by coordinating the ir efforts. The practical feasibility of
ant icipat ing the unit ’s next actions by radio communicatIon bet ween E/Cs ( IndudUig
EtC with OPFOR1 Is:

a b c
-4

Highly feasible Moderately feasible Unftkely/Infeasthle
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19f. If the communication between EICa is Implemented as recommend ed in the P01, the
effectivene ss of the evaluation would probably :

a b c

Increase Remain the same Decrease

20.. Based upon your experience, could you acquire (personal Yes 0 No 0
observation and communication monitoring) and process
enough information during the conduct of a mission to
conduct a rap id critique of unit and leader performances
bet ween missions?

20b. If you marked “No,” please expla in what constraints you
expect would hinder your performance : ___________________________________

2 % . DId our overview of the three phases of a field evaluation Yes 0 No 0
enhance your understanding of how E/C perfonnance
contributes to a field evaluation? Don’t Know 0

22a. The following four techniques were introduced dur ing Yes 0 No 0
BOI No.2: OPORDa, Senior EtC simulates the company
commander , iqjectlng Intelligence, and controlling the
OPF OR. Based upon your experience, are these techniques
sufficient for controlling the sequenc. of events?

22b . Can you identify additional techn iques which E/Cs can use
to control the sequence of events? ________________________

22c. To what degree are these control techn iques consistent wi th other guidance you are
familiar with?

a b c

Highly consistent Moderately consistent Inconsistent
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3a. Procedures for assessing casualties and eqwpment damage Yes C No 0
diffe r (with respect to tagjng) depending upon the purpose
Were the two purposes ( I I )  evalua tion and 12) maneuver
control of the problem) presented clearly?

3b. The practical feasibility of implementing this guidance Is:

a b C

Highly feasible Moderately feasible Unlikely/Infeasible

4. The descnption of the role of the OPFOR and how the E/C Miss 0
Group controls and directs the OFFOR was clear and Disagree 0
comprehensive . Don ’t remember 0

25. Owing 101 No. 2, you were In troduced to three observational strategies that E/Ca need 5.1
plan foe. One strategy reqáss t/Cs to piers when and where to sample condnusca wit
actions, the second strategy requires t/Cs to properly position ths~~ r4ves to observe wit
actions that occur o&y once, and the thIrd calls lot preplanned coordination among
evaluators .

25a. The Pract ical feasibility of implementU g this guidance is:

Highly feasible Moderately feasible UnlIkely/Infeasible

~Sb. I~ Implementation of these strateg ies likely to impr ove the accuracy and thoroughness• of observation?

a b c
-4

Definitely Somewhat Unlikely

~5c. Based upon your experience, are these observational Yes 0 No 0
st rategies adequate?

~5d. Can you describ. additional observational strategies which
you have found helpfW? ______________________________________________
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26.. Was the guidance for administering pcst’mission wilt Yes 0 No 0
critiques adequate and sufficiently clear to enable you to
conduct a critique?

26b. The feasibility of the Senior Evaluator critiquing the platoon leader and the platoon
leader critiquing his men In turn is:

a b c
1— —1

Highjy feasible Moderately feasible Unlikely/In feasible

26c. is the procedina dsscnbed in the item above (26b) a desirable Yes C No 0
arrangement ?

264. Based upon your experience , cars you suggest how members of
the unit should be organised for post’mission critiques? —

26.. Is t he alotted 30 minutes enough time to conduct a critique? Yes 0 No 0

2’? . The examples used to distinguish between items requiring Apse 0
observation and rating by one EtC ver sus coordination among Disagree 0
severa l E/Cs were helpful and approp riate .

25. How helpful was the practical exercise in which E/Cs identified those items requ inng
communications among E/Cs?

a b c
4

Useful, retain Of some value No value

29. WIll having the Senior t/C give his interp reta tion of T*EO Yes C No 0
standa rds make the T&EOs easier to use?

We have revised the T&EO forma t to assist t/Cs I. performing their jobs and would like

L ~~~ comments on the ren ted format.

30.. Do you think the comments column will be easier to use than a supple mentary sheet of
paper for making notes?

$ b c
I -l

DefInitely easier No difference More difficult
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30b. Do you thin k the breakdown of TIE Standards into subsiements will make them move
useful (~i you, critique?

a b c
—1

Definitely facilitate cnuquus$ May facilitate VIM not (acilisais

30.. Do you think the Iwo items on aspervuron . which appear at the end of each revised
TAt mission outline. an an Im provement ov,~ th, existing T&EOs?

a b c
I -4

Definitely improves lAtCh May improve No improvement

31a . Wha t advan tages do you i.e to using the reformatted TAEO.? ____________________

31b. What 4tsathantsges do you anticipate?

3 What type(s) of urut(s) will you be evaluat ing at Ft. Stewart? Light infintry 0
• Mech anized infantry 0

Armor 0
Scout 0
Mortar 0
Other 0

33 . Specify the number of times you have participated in ARTEP Light infantry ____

evaluations of each of the following types of units. (II more Mechanized infantry____
than 10 times, just indicate 10+.) Armor _____

• Mortar ____

• 
- Other (specify) ___

34. What is the total time you have been art active duty ?__________________________

2~ I
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3$. Now many yeats have you been in the Reserve? ______________________

36. Dp you have combat e*peflence~ Yes 0 No 0

37. In general, what do you think is the most lmpoetant/ussfin
experience and/or training for someone to have in order to
become an effective evaluator? _____ 

- — __________- ___________________
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APPENDIX 3: Platoo n Planning Guidance Questionnaite

Introduction /Instruc ti ons

Human Sciences Research , Inc., has conducted a study for the Army Research
Institute on the Army Training and Evaluation Programs (ARTEPs). The purpose of the
study was to observe current practices in use of ARTEPs , and make recommendations
that woul d impr ove the implementatio n of ARTE Ps.

You are asked to review the Exercise Planning Guidance and provide comments.
Your comments will be used to revise and improve thi s guidance during the second study
year. Specifically , we request that you complete the attached set of questions as you read
the guidance.

The questionnai re is divided into two columns. In the first column we have
referenced the materi al by page number. In the second column we have refere nced the
material by section to facilitate your finding the material in the guidance. Following the
section heading is a description of the material that we request you evaluate on several
dimensions. First , we ask that you indicate the acceptability of a statem ent(s) summa-
rizing the guidance by checking the agree /disagree box(es). Then we ask you to evaluate
the feasibility of the guidance , how the guidance might affect the efficiency of your job
perform ance and the consistency of the guidance using the scales at the top of the page .
For each item , read the statement s at the top of the page and the scales which follow
them. Select the letter appearing above the scale which best expresses your opinion of
the guidance mate rial and circle that letter on the corresp onding scale under the Items
column. Each item ends with an open-ended comments section. We request that you use
this space to indica te why the materi al is not acceptable to you. This space is also where
you can writ e your suggestions for improving /clarifying the guidance.

233

i

_ _  

L.A— —1~~~.- 
~~~~~~~~~~~~~~~~~ ~~~ ~~~~~~~~~~~~~ ~~~ ~~~



—

Th. pl.ln ~~I r..~saw, .1 ~~øs..e’~ s tan Ør~ ... a~ S
issal, 1s 111. MS4Wsi~~p is~~.W. UrnkM,j’-~-—-~-

V i_p L1. IS. sIfld~~.p 1 71.5 p.il., ~~~.. S 5 8
I I
I..,.. IS .inuis..y RSSN ó .. Ds.s~~s U

T. .a.r i. ,. S UI tsma. . ..~~~r... ea .ian s
,~~ N, ~~~~~~~

)4~Si, ..~~~~ ..s M,4.,ssu~ ...U ,..I ‘-—- —
~-1

Pages Items

1.2 - I-i. Selecting the Evaluation Exercise Format. Attenuon is called to the discussion of
apportioning evaluation emphas is within the company . Field Guide remedies are
summanz ed in the paragraph at the top of page 2.

No less than hal f your E/ Cs should be employed at the platoon and sub -element levels.
D A g ree O Disagree

Feasibility . a b c
I I I

Efficiency : a b c
I I

Consistency: a b c
I I

Comments on why the matena l isn’t clear and what we can do about it :__________________

2-3 1.3. Scenulo Comtnscdon. Starting at the middle of the page is a discussion of how mans
missions to evaluate . Starting at the top of page 3 is a discussion of how to sequence
missions.

Keep the scenano as simple as possible by using six primary missions.
O Açee O Disagree

The discussion of the workability , real ism and tactical soundness of the sequence of missions
enhanced the guidance presently available In 7 1.2. 0 Agree 0 Disagree

Feasibility : a b c
I I

Emcien~ ’: a b c

Consistency : a b c
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Pages Items

2•3 (Con s.) Comments on why the material isn ’t clear and what we can do about it: _________________

3-5 14. Exercise Control arid Tactical Simulation Procedures. Attent ion is called to page 4
where Ten Sasic Tips for exercise control and tactical sim ulation are listed.

The ten basic tips for exercise con tro l and tactical simulation enhan ce the pre sent guidance
ava ilable in FM 105•S , Maneuver Control. 0 Agree 0 Disagree

Feasibili ty : a b C

EffIciency: a b c
I I — I

Consistency : a b c
I I

Comments on why the matenal isn ’t clear and what we can do about it: _________________

1-5 Gene ral questions on preparing and implementing the Evaluation Plan.

• This section was very helpful in guiding me through the preparation and implementation of
an Eval uation Plan . 0 Agree 0 Disagree

The guidance covered all the cntscal choices made by commanders and/or the ARTEP
• committee dunng the plarifting stage . 0 Agree 0 Disagree
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Pup. Items

6-9 2-2. Organizing and Supporting the EIC Group. Attention is called to the last paragraph
on page 6 where command emphas is on the diagnostic aspect of ARTEPS is discussed.
Page 7 descnbes the str ucture of the E/C Group . At the top of page 9 are recommen-
dations for supporting the EIC Group.

Commanders should stress the diagnost ic aspects of the esercise to the EIC Group in the LO l.
0 Agree 0 Disagree

The Evaluation Plan should la~ out the structure of the EtC Group and formalize EtC sub-
groups at company/team and platoon echelons and provide for a separate control/simulation
specialist element. 0 Agree 0 Disagree

The EtC Group should be provided wi th an adequate numbe r of simulato rs and pyrotechnics.
0 Agree 0 Disagree

Feas ibility : a b c
I I

Ei/lciency : a b c
I I I

Consistency: a b
I I

Comment s on why the mate rial isn ’t cie*r and what we can do about it .________________

9-1 2 2-3. TrainIng the E/C Group. Attent ion is called to the distin ction between the company
as a performing system and the EtC Group and the discussion of the Evaiuator &hoo
beginning at the bottom of page 9 and continued on page 10. Rules (or integ r at ing
ratinga and interpreting critical terms/phrases begins on the bottom of page 10 and
continues to page 12.

The EtC Group needs a 2.day EtC tra ining school. 0 Agree 0 Disagree
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Pagee Items

9- 12 (Cont. The utility of the T&EOs will be improved by provid ing correct interpretations during the
EtC School of critical terms/ph ra ses requiring evaluator judgment.
0 Agree 0 Disagree

Based upon my past exper ience , the guidance provided on integrating ratings should be
helpful in promoting uniformity . 0 Agree 0 Disagree

The sequence of operations for integrating ratings was clear and to the point.
D Agree O Disagree

E/Cs can prepare themselves for their contro l and evaluation duties by developing their own
evaluation plans and checking them out on a sandta ble. 0 Agree 0 Disagree

Feasibility: a b c
I I

Efficiency: a b c
I I

Consistency: a b c
I I

Comments on why the material isn’t clear and what we can do about it: __________________

12-14 24. Facilitating and Monitorin g Field Performance of the E/C Group. Attention is called
to the role of the senior commanders/staff fouowing the exercise which is discussed on
page 13.

Senior commanders should focus their attention on the performance of the E/C Group , not
on the performing unit. 0 Agree 0 Disagree

Following the exercise, the EtC Group critiques their evaluator training, procedures and
support during a post~exercise coordinating meeting. 0 Agree 0 Disagree
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Pages Items -

12-14( Cont Feasibth . a b C
I I

Efficiency : a b C

Consistency : a b C
I I

Comments on why the material isn’t clear and what we can do about it: _________________

15-17 3.2. Preparing and Communicating Evalua tion Results: Tailoring Feedback to User
Needs. Atte ntion is called to page 16 and the discussion on feedback for the
perfor ming unit.

The sequence of events for administering feedb ack was clear and to the point.
O Agree O Disagree

We recommend that a critique be held at the conclusion of each mission.
0 Agree 0 Disagree

Feasibility: a b C
I I I

Efficiency : a b c
I I

Consistency: a b c
I I I

Comments on why the material isn ’t clear and what we can do about it: _______________
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Pages Items

I-I 8 These are general questions on the entire Exercise Planning Guidance.

This material increases the useability of the present ARTEP 7 1-2.
0 Agree 0 Disagree

The organization of this guidance is easy to read and emphasizes the important points so
they stand out in my memoly . 0 Agree C Disagree

V
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APPENDIX 5: Reformatted T&E Ou tlines

UNIT : Tank Platoon MISSIO N : Movement to Contact and
Hasty Attack

Tasks/Conditions T/E Standards Evaluator Commend S U

1-I-A : Platoon is a. Platoon:
ordered to move to i. used bounding overwatch . 
a forward battle
position. Enemy ~ ~~~ cover and concealment

along selected route to maxunuancontact is expected. advan tage  -Move to contact.
3. assigned each section an area of

responsibility for pound and air
security —- --

4. controlled by visual signals to
maximum extent possible.

General Comments/Observations:____________________________

1-1-B: Enemy a. Lead section:
reconnaissance i. returned fire , and -

team engages lead 2. moved to covered positions. - section. React so
tact b. Overwatch section placed suppressivecon fire on enemy position. . —

c. Platoon leader:
I . submitted spot report to team

conunander . — .—. -—
2. requested indirect suppressive

tue . -

d. Platoon :
1. developed the situation . ._• -—

2. uaed fire and maneuver
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Tasks/Conditions T/E Standards Evaluator Comments 
-‘

l i-B : Continued e. Team commander orders platoon to
assault the enemy position, then: 

•

I. Platoon:
(a) uses fire and maneuver to  - -— ——
(b) move to covered positions

as close as possible to the
enemy  - -— — —

(C) assaults position. - ~~~~ • ——
2. Plato on leader requests indirect

flies be:
(a) shifted to: . -

( I )  flanks and • . --

(2) rearo fenemy and ——
(b) lifted. -

3. Platoon leader coordinates
suppressive fires

General Comments/Observations:____________________________

I•1.C: Enemy a. Platoon establisheslocal seciufty.
withdnns from b. Tanks move into hulidown positions.

~~ecwes c. Platoon leader reports statu s to team
enemy position. commander.

General Comments/Observations :
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~~,

Tasks/Conditions TIE Standards Evaluator Comment S U

1-1.1) . Enemy a. Platoon:
art ilkry flre unp.cta I .  is button ed up -in and around

• 2. conunues movement to battleplatoon position. position -Protect platoon
agautst ensmy 1 uses bound lns overwatch -

art illery fire. b Platoon leade r submits report to team
comm ander. -

. . When platoon is out otart iflery impact
area , platoo n:

• i .  unbut lons . and . -

2. con tinues movement to battle
position. ._• -

d. When platoon arr ives at battle position :
I. tanks occupy figh ting positions -

2. platoon establ ishes:
(al local secuflty , and
(b) obse rvatio n posts to warn of

enem y adva nce.

General Comments/Ob.ervstlons:

l- l -E :  Two crewmen a. Wounded crewmen wer , given tint aid. - -
are wounded.
Evacuate wounded . b. Tank commande rs reported statu S to

platoon leader.
c. When wounded cre wmen requ ire

evacua tion , platoon leader req uests
• MEDEVAC from team command post.

General Comments /Obser vatIons : ________________________________________
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_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  

TuksiCoedImons TIE Standards Evalua tor Comments S U

I-I-F: Conduct a. Platoon leader :
ssrvlc. support I. dlrects reorganlzation ,ind
operatIons. 2. report s stat us to tesm commander. - -  — _

b. Platoon redlstflbu ta s :
I.  ammun ition , — —

2. per sonnel. and •~~~~~~~~~ - —

3. equIpment. - •

c. Fighting positions are :
I .  occupied and - - ~~~~~ •• -
2. Improved by crews.

Genera l Comments/Ob servations: _____________________________________

Overall Evaluation Coordination of activ ities bet ween plato on Eacellent 0
leader , platoon sergeant, and three squad Fair 0
leaders . Poor 0

Supemsion of enlisted men supporl tng Lax, ineffective 0
plctoon. Fairly effectIve 0

Provided as needed, effect ive 0

Comments: ______________________________________________________
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REFORMATTED T&E OIJTUNE

UNIT : Tank Platoon MISSION : Defend I (Day ) Active)

r Tasks/Conditions T/E Standards 
- 

Evaluator Comments S U

l-1 .A Contact is a • Platoon uses :
possible. move to I .  t raveli ng overw at ch,
battle position.

2. available hover , and
3. concealment.

I,. Assigned sectors were observed for:
I .  groun d secuflty.snd
2. air secuflty .

c. Platoon was controlled by visual
signals. _____________________________ — —

(3enerai Comments/Observations: __________________________________________

1-2- B: Platoon a. Platoon selects specific battle position
arrives at position based on:
area assigned by I . coves, - - -- -team commander.
Platoon reconnoit~rs 2. concealment. . - •

ba t t le position. 3. obeervatlon. and . - • -

4. fi res Into likely engagement
area. -

b. Platoon coordinated selection of
specific battle position with team
commander.

Gene ral Comments/Observations ________________________________________

l-2 .C : Establish a. Platoon : — —
SecWlt)’. I .  establishes OP. on terrain over-

looking avenues of epproacis. • 

. posted dismounted observer s
close to the battle to detect
in filt ra tion,
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I

Tasks/Conditions T/E Standards Evaluator Comments S U

1-2-C: (Cont ’d) a. 3. post ed sentries on each tank to ,
want of enemy ground or air 

-activity. .

4. enforces noise and light disci-
pline,

S. minimizes movement in and
around the position, _ _ _ __ _ _ _ _ _ _ _ __ __ __ . _ _

6. maint ains listening silence
accord ing to unit SOP, and - _ _ __ _ _ _ . _ _ _ __ _ __ _  _ _ . __  -

7. emplaces tnp flares.
b. Mounted sent rles monitor radio s.
c. When enemy patrol attempt s to

locate friendly battle positions,
platoo n:
I . detects enemy patrol ,
2. before enemy in filtrates the

position.
3. captur es patrol or _ __ _ _ _ __ _ __ _ _ __ _ _ _ __  -

4. repels patro l, and
S. sends spot report to (cans

commander.

General Comments/Observations: ______________________________________

l-2-D: Prepare a. Platoon leader assigns:
fighting positions. I. pylma~y fighting position, and . _ __ __ _ _ _ _ _ _ __ _ _ _ __ -

2. overlapp ing sectors of fire to
each crew.

b. Tank commanders select alternate
fighting positions. . _ __ __ _ _ __ _ _ _ _ _ _ • _ _  - . _ .

c. Elements:
I. stake each fighting position .
2. cover , and
3. conceal fighting positions.
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Tasks/Conditions T/E Standards 
- 

Evaluator Comments S U

l-2-D: (Cont ’d) d. Platoon marks routes: -

1. clearly, and — —-

2. between fighting positions.

General Comments/Observations :

1-2-5: Prepare a. Assigned sectors of fire :
coordinated ~~ I . cover the avenue (s) of approach ,
plan. and -_ --

2. overlap. .. —

b. Plato on:
I. prepares range cards for each

position. — 

2. identifies likely enemy oveswttch
positions, and

3. plans direct fires on likely enemy
overwatch positions,

4. plans indirect fires:
(a) in front of. - 

(b) on, and —

(c) behind the battle position.
(d) on likely enemy ovetwatch

positions.
S. Plans to cover movement to sub-

sequent battle positions. - 

6. Incorporates:
(a) direct fire, and
(b) indirect fire targets Into

platoon flre plan, and
7. submIts platoon flue plan to

team commander .

General Comments/Ob,ervations :____________________________
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Tasks/Conditions 
- 

TIE Standards Evaluator Comments S U

I-i-F : Enemy has a. Platoon:
radio e~iiiitcy I. establishes wire communication:
dIrecUon-Elndlng
c~~~bWty. ~~~~ 

(a) between tan ks, and
alte rn ate means of (b) with company command
communication, post (if possible);

2. uses:
(a) visual signals, or
(b) messengers to communicate

wi th team CP lf wire was
not avaslable;and

(c) radio before gaining contact
only when absolutely ri-
quired. _____________________ — —

General Comments/Observations: —

l- .G: Platoon a. Platoon :
reconnoitses and I . ~~~~~~~~~marks subsequent
b ttle positions. .. mconno4ters~

• 3. marks subsequent battle p05*-
tiona, and

L 

4. marks covered and concealed
routes to subsequen t battle
positions. ___________

General Comments/Observations:____________________________

C

1-2-H: Enemy foecss a. Platoon:
enter the team’s en- I. detects enemy and - _ __ _ _ _ _ _ __ _ _ _ _ _ _ _ _ __
gegainent area. 

‘ te to fluePlatoon executes p pares -

defense. 3. engages enemy with:
(a) direct and
(b) Indirect fires.
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Tasks/CondItIons TIE Standards Evaluator Comments S U

1-2- H: (Con t ’d) a. 4. sends spot reports of activity to
team commander.

b. Platoon leader:
I . cont rols distflbu tion of fires . and
2. places suppressive fires on likely

enemy overwatch positions.

General Comments/Observations : __________________________________

1-2-I: Enemy forces a. Platoon cont inues to engage enemy
continue moving to- with:
ward platoon blttle i. ~~~~~~~positions. Continue 2. indirect fires.defense .

b. Tanks alternate firing positions.
c. When enemy withdraws , platoon:

I . malntains flghting pos*tions, and
2. prepares to reenga ge enemy.

General Comments /Obse rva tions : ______________________________________

1-2-i : Move to a. When enemy re-enters team area with
subseque nt battle additional combat power, platoon :
position . I .  engages enemy at maximum

rang e of Indirect weapons, and
2. engages enemy at maximum

effective range of direct fire
weapons. __ __ _ __ _ _ _ __ _ _ _  -

b. When team commander orders move-
ment to subsequent batt le position,
platoon:
I . rapidly moves later ally. or
2. moves In-depth to subsequent

battle position on predesignated
routes;
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- 
Taiks/Coedhlosus T/E Standa rds 

— 

Evaluator Comments S U

1-2.3 : (Cont ’d) b. 3. maIntains contact with the
ensmy. and -

4. quIckly occupies subsequent
batt*e poa*tlon. -

c. All available direct and indirect flies
continue to engage the enemy. 

__________________ _______

General Comments/Observations: ________________________________________

1-2-K : Enemy with- a. Platoon
draws. Conduct I. performs service support opera-
iervsce support IIOIIs, and
operations. 2. prepares to cOn tInue defense.

General Comments/Observations: ____________________________

Overall Evaluation Coordination of activities between platoon Excellent 0
leader , platoon sergeants, and three squad Fair 0
leaders. Poor 0

Supervision of enlisted men supporting Lax. ineffective
platoon. Fairly effective 0

Provided as needed , effective 0

Comments: -
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REFORMATTED ThE OIJTUNE

UNTT: Tank/Mechanized Infinity Platoon MISSiON: Movement to Cont act

Tasks/CondItions T/E Standards Evalua tor Co S U

6-I 3-A: Platoon a. flesooas /eader
leader is given an /. issues ~~~iq o,dsv. . - . — — .
oral flag order -

which peovides: • seas yaWner. of the sff iastton . . -

OPFOR ind friend- 3. coasducrs .mep/grouasd r.con. . - - —

Iy sstuation and mta- 4 deven mesacoerwofactlor, . -

sion, and other S. ~~~~ the order , m d  . - 1——-necessary Informa- 6. co.sducn tactical ecatoas. - . -- -- -

mortar fire ~s avid-
able upon re 

~~~~~~~
. b. Platoon uses proper tvavshng techniques:

Li ,ht mastr.nce I .  tr avebng when coistac t ls not likely. - -

may be encou ntered 2. ~meiü,, overwstth whsa contact
dunng moiement. i pomible. and . -Prepare for and -

conduct the move- 3. boundi ng overwetch wiles contact
ment. Seapected. • -

c. Platoon effectively us.. ten-am to mini-
mise platoon s exposure during move-
ment.  -~— -

4. Platoon maximizes its ability to deliver
suppesasl.e firee from the best available I
oveiwsich position. . 

e. Platoon s movement is charscsenz.d by:
I .  a ,..iI.enea, • 

2. maantsnance of offensive mom.n-
turn, and • - --1--~3. utilization of covet’ and conceal-
ment. .

f. Platoon leader:
I. coordinates the direct and indirect

As, pleas to provid, adequate cover-
age oI rout.s,snd • .

rep orts regw p to the compa ny
• 

. 

commander.
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- - -

Taka/Condltions T/E Standards Evaluator Co.nm.nsi S U

6-1 3-A: (Cont’d) g If light resistance is encountered :
I - Platoon figh ts mounted :

(a) c o e ’s  are p rompt ly
pos itioned. and --

(b) organic and supporting
weap ons place suppressive
fire on k nown/suspected
OPFOR positions.

2. If infantry is forced to dismount ,
platoon will :
(a) execute action rapidly .
(b) do so in a location which

affords maximum cover and
concealment , and

(c) position camera to prov ide
overwatc hing suppre ssive fire
to cover the movement of the
dismounted element.

3. Movement of the dismounted ele-
ment is characterized by:
(a) optUnu m use ofte rr a ln. and
(b) minimization of exposure to

OPFOR flat. 
- -

4. Adequate secwlty is posted durtn.
MIt:. - -

5. Wempoass ars coxtlrwousty manned. - -

h. Maintenance is coiled fo r in she event of
.whkl. breakdown. -

- 

1. Platoo n reacts to enemy CIR acttrfty
by:
I. a,srndtngalawt promp r/y.and . -

2. maskIng Immediateiw. - 

Unit knows and p r.ctf cr3 SOP fo r
Casually evacuatIon. 

—

General Comments/Observations: _________________________________________
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Tasks~Condltione T/E Standards Evaluator Cornmenta S U

6-13-B: Submit a. Reports are inade:
reports. I. by secure means , and .___ ___ _ _ _ _ _ _ __ _. _

2 indude:
(a) friendly location , _~~~ ___ _ __ ___ _ __ _  ——

(b) nature of terrain, and •__ _ _ _ .. _..~~~~__.. _ __ ——

(C) OPFOR situati on.

General Comments/Observations : _________ _____________________________

Overall Evaluation Coordination of activities between platoon Excellent 0
leader, platoon sergaant, and three squad Good 0
leaders. Poor 0

Supervision of enlisted men supporting Lax, ineffective 0
platoon. Fairly effective 0

Provided as needed, effective C

Comments: ________________________________________

263

~~~~~~~~~~ 
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ ~~~~



fr-

REFORMATTED ThE OUTLINE

UNIT: Mechanized 1nfanti~ Platoon MISSION : Prepare Strong Point

Tndcs/Caudldens T/E Standards Evaluator Comments S U

6-16-A: Prepa re & Platoon leader:
and occupy stron g- I. Issues warning order. - 

Platoon is Located 2. conducts map/ gr ound recos. and - -_

at strongpoint site 3. gives defe nse order.
Company team b. Within the time specifled in the company
commander takes commander’s order, the platoon leader:

1. selects fighting positions foe :
and issues an (a) Individuals . 

oral defense (b) mac)sineguns  -

order. (c) antitank weapons. and  -

(4) A.PCs. -

2. ensures positions, makes maximum
use ol’:
(a) cover, _ _ _ _ . _ . _ _ _~~~~~ —— — — - - —  —— —-

(b) concealment, __ _ _ __ __ __ __ _ _ ——

(c} observation, and . _ _ _ _ —_— — — — — — — — —~~~-  ——
(4) flelds of flre . . 

c. Infan ny Is positioned:
I. to hold key terrain , and -—
2. along avenues of approach where

the following are restricted:

~a) obeesvstion and
(b) fIelds of fire .

4. Antitank weapons are potitioned to:
I. cover armor avenues of approach

and
2. provIde long-singe fields of firs. - 

a. Aitsrn5te firing positions are prepared.
f. AFC5 are positioned to:

I. pro ride fields of ftre. ~_ ____ _ ,_ _ __ __ _ _  
~~~~ • —_.

2. use covered routes.
• 3. use concealed routes, and

4. piCk U~ and sedaploy dismounted

_ _ _ _ _ _ _ _ _  — 
intant,y 
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Tasks/Conditions TIE Standaids Evaluator Commenta S U

6-1 6-A: (Cont ’d) g. Plato on positions:
• I. are located with clear fieldsof

fire ,
2. provide overhead cover.

:1 3. provide protection from frontal
fi re, and - 

4. Insure occup.ant ~ can engage tar-
gets in their assigned sectors. - 

h. Prepare:
I.  hasty mine-fields and - -

2. obstacles in conjunction with the
fire plan to impede OPFOR move-
ment.

General Comments/Observations:__________________________________________

6-16-B: Prov ide a. OPt are planned - -

security. b. Surveillance devices are placed covering
likely avenues of approach . , __ 

-

c. Platoon leader sketch of strong point
includes:
I. ali positlons, - -

2. fire sector s, .

3. location of obstacles, and , 
4. location of mines.

d . Platoon leader subjn its sketch to the
evaluato r. - - 

e. Platoon leader:
1. coordInates work of assigned

enginee, support.
2. clwclcs p lan for non ’o,ganic

indirect f i r e  supp ers. —-

— 3. coordinates fir, orders with
company commander, and -_ -

4. instructs oil men as to fire order,.
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6- 16-B: (Cont ’d) General Comments /Obser vations: __________________________________________

Overal l Eval uation Coordination of activit ies between platoon Excellent 0
leader, platoon sergeant, and three squad Fair 0
leaders Poor 0

Supervision of enlisted men supporting Lax, ineffec tive 0
platoon. Fairly effective 0

Provided as needed , effective 0

Comments: ________________________________________________________
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*IL?ORMATFED TAB OUTLINES

UNIT: TanI /M.duanls.d lnfan t cy Pl.toce MISSION : Hasty Attack

Taaka/Cuuidftlons T/! Siasiclaida 
- 

Evaluisor Commenla S I)

S- l4-A. Conduct , Plato on leader
hasty atta ck whe n , ~~~~~~ th. ~~~~~~~ _, . _ _ _ _ _ _ _ . _ _ _ _ .  -_
platoon is Hi

ta ct with OPE OR LUs~ES warning o,d.r. _~~~~~~~  • -

~ _ii ~~J conducts a map ,,i’on . 1usd . — - 

team commande r s 4 JVICVWI I IWS course if .Wtu~n -
order foe attack. • • . -

~~~~~ 
-

b Platoon liad.r decides t~ i .

I - develop th. situation
OR • • *- -.- -- ..--.  

request aula tanc. (toni the
company team - - •. - _ _ _ ..~~~~~~ _ __ .  -— • -

~. I f covered and concealed r~utes of
approach ar, ava ilab le t .~ the platoon
and/or if t)PFOR positions are such
that success In dev.l~p*ng the situation
appears likely , then the platoon:
I.  Ievslop. the situation, -_— .- - - - -

1- uses overwatching fires, - 

3 uses ind Ire ct Ike support .

4 uses ~‘ui’uvd and toni-riled
,~w~tVi 0/ app roach, - __ _ _ _ ~~~_ _ _ .~~~~~ _ . _  - -

.~ user pr op er f ir e i~d ,nø,’vmCJu
l.chn Wsaes . and - — -

n elIm inates the OPrOR:

~at within a reasonable lime, ~~~~~~. ~~~~ . _.. - -

t b) without sustaAnt ng .*t’,ativC
casualties, or • - 

i )  wit hout sustain ing escresive
equipm ent lois.

- as, Platoon lead., maintains 4 nuns4ntoa-
lion w ith subordinates and higher
•Iomonu throughout the atticA 

- _ _ _ _ _ _ _~~~~ • _ — .  ._. . — - 
-•

•. 1/ injIisn , dinnouni.d, then oarswn
L

- .. .• ,- • t _ . -~~~~~~~~~ -- - - .  -

-
, ~~~~~ -



T~~ a/CoiidltIona T/E Slandaids Evaluator Comments S U
- $.14-A: (Cont ’d) e. j  sr.c,ted lmnwdlately. and I - —

2. in a position to p ro Wde maxlnium
cover and concealment. 

__J -

OR - - -:

f. If unable to eliminate resistance:
I. platoon leader requests assistance

of addit ional maneuver elements, - -

2. plat oon flxes the OPFO R whl)e 
- -

3. platoon leader Identifie, his posI-
tions, 

- -

4. If inf antry dismounted, risen
cemers are: ‘ -

(a) vecared tmmediatei)~, and
(b) In a posit ion to pr eside

maximum cover assd con-
ailment. -

S. plstoon leader coordtnatea with
ftiendly elements, and -  -

6. platoon leader supports by fire.
NOTE: The evaluator will nay the combat 

• -
power of the OPFOR so platoon may/may
not be able to overcome resistance. When
platoon osnnot o’ercome resistanos, plstoon - -

will be sailped a new mission after “C”
above has been aCCOnipIlihed. 

____________________ — —
General ComrnentslObeeri’atfons: ___________________________________________

8-I A-I : Prepare a. Platoon:
fos- new mlsslon I . reospnises, and
whe ce 2. is prepared toe a new miulon. 

-_______________  1

General Comm.nts/Obeeremftons: __________________________ _____

mission. _____________________________—____
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~~~~

I-

Overall Evaluation Coordination of activities between platoon Excellent 0
- 

leader, platoon sespant, and three squad Good 0
leaders. Poor 0

Supervision of enlisted men supporting Lax, Ineffective Ci
platoon. 

- 
Fairly effective Ci
Provided as needed, effectIve Ci

Co ,.,..nts:___________________________________________________
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