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INTRODUCTION

The overall purpose of the Navy Alcohol and Drug
Safety Action Program, Level I prevention, is to reduce
drug and alcohol related problems in the Navy by increasing
resistance to addiction. This goal is being accomplished
on both individual and command levels through the mechanism
of the 36 hour course--TOWARD PRIDE AND PROFESSIONALISM:
INCREASING PERSONAL RESPONSIBILITY--and through seminars,
workshops, and briefings offered to commands to assist in
developing environments which sunport responsible attitudes

and behavior. This star?a. zed behavioral education
program is located at -7 sii- . around the world including
130 ancillary classrcom . =* ons, homeport and afloat.

Theory Underlying the Navy Al-ohol and Drug Safety Action
Program

All wunder- or overindulgence and under- or
overstimulation from whatever sources threatens the balance
and well being of the individual and requires compensatory
responses,

In the milieu of unfamiliar, rapidly changing, and
unpredictable environments, the everyday circumstance of
Navy life, requirements for continual physical and mental
assimilation of novel stimuli abound. Individuals respond
uniquely within the limits of each's maturity and
adaptability. Frequently, rational decision making, an
intermix of routine and creative information processing,
becomes blocked through a strategy of denial whereby the
individual temporarily reprieves self from the total impact
of current reality. This blockage allows the buildup of a
firmly rooted back pressure, tenaciously defended, which,
when confronted in an adversarial manner, simply deepens.
As conditions arise which demand compliance, these
individuals respond by reinforcing their commitment to
their own beliefs.

In order to minimize the trauma of personal change,
individuals commonly substitute new dysfunctional behaviors
for old ones. There are a number of examples of this quite
ordinary tendency to shift from one substance or behavior
to another, particularly under the pressure to comply with
requirements set forth by the Navy.

In the aftermath of the Zero Tolerance For Drug Use
policy (February 1982), package sales of alcohol rose 40%
in San Diego's Navy outlets. NAVOP 049/84 (April 1984)
stated that 60% of Naval personnel reported drunkeness in
the preceding 12 months. This amounted to a threefold
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expansion of self-reported intoxication. Additionally,
K% there was dramatic escalation in the use of drugs not
usually identifiable by Navy toxilizers--originally LSD and
cocaine and recently "designer drugs"--legal substitutes

Qj for opiates, cocaine, and others which are prepared by
e minimal rearrangement of the molecular structure. The
§$: * varieties of alterations are unlimited.

i

R It is most common for those in treatment (Level II
vxt T or III) for alcohol problems, who are required to abstain
0 from alcohol, to quadruple their simultaneous use of sugar,
b : caffeine, and nicotine. Similarly, persons exceeding the

N body weight limits often increase their intake of certain
&¥: texture foods (to the point of discomfort), which they then
-+ may easily vomit to relieve their distress. The regularity
of the vomiting engenders another habit pattern which in
itself operates as an addiction.

Qﬁ Individuals having difficulties with any of these,
A5 especially alcohol, nicotine, and food, often move into
W physical exercise and/or ingesting vitamins to such an

extreme degree that their well being remains compromised,
albeit from different behavior.

Y
0

‘.: The approach to these under- or overindulgences and
A under- or overstimulations is that all forms of substance

related problems have many more similarities than
) differences. Specifically, these similarities include
- obstacles to self-esteem (a sense of confidence across
diverse life situations); obstacles to self-efficacy

7 (expectations of being able to perform in actual
e situations); and obstacles to coping behavior (general
& problem solving, effective decision making, communication
o skills, lifestyle engineering, and personal adaptability).
)
e This perspective offers a powerful ethos against the
5 above mentioned tendency to shift from one health
%} compromising substance or behavior to another. Rather, the
L program provides a nurturant structure for individuals to
: focus attention on themselves and their singular set of
,53 problems, and not on the more abstract concepts of other
jHj N people's involvement with substances. This self-awareness,
f; along with personally relevant facts about substances and
D behavior, is then available to the student to manage the
i indulgences and stimulations that would lead to less than
= well being.
ik The Curriculum
Q.'
o The target of the classroom experience is to
ot increase the awareness of the responsibility each person
holds for his or her own health and well being as a member
“~J of the United States Navy. This is accomplished through a
- viii
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combination of instructional and application exercises.
These exercises are designed to help students examine the
consequences of their past and present choices and, when
called for, develop self-contracts to implement behavioral
change.

The methods employed amount to an experience of
learning by doing. This technique recognizes that people
are able to make their own decisions but become overtrained
in traditional scholastic systems to rely on the "expert,"
the teacher, to determine how and what they learn and do.
With the exception perhaps of some advanced graduate study
programs and a very few other nontraditional courses, most
adults are never challenged by the educational system to
make decisions regarding applying new information based on
their own wisdom and personal direction.

Responsibility for self and to others is emphasized
throughout the course. Students who take control over
their own behaviors increase the probability that they will
function more effectively in both the personal and
professional aspects of their lives. The process empowers
participants to develop lifestyle strategies to support
future identification of self as alcohol low user or non
user and drug non user, through taking responsibility for
self by learning to communicate effectively; adapting to
the Navy environment by managing stress successfully; and
recognizing the consequences of drug and alcohol use for
self, other, and the Navy.

During the thirty six hours, participants explore
systematic ways of adult learning including problem posing,
thematic analysis, dialogue, application, and planning.
These formats support students in raising their levels of
personal maturity. The course is highly experiential,
focusing on each individual's unique situation to include
the goal setting and skill building needed to become an
innovative, effective Navy professional.

The facilitator in each class is the person
responsible for blending the necessary and sufficient
environment for this intensive kind of learning. However,
participants are accountable for the information and
activities upon which their own individual learning will
depend.

The aim of the classroom interaction is to introduce
a practical model for how dependence develops by looking at
self as exemplary. This is accomplished through twenty
three modules which provide for:

ix
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1. Increasing self-awareness;

2. Expressing thoughts, self-talk, and feelings;

3. Listening to others;

4. Clarifying personal and organizational values
“r and values conflicts;

! 5. Identifying sources of pressure and tension;

. 6. Increasing personal control and adaptation
o skills;
7. Applying a behavioral decision making model;
> 8. Demonstrating personal responsibility for
N lifestyle choices in the context provided by
. N 9. Learning some facts about alcohol, other drugs,
. and food.

There were close to 60,000 graduates in fiscal year

1984. Ninety four percent of those graduates rated the

Ry course positively. The remaining six percent identified
v various elements which were problematic to them. However,
ﬁ: people who rated the course negatively have been just as
i able to use the information for increased military
performance as people who rated the course positively.
This fact has become known with the implementation of

j? follow up assessments at 3, 6, 9, 12, 18, and 24 months.
W
&‘ The substance abuse prevention literature shows

that, despite the myriad of programs in place, few have
been able to demonstrate any degree of success in actual
prevention of substance use or abuse. This includes
i driving under the influence, as well as other drug and
i alcohol programs.

o Most alcohol programs have been successful in
i increasing knowledge about alcohol, some in changing
\ attitudes. To date there have been no published findings
“ from broad-based programs showing significant changes in
e drinking behavior although several methodologies hold
0w promise. In contrast to these other programs reviewed,
g the curriculum produces knowledge, attitude, psychosocial
‘ maturity as well as behavior change reflected by the
dimensions of increased professional performance, military
behavior, military appearance, adaptability, and physical

N fitness.

A U.S. Naval Academy graduate, formerly enlis‘ed,
career Naval Officer, who participated in the February 1985
-, A pilot test and critique of this course, characterized his
KX classroom experience as being a "guided tour of myself now
) and who I would like to be".
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. This curriculum is the first full scale iteration of
“% the May 1983 edition. The revision process, formally begun
B in January 1984, followed three phases. 1Initially,
&( .. facilitators transmitted their own comments while
bR participants completed written evaluations. These plus all

] written and verbal feedback from commands, channelled
- through the coordinators and officers in charge of each
PO site, were forwarded to the campus and reviewed by Navy
i - Alcohol and Drug Safety Action Program Management Office.
B In March and September 1984 additional feedback was
34 received from Dr. Jane Taylor, NMPC-63.

- Out of this assortment representing 3,107 opinions,
ots a matrix was constructed. Each category was then evaluated

) in light of the goals of the curriculum. The subset of
e feedback consistent with the goals was incorporated,
‘ﬁ: anecdotal and unrelated set aside.

, Adjunct to this process, I participated in twelve
o different classes at eleven locations to sort and focus the
J$ feedback according to student need, facilitator need, and
“q text changes. The sites I visited were Sigonella; Naples;
KN U.S.S. Puget Sound; Rota; Orlando; Gulfport; Meridian; Port
i Hueneme; Long Beach; San Diego; and San Francisco.

‘R- The second phase--videotaping--began with the pilot
" test July 1984 in Bremerton with Jenna Reynolds,

» Facilitator IV, and Laurie Westlake, Ph.D. delivering the
k* course. This videotape was dissected and analysed in terms

y of curricular difficulty level for student and facilitator,

the relevance of the material to both incident and
o8 prevention populations, generalizability from the classroom
w0 to ordinary living, and the ability of the curriculum to
hf produce individual change.
L) »
+ In December 1984, the third draft was piloted by
Mike Mangan, Facilitator IV, San Diego with a full

2 complement of staff level participants including Cynthia
! 3 N Achorn, Coordinator. Karen Riley Ph.D., Solomon Grossman,
)ﬁ Ph.D., Nancy Hubbell, M.A., and myself participated as
2} students to prepare for fourth draft site pilots.

e . Nancy Hubbell, M.A., completed online and manual
A searches, certified the references for the glossary
L supporting each module including all citations and
/;ﬁ definitions.
>
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R In January 1985, San Francisco Pacilitator IV, Diane
Simitz paired with Karen Riley, Ph.D.; Georgia Wisniewski,
Screener, Kingsville with Sol Grossmen, Ph.D.; and Gail
Light, Coordinator, Great Lakes, piloted with me.

Ly

%? The last phase of revision, the fifth draft, found
PR .. Robert Rhode, Ph.D., George Adams, M.D., Ph.D.; and myself
fﬁ; during February 1985 piloting the course for a class of

' Naval Academy graduates (1981-1984). This pilot had a dual
" purpose of assuring the curriculum for the fleet as well as
e noting local themes and terminology relevant for the
f%e ) undergraduate Naval Academy population pilot conducted in
Ao March 1985 at Annapolis. Both of these classes were
o videotaped and analyzed.

\ Concurrently with these pilots, San Diego Advanced
f% Classroom Trainings occurred allowing Elena Beutler, Ph.D.
I with Mike Mangan, Facilitator IV, Len Wegiel, Facilitator
%@ IV, and Sharon Smothers, Facilitator 1IV; and Jim Bonk,
ik Ph.D., R.N. with Joan Johnson, Pacilitator IV, and Nancy

‘ Ann Williams, FPacilitator IV, an opportunity to critique
- the thematic flow and modular structure.

A

b Mary Demont, Norfolk Facilitator IV, in her duties
ﬁﬁ as on the job training supervisor, piloted the sixth draft
u%:ﬁg: at the system's newest site, Marine Base Camp LeJeune.

. Finally, Thomas Moore, Ph.D., with a class from
o NAVFAC Centerville Beach completed the piloting phase.

o The sixth draft was handed over to Rebecca Staples,
) text editor, who translated my academese into the American
language.
R$ Karen Lang designed and produced all the drafts as
;bﬁ well as the camera ready copy of The Facilitator Guide and
gq the three versions of the Student Workbook on the word
R processor.
o Since she joined the program, Karen Riley, Ph.D. has
] been the eyes for staging and directing this most
:Q: . comprehensive process of orchestrating, assimilating,
:@: organizing, and transforming the totality of feedback
Vi forthcoming from all sources into the pages of this Guide

and the Workbooks.

Throughout this revision process, LCDR Tully Lale,

§ 4 San Diego, as contract Ordering Officer and now site
3; Officer in Charge, has provided ongoing Navy-specific
X review and comment.
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CAPT Stephen Chappell, Commanding Officer, Navy
Alcohol Rehabilitation Center, San Diego enabled
implementation of the full scale follow up study which
evaluates program impact.

This curriculum is respectfully dedicated to
the men and women of the United States Navy,

for every reason.

Barbara Reed Hartmann, Ph.D.
The University of Arizona
May 22, 1985
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INTRODUCTION: WHY ARE WE HERE?

I. Summary of the Module

The introductory module will help participants become
familiar with each other and with the course syllabus.
There is a getting acquainted exercise designed to build
rapport and initiate the sharing process among
participants. In addition, there are discussion periods in
which participants can voice their expectations and state
what they would like to achieve in the class, as well as
set up ground rules for the class to observe. 1In this
module, the concept of personal responsibility is
introduced, and opportunities to assume personal
responsibility for learning are provided.

II. Goal and Objectives

Goal: Participants will become familiar with each other,
with the format of the course, and with the concept
and the experience of personal responsibility.

Objectives:

Participants will be able to learn the overall goal
and three objectives of the 36 hour course.

During a getting acquainted activity, participants
will interview one other class member and introduce
this person to the class.

Participants will report to the class their
expectations and feelings about being a member of
the class.

Participants will jointly set ground rules to enable
the class to run smoothly.

Participants will begin to develop an understanding
of their personal responsibility for learning in
class.

The participants will complete a self-contract for
learning in order to achieve a learning goal during
the class.




III. Outline

Introduction: Why Are We Here? (5 minutes)
Dialogue: Background of Course (5 minutes)
Dialogue: The Privacy Act (10 minutes)
Rapport Bxercise: Getting Acquainted (25 minutes)
. Dialogue: Expectations and Personal Responsibility for
Learning (15 minutes)
Dialogue: Ground Rules (10 minutes)
Application Exercise: Self-Contract for Learning (15
minutes)
i Summary: Review of Content and Process (5 minutes)
Assignments: Questions for Supervisors
Independent Study
Worksheet DP 1IV-3 Media and Myths
Worisheet DP VI-1 Twelve Hours Before
Worksheet DP VI-2 Observation

IV. Worksheets

Worksheet I I-1 Background of the Prevention Program
Worksheet I I-2 Privacy Act Statement

Worksheet I I-3 Getting Acquainted

Worksheet I I-4 Developing a Self-Contract for Learning

PE——————

V. Key Terms
Pacilitator

A facilitator is a person within the class
responsible for:

1. creating a nonjudgmental environment wherein
members believe and feel that they may share
! their thoughts and feelings;

2. helping each member share thoughts and feelings
in such a way that the whole class can empathize
with the experience;

3. introducing new skill possibilities and
information while providing members with the
opportunity to test out new skills and new

N ideas, and receive encouragement in the form of
: feedback; and

4., participating in the experience as a class

member.

Self-Contract

X A self-contract is a formula or outline for

identifying and clarifying personal goals, methods of
. action, resources, barriers, and time lines. This outline
: functions as a written promise to oneself to do or not do
2 something. Putting the promise in writing increases the
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chances that the individual will remember to work on the
goal.

VI.
1.
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INTRODUCTION: WHY ARE WE HERE?
(5 minutes)

This introductory module is the foundation of the
course. It gives the facilitator an opportunity to present
a brief overview of NADSAP and to model the conditions
necessary for self-awareness such as constructive
communication, openness to feedback, nondefensiveness,
honesty, respect, and other skills mastered through
facilitation training. During the module, the participants
will be able to disclose their feelings and expectations
and begin to interact with one another. These actions
foster the process of the working group. The facilitator
should use observation of these initial contacts as the
basis for building and directing both individual self-
awareness and group process through the communication
skills introduced during the following several modules.

Dialogue: Background of the Course
(5 minutes)

The classroom experience is a different kind of
classroom experience for most of the participants. Because
it is different, the facilitator should give a brief
description of the goals of the 36 hour course. The goals
of the course are to provide prevention of and early
intervention in problems with alcohol and drug use through
skill building., The skills acquired in the course all rely
on learning the language of personal responsibility. By
learning the language of personal responsibility, the
participants in the course will:

1. increase awareness of their thoughts, feelings,
and behavior;

2. express their thoughts, feelings, and self-talk
to others responsibly;
listen to others effectively;
clarify personal and organizational values and
values conflicts;
identify sources of tension in their lives;
increase their stress management skills;
apply a behavioral decision making model;
assume personal responsibility for lifestyle
choices, including those which pertain to
alcohol and drug use; and
learn some facts about alcohol, other drugs, and
food.

Much of the tone and atmosphere for the entire 36
hours develops during the initial contact participants have
with one another and with the facilitator. When people
walk through the door they bring with them their unique
feelings, expectations, goals, needs, desires, and past
experiences. Their attitudes toward attending the class
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will depend to some degree on how the local command views
and uses it. If everyone is routinely sent to the classes
for reasons of preventive education, the class probably is
regarded as just another part of military training. But,
where classes are used primarily for people who have
committed some kind of offense, the program is more likely
to be viewed negatively.

The facilitator should ask the class what they have
heard about NADSAP. If there are older participants in the
class, the facilitator should ask them what they have heard
over the years about NASAP/NDSAP or NASAPP. When this
discussion is completed, the facilitator should tell the
class that there is a brief description of the prevention
program in their workbooks.

Dialogue: The Privacy Act
(10 minutes)

At this time, the facilitator should address the
issue of confidentiality in the classroom. The facilitator
should put uy a poster in the classroom which states the
current Privacy Act. After this information is presented,
the facilitator should lead a discussion concerning how
class members want to manage the issue of confidentiality
in the classroom, why confidentiality is important, and
ways to maintain it. The facilitator role in
confidentiality should be explained here. Since some of
the students may live and work together, this issue is of
paramount importance to the classroom experience. After
the students have decided how they want to handle
confidentiality, the facilitator should write these
decisions on another piece of poster paper with the
heading, Ground Rules, and keep these Ground Rules posted
for further elaboration when this section is facilitated
later in the Introduction.

Rapport Exercise: Getting Acquainted
(25 minutes)

The facilitator should ask participants to pair off
with someone they do not know well. Refer class members to
Worksheet I I-3, Getting Acquainted, and ask them to use
this worksheet for their interviews. They will be allowed
fifteen minutes to interview one another and will then
report to the class on what they have learned about the
other person. The purpose of this exercise is to begin to
develop the participants' recognition of the experienced
difference between speaking for oneself (making "I"
statements), letting others speak for self, and speaking
for others. Participants will begin the process of self-
disclosure within a time limited and conventionally
structured format. The facilitator should observe how each
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participant goes about introducing a partner in order to
assist each person in learning facilitative communication.

The questions on Worksheet I I-3, Getting Acquainted, are:

) l. How would you like to be addressed during the
A class?
facd, 2. What kind of work do you do?

N 3. What do you do after work?
4. How do you feel about your work?

& 5. How do you feel about your relationships with
S others?

it 6. What kinds of things excite you (for example,
ﬁé hobbies and interests)?

R 7. What kinds of things are problems to you?

8. What kind of 1ife do you want to have?
9. What are three things that you like about

j&f yourself?

! 10. What else would you like the class to know about
Wt you?

o Note: Facilitators should 1learn prior to the class if
,$§ there is a guiding policy by the command in the matter of
W how participants in the class are addressed.

)

Participants can use their own questions or any of
. the above questions in order to get to know their partners
better. After time is called, each person will introduce a

ﬁs partner to the class by sharing the facts learned about the
e other person. A brief discussion can be conducted which
h$ focuses on participants' experiences during this exercise.
s The following open ended questions will assist in shaping
e the discussion:

& 1. How did you feel when you told someone about
'a:k yourself?

E& 2. How did you feel when the other person listened
Qﬁ to you?

! 3. How did you feel when you were listening to the
other person introduce you?

L& 4. what did you learn about yourself from this
;17 . exercise?

1‘»‘ -

ﬁs Note: If group members act disrespectfully to other
9

participants, the facilitator can address these actions
- using these kinds of questions:

1. How does it feel when information about yourself
X is ignored?

Qb 2. How clearly can the real you be portrayed? 1If
s you are willing, please elaborate.
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159 Alternate Rapport Exercise: Getting Acquainted

> (25 Minutes)

e

e The facilitator should ask participants to pair off

vty with someone they do not know well. They will be allowed
QR ten minutes to introduce themselves to each other, telling
> . at least three things they like about themselves. After

the time has elapsed, the facilitator should assist each
pair in joining with another pair. For the next fifteen
" minutes, the members of these small groups should become
O familiar with one another assuring that what each one likes

E about himself or herself takes central focus.

N

B The large group should then reassemble and members
' of each original pair introduce one another to the group by
*?' sharing what was learned about the partner.

1

¥ -, A brief discussion can then follow which highlights

kﬂ participants' experiences during the exercise. The
AN following open ended questions will assist the group in
o recognizing the process experienced.

'ﬁﬁ Note: Facilitators should take care and manage this

o activity so that individuals who wish to maintain their
N privacy and distance are respected.

o .r.‘

" l. What expectations did you have just after
. learning what the exercise was about? How close

o did your expectations come to what you are
DY thinking now?

o0 2. How did you feel when you were selecting a

~?& partner?

o 3. How did you feel when you told the three things
_— you like about yourself? How are these feelings

P the same or different from your feelings when

s you gave general facts about yourself (for

;.§ example, your rank/rating, where you live, where

1 you are from, where you have been stationed, and

h others)?

i 4. What did you feel when you joined the new pair
e and began reintroducing yourself?

v 5. What did you say that you now wish you had not
oo said?

27 6. What did you not say that you now wish you would

i have said?

Come 7. What was it like to be introduced to the large
o group?

S 8. What did you learn about yourself from the
o exercise?

L 9. How do you feel right now?

R 10. What are you thinking right now?

This exercise adds a layer of repetition of both
general facts and things participants 1like about
themselves. The purposes of this exercise are to examine

8
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how expectations are related to outcome; to look at the
differences between giving general facts about self and
disclosing positive aspects of self (an experience usually
quite difficult for persons having negative self-images);
to become aware of feelings occurring when being
introduced; and to consider other aspects of self and group
, awareness.
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Dialogue: Expectations and Personal

P

i§1 Responsibility for Learning

] N (15 minutes)

;x The facilitator should make a statement to the class
: similar to the following: "Now that you know a little
. about the NADSAP program and each other, I'd like to hear
wa your feelings and expectations about being in this class."
e The following questions may help spark this discussion:

i »?

ij 1. How did you feel when you walked through the
b door?

. 2. How are you feeling now?

;Q 3. What do you expect to happen in this class?

sq 4. What would you like to happen?

&Y 5. By the end of the course, what would you like

sl to know?

i 6. What would you like to change about yourself?
. 7. How likely is it that you will learn something
; new here?

.ﬁ: Note: The facilitator can share personal feelings

kw and expectations at this time also.

- After participants have had a chance to disclose

’gw their expectations and feelings, the facilitator should

W lead a discussion of the information which surfaced. For

24 example, the facilitator can comment on the following:

A

el 1. similarities and differences in participants’

feelings and expectations;

hyS 2. the process which occurred in the class
3¢ - during the discussion (for example, did people

\x; - interrupt each other?); and

%#- 3. how it feels to talk in front of the class.

S The facilitator should again emphasize that the
o format of the NADSAP course is different from other courses
o in the Navy. Participants are expected to take personal

responsibility for their learning. This includes
identifying what they need to do during the week in order
to meet their own expectations. Participants will get out

I of the class what they put into it.
AN
After the class has addressed this issue, the

‘:, facilitator should point out that one way of assuming
&
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personal responsibility for the classroom experience is to
establish mutually acceptable ground rules.

Dialogue: Ground Rules
(10 minutes)

Ground rules are guides to acceptable behavior and
are usually established at the outset of a class. These
rules are necessary so that the rights of individuals are
protected and so that the class operates with few problems.
In most cases, ground rules are developed by the members of
the class since they will have to comply with them.
However, local commands and the site probably have
established some rules which apply to NADSAP classrooms
(for example, on smoking or eating during class, on wearing
uniforms to class, on use of drugs/alcohol during the
period covered by the class, and others). These rules need
to be explained to and discussed by the class in order that
each group participates in the development of its ground
rules.

The facilitator should address the Program's
expectation for compliance to all ground rules and note
that it is each person's responsibility to be aware of and
to follow the rules that have been established. The
facilitator should be aware that he or she is a role model
and that support of the commanding officers' specific
policies for their personnel will assist group members to
demonstrate respect for Navy policies.

While establishing ground rules, the facilitator
should write down each one as it emerges, on newsprint
which will be posted, or on chalkboard which will not be
erased. These rules should be posted so that they remain
visible to the group for the rest of the week.
Participants can write the ground rules in their notebooks.

Application Exercise: Self-Contract for Learning
(15 minutes)

LX)

At this time, the facilitator should refer the
students to Worksheet I I-4, Developing A Self-Contract For
Learning, and describe it as a means whereby participants
are assured that they will accomplish at least one goal as
a result of being in the class. The facilitator should
tell the class that writing a self-contract helps to define
a realistic and manageable goal, solidifies a commitment to
change, and enlists the aid of a helper in making that
change. Self-contracts, designed for an interval of a week
or two, are helpful because short term goals are more
readily attained than long term ones. A person can review
his or her progress daily and revise the contract if
experience suggests that changes are needed.
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fﬁ The facilitator should generate a discussion about

T the self-contract in order to assist participants in
o identifying what they would like to learn from the course.
. The facilitator can develop a sample self-contract on the
e board or newsprint to clarify the task. Participants can

Khe complete their self-contracts at the end of this module or

;ﬁa ., as a homework assignment. Whichever way the facilitator

O assigns the self-contracts, time should be made available
h in the classroom for the discussion of individual goals.

s :

‘\

;$: : Summary: Review of Content and Process

ﬂﬁ (5 Minutes)

6ol

a At this point, the facilitator should review what
. happened in the class during this module. This review is

b} to assist participants in conceptualizing how they have

‘%_ proceeded since beginning the class. Appropriate process

?; comments related to content will provide positive bases for

ﬁ; the continuing interaction.

L)

2 Assignments

The facilitator should ask supervisors (E-3 and
B above) what elements of the module seem applicable to their
‘ role in the Navy. The facilitator should also ask
supervisors to consider the skills or information learned

n?ﬁ in this module and apply them to the supervisors' duties.
@ Each supervisor is to refer to the Questions for
g\ Supervisors worksheet, and answer the four items on a
,a separate sheet of paper after today's class.

Py

- At the end of the first day, the facilitator should
ﬁ“ make the assignments to the students. Students are
y expected to complete some work outside the classroom during
33 the week and to bring that work back into the class toward

the end of the week.

The facilitator should refer the students to the

}‘ Assignments worksheet in the Student Workbook and go over
3 the following assignments:
P
:E l. Media and Myths,
: 2. Twelve Hours Before,
. . 3. Observation,
,ﬁf 4. Questions for Supervisors, and
! 5. Independent Study.
o
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The assignments are to be processed in class in the
following modules:

1.
. 2.
. 3.
4.
5.

.

Media and Myths: Drug Practices 1V, Alcohol--
America's Number One Drug;

Twelve BHours Before: Drug Practices VI, Why
People Use Drugs;

Observation: Drug Practices VI, Why People Use
Drugs;

Questions for Supervisors: after every module;

Independent Study: Drug Practices VIII, Goal
Setting for Change.
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K NAVY REGULATIONS

I. Summary of the Module

§ The main purpose of this module is to familiarize
‘1 participants with Navy regulations concerning the use of
% drugs and alcohol. A secondary purpose is to develop
) recognition of the values conflict between persons whose

. actions violate Navy policy and the institution of the

: Navy. This conflict is clearly demonstrated by the fact
Y ) of the Navy policy of "zero tolerance" for abuse and the
N fact of the number of career minded individuals who may use
o drugs and/or make a habit of getting drunk, operating a
. vehicle or machinery under the influence of alcohol,
) drinking during the work day, or other potentially abusive
& behavior. The worksheet which accompanies this module
*? summarizes the various drug and alcohol policy statements
e which affect Navy personnel. The module also uses
ﬁ‘ discussion and a thinking exercise to help participants
! explore the logical basis for reqgulations. The final
) discussion in the module explores the relationship between
. personal responsibility and Navy regulations.

32 II. Goal and Objective

=,

N Goal: As a step toward internalizing personal
. responsibility for their own comportment and
$ consequent well being, participants will accept the
1y Navy's overall policy concerning the use of drugs
W and alcohol among its members.

o

ut Objective:

ﬁ; Participants will devise their own definitions of
By regulation and personal responsibility.

o~

i III. Outline

Yl

- Review: Why Are We Here? (5 minutes)
58 Instruction: Regulations (35 minutes)

%: » Application Exercise: Regulations (25 minutes)

e * Dialogue: Personal Responsibility and Navy Responsibility
" (20 minutes)
ki Summary: Review of Content and Process (5 minutes)
e Assignment: Questions for Supervisors
iy
ﬁn IV. Worksheet

0)

:". Worksheet NR I-1 Summary of Policy Documents on Drug and

Ao Alcohol Abuse

o

“*:
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K NAVY REGULATIONS

Just as participants have developed different values
regarding drugs and alcohol based on their unique
*h, histories, the Navy has also developed its own values about
. the use of drugs and alcohol based on its history. This
n module gives participants an opportunity to become familiar
' with, and react to, current alcohol and drug policies which
, - grew out of Navy values. Also, individuals will examine
B their own drug and alcohol use patterns to identify
9 ' individual and/or command values conflicts with Navy
& policy.

Review: Why Are We Here?

%' (5 minutes)

s

g& Before beginning this module, the facilitator can
f¢ briefly review the content and process from the previous
¥

module. The facilitator should ask supervisors to respond
to the Questions for Supervisors assignment and identify
) the application of skills learned in the previous module.
% This will provide continuity as the class progresses.

P,

3

Instruction: Regulations
(35 minutes)

to Worksheet NR I-1, Summary of Policy Documents on Drug
and Alcohol Abuse, in their notebooks. The following
outline and open ended questions can help the facilitator
provide structure to the discussion of this worksheet:

[}
(3
! The facilitator should tell the participants to turn
\
!

e l. What are regulations? Why do we have regulations
94 and what purpose(s) do they serve?
Y

Example: Regulations are behavioral qualities or
values which some or most of the members of a group

2 agree upon. Without some kind of consensus about
} , acceptable behavior, the workings of the group
oy ' become more difficult and group goals may not be
" achieved.

- 2. How do regulations get developed for the Navy?
o ' After listing the group's answers, the
facilitator should ask participants to think of
e the different groups to which they belong. They
ﬂf may also be members of social organizations,
e churches, professional organizations, and so
forth. The facilitator can then ask the

;% participants to think about who suggests and
o enforces the regulations for the other groups to
ﬁ- which they belong. Parallels between the
.f_.
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information offered about other groups and the
Navy should be drawn in order to emphasize that
groups are dependent upon their members for goal
attainment.

3. What factors must be considered when regulations
are being established?

Example:
a. the purpose of the regulation;
b. protection of individual rights;
c. protection of property; and
d. practicality (for example, the
enforceability of the regulation).

4. The facilitator should give participants a chance
to speculate and hypothesize about the origin of
the Navy's regulations concerning alcohol and
drug use and abuse.

a. What is the purpose of these regulations?
b. Why are these kinds of regqulations necessary
in the Navy?

Application Exercise: Regulations
(25 minutes)

The facilitator should tell the participants that
they are going to conduct a class experiment. The
participants are to imagine that they are in charge of some
part of the Navy. For example, students can imagine that
they are commanding officers of a duty station. The
facilitator should allow a few minutes for participants to
concentrate on their roles as Navy commanding officers.
Then, the facilitator should ask participants the
following questions, while they are still concentrating on
their roles. (Do not discuss the questions until after this
part of the exercise.)

l. Why is it important to you (as a supervisor) that
the people in your command not use drugs and, if
they drink, drink responsibly?

2., How would you handle it if you discovered that
someone under your command had been arrested for
a