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CRITICIS‘VI CF TEE "NEWEST" BOURGEOIS EDUC ATIO‘\TAL T‘ﬁIEORIES
=SSR -

'»/ Lollow1nv is a translatlon of M. 3. Bernshteyn s Russian-
“language brochure Kritika "novevshikh" burzhuaznykh ‘pedagog-
icheskikh teoriy (Criticism of the "Nawest" Bourgeois Educa-
tional Theorles) - This brochure 1is No. 20 of the series pub-
lished by the All-Unlon Society for the Dis semination of Poli-
. tical and bc1ent1flc hnowledge Moscow, 1959, pages 3—329_/

: R=zacticn 1n Polltics and in Eduoatlon

The cnange from bourg601s democracy to polltlcal reac-
tion is charzcteristic for. the modern 1mperlallst stage of the
development of capltallsm, : o

Reactlon in the field of polltlcs naturally brlngo with
it reaction in all flelds of 1c¢olocy—w1n Phllosophy, science,
and ar’co ’ . 4

Medern "eduvatlonai ph*¢osopu1es," or more "1mply, modsra
bourgeois educational theories, are as one with bourgeois idolo~
gy: they are nurtured by the same class roots and try to resolve
the tasks set for them in accordance with the soc1a1 orders of
the ru,¢ng cla@susa ' : ~

The extensive and nompley educationatneofy 11terature
of the leading’ capltal st countries m*gnt a% first glance cre-
ate the impression that we are seelng a revival: of*bou*weoms
thaoretlcal tkoubhu. Got e L

hctuall ’ howevcr this abuudance aﬂd complex1qy of ed~
ucational theories, for which new intricate and intriguicg
nanes and tags are thought up, shows the great lack of ecooid-
ination and great disordér in the camp of ‘bourgeois education.

In spite of the great complexity of thelr argumentation
and verval formalization of their positions, all bourgeois edi-
cational theories are alike in their basic 1ntentlonsn and all
the theoretical "disputes" between them are of ‘a primerily ter-
minological character. There is more to unite them than dis-
unite them. Their theoretical disputes at best reflect the in-




terests and concepts of the various strata within the bour-
geoisie itself,

One of the characteristics of imperialism is the steady
conversion of the bourgeois school into a tool of bourgeois in-
flence on the masses, into a "defender against revolution.”

A1 bourgeois educational theories are therefore first and fore-
most alike in the struggle against the ideology of the proleta-
riat, summoned by the historical development of society to be-
come the grave-dlgger of capitalism, All bourgeois educational
theories are openly against Marxism-Leninism generally and
‘against Marx1st~Len1nlst education in partlcular.

- For example, in the volumlnous collectlve work Modern
Philosophy and Education, published in the US in 1855, one
of the authors, Robert Cohen, a lecturer in philosophy and phy-
sics, states that "Marxist thought challenges us (1.e., bour'-
geois 1deologlsta-- M B ) more than Sov1eu armed strength."

The essence'of‘thls:challenge and the magnitude of its
danger for bourgeois ideology was shown by the other author of
the same work, John'Wilde professor of philosophy at Harvard.
Unlver31ty. : - L L : :

"Academic phllosophy (i.e., the phllosophy tanght in
American higher educational institutions -- M, B.) has turned
into a desert waste. It has little relation to life and is not
- particularly atiractive except to careerists and narrow spec-

" ialists. ‘ g Y ‘ ‘ :

"It i5 not surprising that many of our searching young
people in this time of chaos and spiritual repression have
turned to Marxism. They have been offered no alternative.
Our philosophy no longer fulfllls the work expected of it in
the past."

Each of the authors of this collective work tries, in-
sofar as he can, to throw stones at Marxist education or at
least somehow to discredit this teaching which is-attracting
more and more the attention and sympathy of broad strata of
ordinary workers in'education throughout the world.

According to the laws of the United States, not only is
" the objectiveﬂexposition of the teachings of Marx forbidden in
“American educational institutions, but 2ll Communists and their
‘“fellow—travelers," i.e., all’ progress1ve~th1nk1ng teachers,
are forbldden to Work in. them.

The bourbe01s educatlonal theorists, like all bourgeois
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) 1e nze of Existentialism, by the same professor John Wilds, it

:tneor;uts in general, are fleeing more and more to all the ir-
 rational and: openly religious teach-ugs eeklng An tnem add*um

tional arguments - against dlalec 1car materlal*sm.'_ -

For example, in the prospectus for the book The Chal»

= 3

i mphas* zed that "in the critical exposition of Wilde exist-
entialism could become a dynamrc ph;losophy, 0 necessary for

“un;ty agalnot the a“tract iveness of tne sye tematlc thlnﬁlng of

Marxism”". .(see Note) .

Note: Existentialism (from the Latin work eX1stentlo
o ex1btence) is a variety of modern subjective idealism. . This
phllosophy considers as primary "ex1stence" Uthe peruonal spir-
itual life of each individual person”, and contrasts these to

 life and objective reality. Its characteristics are spiri usl
. barrenness, fear of the future, black pessimism, hOSt;llt" to=-

ward science and hatred of the masses.)

Firsu v1olin 1n the modern o“chestra of bourgeois edu~-

: ceulonal theories, oe31de esttentlalism is p’ayed by the Neo=
Thomists, i.e., the modern followers of the. Middre Ages-scol—

asticism of Thomas Acquinas, offlclally Laken as the ideolo-
gical armament of the supreme command of Catholicism -- the
Vatican..: . - .. : :

Neo-lnomlst "Dn_mosoppj" has long occupred a rurrng pos~
ition in the Romance countries of Western Europe and in the
countries of South America. After the economic crisis -of 1929~
33 in the capitalist countries, Neo-Thomist philosophy and ed-

., ucation considerably strengthened their influence even in such

countries as the United States, England, ard Germany, mhlch
were earlier prlmarlly P“otestant countr:es. .

Representatlves of. other falths are try1ng to streng—
then their influence on pOpularveducatlon, as well as on edu-
catron orﬂanlzeo by the government.

Without exc eptlon, all modern bourgeo educatlonal tho-
ories are alike in their striving for a rellglous ‘education for
the young generatlons, L . : A

o Sympuomatlc in th*s respect is the p031u10n of the au-
thors of the book Modern Philosophy and Education’ \prllSued in
10559 in which are set forth. about a dozen various eéucatlonal
theories. The editor and compller of this edition, professor
John Brubeécher of Yale University, asked each of the authors

- to write an article on the six "cardlnal" questions relating to

‘education,




) The 31xth question asks: "Is there - the danger that the
school, 'in its fervent attempt to avoid sectarlanlsm, is fully
igno“lng religion and becoming too (? -- M, B.) secular?®

It goes without saying that all the authors, 1n pre-
sentlpg various educational theorles beglnnlng with- the mil-
'iltant—rellgﬂous (whlch by the way, are in" the magorlty in
the compllation) and endlng with the theories ‘using so-called
s¢ientific’ termlnology and pretending to be scientific, give
religion a leading place in their concepts of education.,

. : The~return of the bourgeois" educational thougnt of the
Af‘twentieth céntury "back to Thomism" expresses- the union with
‘ﬂthe Papacy characterlstic of the oourgeoisie.'

~ The political meanlng of this irrespressible attractlon
of the bourgeoisie to rellglon was shown by V. I, Lenin in '1911.

"It is not by chance," Wrote Ve I. Lenln "but by necess-
3ty that all reaction’ in general, llberal reaction in particu-
lar, has. "thrown itself" on religion.  One lash, one whip is
‘1ittle; the 1lash is nonetheless broken"’ (V‘ I. Lenin, Soch.
(Collected orks;, Volume 179 page’ 54)

The cornerstone of the "newest" bourgeois educational
theories of NeonThomlsm, existentialism, personalism (see Note
follow:ng/, and other openly “ellglous theories is the propos-
ition of" the godLy extractlon of man, the empha51s on hls

';;"51nful fall "

Note° Personalism -- from the Latln word ersona, mean=
‘1ng “person“" Personallsm is a reactlonary rellglophllosophic
trend which considers the "person" as primary.  According to
this teachlng, God is the supreme person, possessing reason and
w111 man having been created "in the image and likeness of
God." To the teaching of the revolutlonary t“anuformatlon of
society, the personalists éontrast the spiritual perfectlng and
,moral reblrth of each human belng, ltn the LPVIOlablllty of

The idea of the godly extraction of man and the world is
used by the bourgeoils theoreticians of education to show the
'"otablllty " “'permanence," and “Wlsdom" of the ex1st1ng capita-
list system, to surround the power of the wealthy with a halo
of sanctity and 1nV1olab1lity.

_ And so that the’ broad masses may not "become conceited™
because this "godliness" extends to them, the churchme instlll




.in them the thought that because of the fall of their fore-

bears, people have been deprived of this godliness on the
olnfal earth, which has become for them a vale of- tears.

: By neans of this teachlng of the £a11 and the “1ost"
godllness, the rellglonlsts try to keep the masses 1n perman-
ent fear, meekness,’ and submisolveness._

"Religion is one of the forms of the spiritual yoke borne

“everyuhere by the masses oppressed by eternal work for others,
by want and loncliness...Him who works and wants his whole 1life

idng rellglon teaches meekness and patience in this earthly
life, oonsollng him with the hope of heavenly reward. And those
who 11xe by the labor of others,religion teaches philanthropy
in this earthly life, offering them a very . ‘cheap justification

' for their whole exploiters® existence, and selling a% recuced

prices tickets to heavenly W6114bplﬁg" (V I Lenln, ‘Soch.;
Vol. 10, pp 05—66)

- To prov1de the exploiters with the opportunlty to Meat

full ,» Sleep sounily, and live merrily" (Lenin), their church

executors-of-wills try to keep the masses in check to dull
their class feelings, to educate them in a spirit of obedience.
To the politfcal lash the churchmen add fear: fear of the law,
fear of the power of the wealthy, and above all fear of the -

-all-seeing ard chastising Cod and Church. In the name of rel-
igion, -the bourgeois theoreticians of education toss overboald

one of the malin. ach;evements of the state school - its sec=
ularity. o '

The unalterable fact is the rejection by the bourgeois

. .state of its position of separatlon of the school from the .-

church, which the bourgeoisie itself defenaed in the perloa of
its strugg_e witn feudalisnm. -

- The modern puincec - of'} the oinrozh efe 1o 1onger satisfisd

\ wiLn the network of rel ig*ous schools created by them and not

only ma*nuainee but even expalded during the second half of the

' rineteenth and first half of the twentieth centuries. ILow they

ask the government for subsidies for their church. schools, and
for free access for priets into the state schools themselves!
Never before in the history of capitalism has the attack of the
church on the school been s0 strong and so insistent as 1h oux
dayi :

The true State of affairs was expressed bJ Beals, one of

 the Epvlish advecates of religlous educatlon..




Expressing his satisfaction with the fact that the Edu-
cation Act of 1944, according to which the English school sys-
tem now functions, legalized a daily prayer in all the state
schools of England, Beals emphasizes: "The main thing is that
this violates established tradition: the state is no longer
neutral in questions of religious education. It has come out
on the side of Christianity..." '

We may proudly state that the Soviet school is consis-
tently a secular school, giving its students original scienti-
fic knowledge freed from all mysticism and superstition, built
on the firm foundation of dialectical materialism.

How far modern bourgeoisie has departed from its ovm
”'hdeals how unceremoniously it changes its own former slogans, .
can also be seen in the metamorphosis which has occurred with

the notorious slogan of the bourgeoisie: "freedom of education."

As is known, during the struggle with feudallsm and the
'papacy, this slogan of freedom of education from religion ex-
pressed the demands of the young, then revolutwonary, bour-
eoisie to free education from the wardship and contr0+ of the
church.

At the present time this slogan has been taken over by
the churchmen themselves, and under the banner of "freedom of
education” they extract from the bourgeois state the freedom
for religion to build its own schools, not only independently
of state control but also fully at the expense of the state.

Under this slogan the'church'reaction is coming forward
not only in France, but in many other countries of the capital-
ist world. Since 1950 there has existed under this slogan the
international "Union for the Freedom of Education," which joins
the more agressive partisans of religious education of the 14
‘countries of the so-called "Western world." Religion has be-
come the main ideological stronghold of 1mper1a1:|.sm9 as it was
in its time for serfdon.

As is known, the separatlon of the school from the church
‘and the creation of the state school was an act of the bourge-
eoisie itself, and doubtless was one of the progressive actions
of early capitalism., Thus also were created the well-known pre-
requisites for satisfying the educational needs not only of the
chosen minority, as was the case in the pre-capitalist era, but
also of the chlldren of the workers. But from the first days
of its coming inté power the bourgeoisie has not only kept for
itself the right to create a network of private schools, actu-
glly independent of the state, it has also made use of the
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oeooruan1L4eu ard means of ' the state itself for creati ng two
pa~al¢el school systems: - one for the chi*dren of uhe wealtiy
classes, uhe omew for the "chl_dren of the peop¢e,,

: “Thus the bourge0151e prov;ded for 1tsell Spec1a1 pri-
rleges in the field of education in general and almost a full
monoDoLy in seeondary and hlgher educatlon.

However, even Wlth thls claas llm;tatlon of the state
school in capitalism, the state school may still satisfy the
known educationzl needs of the workers. If the peop“e cortine=
vally pressure the legislative organs of the state, they can
- make the bou;ge01s"e make certain concessions in the field of
education. It is precisely this that explains the fact tqau
the working massec have defended and continve to defend the pr;n-

ciple of .state direction ‘and control in the field of puklic
education, beginning with the e¢ementarv school and f1n151in
- with the higher 1nsti’s:uulonae

But the modern bourgeois educatlonal theorles ”Onolde;
to be.cramping for themselves the state framework whlch is sup=
posed to be comfor table for the bourge01uie.

This in the first place relates to the more reactlonary
theories, such as NeorThomlst educetlon, as well as bne 's0-
called personalLst educat? on. ‘ - -

The Vatican set forth its eaucatlonal platform in detail
in a special encyclical of Pope Pius XI, publiched on the eve
9q0.

- The ersyclical of Plus XTI names thies clalmants to the
education of the younger generations. . Two of them w.. the famd
ily and the state -~ are placed in the lowsr ("natural") order,
and the third -- the &éhurch -- in the higher ("supernauuraL")
order. ‘ ’ S v

" The encyulleal directliy” emphasizes the ":ucependence of
the. church from all earthly power in its role of 'educator® not
only in relation to its special alms but also W1th respec» to
: the means ¢or achleving these aims," ,

~ The encycllcal calls'“unJust and illegal" any monOpoxy
of the state in the field of the organlzatlon of education,

©.caliing just as wnjust and il egal the use of 'state schools for

the education of children in a ‘'spirit "contrary to ‘the Chris~
tain conscience of the parenns and to +he commands of the
church," : s _ ,




Translating these propositions of the encyclical into
generally understood political language, one of the lsading
Neo-Thomist educators, William MacHogen, wages an open attack
on "democracy," which has become "a dogma of toal power for
the people,® "a dogma of majority rule," against "democracy,
which has become absolute.,"

He mockingly comments on the abiiity of the masses to
direct thé state, and fights for all kinds of limitation of
the already—reduced bourge01s democracy in the field of edu~-
catlon,.f .

- Representatives of personalist education speak out open-
ly against bourgeois democracy in the field of education.
They call democracy "the tyranny of the former unprivileged."
To the "democracy of quantity” they contrast their "democracy
of quality." The leader of the personalists,'Fluellingg cynic-
ally says that "we wvainly imagine that equality in the distri-
bution of wealth, privileges, or eduoation leads to a renova-
tion of soczety." - :

The English conservatives speak against the full sub-
ordination of education to the state with a somewhat differ-
- ent motivation. It is not by chance that to this day in Eng-
land there. is law requiring parents. to send their chiXdren
to school. The English kave the right to personally teach
their children at home, hire private teachers for them,-zend
them to private closed schools, free from any kind of state
- eontrol. : : '

Such a position on the question of the role of the state
in the field of education is defended by the well-known conser-
vative Richard Butler, author .of the education act of 1944,
according to WhJch the English school system now functions.

To the p“lnc1ple of defense by the state of the educa-
tional rights of parents and children, he contrasts the prin-
ciple of the defense of the parents and chlldren agalnst state
C 1nterventlon in educatlon. :

Even in the United States where formally the church is
separated from the state and the school from the church, there
- is a decision of the Supreme Court to the effect that "the state
does not have the Jurisdiction to fix a single standard of edu-
_cation; and cannot require all children to study in the public
(i.e., state -- M, B,) schools."

But 1+m1t1ng the right and Jur¢sd1ctlon of the state in




the ‘field of education, the encyclical of the Vatican: et the
same time ¢laims the ¥inalienable right to supervise the edu=

 eationdl work of 211 eoucatlonal institutions toth priwvate and

public, and not only-in the field of religious educa+13” bub
for every other branch of knowLedgeo"

"Even pnys cal culfure " pé*he%*oéllyjcfies the encycli-
'a;,’"does not lie outside tke supervision of the church, since
even physical culture can aio or ‘hinder Chriotian educatlonQ"

With references to Saint Thomas the encycllcal tries to
base the priority of the family before that of the state in
the matter of education, and calls these rights of the family
: i.v1o&ao¢e ~although it is generally recognized and aceéepted
that cap1ta¢*5m has reduced to a minimum the educaticnal op=
oirtunities of the family, inasmuch as it has attracted to pro-
duction not only the head of the family - the father, bus
. also the mother and the older childrsn. The GOT“LpthM of the
~ patriarchal famdlj by capitalism, V, I, Lenin showed, of nec~

necessity takes on in modern society the most horrﬂbWe dls«
' astrouo, and repudsive formso

However, the Vatican cont¢rnes to pe rédive in faii thful.
parents its true ally in the struggle agalnst state secular edw
‘~ucat101°

The‘enéyplica “fect 'y calls on the parento oi Catho=
lics to‘"refuse‘to send their children to such schools where
there is danger of poisoning them with sceptlolsmo" The
. enﬂycl cal of Pius XTI is convincing documentary ev*denne of

ithe faect that the Catholic Church, by entangling all coun=
tries of the capitalist world with a thick network of educa=-
tional institutions, is an ant‘-popular, anti-national force,
openly undermining the very foundations of the system of pubu
lac educau¢ono , O . v

The T“QLV¢dUd1 Chafaoie" of Bouvgeo*s E u~atlona1 Lneor"ee

Contrastlng the ind1v1dua1 to soolety. to the massss
emphaolzlng the "self-sufficing" and "holy value" of the’ in..
¢ividual, the bourgeols educational- theories in all ways sivlve
“to protect the indxvidual from the "leveling" and "destructive"
© infiuence of the masses. This individualistic fear of the .
~ massges was most openly stated in the nineteenth century by the
;‘Dandsn preacner and orlglnator of existentlalﬁsm, Soren' '

‘Kierksgaard. ‘




. "To. struggle against princes and popes,® said he, ¥is
easier than tc struggle against the masses, against the tyr-
anny of equality. No one can remain an individual if he does
not guard against becoming one of the mass."

. The spiritual father of existentialism is echoed by
his ‘contemporary supporter and disciple, the American pro-
 fessor Harper: "Truth is.in the minority, and therefore the
search for truth must be set apart from the opinion of the
majority."

- The individual is contrasted to the mass also by the re=-
presentatives of personalist education, considering the indivi-
dual the fundamental mover of progress, and the people an inert

"driven mass," B L o

. They not only place the individual above the mass but
consider the -individual completely independent from the people,
inasmuch, as in the teaching of these theoreticians, great
people appear in accordance with "an aim inherently character-
istic of the world"; and they consider the "cosmic individual
~to be the original cause of progress,

"In a certain sense," says the répresentative of per-
sonalist education Herman Horn, "ecivilization creates indivi-
duals, but in a broader sense individuals create civilization.
They are always in the front lines, they lead civilization
along behind them... Of course they also lead the masses a-
long behind them." From this, the aim of the school, accord-
ing to Horn, is the "education of leaders and their followers..."

Such an ihterprétation of the problem of the interreiam

- tionship of the individual and society is anti--social and anti--

scientific. There can be no talk of the freedom of the indivi-
dual, of the freedom of his development and creative work in
socliety, when the exploiting minority reigns over the exploited
majority; when everything is bought and sold, including human
abilitites and talients, even human dignity; when the success of
individuals is bought at the expense of the misery and poverty

of hundreds. and thousands of unfortunates.

» The everyday experience of the countries of capital-
ism proves daily and hourly that regardless of any twaddle a-
bout the "holy" human personality, the personal dignity of man
is trampled upon at every step, many individuals wither with-
out having bloomed, thousands of talents fade and perish in obw
security without the chance to come to the fore. '

—10 -




As we are shown Tty the eyperlence ‘of. the worla'~ firsh

- sociallist state of workers and peasants, the true development
of the humsn personality, the complete blcoming of the peoplels
talents, have become possible and practical only after the de-
~struction of the rule of man over man,  only under the condi-
tions of freedom for the broad masses of the people we the
creators of material and spiritual values.

Utilization of the School to Strengthen the Class Division
of Society - - SRS ' -

The first and basic question of any éducaticnal theory
"is the question of the aims and tasks of education and the
gchool. This question is usually taken in two aspecis, +o wibs
what are the aims and tasks of the school with respect to the
students? and secondly, what are thz aims and tasks of +the
egchool with respect to society, especially, in the CapltaliSu
world .to a soclety torn by class antagonlsm?-

At the end of the last centumy and even in the 1920s;
especially in the period of so-called economic "prosperity",
“the bourgeois educational theorists openly defended the class

division of society as preordained by the Most High. They
considered as the basic {ask of the school the consclidation

of these class distinctions by means of dividing school edu-
cation into various chanmnels: for the ruling minority -<£°
through a privileged, practically closed system of Gymn351a,.
aristocratic schools, ete.; and for the huge majority of the
children of the people -- through public schools which gave
them orily the most elementary knowledge of reading, writing,
and arithmetic, a school from which the graﬂua tes went straight
- to the common labor market, '

And so, at the end of the 1920s, the weli-known com-
panion-in-arms of John Dewsy, the professor of education of the
teachers! college of Columbia Univerolty9 William Kilpatrick,
showed in his public lectures on the’ gereral theme "What i3
the good 1ife?" that society is arranged in layers, one on
top of the other (the so-called "theory of the stratification
of sociely" used by bourgeois sociologists instead of the the.-
ory of class division). But each individual, "as fate wills
it," is biologically and socially placed in one of- these lay-~
'-eis, each layer being sufficiently broad and roomy to permit
the individual full satisfaction, each being able and having
to realize his opportunities within the limits of the layer
reserved for him. For our personal "hippinoss,” said Kil-

.....

ratrick, there iz no reason to separate ourselves from guyp
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layer, for we might turn out to be unhappy or at least less
happy than if we had stayed there.

This antidemocratic theory actually sanctified the two

parallel’ school systems existing in the majority of capitalist

countries:’ for the "chosen" and for the "people." This the-
ory Was‘strengthened'by much research on so-called "scientific

- education," research based on the notorious "intelligence

tests,". according to which the workers! children were apparent-
ly incapable of serious mental work, the higher educational
institutions consequently,being closed to them.

The influence of the theory of stratification is found
even now in some modern bourgeois educational theories. In
particular, this theory lies at the basis of the requirements
for the early teaching of trades in the mass publie school.

For example, working during the last years of his life
in the United States, the English philosopher and educational
theorist Alfred Whitehead, wrote in his book The Aims of Edu-

.cation: "The man with a general education is the most useless

and boring person on earth..s I understand that it is & ‘con-
tradiction to recommend specialization of the program of study
when the character of culture is continually expanding. Of
course, without contradlctlons the world would be slmpler but

probably stuplaer "

The partlsans of early'speclallzatlon in study proceed
directly from the task of the school regarding the consolida=

-tion of the class division of society, the stabilization of

the class barriers through early specialization and strict
dosages of the educational ration for the children of the peo-

~ple. Such partisans would not only manage cheaply, but would
make it difficult for the children of the workers to escape .

from the established class framework,

The School as 2 Means of "Smoothing Cver!" Class Contradictions

. It is necessary,. however, to mote that alongside the
theory of class stratification and the utilization of school.
for consolidatlng class differences, the opposite theory of
utilization of the school for the reconciliation, "smooth-
ing over," if not the .complete liguidation, of class differ-

-ences has received wide dissemlnatlon in bourgeols educatlon

of the uwentleth century.,

One of‘the first and most zealous partlsans of uhlS




point of view was the well-kncun phllosophe1~ and educat_Lona~
uneor"st John Dewey, : ~

"emocracy is maklng a big mistake," wrote DeWey at the
beginning of our century, "if it permits society's division in-
to classes to ve strengthened. - The difference in pr roperty, the

xistence of broad masses of unskilled workers, the spreading
of scorn for physical labor, the difficulty of receiving an ed-
ucation in order to fo*ge ahead == all +hls leads to an increase
in ClaSS conuradlctlons. :

And for the duratlon of his long theoretical educatlor
work, Dewey encouraged in every way the use of the school: as a
tool. for softening these class contradictions. Dewey and his
fellow-thinkers excelled especially in the dissemination of.
such illusions as the "peaceful liquidation of classes by means
of education" in the years of deepest economic and ideological
crisis, 1929-1938, . ' =

This idea of using the school as a tool for liquidating
the class division of society was snatched up by opportunists
and bourgeois reformists beginning in.the second quarter of our
century. It was just this idea which became the thecretical
basis for the movement "for a single school," which spread in

" England, Germany, France, and Italy. The slogan of "the single

school" was zealously defended by the "Union of Decisive:'School
Reformers" in Germany, and the "Fraternity of New Education®

in France.. In England, the idea of using the school for smoo-
thing over class differences is especially fervently put forth
by the Laborites under the slogan of "equality of educaticnal
opportunltles" or "secondary education for all," »

The rePorm¢st essence of the mcvement for a 51ngle school

- 'was clearly expressed by the special commission on a single
- school created by the French cabinet of Herriot in 1924, "Such

a reform of the school," wrote the commission then, "would aid
the unity cf the nation, would eliminate class dlstlnctlonsa
and, by offering equal educational opportunltﬂes, would permit
the utilization of all the intellectual resources of France,
whereverrthey may be 1ocated " : : »

The Marxists -- the origlnal aefenders of the interests
of the workers -- have struggled and continue to struggle both
against the theory of using the school as a tool for consolida-
ting the "stratification" of society, and against the theory of
using the school with the aims of "destratifying" society.

They disclose the assertion of the "eternity," "naturalness,"
and "predestination" of the class division of society; they
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show its historiecal donditionality and transient character;
they disclose the antiscientific and antipopular character
“of the assertions of the intellectual inferiority of the wor-
" kers! children;; and they fight for the destructicn of the
exploiting class society, which will make it possible to 1i=- -~
“quidate class pr1v1leges 1n the fleld of educatlon. '

The limitation of the slogan "51ng1e school" under cap-

" talism, the illusiveness of hopes for the schocl as a tool to

liquidate class distinctions, were warned against at the be-
ginning of our century by Klara Tsetkin in her paper'on the
school question at the Third Women's Conference in Bremen:

T do not expect tod much from the "single school," said K.
Tsetkin., "Until there is a modern economic. system, the rich
classes will have the opportunity to add to the education of
their children in the home., I wish merely to warn against

- excessive enthusiasm for the slogan "single school," as is
everywhere seen with the bourge01s social reformers and
teacners."

The demagogic fate of the slogan "51ngle school" under
capitalism was disclosed by the Communist Party os Germany in
1924 in its answer to a questionnaire from Paul Osterreich,
chairman of the "Union of Decisive School Reformers",; to all
" parties and candidates for deputy of the Reichstag, regarding
their positions on questions of school policy and particularly
on their attitude towswd the demand of the single school. The
Communist Party of Germany considered the demand for the single
'school only natural, for the revolutionary party, but it con-
sidered this demand insufficient. The single school demolishes
only the group, but not the class advantages of the ruling
classes in the field of education. The single school under
capitalism, especially the secondary and higher school, remains
a class school, both from the point of view of its entrance and
from the point of view of its content and direction of teaching.
lue attempt to overcome the cultural schism of the people. by
reformlng education is a reactlonary utopia.

"Without recognizing the proletarian revolution," wrote
the Communist Party of Germany, "the slogan of the single
school hangs in the air and creates the illusion that it is
possible, on the ground of a class 3001ety, to achleve a radi-
" eal 1mprovement in educatlon." ' ‘

It is not unlnterestlng to note ‘that in connection with
the approval by the second session of the Supreme Soviet of the
USSR of the "Law on' strengthening the link of the school with
life and on the further development of the system of public
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education in the USSR," according to which there will be crsated
several types of seﬂoudary general-education schools, the bour-
geols propsganda ralsed a racket, as if class distinctions In
he field of education were being restored. The groundlessness
and demagogic character of this ballyhoo are perfectly obvious
to any literate person. It is an indisputable proposition that
it is not the school system that determines the. character and
social structure of a society, but just the opposite: the char-
acter and social structure of a society determine the social

. nature and possibilities of the school,

- In his "7eavls of Popullst Hare-Brained Sbhemes" writ-
ten in 1897, V. I. Lenin persuasively showed that the group
school requires of the studerit that he belong to a certain
group. The class school knows no groups; it knows only citi~
zZens. t reqﬁlres from all students just one thing: That they

V tpay for their education" (V I, Lenin,; Soch., Vol. 2, p° L32.)

"But it is precisely'because in a class society'educaa;
tion is equally organized and equally available to all the
wealthy, because the single school, the so-called single edu-

‘ catlonal ladder, does not cease to be a class school :that

"those who have no funds to pay for educatlon, textbooks,
school expenses for the whole educational period,-- such are
simply not admitted by the class school to secondary education"
)W. I. Lenin, Soch., Vol. 2, p. 432).

. In a society where education is bought and sold there
can be no true equallty of educational opportunities for the
wealthy and the poor, for the exploiters and the exp101teda

On the other hand, in the Soviet Union, where the very poss-

ibility of exploitation of man by man has been forever des&r
troyed, where the possibility of the revival of the exploit-
ing classes has beeén excluded by the social structure, the
presence of different types of secondary schools does not and
cannot threaten us with the re-establishment of class distinc-
tions. ' ' '

Not one of these types of secondary schools gives the
students any kind of politcal or economic privileges. Upon
graduation they all pour into the common family of Soviet Wor-
kers who live by their labor and whose personal well-being is
orgaplcally connected with the well-being of the whole Soviet
netlont <
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The Myth of Trénsforming,Societv through Educatioﬁ

In caprtallst countries the overwhelmlng magorlty of
workers! families cannot carry the burden of expenses connected
- with the long education of their children, the expenses needed
Lo compiete even secondary education. This leads to the ap-
pearance of a whole army of neglected youths who are incited
by need to various klnds of v1olations of the bourge01s law
and order,

‘Neither can young people engage in oroductlve work.

The transition of capitalist production from extensive to in-
tensive methods of exploitation has led to the relative ex-
clusion of the labor of youths from industry. In the book
“(Equal Educational Opportunities for Youth, Edward Newtonrnotes
- that in the past 60 years the number of youths working in in-
" dustry has decreased 3 times. As a result, the children of

workers go directly from their school desks to the ranks of tae
Lnemployed.' : :

In the search for a solution to this burning socisl pro-
blem, the bourgeols state has been forced to raise the required
school age.- During our century the ages of compulsory school
attendance has been raised by law to 14-15 years in many Furo-
pean countries and even to 16-18 years in several states of the
USA.

However, it would be a serious mistake “to thlnk that
this increase in the required school age has been dictated by
the concern of the bourgeois state over the educational needs
of the broad masses. It has been provoked first and foremost
ty the bourgeoisiel!s efforts to keep the children of the Wor'=
kers under thelr 1deologlca1 1nfluence and control.

This increase in the mandatory school age is, on the

" other hand, & forced concession on the part of the bourgeoisie
to the cdemands of organized labor, which sees in this measure
not so much a pedagogical means as an economic means to keep
considerable numbers of young workers out of the labor market,
as a rather indirect and artiflclal means in the struggle ‘
against unemproyment .

The real aims’pursued by the bourgeoisie in raising the
mandatory school age were frankly stated by one of the leaders
of the Conservative Party of Great Britain, Richard Butler, the
author of the education bill of 1944, according to which the
school system of England operates, Fighting for the raising of
the mandatory school age to 15 years, Butler asserted, "Youths



of ‘14 years are more virtuous when they are school than when
uhey are out: of school, ; : o o

It is also an error t6 think “that raising the requlred
school age automatically leads to an increase in' the’ level of
education of the students who stay longer in school. This is
show not only by the experience of Great Britain, where the
majority of students held back for an additional year actually

_continue -to stay until 15 in the same elementary, so-called

"all-ages" schcols, where one teacher teaches all academic sub~
Jjects, or in the so-called "modern" secondary schocls, which
are frequently the same elementary schools under another name.

Frequently the addltlonal year of educatlon turns 1nto
a waste of time, with a corrupting:influence not only on the
students but on some teachers. ' The many complaints of Eng-
lish parents and the students themsélves show that raising

- the required school age’ is far from always justified from the

point of view of raising the Jevel of education for many Eng-
lish youths. This additional year is turned, in essence, . in-
to forced time-serving.

This shown also by the experience of the US, where in
certain states the students remain in school for 12 years.

.In spite of such a long term of schooling, the more able

American educators adinit that the level of education rece-
ived by American students in 12 years is at least 2 years be-
hing the level of education given in the best secondary schools
of several Western European countries in 10 years of study.

A1]1 these facts are conclusive proof that the broaden-~
ing of public education and the longer school term for the
main mass of children, which have taken place in the more de-
veloped, both economically and industrially, capitalist coun~
tries during our century, have stemmed not from the interests

--of the exploited classes but from the 1ntereszs of the very

bourgeo*see.

Meanwhlle, bourge01s educatlonal theorlests, as well as
bourge01s propaganda, try in every way to use these facts not

.only to emphasize and praise the "success" of the bourgeois

state in public education.. From the faét of the raising of
compulsory school age and the broadening of the nuibers. of
children attending school, the bourgeois educational theorists
are trying to make far.-fetched conelusions, striving to instill
in the working masses the idea that education.is' the "only
hope" for their adchieving not only cultural but social and -
economic freedom.
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The idea of the peaceful transformation of society by
means of universal education runs through all the writings of
John Dewey, the»American educational theorist, and all his
- many fellow-thinkers. It is the very foundation of all their
- educational phllosophy, as well as that of thelr "phllosophy
‘ofl:Li‘e" ' .

ThlS 1dea'was especlally earnestly prpaganlzed by them
in the years of crisis for the bourgeoisie, 1929-33; One of
the noisiest diseiples-of Dewey, who recently created for him.
'self unenviable "glory" by his malignant and slanderous a%-
tacks on Soviet -education, Professor George Counts, put out in
those years a special brochure with the demagogic title "Does
. the School Dare to Build a New Social Order?"  In this bro-
chure Counts seriously attempted to present himself in the role
of savior to the broad masses of American people -thrown off
the track of life by the deep economic and ideclogical shocks
. of those years, by trying to convince them that it was he and
. his fellow-thinkers who had. the "secret" of curlng the social
~organism of the US, - ‘ ,

All the later work of Counts, especially his last edu-
cational-theory works, -in which he breathlessly praises the
notorious "American way of life," once again showed that his
sensational brochure of the 1930s was nothing more than than
an ideoclogical ‘maneuver. Counts tried to save the capitalist
system so dear to his heart by turning the dissatisfaction;
anger, and despair of the popular masses of ‘the US into the -
peaceful stream of "gradual reconstructlon" of ‘society through
educatlon.

The idea of "transforming society throuch education"
was taken also as armament by all forms of *opvortunism and
- revisionism, which are the secret service of the bourg601sie
in the working ¢lass. Characteristic of all forms of opnor-
tunism is unbelief in the creative powers of the working class,
unbelief in its ability to build with its own strength a new
social structure, to create a new culture higher than that of
the bourgeoisie. From this stems. their demand that the work-
ing class come to the bourgeoisie for training. From this
stems the notoriods:counterrevolutionary slogan: "First ed-
ucation and then reforms." This same concept, as is well
known, was also adhered to by the Russian Mensheviks, with
the differerice that they did not believe not only in the
strength of the Russian working class, but also in the stren-
gth -of the whole Russian people, whom they tried to talk into
studying under the "advanced" Western: civ111zat10n .

/
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‘ Disclosing this antipatriotiec bourgeois lie, V., I,
Lenln wrote about tbe notes of. the Menshevik Sukhanov:-

"If to create soc1a11sm a certaln 1eve1 of culture is
requlred (although no one can say exactly what this certain
"level of culture" is, for it is different in each of the

Vestern European states), then why may we not begin by win-

"‘nlng by revolutionary means the prerequisites for this certain

" level, and then, on the basis of the power-of the workers and
peasants and the Soviet structure, move to overtake other peo-
ples?" (V I. Lenin, Soch, Vol. 339 Do 438)

The refOrmlst slogan of transformlng society through
education is not only illusory but treacherous under capital-
ist conditions. ' With their actual monopoly of education, the
bourge0131e would have the full opportunlty to deldy its rule
over the broad masses of WOrkers. .

Tne Role of the School in Creatlng a'Workers' Aristocraov

One of the most cnaracterlstlc pecullarlties of the im-
"per*aljct snage of devélopment of capitalism is the isolation
from the ranks of the working class of a small pr1V11eged stra-
tum of the "workers' aristocracy."

"Imperialism,”" V. I, Lenin showed, "had a tendency even
among the workers to isolate privileged groups and to split
~ them off from the broad mass cf the proletarlat" (v. I, Ienln,
g boch Vol 22, pe 270)

The colonial superproflt recelved by the 1mper1allst
states allowed the bourgeoisie of these countries to bribe this
workers! arlstocracy by'the most varled methods.

: ,,.the whole bu51ness eonés’ rlght down to brlbery,
said V. I, Lenin at the Second Congress of the Communist In-
“ternational. - "This is done in thousands of various ways:
raising culture in the larger centers, creating educatlonal
institutions, creating thousands of soft jobs for the leaders
of cooperatives, for the leaders of trade unions, for leaders
~of parlimen*" (V I. Lenln, Soch., Vol 31, p. 206. )

Among the many forms of bribery of the workers‘ aris.-
tocracy, one of the more important 1is the broadening of edu-
' cational opportunities for the chlldren of this privileged
section of the workers, offering their children a certain num=-
ber of free, sc-called "special places" in privileged secondary
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schools, offfering the more capable of these children a cer-
tain number of state or charitable scholarships which make it
possible for them to f1n1sh dhelr secondary, and in some cases
higher, educatlon.

: Bourgeois educational theorists, and especially the op=
portunists, try to have this fact pass for "convincing" proof
of the gradual smoothing over, and, in the future, complete 1i
quidation, of class dlstlnctlons. .

- This idyllic picture of such unity of the bourgeois nas
tion was rediculed by the French writer Anatole France in his
novel Life in Flower: "The same education for all, for rich =
. and poor. All go through the elementary school. ' ‘Anyone who
shows higher capabilities is admitted to the secondary school,
at whose benches will be seated the bourgecis and nroletarian
elite. From this united elite will grow the elite of the
higher school of science and art."

In Drlnc1ole, the mlstakenness of thls type of reason-
ing was shown by V. I. Lenim more than half a century ago:
", ..as opoosed to the groups," he wrote, "the classes always
leave completely free the transfer of individuals from one
class to another® (V. I. Lenin, Soch., Vol. 2, p.432).

: ‘The transfer cf part of the workers! aristocracy admit-
ted to the privileged schools into the ranks of the bourgeois
intelligentsia, and then into the ranks of the bourgeoisie it-
self, hardly liquidates the class structure of the capitalist
society, but rather only strengthens the class p051tlon of the
bourgeoisie.

There is an interesting comment on this by the head of

"~ the department of education of the National Coal Directorate of
England, R, Rivance: "Within the working class," he wiites,
"there is already felt a fear that the broadening of the uni=
versities that we have seen in recent years may be a silent
strengthening of the bosses, in spile of the fact that it was
achleved by means of their democratization.!

But the hopes of the opport. nists for the liquidation of
class distinctions by broadening the access for children of the
workers to the privileged schools of higher degrees in no way
is supported by the actual state of affairs, The practice of
allotting special places for students who have completed pub-
1ic school received wide dissemination in England, especially
-after the so-called educational reform of 1944, :

The cdata on this question are noted in the collective
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research of Flood, Helsey, and Martin, Social Clesses and Ed-
ueational Opportunities, published in 1955, i.e., 1l years
after the English Partliment adopted the education bill of 1944,

' Phe ‘editor of this work, Jan Flood, makes the following
resume of the research: "In the years 1931-41 (i.e., before *
_ the war and before the reforms -- M. B.) about 10% of the child-
ren of workers who had attained 11 ‘years of age éntered the pri~-
vileged (selected) secondary schools. - '

_ "Tn the 1952-53 academic year, i.e., 5 years after the
introduction of the act of 1944, a check of two comparable but
contrasting city regions in the north and south of England :*.

showed that this percentage wavers between 12 and 15, falling
lower in the régions with a predominant working populaticn.

~ "Although there are now more workers’ children than be-
fore who attend grammar school, ‘the probatility or chance of
‘their hitbing ‘there is little different from that up to 1945."

, As the same research shows, the probability of getiing
into grammar school is almost twice as small for the children
of unskilled workers, in comparison with the children of
‘skilled workers, and from 2.5-3 times as small by comparison
with the children of the workers’ aristocracy. T

‘ It‘ié-also neczessary to emphasize that admission %o the
‘privileged secondary school for the children of workers cer-
tainly does not indicate that they will finish this school.

7 " A§ the account of the Edueation Council of England shows,
" of 12% of the children of unskilled workers studying in the full
- secondary school, only 1.5% get as far as the sixth form, or
last grade.' In other words, ‘the majority of the children of
" the simple workers of England who are admitted to the full se-
" condary school give up their studies before they finish.

~ The offer, for the more capable children from among the
working people, of a certain number of "special places" in the
privileged secondary and higher educational institutions is
least of all called for by the concern of the bourgeoisie for
" the educational interests of the workers or its "thirst" for
© liquidating class distinctions. o o

; Thus thé}bdﬁrgeOiéie tries to solve the following pro-

1. To broaden the contingent of the so-called Mintell-
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ectual elite," or more simply, the bourgeois intelligentsia,
inasmuch as under the more and more complex conditions of mod-
ern incdustrial and business life the bourgeois cannot with its
own forces occupy all posts requiring a fair level of mental
development and special knowledge.

2. By this means the bourgeoisie tries to "skim the
cream" from the public school and thus attract to its own side
the more capable representatives of the working class, thus
lessening the quantity of potential directors and organizers
of the struggle of the working class for its social emancipa-
tion. The bourge01sie strives to use these "haoplfled" pupils
from among the working people in the capacity of a secret ser-
vice in the working class, pushing the working masses onto the
path of opportunism and conciliation.

This dangor of intellectual robbery of the working class
and of corruption of those who are workers by birth, which con-
ceals within itself the drawing in of part of the more capable
children of -the workers to the priviieged bourgeois schools,
was pointed out as early as the beginning of our century by -
that ardent fighter for the workers! cause, Klara Tsetkin,

- In her public lecture on the school question, read by X. Tset.-
kin at the Conference of German Women in 1908, she said: "The
capable son of the people, drawn by the thirst for knowledge
along a steep path to the Eden of education, at whose gates the
- wealthy have set a guardian angel with a fiery sword, should
nct be dommed to -the thorny, rocky path of alms and gifts.

‘"Scholarships are given only to a .small number who are
far from always the most capable and worthy. This system of
charity saps abllltv, promote superficial discipline; spoils
character, creates lazy hirelings with the soul of a slave,
instead of able thinkers. In the final analysis, this system
has as its aim the education ~f obedient spiritual guardians
of the bourgeois society."

The same splrlt is expressed now by many English and
American progre851ve educators., - , .

‘ Hughes, the former secretaryoof the first Labor Minis-
try of Education, speaks out categorically against this "sel-
ective" policy: "Sending to the independent schools a certain
number of experimental guinea pigs at public expense only ca-
joles the social conscience of these institutions and gives &
them a pseudedemocratic character, while increasing their re-

sources," . : : :
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- . Interesting thoughts on this subgect are spoken by the
.American author F Landberg

o VAL Harvard and Yale (the more "arlstocratlc“ private
higher ‘educational institutions of the US -~ M, B. ) one ‘can
meet the son of a miner or a farmer, although this happens '
. rather ra*ely._.

: "However, the task of Harvard and Yale is to fasnlon

af;iout of these caoable young pecple’ spineless servants ‘of the

ruling classes -- lawyers, corporation and munlclpal Workers,
stockbrokers bankers, prlests._‘f

"Not one of these universities, in its academic programs,
- shows interest in the problems of any other ¢iass except the
rich."

L The chlldren of workers,."happlfied" by a scholafship
and a place in the priv1leged bourgeois schools of higher level.
frequently not only lose their 1nd1v1dua11ty, forget their back=-

. - ground, but often leave there as potential traltors to the in-

terests of tqelr own class.

_The School'asha.Tool'of Boﬁrweois Influence on'Worker:‘ Children

Modern bonrggeo*s educatlonal theodries have lntroduced
- something "new" into the question of the tasks of the school
with respect to the students. This "new" thlng 35 expressed

T first of all in the transfer of the emphasis of the work of the

ﬂf]bchoo 5”rom teachlng to so—called "character bulldlng

This c:opositlon was most express1vely formulated by the
.r"ideologiS'" of Neo-Thomist educatlon, William MacGoken: "Not
Ainformation, but formatlon, more accurately, transformatlon in-

" to a Catholi¢ -~ this is . the central task of the school " Thus

3t is s*_d here that not educatlon, ‘but’ rellglous upbrlnglng,
is the main thlng ln the work of bhe bourgeOls school. o

The earlier-mentioned representative of ex1stent1alism
in education, John Wilde, ‘eonsiders the central task of the
school to be the "arming of the students with ideology," bour=
,1ge01s .of course. The representatlves of personalist education
con51der the task of the school to be the "educatlon of leaders
and their followers,‘ '

C ACcordlng to' the data of one of the more active educa-
qgtors i p*ofessor of the teachers' college of Columb‘a Univer-
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sity, Goodw1n'Watson the quantlty of articles and books de~
voted to the problem of study and formation of character pub-
-1ished yearly in bourgeois countries has grown in the past
decade several dozen times and is measured now not in hundreds,
but in thousands.

It is not by accident that in this "stylish" movement
first violin is played and the basic tone set by all sorts of
religious corganizations and their daughter organlzatlons, such
as the "Christian unions of youth" and various "philanthropic"
organlzatlons. The religionists strive to convince the teachers
that "without religion there can be no true ‘education of char-
acter." .
A1l this shows that we deal here not with something ac-
cidental and transient, but with a phenomenon typical of imper-
$alism, This interest in the "formation of the character" of
. a person is dlrectly connectea with the class 1nterests of the
modern imperlalist bourge01sie. :

The greau successes of the workers of the ‘Soviet Union
and other countries freed from the yoke of capitalism give to
the workers of the capitalist countries additional strength and
faith in their struggle against the exploiters. The growth of
class consciousness and volitical resistance of the workers
plants fear in the hearts of the exploiters.

Wlth the aim of struggllng agalnst the pro;etarian ideo-
logy, against the attractlve force of the example of the Soviet
Union, the bourgeoisie, along with other levers of their propa-
ganda, strlve to exploit the "upbringing!-iork of the school.

The bourge0151e strlves to get from the mass school
"obedient,” "meek," "trustworthy," "respectabre," "loyal" grad-
uates who respect private . property, and submit to the bourg-

- eois laws, ~-- placid executors of the will of thelr masters.,
In other words, monopolistic capital encroaches not only on the
musele and nerves of the workers, but on their souls.

But. this is-only one side of the matter.“_‘

Alongside the problem of the ideological conquerrng of
the masses, there stands before the bourgeoisie still of the
masses, there stands before the bourgeoisie still another task
-~ the training of political, business, and ideological
Meaders." Under the conditions of ever-sharpening class con-
_tradictions and class battles, the monopolists need "brave,"
"enterprising" servants, devoted to the bourgeois interests not
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through fear but through conscience. Through a complex network
of privileged schools, through the Boy Scout semimilitary youth
organlzatlons, the chi ;dren's politlcal organlzatlono, the boure
geoiS¢e prepares its “ellte ‘

o Builalng the characters of these future leaders is nate
urally an important facet of the bourgeois educat10na1 system
intended for the chosen minority.

: The Struggse Aga_nSL Science, Agarnst Arming the'worxers
with Seientific Knowledee

N The .newest“ ‘bourgeois edveational theories not only

put the upbrrnglng tasks of the school in first place in com-
parison with its academic tasks, but in general consider  the
arming of the students with knowledge to be the 1ast task of =
the school,

' The Neo~Thomist MacGoken emphasizes that "the church

considers religion more 1mportant than the knowledge of frac-
* tions," "a good moral upbringing more important than gramma--
tical ability," and "the upbringing of a good Catholic more
important than teaching the value of a creation of Shakespeare,"
This Neo-Thomist is echoed by the representa+ive of existen-
- tialist education, Professor Harper.’ "No one need expect that

- existentialism will start to emphasize a SpeC1a1 ‘knowledge of
mathematics." And in another place Harper writes: "No one (7)
now thinks that the steps of education leading to college should
be reduced to mathematlcs, 1anguages, to thé actual study of v
literature and history." Such a position is supported by the
" representatives of personalist education. The above-mentloned
Herman Horn emphasizes that what is important is not what is
 taught, but who teaches, that "it is dangerous to teach the

" students that which is™ (i e., the knowledge of obJectlve real-
ity -- M. B. S

The "owtstanding” represenuatlve of pragmatic education,
'Willlam Kilpatrick, also gives a developed program of curtail-
ing the quantity and content of education in the mass American
~ sehool.. In the book Upbringing in a Changing Civilization
W. Kllpatrlck pathetically crying, *Free the school from the
dead weight!", sets forth these ways to attain his slogan
For the majority of students one can exclude a considerable
gpart of mathematiés. The greater part of world history should
give way to the study of 'soeial problems. The study of foreign

“1v1anguages i5 hardly necessary for the maJorlty of those who

study them. -

- 25 =




In another place in the same book, Kilpatrick empha-
sizes that the academic program cannot be determined before-
hand. "Having a previously determined subject content for
the academic course equally binds both teacher and pupil,"
Professor Kilpatrick, as is known, was one of the main in-
spirers of hare-~brained schemes concerning methods, specifi-
cally the "method of projects" which provides the students
with neither stable nor systematic learning.

All the newest bourgeois educational theorles are alike
in their negative approach to’ science.,

The Neo-Thomists treat science as the "lowsst source of
knowledge, and contrast to it "divine revelation" as the high-
est source. They strive to turn science into a servant of .
theology, they require from it proofs of the existence of God
the wisdom of the religious Weltanschauung. The existential-
ists also rebel against the "dictatorship" of science. They
reject the existence of objective truths., "Truth comes not
from without," said Kierkegaard, "but from within." "Truth
lies in the crevices of the brain,". echoes Professor Harper,
his modern fellow-thinker.

‘ Karl Jaspers, the more reactlonary representatlve of
Gernan existentialism, strives to turn the masses away from

science by teaching unbelief in it. "Scientific thought." he

writes in hls extensive comp051t10n, "On Truth," in which there

is not a grain of truth, "disturbs existence." "It is not only

. does not give existence support in the true view, but makes it

still more unsure and unhappy." Existentialist Jaspers is

echoed by pragmatist Kilpatrick., "Modern science," wrote he

in his Reconstruction of the Theory of the Pedagogical Procees

"shows that cause-and-effect regularity is not so exact, but

is rather only a statistical mean.. . Science notw1thstand1ng,

or better, thanks to science (%! -~ M, B, ), the future be~

comes even more uncertain in all large directions."

He"man Horn9 the "ideologist! of the personallot school;

' states that the task of the school is to convince the students

to guide themselves not by causes and effects, but by goals,
i.e., not by scientifically establlshed laws of obgectlve rﬁalu
ity, but by teleology (see Note), ‘ .

(Note' Teleology is an 1dealist teachlng, accordlrg to
which everything in nature is organized expedlently. F, Engels
is ridiculed the view of the teleologlsts, that "cats were cre-
ated to eat mice, and mice to be eaten by cats, and all nature
to show the wisdom of the creator.")
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In the achievements of science, especially in the know-
ledge of the laws of social development made possible by the
studies of Marx and Lenin, the bourgeois theorists instinctive-
1y perceive a deadly danger for the capitalist world so dear to
their hearts; they see the threat of the liberation of the
masses from thelr ideolog*cal influence and control -

‘The ‘policy of the educational starvatlon ratlon for the
“workers, stubbornly carried out by the monopolistic bourgeo-
isie of the leading capitalist countries, which "substantiate"
and sanctify the bourgeois educational theories, contradicts
not only the educational interests of the broad masses of the
people, but also brings about a sharp collision with the re-
.quirements of modern society as a whole, especially with the
. requirements of modern production, ever more permeated with
science. This policy of the monopolistic bourgeoisie has led

-. to a erisis in the school -education of the leéading capitalist

countries, a crisis whose depth began to be obvious in the
years of the Second World War, and especially in recent years
in the light of the success, of world-wide hlstorical import-
fanoe of Sov1et sc1ence and Sov1et educatlon.

BecauSe of space llm;tatlons we shall cite only a few
data on the school erisis in the US and in England. Here 'is
what was written in 1955 on the condition of the American se-
‘eondary school by the we¢1~known professor of education Isaak
Kendle, who has long been occupled -with a comparative study -
of the state of secondary educatlon in the leading countrles
of the World

“MAmerican educatlon, especlally secondary educatlon,
has long undergone crltlclsm of its cult of antiintellectual-
ism. This criticism is to a considerable degree justified, as
is shown by a serious analysis of the 300 courses offe"ed by
- the secondary schools of the US" (see Note)

(Note: TUp to the present, in the seconddry schools of
the US there has been applied the so~called "elective system,"
in accordance with which the students themselves choose a large
~ part of thelr subJects ) :

There has been a change from the traditional academic
studies to more practical and functional studies without the

- . slightest pedagogical justification for it. Even when the

school offers ‘the traditional academic stbjects, they are
“studied on the average for not more than 2 years, i.e., a per-
. 1od ‘completely insufficient to provide for the mastery of at

’ least the fuhdamentals of each sc1ent1flc discspllne. As a




result of such study there is even less 1ntellectual or cul-
_tural progress. : :

Professor Kendle reoroduces part of the statement of
Doctor Donning of Columbia University, printed in the New York
Times of 8 December 1956, to the effect that "not one American
¢ secondary school offers even half the requirements in mathemat-
iss, physics, and chemistry that are offered by the Ru881an
school "

"This comparison," adds Professor Kendle, "however stun-
ning, it not unexpected to the specialists in comparative edu-
“cation, who have long known that the programs in these subjects
‘which are in effect in the secondary schools cf many foreign
states are considerably higher than the American programs.
Moreover, it has been the practice for the past half century -
to admit the graduates of European secondary schools to the
second year of American colleges "

The crisis in Amerlcan‘education has in recent years
taken on such proportions and become so obvious that it was
necessary for prominent government officials of the US, includ-
ing President Eisenhower himself, to speak of it. In recent
-years there has been in the White House -- the President's
residence -- a series of conferences on questions of education,
which shows. the serious concern of the government regarding the
states of public education in the country. Throughout the coun-
try there are conferences of the representatives of education
and business circles to search for ways and means of liquidat-
ing or at least softening the erisis in the American school.

The problem of publlc educatlon is recognlzed now in the
- US as "problem number one," i.e.; having the greatest actual
- social significance. The slogan of the US has become "catch
up with the USSR in the field of science and education.”

Of course, neither the government officials of the US
nor the bourgeois educational theorists, including the above-
mentioned Professor Kendle, are about to disclose the real rea-
sons for this deep crisis, which has cut into the age-old edu-
cational policies of the American bourgeoisie. From this point
of view, of more interest and greater scientific value are the
statements of the prominent English physicist and social wor-
ker, Professor John Bernal, regarding the crisis of English ed-
ucation and its causes, -~ On the basis of much factusl material
and with full knowledge of the matter, Professor Bernal shows
that the crisis in English education is a direct result of the
educatiorial policies of the ruling classes of England, which

- 28 -




have placed their narrow class 1nterests above the national
anterests of thel; country. ST

Science as we know contlnues to penetrate more and
more into modern production technology.: The mastery of intran-
uclear energy and its industrial utilization, the introduction
of au+omatﬂzatlon and eybernetics into an ever greater numoer
of branches of industry, the discovery of antibiotics and semi-
conductors -- these are only some of the main trends in modern
production technology, which have become possible thanks to the
'ever-grow1ng appricatlon oi science to productlona -

we must also taxe 1nto con31derat10n, accordlng to Pron
fessor Bernal, that even atomic plants and automatic production
lines are only in the beginnlng stage of development, and that
therefore it is especially important that all workers connected
with this technology have sufficient technical and: scientific
training not only to direct the new technology, but also to
master its relevant tasks and to devise means of perfecting it,
for only the people working at these new plants can most effec-
tively determine which improvements should be made and the way
these shoula be effected.

_ ConSequently, the new technology requires first of all

- a raising of the technical and sclientific level of all workers;
it makes new demands on education'at all its ievels, Put it is
just this that is not desired, it is this that is most of sl
feared, by the ruling classes of Englardb ‘"The heads of state,
the :directors of industrial monopolies and financial concérns,

¢ fear the consequences of graduating a large number of scien-

- tists." Highly educated, especially.deientifically educated
__people emphasizes Professor Bernal “are dangerous for the cap-
1ta11st syste*l° .

"Such a cultural advance of the Worklng class not only
would greatly strengthen the business position of the workers

: _in their relations with the bourgeoisie, but would lead to a

situation in which more and robe workers would be convirced
of the uSeleSsness and backward nature of the modern economic
g system of England." P S :

More and more workers Wodld dlscove“ ‘the basmc fa“t that
modern technology has reached an’ irreconcilable clash with pri-
vate possession of the means of productlon, and they would come
to the conclusion -that the changes brought about by modern tech-
nology in the product ive forces demand correspondlng changes in
production relations.
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The basic principie of the management of industry un-
der capitalism., Professor Bernal shows, boils down to the -
fact that the 'managing positions must be in the hands of peo-

. -ple who by birth, by family connections, or by their interests,
 are the trusted supporters of the capitalist system. In the
past the observance of this principle was possible s0 1ong as
Lhe group of managers remalned small. : :

Nowq however, the development of science has reached
stch proportions that it can no longer be limited by one cho-
sen "ellte " but inevitably takes in the Whole populatlon,

_ " Under these conditions, wrlte Professor Bernal the bour-
geo sie faces a double threat. ‘

Firstly, a large number of sclentlflcally and technlm
cally competent people must be admitted to positions which are
de facto controlling positions, while this admission will come
with such speed and in such proportlons that 1t will be hard
to assimilate them. °

The second threat, even more serious, is that the rais-

ing of the scientific and technical level of the majority of °
‘the working class will become absolutely necessary so that in-
dustry, bullt on a 501ent1f1c base may work efflclently.

The Englluh bo“rgeo+s is pliaced by the obgect*ve marci
- of events before a very difficult choice: either greatly broad-
- en scientific education for all, at the same time giving up its
“ monopoly on education, .and thus giving up the main condition of
- 1ts social superiority; or to go against the current, against
the progressive trends of the new technology, thus risking econ-
omic grief for the country and the loss of their own wealth.

Taking into cons1deratlon the past 11ne of action of

- the English bourgeoisie, concludes Professor Bernal, it is not
difficult to foresee the direction it will take in solv1rg the
problems before it, It will stubbornly ignore the true situa-
tion, and try to avoid a radical choice by making gesturées in
the direction of the scientific and technical revolution, ges-
- tures whlch w111 be too weak and too 1ate to be effectlve.

: "Neither the conservatlves nor ‘the r1ght—w1ng labor-
S ites will willlngly transform the Engllsh system of publlc ed-
ucation.?

In other words, the contradiction between the require-
ments of production and the limited dose of natural-science
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education wh‘ch the bourgeoisie considers it possible 1o give

~ to the workers® chlldren is one of the radical contradjctloﬁ
,*hat the bourgeo* ie hds no strength to decide, and this cone

tradiction undovbtedly will have great 31gn1flcance for the fu-

ture fate of capitalism as a whole.

In the light of thls deep analJ31s of the educatlonal

" policies of ‘the’ Engllsh bourgeoisie by Professor Bernal, which
‘retains its meaning also with respect to the bourgecisie of
-other leading capitalist countries, the " reactlonary essence of
modern bourgeois educational theories becomes especially evi-
dent, theories which are agalnst sc*ence and its regalarlty‘
and vhich fight in every p0551b1e way to decrease the quantity
" of natural-science studies given by the bourgeois school to the
mass of workers? chlldren. :

: In mortal fear of a working class which is striving for
- knowledge, the bourgeois éducational theorists cbjectively push
capitalism onto a path’ which more and more sharpens this radL-
ual contradlctlon o? modern capltallsm. :

Two Cultures in ClasS*SOcietV, Two Lines in'Educstioh SR

, It would be, however, incorrect to think that the cri- -
tically aescrlbed boarge01s educational theorles exercise com=
plete sway in the capitalist countries. ‘Thesé theories are noi
shared by ideclogists of the strata of the bourgeoisie who bear
the ever more ponderous yoke of the large financial and indust-
rial monopolies. Neither are these theories shared by various

"representatlves of the peuty bourge0131e the bourge01s intell.

igentsia, a cons1derab1e part of which is itself the object of

exploitation by the 1arge bourgeo s bosses. These theorles are

~-not acceptable to the democratlc segment of the teachers of

~ these countries who conscienciousiy fulfill their social and
noble role in teaching and bringing up the yéunger generations,
" who ‘stand ‘close to the peop;e(s masses, to thelr needs and T~
' quests., :

 The dlssatlsfactlon of ‘the more reallstlcally attuned
and far—seelng part of the bourge01s*e with the backward char-
acter-of the "newest" educatlonal theories is beglnnlng to
come more and more to the surface in such countries as the US
where reactionary trends 1n both polltlcs and 1deology are most

*'clearly expressed

In this resoect a symptomatlc dlscuss1on has been carrled
on for the past 3 years 1n the pages of - the spec1a1 Journal
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~ Educati onal Theo , published in the United States of Americae.
‘The discussion is.on the question of "liberating education from
,phllosophys" or as its origlnators say, of creatlng "an auto-
onomous educational theory." .

- The originator of this discussion, Professor Murray, ex-
presses the disappointment, which is constantly spreading thr-
-ovgh the scientlflc-educatlonal circles of the US, with the
fruitlessness, 150lation from the educatlonal practlce and dise-
oriented contradiction of the "newest". "philosophy of ‘education.”

a Murray empha51zes that .education has its own specific needs and

" ‘tasks, its subject and method, its rules and laws, and on this
- basis he demands the '1lqu1dat10n" of the oependence of educa-
tion on phllosophy P .

of course, the rejection of the importance of phllOSO-
phy for. education, in its turn, is a form of philosophy, and

+ the position of the partisans of "emancipation of education"

seems to us very naive.. But we cannot but see in this form of
"rebellion" of education against the "newest" philosophers a
healthy protest and desire to seek a more stable and rational
base for the scientific solution of- educational problems.,

. In evaluat:ng the situation on the theoretical front of
.educatlon in the leading capitalist countries, it is necessary

;to constantly bear in mind the principal indication of V., I.

. Lenin on the presence of two cultures in each national oulture
of a class society.

‘ '“In eaoh natlonal culture there are, though perhaps not
oevelOped glements of democratic and socialist culture, for

in each nation there is a working and an exploiting mass, the

‘conditions of life of whlchllnev1tsbly give birth to the demo-

~eratic and socialist mdeology. but in each nation there is also

a bourge01s culture (and, still in the maJorlty, Black Hundreds_

and clerics) ~- not only in the form of "elements," but in the

form of a ruling culture" (V. I. Lenin, Soch, Vol. 20, Do 8)o

. Disclosing all that is reactionary and dying in bourge
eols culture and bourgeois education, we must constantly bear
in mind that in all bourgeois countrles there are also pro~
g"essive9 up-and«com_rg, democratic elements° :

There are also progressive elements in the field of edu=-
cation in the capitalist countries.. It is sufficient to call
to mind the stubborn struggle of the democratic elements of
France against the. clerical encroachment on the state school
and the state purse; the struggle of the English democratic
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society and the demoeratic teachers against the priviléged and
_ privame school agalnst the sorting of children according to
so-galied "mental gifis" which is in essencs a disguised form
of class dicerimination; the protests of the American teachers!:
and parents~ societies against the Black Hundred laws forbid-
. ding Communists ‘and their "fellowutravelers," i.e., a1l pro~

. gressive teachers to teach in the American educatlonal instli-
tutions. o

The members of the Communlst Party have been and are the

 riost cons1stent and steadfast fighters for the educatlona“ ine

terests of the workers in all these countries. It is siafficle
“ent t6 name the late Professor Langevine and his deputy, Fro=

‘ f;essor Ballon, the author of the postwar project of democra-

“Lic reforms of educatlon in ‘France; comrades Conieau and Gar-

- odi, who bravely eyposed from the rosirum of the French parli-

ament and in the press all the intrigues of the clerical and
bourgeocis reaction against the ‘educational rights of the wor
kers; Professor Bernal and the educator ‘Simon in England. In
rthe United States of America, where the Communist Party is in
essence placéd in ‘the position of being subjected to contin-
uous shadowing and investigation on the part of the intelli-

- gence organs ‘of Edgar Hoover, and where all: progressive ‘ele-
ments are banished from the educational institutions, "many
students are turning to Marxism," as is shown by the above-men-
tioned quote from the ideologist of existentialism, John Wilde.

In the peaceful competition betwsen socialism and cap-
itaiism, there can be no doubt but that as the advantages of -
the socialist system of relations are more and more clearly
drawn, a greater and greater number of the foreign intelli-
gentsia of the bourgeois countries, including the teachers,
will more frequently and in greater numbers turn to Marxism-
Ieninism. This process, which expresses the basic law of our
century, cannot be stopped by any of the "newest'bourgeois the-
ories, including educational theories, regardless of the abstr-
use names masking their stale ideological goods.

An exceptional roie in the further attraction of the at-
tention and sympathies of progressive people throughout the
whole world as regards Soviet education and Marxist-Leninist
teachings, will undoubtedly be played by the "Law on Strength-
ening the Ties between School and Life, and on the Further De=
velopment of the System of Public Educatlon in the USSR,"
adopted 24 December 1958 by the session of the Supreme Soviet
of the USSR, '

This law has great theorectical and practical importance.
Its realization will represent a great step on the path of turn-
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ing tne bChOOl nto a tool for the destructﬂon of the d1v1s¢on
of society into classes. This task is, as we know, a programm-
ed requirement of the Communist Party, whose realization began
with the Tirst days of the Great October Revolutlono It has
its fullest and most consistent .solution received in the law -
~.of 1958, which points out specific paths for "educating a new
man in whom spiritual wealth, moral purity, and phy31cal per-
fection will be harmoniously combined."

. The besic meanlrg Of the law of 24 December 1958 is that
it con51stent1y and decisively realizes the Marxist-Leninist
_proposition on the necessity for combining mental and physicsl
labor for all children and youths without exceptlon.. The ful-
fillment of the law on relat;ng the school to life is import-
ant step on the road to liquidating the disctinctions between'
those who do mental and those who do physical work, on the road
to educating that many-sided and harmoniously developed man of
. Whom the best minds have dreamedvfor centuries.

' Moreover, thls will be an 1nva1uab1e contribut ion of the
Soviet people to the common treasury of educational theory and

pedagogical science, and also the best practical disproof of
the "newest” anulpOpular bourge01s educatlonal theories.

5190 | B
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